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PART |

— ELIGIBILITY CERTIFICATION

Include this page in the school’s application as g 2.

The signatures on the first page of this applica(omver page) certify that each of the statemeelksw

concernin

g the school’s eligibility and compliarveigh U.S. Department of Education, Office for Civil

Rights (OCR) requirements is true and correct.

1.

10.

11.

The school configuration includes one or more afgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and haveen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must ntele state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum.

The school has been in existence for five full getrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatiBha Ribbon Schools awaid the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natiuin. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenheydtate.

The nominated school or district is not refusindgi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remeidg violation.

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district

(per district designation):

0 Elementsghiools (includes K-8)

_ 0 Middle/Junior higtheols
0 High schools
0 K-12 schools

0 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

Category that best describes the area whesctiool is located:
[ ] Urban or large central city

[ 1 Suburban with characteristics typical of anamtarea

[X] Suburban

[1 Small city or town in a rural area

[] Rural

8 Number of years the principal has been irhieposition at this school.

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

NBRS 2014

Grade # of # of Females| Grade Total
Males

PreK 24 37 61
K 31 36 67
1 28 42 70
2 30 43 73
3 42 30 72
4 26 46 72
5 31 44 75
6 34 41 75
7 34 42 76
8 43 34 77
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 323 395 718
14TX113PV
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5.

Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: _13 % Asian
3 % Black or African American
24 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
54 % White
6 % Two or more races

100 % Total

(Only these seven standard categories should laetaseport the racial/ethnic composition of yocingol.
The Final Guidance on Maintaining, Collecting, @&®porting Racial and Ethnic Data to the U.S.
Department of Education published in the October2087Federal Register provides definitions for each
of the seven categories.)

6.

Student turnover, or mobility rate, during tfg.2 - 2013 year: 3%

This rate should be calculated using the grid beldWwe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 13

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 6
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

="

rows (1) and (2)] 19
(4) Total number of students in the school as 712
of October 1

(5) Total transferred students in row (3) 0.027
divided by total students in row (4) '

(6) Amount in row (5) multiplied by 100 3

English Language Learners (ELL) in the school7 %
47 Total number ELL
Number of non-English languages represented;__ 15
Specify non-English languages: Arabic, Chinesenéh, German, Greek llocano, Italian, Portuguese,
Spanish, Swedish, Tagalog, Tamil, Urdu, Viethamasd, Yoruba

Students eligible for free/reduced-priced meals:1 %
Total number students who qualify: _ 8

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

St. Laurence does not participate in free and rediyciced school meals program. Annual Income
Eligibility Parent Surveys were used to answer thisstion. Families who answered that their annual
gross income was the same or less than the miniamounts indicated based on the family size were
used to calculate the 1% who qualifies.
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9. Students receiving special education services: 15 %

110 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 26 Other Health Impaired

0 Deaf-Blindness 13 Specific Learning Disability

1 Emotional Disturbance 10 Speech or Language inmpat

5 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 4 Visual Impairment IncludBighdness
24 Multiple Disabilities 3 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 3

Classroom teachers 31

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

17

Paraprofessionals 10

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 23:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 98% 97% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes X No

If yes, select the year in which your school reedithe award. 2005
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PART Il - SUMMARY

St. Laurence Catholic School (SLCS) in Sugar Lamxas, has a history of setting high expectatitren
meeting and exceeding those goals. From its beggnni 1992 to the present 2013, this dually acteedi
school has continued to evolve in the areas ofimgp#te needs of diverse learners, technology ratem,
communication with its constituencies, and educati@s well as extracurricular programs. The school
mission statement is as follows: “As a pastorariment of the Church, St. Laurence Catholic Sckeek
as its mission the development of the whole Claisgierson. We will prepare our children to relate
positively with the larger society by providing eogram of Christian values, strong academics, tekibs,
and community service. Just as the Holy Trinitynpeates the life of the Church, the personal redatip
of parent, child, and educator gives life to ourcsd.”

As the largest Catholic school in the greater Houstrea, enrolling 718 students, St. Laurencedagof
the diversity of its students as it reflects thiéure and identity of the surrounding communitydahe
school celebrates multiculturalism with specialrégseThe school offers a developmentally approgriat
academically strong curriculum in religion, langaagts, math, science, and social studies. An esipba
fine arts, Spanish, physical education, executivetioning, study skills, and technology enhanbescore
curriculum. The educational mission centers onitsfairdevelopment and direction, strong academics,
social skills and relationships, and community imement and service. St. Laurence nurtures itsestisdn
the Catholic faith, instills values, and teachastsjality in a secure, responsive environment miikod that
of an extended family. A dynamic, creative facuffers instruction in special interest areas thioatier-
school enrichment programs that range from chegsitar lessons to cooking and crafts to athletics.
Students are visible throughout the community, rditey service to many charitable projects, andetlage
many clubs for students to participate in at school

The faculty of degreed and certified teachers amdimistrators is committed to professional growtith
each having over 30 hours of gifted-talented trajrand extensive training in differentiated instimt and
the use of technology as an effective tool to enbd@arning. Faculty members participate in arateban
presentations and on accreditation and curriculuiting committees. Several have presented at tte,lo
state, and national levels at a myriad of convastior educators. SLCS also shares its resour¢bsothier
schools through materials, professional observatiom consultations, and in hosting student groups
educational activities. St. Laurence hosts the B&Htnrichment Center for Academically Talented
Scholars summer program to provide in-depth sulgygeloration for gifted and talented children from
SLCS, as well as students from around the archg@ast each grade level, teachers encounter bright
students with special learning needs. Their te@ctoatines accommodate exceptional children, ofadbf
average ability, and children who require specisideration every day. The expressed goal to keep
families together at St. Laurence has led to thogstan to make a resource team available to stederd
parents. The benefit to these families is thatussopersonnel can collaborate and help classreanhers
as children of all ability levels receive serviagsthe same campus.

The award-winning School Board is exceptional sdiédication to St. Laurence. Twice in the schduiisf
history, the board has been awarded national rédogty the National Catholic Educational Assoiciat
as well as local honors for excellence by the dodebe. Thousands of volunteer hours are accrusabin
by parents and parishioners through their supgddazher projects and school events. Along wiéh th
faculty, volunteers promote families, drawing semitizens into the school community through
opportunities for spiritual development, parentitgsses, and social events. St. Laurence contjnuall
evolves from the dialogues, surveys, and interastaf its parents and faculty, who work together in
decision-making processes that strategize growdhvesion for the future. Parishioners are finargial
supportive of school events, including the auctiala and fundraisers for tuition assistance. Pianghns
donate to the school’'s annual fund, and the faauity school board support the annual fund as sdhe
auction with a 100% patrticipation level in giving.

In 2013, 40 seventh graders (or 53%) as well de@&h/fifth graders (or 46%) were recognized ak®u
Talent Identification Program Scholars. From theost's beginning, students have distinguished
themselves by earning high school scholarshipshandrs from local civic organizations. St. Laurence
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students shine in academic competitions and adereadived by area high schools, both Catholic and
public, where they consistently excel. Many gradsanatriculate in accelerated and honors levesetam
high school. More importantly, they measure ugh®gchool’s primary goals by becoming young adults
with a strong sense of themselves as leaderstin taiademics, citizenship, and service to thairoanity
and beyond.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a)

From 1992-2008, St. Laurence Catholic School stistok the Stanford Achievement Tests. In 2008, th
archdiocese mandated a change for all school®ttdWA Test of Basic Skills and CogAT (Cognitive
Abilities Test) as the standardized testing insenta. The school has employed these instrumeigzino
information regarding objectives that students hateo master. In conjunction with the IOWA fol al
students, students in grades two, four, and sixtalee the CogAT, which provides insight into tidity
level of students at these special grade levelss&two assessment tools allow teachers and athaiars
the opportunity to evaluate student learning comgao student ability and to adjust instructiondach
student accordingly.

When looking at which standard is acceptable is $chool, the 50% in national percentile rankirsgs i
acceptable as a minimum level of proficiency, @t i considered average on a national level.durs
desire that SLCS students score in the 75-90%tiomad percentiles in an effort to perform up te th
school's desired standards. The community feeldiptide when students score above the 90% and is
aware that students that score in the 95-99% arepsional. SLCS has been proud to share in theesges
of students at that level of test performance. Give increased academically and culturally diverse
population that the school serves, the abilitieghefindividual students are certainly most impatria
determining the students’ progress levels and wesshers can individualize instruction to enharnadent
learning. While the community recognizes that eecglstandardized test scores present but one aempo
or piece of information about individual studentsl@bout the school, these scores help to assisiliral
success as well as the overall success of the ksledoicational programs.

b)

For many years, students’ standardized test stanes been individually graphed on a cumulative,grid
allowing a snapshot view of individual progressryayear. Careful analysis reveals trends such as
students that maintain a steady learning pattéudesits who need to be enriched; students whose
performance erratically changes; and students wtdenly appear to be having difficulty in a partécu
area. The school looks also for the brightest sttedeho continue to excel and who need to be ctamiiy
and appropriately placed in challenging learningramments. Standardized testing is also used to
determine which students are not scoring at thel$¢enf their classmates and who may need special
consideration in regard to instruction. At St. Lence, all of the students are tested, includinggtvwaho
have been identified as having learning disabditiehese students, accounting for 15% of the ptipuala
are offered a special testing environment withapproval of the archdiocese. As SLCS has increbsing
become an all-inclusive parish school, the demdudcaphave changed, and the school has enrolled more
students with special learning needs. In keepirtg &iphilosophy of individualized instruction fdf a
children, students receive the personal assist#iegerequire.

The school's administration reviews test resultdépth, noticing both national and local testing
comparisons. Test results over time indicate thitents perform very well on standardized testscdires
indicated an achievement gap of ten or more pergerpoints between the test scores of all studerntshe
test scores of a subgroup, the plan is for padicattention to be given to students through isskupport,
monitored response to intervention strategies,damdmented mastery of 80% or better on benchmark
objectives. St. Laurence students consistentlyoperbetter than the archdiocesan averages (and SLCS
scores are averaged into their totals). In thesapéaeading and math, students average approXirie
percentile points higher than the archdiocesaito@@) average. Score averages show that St. Legiren
students have performed as well as or better tB&8n & students across the nation in both readinlg an
mathematics. These scores lead to the conclusatrietachers are doing a very fine job in delivering
instruction and in challenging students. St. Laceetnuly believes that teachers' awareness of and
accountability to their curriculum benchmarks abgeotives, as well as teachers' concerted effortseaet
the individual needs of students with differentiatiestructional strategies, impact the impresstueent
test scores that make SLCS among the top in thema final discussion point is that not only db S
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Laurence students perform exceptionally well nagilyn but they also outperform students in thegalo

area who attend similar schools and who followséee curriculum governed by the Archdiocese of
Galveston-Houston. It should further be noted BIaES teachers do not spend time preparing for tteste
and do not “teach the test.” As has been reportelde accompanying review of standardized testesc@t.
Laurence has successfully prepared students acealnior the challenges of each subsequent sofemol.
The school community is pleased when studentsadiance placement courses consistently in highoscho
when they win scholarships and academic compesitiand/or when they are recognized through the Duke
University Talent Identification Program or DeBuS&nter for Academically Talented Scholars. As altes
the school feels confident that it has done a godain helping children learn and excel as it cuns to

direct its energies toward always serving studdmtsugh excellent teaching.

2. Using Assessment Results:

The school uses a variety of assessment data fyzarend improve student and school performance
through its development of students’ individualizstlicational plans. a) Using standardized testescor
Children’s Progress assessments, PAPI scorestadasperformance, and teacher input, student sssvic
and educational plans are determined. Teacherswitbetheir counselors and administrators to study
individual standardized scores as well as gradel lvengths and weaknesses. Instructional goals ar
considered as teachers review the group’s scorede®s needing extra attention are provided sesvic
through additional in-class support, interventiommi the Reading Specialist, help from specialized
instructors, pull-out assistance for executive fiomeng and study skills, and/or small group instion for
cross-curricular enrichment projects. Weekly grizdel planning meetings also contribute to the easof
students as teachers work together to ensuredhauwum benchmarks and objectives are deliveoed t
students in the most consistent and effective iiagessment data is also used to design staffrigaarid
teacher professional growth so that all will have hecessary skills to address those topics idkheis
needing strengthening. Using student interestsetyan grouping, and leveled curriculum in somadgs
and subjects, teachers strive to create studetegreghenvironments that meet students where treegradt
move them to the next level of learning. St. Laseeoontinually uses assessment results to build a
challenging, meaningful academic program that mbt ohallenges students academically, but encosrage
them to build their executive functioning skillsdacritical thinking to further enhance their edimat b)
The school uses several methods of communicatitinthe community. School-wide performance on
standardized test scores is shared through thelyweeksletter and at school board meetings, whieh a
open to all. Grade level results are shared threpgiific letters to parents that indicate theildch
individual scores as well as the average scorheofvhole grade level so that parents can deterthaie
child’s relative performance. Parents do meet ¥a@tithers, counselors, and administrators as rexliest
discuss their child’s results. Progress for perfomoe at school is shared through communicationeiekly
folders, and online through a parent portal, a$ asthrough progress reports sent home to stuedris
are receiving any special services. In additioa,dthool shares the successes of students thrioaigietiool
website, in the school newsletter, in the alumnvsietter, in an annual report to all stakeholdigrs,
announcements at school and in the parish bulletid,at assemblies with the student body. Withénladleal
community, St. Laurence has earned a reputatioadademic excellence. This is communicated through
verbal and written reports with the pastor, pastooancil, and archdiocese. The well-being of Stuitence
is also shared with the public during open houskthrough press releases.

3. Sharing Lessons Learned:

St. Laurence Catholic School is seen as a leadbeiArchdiocese of Galveston-Houston and in thes &f
the country, specifically in the areas of technglodegration, foreign language instruction, indhes
practices, service to the community, and diffeaditn. There have been numerous requests from
administrators in schools around the city of Hongtomcome and tour St. Laurence during the schaplst
that observers may see the work of teachers anéslo@rce team in action. The school is often dallgon
to share best practices and to allow teacherste s& curriculum committees or be observed byhe
from other schools. Teachers, curious to shardesard from others, email teacher partners at ditatholic
schools about instruction and classroom managerantially, middle school teachers meet with high
school teachers to plan curriculum alignment aradesideas. Counselors have been called to assest ot
schools in crisis situations. The principal meetsthly with other administrators and shares infdroma
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about St. Laurence and its successes. Faculty nierftben St. Laurence have presented at a hostaf,lo
state, and national conferences including the T@&amputer Education Association Conference in Aysti
the DeBusk Enrichment Center for Academically TadrScholars Coalition Annual Meeting, the National
Catholic Educational Association Annual Confereraoe] presentations at city-wide meetings or
archdiocesan gatherings. In the last three ydaag,tave given professional development presentgto
inservices and meetings regarding such topics #s imstruction, differentiation, reading strategidge
“flipped” classroom, intervention strategies, exaifunctioning skills, topics related to schoolniselors
such as bullying and grief counseling, Spanistrilesion in the 21st century, identifying and segviifted
learners, Saints Families (student groups thatatipipe school’s Catholic identity), creating andtaining
positive school morale, cooperative learning, migtintelligences, the social and emotional nedds o
learners, vocations awareness and strategies ¥etapeng vocations in classrooms, classroom
management, and enrichment/remedial services.ditiad, teachers from around the city work on the
SLCS campus every summer and gain ideas from 8tebhae teachers about how to meet the needs of
diverse learning populations, specifically thosgjifted and talented students. The school alscestits
successful strategies with other schools througticgzation and attendance at professional devetym
opportunities in which dialogue between colleagnesmnall group settings is encouraged and supported

4. Engaging Families and Community:

In an effort to engage families and work with conmityymembers for the success of students, St. Inaere
has incorporated many ways in which stakeholdersraited to brainstorm and develop ideas that edd
St. Laurence Catholic School into the future. Farstl foremost, being open to hearing and sharieasid
with all members of the community is key to havirepple feel comfortable sharing their input for the
school’s success. Secondly, the formation of cotesst of teachers, administrators, school board ragnb
parishioners, and parents helps the leadershipea$dhool formulate ideas and objectives in tregesgic
planning process. St. Laurence Catholic Schoobpas communication through the school’s weekly
newsletter and parent-led volunteer groups sudhil&s Booster Club, SPICE Board, Athletic Committee,
and School Board. SLCS has communication that goeen the school website, inside a parent portal,
through strategic planning committees, with Soklaetlia on Facebook, Twitter, YouTube, and through
efforts with the parish. In parent meetings andulgh parent education opportunities that highlgpeaakers
dealing with topics requested by parents, SLCSestrio provide for its students’ successes. Parent
education topics have focused on parenting, buglyinternet safety, anxiety, child development, and
supporting adolescents. These opportunities fagraralso provide an outlet for them to share their
thoughts and feelings about the needs of studentsvays the school can support their learning and
success. The school has made a concerted efi@ach out to grandparents and alumni for their tiggsu
well. Alumni are returning to campus to help supploe school’s activities through their voluntegrim
school programs and activities. Feedback from alusneritical in ensuring that SLCS’s work with dignts
is preparing them for their successes in high dciwos beyond. In the community, business partnisdaly
student artwork, and members of the parish seryadges in the Science Fair, Geography Bee, Spellin
Bee, and oratorical competitions. In serving asintders, members of the community get to know SLCS
and develop an awareness of the students and paasnell as the school’s desire to provide tis be
learning environment for students. In turn, them@munity partners support the school and help dwige
resources that enhance learning and strengthemetesaabilities to serve the students. By commuiriga
with parents and community, SLCS molds partnersthipswill guide and support the school’s life-long
learning endeavors.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Within a Christ-centered environment, St. Lauretekvers a developmentally appropriate academic
program in accordance with archdiocesan direcwesunder the accreditation auspices of the Texas
Education Agency. The school offers a challengicedamic atmosphere where emphasis is placed on the
development of analytical, higher-order thinkinglslkand interpersonal relationships, enabling stid to
become lifelong learners. To this purpose, thelfaangages in weekly dialogue regarding instruwio
innovation in the core subject areas as well aganabenchmarks for each grade level. The well-deah
educational program also emphasizes instructi@mtirband, music, physical education, Spanish, and
technology at all grade levels. Within the middtaol, students may pursue an elective area fdepth
study. St. Laurence seeks to develop each indil/iduhe fullest potential, whether the child igpahle of
challenging, honors-level instruction in the middéool or requires more individualized instructvwith
accommodations and help. Teachers are expecteddeehtive and resourceful in their instructional
delivery. Religion is embedded throughout the cuitim with a focus on the basic principles of the
Catholic faith, church teachings, and its formalgbices. These values are modeled by all in wodd an
action. At all grade levels, children learn to berah Christians and to serve others.

From prekindergarten through primary grades, tieeeeheavy emphasis on phonics and the developofient
vocabulary and comprehension skills as studentexgrected to become proficient readers and writers.
Teachers encourage writing skills so that studargsapable of producing good sentences leadiagdo
culminating in well-constructed multi-paragraphasas Students are to develop strong spelling, wieaj
and grammar skills. From an early age, teachetdl im$ove for reading by incorporating novelsgat of

the reading curriculum. By middle school, studemtsanalyzing literature and comparing/contrasiogks

in various genres as well as researching and dgwgletrong writing skills.

Teachers emphasize building a solid foundationagfdomathematical skills in addition to understagdi
their application in practical, real-world situati At each grade level in math, children are eraged to
investigate, analyze, and problem solve beyondmamorization. As appropriate, math manipulatives a
other hands-on activities are used to strengthreemitegy. Middle school students may place in hohevst
math classes, and pre-algebra and algebra aredffeseventh and eighth grades.

Science instruction offers a balanced curriculunogrearth, life, and physical sciences. Teachensptre
the development of reasoning by incorporating thergific method and laboratory investigative Kill
Students also have access to specialized prograohsas a local media-linked WeatherNet, which adlow
access to area weather patterns and reportingsddia studies program teaches students aboutdnow t
apply the lessons learned from history and fromroamity into their lives. Using interactive notebspk
students learn about geography, events that hapmedhtthe world today, and ways to use that knovalédg
be productive, faithful citizens in a society thggpresents many cultures with diverse backgrounds.

Beginning at the prekindergarten level, studentdysthe Spanish language and customs in ordeisterfa
better understanding of the culture, geography,hastdry of various Hispanic countries. Students ar
expected to be able to listen, speak, read, artd iriSpanish. St. Laurence Catholic School is in
compliance with the program’s foreign language negoents.

An extensive fine arts curriculum develops childsesreative talents in art, music, and band. Ckitdearn
about famous artists and composers and become tempe expressing themselves through paint and
song. St. Laurence produces major musical progeaniisencourages artistic expression. The physical
education program offers students a chance to exickstically as it focuses on motor skills, goadrition
and health, as well as the development of lifefiitmess.

The technology curriculum drives the technologyt thaused at SLCS. The focus is on learning objesti
and how technology tools and integration can be tsenove the curriculum to a more meaningful letrel
prekindergarten, students begin to learn the inapag of executive functioning skills and self-masragnt.
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This is a focus for students throughout their etlanaat SLCS. By providing students with a strong
academic and personal development program, SLE&higdent that students are prepared for the celleg
and career of their choice.

2. Reading/English:
Part V, 2a, (Elementary Schools) Reading

St. Laurence teachers are quite particular abawlimg instruction, recognizing that it is their @mant
responsibility to establish a love of reading anthpetency within each child. Combining a wide ranfje
teaching methodology with a knowledge of how clatdlearn, teachers teach the reading skills negetsa
every segment of their curriculum: in social stgdihere children learn to outline, pick out maiead, and
interpret maps and charts; in science and mathesnatiere they read graphs, tables and diagramsnand
computer literacy where they practice researchssHieachers delight in seeing “the light bulb tani with
the youngest children whose progress through exipsionics instruction, vocabulary development an
word recognition skills leads to more advanced irgatb learn. Beginning foundations in prekindetgar
kindergarten, and primary grades encourages thel@mwent of competent readers who glean information
and enjoyment from the books they read. To thip@se, teachers expose children to fine literature
beginning with easy readers and textbooks and pssgrg to novels, plays, and more diverse genrégin
middle school. Actually, by second grade, studangsreading chapter books and novels related gs€ro
curricular themes. Additionally, teachers seleatet® based on content, cultural relevance, andnasaams
of self-discovery, and teachers use the Accelef@estling Program to encourage all students toforad
enrichment. St. Laurence teachers find that ndesiagproach to teaching reading reaches all stadent
SLCS depends on their versatility to match instamal strengths to individual learning styles aegads. In
an effort to improve progress for struggling readéne Reading Specialist meets with students aes the
Basic Language Skills Program to build a strongnftation in reading and writing strategies. These
strategies are also taught in the regular classrabmfaster pace, to all students as researahssthat this
program is very effective in reading instructiomil@ren needing a more challenging reading curdguare
allowed to read books at their level and have soieéce in the products that share their progres&ilh
development. In addition they are encouraged td neare informational, non-fiction texts to gain
vocabulary and technical skills. Students and fraeers alike improve their knowledge of multi-seny
teaching and hone their language and instructiskilis in the areas of phonological awarenessiett
recognition, syllable division, spelling, decodifigency, comprehension, and composition.

Part V, 2b, (Secondary Schools) English

In middle school, the teachers take a combinedaagiprto teaching literature and writing. Studemsetbp
strong reading habits, enjoy and value good wrjtargl gain proficiency in analyzing and evaluatiext at
the middle school level. Through class discussieosabulary development, literary circles, and gt
about their reading, students are able to explaalepth of characters, demonstrate understanéling o
literary elements, and debate the purpose of ttiees writing. Teachers use reading comprehension
strategies, understanding of a variety of gennmeslyais of writing styles and elements, variougls\of
guestioning, evaluation of story structures, thiingoout of story maps, different journal formaasd
explanation of and use of creativity in figuratie@guage, as well as studying the relationship betw
reading and writing. Students practice various ireastrategies and write literary analyses, charact
analysis, and cause and effect, as well as théi@nezf their original works of writing. Middle sclol
adolescents learn to read and understand Shakespegue ideas, and analyze writing styles while
developing their own writing skills. Students ukeit experiences in reading to create their owrkezand
analyze others’ writings through pre-writing, edlifj and revising multi-paragraph expository, nareat
descriptive, persuasive, and compare/contrast essdie simultaneously building library/researéiils,
extending their vocabularies, and developing theélling. Students leaving middle school have enmitt
several creative works, research papers, all tgpewmalized pieces, and created a novel thaspasific
literary elements and story structure. Some ofstutlents have even been published! Students ake wel
prepared in both their verbal and written skill€tanmunicate effectively. Students whose readirilts sice
weak are given extra assistance through in-clggsost) and those whose level is beyond their gleis
are encouraged to read at a level that will chglethem while receiving support from the curriculum
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specialist, who develops cross-curricular projéatdhese students to use as a challenge in fhaiaty
skills and writing.

3. Mathematics:

The school uses every available resource to proaraémprove student learning in math. The math
curriculum is based on the curriculum guide progitg the Archdiocese of Galveston-Houston with
addendums from Texas Education Agency. With an asiplon learning facts so that other concepts ean b
built upon the basics, teachers in elementary geadds use daily practice of math facts as welvaskly
timed tests to promote fact memorization. In eletagnclasses, SLCS utilizes a program that focoses
the application of math skills in problem solvingdadaily application of skills. All grade level weers use
repetition, guided practice, manipulatives, wogkishs, partners, small group instruction with iie
grouping techniques, and cross-curricular matettatonnect concepts and enhance lessons. In middle
school, the math classes are leveled and the alumicoffered includes grade level instruction adl a®
advanced placement courses in order to preparerggitbr high school curriculums. A great deal of
emphasis is placed on using technology to assidest learning. Each classroom is equipped with
computers, iPads, and a Smart Board for interatgaaing. Additionally the library/media centerdamvo
computer labs are available for instruction andisgractice. Most importantly, math is taught widgal-
world relevance as mathematical concepts are@lirar us; math affects daily life and the ability to
function in society. With this knowledge, teachegravide math instruction that connects learning to
practical living. Examples include being asked ®asure things around their home or classroom, densi
time as it relates to managing the evening at hanasmsuring compliance with school schedules, and
practice knowledge of temperature and money asgtepyare for each day’s attire and activities.
Developing critical thinking skills through wordgilems that relate to life experiences also entgance
students’ understanding of math concepts and reddwelevance of math objectives. Teachers aiealygt
involved in vertical and horizontal team planningnsure that curriculum objectives are being nmet that
students are prepared for subsequent grade I&alstudents that struggle in math, an in-clasparp
teacher is utilized to work in conjunction with tregular teacher to pull some groups and help iddat
students that need objectives taught in a diffemeariner or that need additional practice. Studeegsling
extension are given more application and problelvirpopportunities and are pulled to work with the
curriculum specialist at their level.

4. Additional Curriculum Area:

The school has an outstanding Spanish departmmhtndeeping with the Catholic identity of the eoh
the Spanish department strives to enhance the kshassion by providing students avenues for
development of the whole Christian person whilthatsame time complementing the core curriculurasare
in reading, language arts, math, and social stydiitls an emphasis on history, cultural traditioasd
geography). The Spanish program begins in prekgattan, and many students continue through 8thegrad
Because students are acquiring a second langueyepitactice the skills of vocabulary developmerd a
basic writing skills in English and with their néanguage. They also learn and practice the English
Spanish skills relating to colors, shapes, relatiips, numbers, time, money, community, culture, tae
ability to compare and contrast the cultures ofAheericas. Because they begin at an early ageein th
development of two languages, students are moie isdheir skills as learners in primary gradeseT
curriculum standards for prekindergarten — 3rd griadSpanish and English are similar, and thetgbioir
students to build vocabulary, write sentences,exmiess ideas in writing are all supported throtingh
Spanish curriculum. In addition, Spanish suppaatsyedevelopment of math skills as students learn
numbers, shapes, and time in both Spanish anddbndlhey also are more open-minded and willing to
learn about other cultures and participate in #&b/that promote ethnic diversity. Indicatorgloé impact
of early education on school readiness and sudcgssnary grades is evident in classrooms as siisde
relate what they are learning in Spanish to whheiag taught in the regular core curriculum. Aitigs in
Spanish classes are developed through a philosufghyolving a total physical response (TPR) by the
students. The Spanish program is designed to pmraopport, and enhance education in the core
curriculum areas, as well as the fine arts. Inst#gdst reading and writing about salsa dancindj an
listening to the music, students dance the stepsisung the songs, engaging in the action as thew leoth
the English and Spanish language skills and elesvadrthe Spanish culture. The use of instructional
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technology is also incorporated in the classroomddress different learning styles and to create a
productive and meaningful learning experience. fElebnology program supports a transformative
approach to learning when a more traditional apghosinot as effective. The Spanish teachers use
technology often to help students engage in legraisecond language. Technology is seen throuderke
of the SAMR (Substitution Augmentation Modificati®edefinition) model. Technology substitutes sd tha
it augments instruction with functional improvemdntllows for online collaboration or significatask
redesign by modifying the strategies used; thehrelogy redefines or creates new tasks that are not
possible without technology. Examples include binggnd getting feedback from other countries
instantaneously or making a Skype call to bring guest speaker or Salsa dancer. The programksgbac
with rich and engaging activities that help studdetirn Spanish through the five Cs: Communication,
Cultures, Connections, Comparisons, and Communikies program also supports the school’s focus on
higher level thinking skills and cultural diversifihis program makes second language acquisitio@al
easy through Spanish listening, reading, speakind writing activities. When students have goneugh
all 10 years of Spanish instruction at St. Laurgieginning in prekindergarten and extending thiho8&t
grade), they leave St. Laurence as bilingual stisdeho are able to converse and enjoy many skills a
understandings of different cultures. In addititthvg school is proud to say that 128 middle schments
have voluntarily taken the National Spanish Exarni¢W is the only standardized testing and competitif
its kind), and 115 of them have placed earninga td 80 medals: 21 gold, 40 silver and 19 broexel 35
honorable mentions. This means that most of thaesiis that take this test perform above the ndtiona
average. Many of SLCS’s graduates who take theaniSp placement test in high school go to Sparish |
they earned high school credit with the Spanisksela from St. Laurence. It is evident that the Bpan
program and curriculum is an enhancement to theasd@nd creates a stronger overall program at St.
Laurence.

5. Instructional Methods:

The school differentiates for the diverse needssaftudents. Teachers create differentiated leskmking
at learning styles, interests, abilities, resousgslable, and planned objectives. Students redeiclass
support and response to intervention programmingnateeded. The programs include small group
assistance by the teacher with the students whggt, plus additional assistance to students by a
paraprofessional (grades 1-2) or an additionalfittteacher (grades 3-8). This support varie®ating to
the teacher and can include a co-teaching mogelil-®@ut model for small group re-teaching, alt¢ve
strategies and assessments, and hands-on actigitiefeach or challenge students in a different \iaese
additional teachers come daily (grades 1-5) oeadtlweekly (grades 6-8) to address specific Siif for
students struggling in mathematics, reading, antingr Students identified with Dyslexia and/or a
metacognition issue, attend a Neuhaus BLS progsandents are also serviced through the SPICE Rrogra
(Special People in Catholic Education). Utilizingecialized teacher, SPICE services student®indte
areas, as well as executive functioning and se&ils. Extension and discovery learning are predidor
enrichment with advanced learners through the whaap, to a pull-out small group for independdéntg
and enrichment, and to individual student reseprofects to challenge and extend the learning be:yoa
scope of the regular curriculum, in addition toypding student choice in learning. In the middlaécal,
honors classes in core subjects allow for modifigdiculum using greater depth and complexity, rgvi
students opportunities to use their creativity gaith ownership of their learning.

Technology is used to provide interactive, studedtand teacher-facilitated activities and enrichmesing
Smart Boards, iPads, desktops, laptops, and Chbowies. Technology supports instruction because it
allows flexibility in instructional methods and ah interest level that increases student engagemen
Technology gives additional access to online itarbgjuitous with a variety of tools that span asrtise
curriculum areas as teachers work collaborativelgrisure student projects relate to the real wbisthg
resources and programs that help to practice skilke creative, students produce work of hightarest to
them, and it allows for individualization. This hfyi to harness student access to resources, atieing
teachers and students to use different multimedigrams, complements learning. Most importantly,
technology is another tool for teachers that h#lps to meet the current needs of students andsispp
goals and objectives.
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6. Professional Development:

Life-long learning and continuation of growth aprafessional are expected and highly regarded. at St
Laurence. The daily schedule is designed to prownde for team planning and professional activities
Opportunities to engage in collegial dialogue rdgay subject matter, pedagogical methods, and icurre
educational trends are encouraged. It is expehtddhe faculty will take advantage of opportuitie
attend conferences and to take courses of beaodfieir area of concentration.

Monies are set aside annually for each staff mentbattend personal choice training that will bénef
professional growth and job performance. St. Laceeaiso provides ten days of inservice for itsheas.
Topical workshops addressing faculty concernsedl&d areas such as learning disabilities, early
identification, crisis management, and safety aheduled. Whenever possible and appropriate, tesiahe
encouraged to attend national conferences andlstateteacher conventions for reading, math, $ocia
studies, science, Spanish, fine arts, and techyoldge school makes a financial commitment for each
graduate level class taken in order to promoteeavadble teachers to continue their education.

Within the school, strong professional relationshape nurtured through opportunities to dialogusuab
teaching, about students, and about the direcfitimecschool. Teachers have been invited to siaie t
opinions about curriculum and instruction, in thelding expansion process, and for strategic plagquiFor
teachers new to the school, SLCS has built strozigtoning relationships among new teachers and
experienced master faculty. Through a model ofeshbgadership and individual goal setting, the stho
grows stronger. Teachers enjoy learning and shavitigtheir peers and a plethora of opportunitiageh
been given to share best practices and align aluntstandards amongst grade levels, subject aards,
departments. There are many superb examples d€semd leadership within this generous facultsgety
because they have an opportunity to develop anaiseehese skills.

The faculty and staff also gain professional insghrough their dialogue with other educators #rat
working in professional committees or with otheofpssional organizations. Teachers are askedito vis
other schools and to collaborate with other staffese opportunities for networking are encouraxged
groups come together to hear an expert speakéiaos surriculum ideas and strategies that will adea
student achievement and innovative teaching pesfar continued professional growth.

SLCS has a phenomenal group of professionals thdife-long learners sharing their passion wité th
school community.

7. School Leadership

The leadership philosophy at SLCS is student-cedtand focused on ensuring that teachers have the
support they need to fully engage students ingbening process and increase students’ skillsegs th
advance through the curriculum in a safe, nurtyrsogported, and engaged learning environment. The
structure is a principal and two assistant prifsipeach specifically serving areas of expertise T
principal oversees the entire school and ensustsathdepartments support the school's mission. Th
principal works directly with the school board gratent organizations in strategically planningdnd
supporting the school's mission. One assistantipahserves prekindergarten - 4th grades andttrer 6th
- 8th grades. The assistant principals each oveéingegrade level teachers and auxiliary staff Wtk with
their students and grade level teams. They coaelmariculum and handle all the discipline at the
beginning level.

The counselors act as leaders in the areas of mreédaurriculum integration, and the testing prograihey
provide small group pull-out instruction for stutkethat need help with executive functioning slalsl
emergency counseling during crisis situations. ink&uctional coordinator oversees the integratibn
special needs students into the regular classroohthe implementation of accommodations for aldlstus
receiving support services. She also serves ageacber in middle school classrooms in supporting
students that need extra help. The curriculum sfistworks to ensure benchmark assessment mastery
levels are documented and helps to provide enriohfoe students who need additional challenge @irth
learning. The instructional technologist leads texdbgy integration to support instruction. He emsuthat
the equipment is functioning, that teachers aiiedthand comfortable in the use of the equipment or
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programs used, and he also teaches classes totstuelated to digital media and computer literacy.
All of these professionals also help with profeaasiacdevelopment for the teachers and staff. Wi th
administrative structure, all work together asaand¢o encourage student success and provide tpersup
for student achievement. Each child is expectatbthis personal best, and this team uses the alatape
and inform instruction and support services fodents through a whole child approach to learning.
Benchmarks and lesson plans are closely moniteaatl; intervention is provided through support sy,
and procedures are in place and reviewed oftendore that all students’ needs are met to thedieke
school’s ability.
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PART VI - NON-PUBLIC SCHOOL INFORMATION

The purpose of this addendumis to obtain additional information from non-public schools as noted below.

1. Non-public school association(s): Catholic

Identify the religious or independent associatidnany, to which the school belongs. Select the
primary association first.

2. Does the school have nonprofit, tax-exempt (503jrXtatus? Yes X No

3. What are the 2013-2014 tuition rates, by grade?r@onclude room, board, or fees.)

2013-2014 Tuition

Grade Amount

K $5535

1 $6430

2 $6430

3 $6430

4 $6430

5 $7070

6 $7070

7 $7070

8 $7070

9 $0

10 $0

11 $0

12 $0
4. What is the educational cost per student? _$9728

(School budget divided by enroliment)

5. What is the average financial aid per student? __ %310
6. What percentage of the annual budget is devoted to 3%

scholarship assistance and/or tuition reduction?

7. What percentage of the student body receives
scholarship assistance, including tuition redun@io 39%
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PART VII - ASSESSMENT RESULTS

REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C
Grade: 3 Edition/Publication Year: 2008
Publisher: The Riverside Publishing Company Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES
Average Score 79 82 80 87 87
Number of students tested 70 71 70 77 72
Percent of total students testedl00 100 100 100 99
Number of students 0 0 0 0 0
alternatively assessed
Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt EducatiMedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgitubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 4

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201 2009-20.2008-2009
Testing month Mar Mar Mar Mar
SCHOOL SCORES

Average Score 76 79 83 87
Number of students tested 74 70 74 72 76
Percent of total students tested00 99 99 99 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).

We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 5

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 83 83 86 83 89
Number of students tested 75 75 75 74 74
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 6

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 78 88 86 85 90
Number of students tested 76 76 76 73 78
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 7

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 87 86 86 87 91
Number of students tested 80 74 76 77 76
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 8

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201 2009-20.2008-2009
Testing month Mar Mar Mar Mar
SCHOOL SCORES

Average Score 88 90 89 91
Number of students tested 69 71 74 77 77
Percent of total students tested00 99 99 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).

We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 3

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 79 78 78 81 81
Number of students tested 70 71 70 77 72
Percent of total students tested00 100 100 100 99
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 4

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 74 80 75 76 88
Number of students tested 74 70 74 72 76
Percent of total students tested00 99 99 99 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.

NBRS 2014

14TX113PV

Page 26 of 30



REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 5

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 82 78 80 82 86
Number of students tested 75 75 75 74 74
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 6

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 81 84 80 78 86
Number of students tested 76 76 76 73 78
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 7

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 85 85 84 81 86
Number of students tested 80 74 76 77 76
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: lowa Test of Basic Skills (ITBS) Form

C

Grade: 8

Edition/Puincation Year: 2008

Publisher: The Riverside Publishing Company

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20.2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 84 86 86 84 88
Number of students tested 69 71 74 77 77
Percent of total students tested00 99 99 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: Scores from 2008-2009 are from Harcourt Educatidedsurement's 2004 publication of the
Stanford 10 Achievement Test (SAT).
We did not meet the 10-student threshold for répgriubgroup scores.
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