U.S. Department of Education
2014 National Blue Ribbon Schools Program

[ 1 Public or [X] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Mrs. Kathy Shieldes Harry
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name St Gregory Cathedral School
(As it should appear in the official records)

School Mailing Address 500 S College Avenue
(If address is P.O. Box, also include street addyes

City Tyler State TX Zip Code+4 (9 digits tota75702-8117
County__ Smitl State School Code Numb« 212-10C-101
Telephone903-595-410¢ Fax_903-592-8626

Web site/URL__http://www.stgregory.inf E-mail _ksharry@stgregory.in

Facebook Page
https://www.facebook.com/St.GregoryCathedralSchoo
Twitter Handle I Google+
Other Social Media Link

YouTube/URL Blog

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’s Signature)

Name of SuperintenderDr. James Klassi
(Specify: Ms., Miss, Mrs., Dr., Mr.,

E-mail: jklassen@dioceseoftyler.org

Other)

District Name Tel._ 903-595-4109
I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. Robert Monaghan
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART |

— ELIGIBILITY CERTIFICATION

Include this page in the school’s application as g 2.

The signatures on the first page of this applica(omver page) certify that each of the statemeelksw

concernin

g the school’s eligibility and compliarveigh U.S. Department of Education, Office for Civil

Rights (OCR) requirements is true and correct.

1.

10.

11.

The school configuration includes one or more afgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and haveenh identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must ntele state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnomy for the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum.

The school has been in existence for five full getrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatiBha Ribbon Schools awaid the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natiuin. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenheydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remeldg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district

(per district designation):

0 Elementsghiools (includes K-8)

_ 0 Middle/Junior higtheols
0 High schools
0 K-12 schools

0 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

Category that best describes the area whesctiool is located:
[ ] Urban or large central city

[ 1 Suburban with characteristics typical of anamtarea

[1 Suburban

[X] Small city or town in a rural area

[] Rural

22 Number of years the principal has been irhigposition at this school.

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

NBRS 2014

Grade # of # of Females| Grade Total
Males

PreK 14 13 27
K 18 16 34
1 28 12 40
2 20 21 41
3 19 19 38
4 20 18 38
5 25 27 52
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 144 126 270
14TX109PV
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: _2 % Asian
5 % Black or African American
12 % Hispanic or Latino
4 % Native Hawaiian or Other Pacific Islander
73 % White
4 % Two or more races

100 % Total

(Only these seven standard categories should laetaseport the racial/ethnic composition of yocingol.
The Final Guidance on Maintaining, Collecting, @&®porting Racial and Ethnic Data to the U.S.
Department of Education published in the October2087Federal Register provides definitions for each
of the seven categories.)

6. Student turnover, or mobility rate, during tlid2 - 2013 year: 3%

This rate should be calculated using the grid beldWwe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 3

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 7
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

="

rows (1) and (2)] 10
(4) Total number of students in the school as

292
of October 1
(5) Total transferred students in row (3) 0.034

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 3

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented.. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:19 %

Total number students who qualify: __ 50

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.

The school does not participate in the free/redymmexed meal program. The estimate is
based on the number of full time students who @u#dr tuition assistance through the Private
School Aid Service calculations.
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9. Students receiving special education services: 12 %

33 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 2 0Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

0 Emotional Disturbance 10 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 1 Visual Impairment IncludBigndness
0 Multiple Disabilities 1 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 14

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 0

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 13:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 96% 95% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes X No

If yes, select the year in which your school reedithe award. 2006
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PART Il - SUMMARY

On the red brick streets of Tyler, Texas lies Segéry Cathedral Elementary School, the oldestpeiv
school in the city. The mission establishes th@sks primary goal as the on-going faith formatiafithe
Christian person. The school believes that monathfion and academic education are the cooperative
responsibility of the parents and the school. Tl munded education has many facets for the dguad
child. Importance is placed upon recognizing tiel diversity of the God-given talents that eaclisiu
brings to the school community. The uniquenessohetudent is nurtured in a loving atmosphere
regardless of race, color or creed. St. Gregorggala high value on faith development, academic
excellence, self-direction, personal responsibdityg self-discipline as means for developing tta& to
student.

The school celebrated its 65th anniversary witkewa avent based on a tradition of Christian Sertheg¢
actually began before the school opened in 1946.pHEstor inspired students to help raise fundsiild the
school by selling war bonds. The School Sistefdaife Dame, who opened and staffed the schoohfeet
decades, continued to emphasize Christian serlise efforts evolved into a modern day Serviakivi(l
Serve) for the youth of St. Gregory. Having reactiedage of reason, that time in life at which pessare
deemed to be morally responsible, St. Gregory’srsggraders publicly pledge to live a lifetime ef\dce
in the spirit begun by the school founders. Thimgotment to serve others is manifested in the cetigi
of monthly service endeavors, until graduatiorhia fifth grade.

St. Gregory serves a student body representeccblfuaally diverse population and wide cross sectb
socio-economic levels. Students travel to the canfipm a large geographical area, an approximate 30
mile radius from the city. While 81% of the studently professes the Catholic faith, students diadtis
are welcome and actively recruited.

The PreK through Grade 5 campus is one of just@&golic schools that comprise the mission Dioa#se
Tyler. In 2010, the Diocese separated St. Gregom its parish high school in order to create aomea
Catholic Middle and High School.

Strengths and accomplishments of the school inaleeleting the needs of students at both ends of the
academic spectrum, strategic planning and innoatiregramming in a difficult economy.

St. Gregory has consistently achieved nationaldstatized scores well above the top fifteen peroétie
nation. What makes this accomplishment most wasftlue Ribbon status is the school’s outstanding
program of inclusion for students with special reeddvelve percent (12%) of all students enrolledehan
identified special need.Approximately 9% of thedstot body is served through the school Resource
program. All students, regardless of their learrdiffgrence, participate in the school’s nationally
standardized testing program. The school’s princi@es honored with the Edward M. Shaughnessy |l
Serving All God'’s Children Award given to a Catleotichool educator who has made an outstanding
contribution to furthering inclusive education fdl, especially those students with special needs.
Administrators have shared the school's programsgecial needs through presentations at National
Catholic Conferences validating that high acadesugress and an inclusion program are not mutually
exclusive for private schools.

Students on the advanced end of the academic speate provided avenues for personal enrichment in
Mathematics, Reading and Independent Researctodtoes students who demonstrate extraordinarili hig
achievement may be placed in Mathematics classegaheir chronological grade level. A series of
Reader’s Challenges from a select list of qualitydcen’s literature are available for studentshwitie

ability for advanced reading. Web based researgjeqts from Renzulli Learning are facilitated fdwildren
achieving in the top five percent of their class.

Maintaining the long tradition of educational exeate has been a financial challenge during thefpas
years as the East Texas area, once rich in oiaadevenue, continues to see a distinct downitutimei
economy. Simultaneously, the local public schoalsspd a bond election just prior to the recessidn a
replaced 16 elementary schools with brand new imgjtd With an eye on the future and strategic ptamn
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St. Gregory positioned itself to operate lean dfidiently without sacrificing the exemplary eduicatal
programs synonymous with the school.

Rather than simply weathering a difficult economyaesting on its laurels, the school sought to enbats
reputation by developing new and innovative progréinat were economically feasible.These include a
Spanish immersion program designed to teach foar gdel children conversational skills within ondasol
year and the Cathedral Strings, a violin programartnership with the East Texas Symphony Orchestra

The collaboration of the pastor, administratiorcufty, parents and school council create a solicking
partnership to include and serve all God’s children
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A.) St. Gregory uses achievement tests data teunegrowth from one year to the next, to identify
students with possible learning differences, taniifig students for enrichment, and to examine thength
and areas for growth in content so that meaninggituction can occur in a systematic process.

The lowa Test of Basic Skills (ITBS) was administéto grades K-5 from 2010-2013. The Tenth editibn
the Stanford Achievement Test (SAT) was administéoestudents in grades 1-5 from 2008-2009. Both
offer a snapshot of the school's achievement hihiiing areas of strength and areas for growth. & bessts
are mandated by the Diocese of Tyler to measuieithdhl and school wide achievement. On averagé 12
of the school’'s students are receiving accommodatior learning differences and 9% of the studargs
receiving special services through the school'soRe program.

All students are tested, regardless of their legrdifference. There are no apparent disparitiesngnany
subgroups. With standardized test scores well atiev85th percentile, St. Gregory maximizes
achievement of all students including those withcsa needs.

Both the ITBS and SAT are norm-referenced tests€G&tgory primarily uses two forms of data received
from the tests, the National Percentile Rank (N&M®) Standard Scores (SS). Ideally, the schoolatetiat
every student strives to achieve results in theeugpartile with a 76 NPR or above and that eaader
level average scores in the top 10% of the natitwidachieving scores at these levels are admiigduds,
consistent and sustained growth is the true meafumeccess especially for students with identified
learning needs. Standard Scores are used to detemdiividual growth and longitudinal growth of the
school as a whole.

B.) The National Percentile Rank (NPR) for studémtgrades 3-5 is well above the 85th percentil¢hen
ITBS and SAT in both Reading and Mathematics. Tduges have remained consistently high for the past
five years. Noteworthy items include:

Almost one-third of the 5th grade class of 2013gti#lents) had an identified learning difference amf
these were served in the Resource program. Debptie high statistics, the grade level scores aleoge
the 85th percentile in both Reading and Mathematics

While Reading scores remain in the top 15% of gien, several key strategies have been implemdated
address the fluctuating scores:

» Students have participated in the Scholastic Suniteading Challenge. Research indicates that
regardless of ethnicity, socioeconomic level, @vjus achievement, children who read four or
more books over the summer fare better on readingpeehension tests than peers who read one or
no books over the summer.

* The implementation of the Texas Bluebonnet Read&nallenge has inspired more independent
reading during the first semester of the schoot.ydaost 50 % of the students in grades 3-5 read
twenty books from the Texas Bluebonnet list and glete individual book talks with faculty,
administrators and staff.

» Students in K-2 have “take home” readers keyetieécctirriculum.Nightly oral reading between
parent and child reinforces the concepts taugtitérclassroom.

* The vocabulary subset of Reading shows growth mipait to the implementation of Sadlier's
Vocabulary Workshop designed to extend and enmaabulary thought.

In Mathematics, key results include:

» The computation subtest has remained fairly stggade next bullet) following a slight dip when the
school changed from the non-timed SAT to the tifffé&IS. The curriculum and pacing calendars
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were adjusted to provide students more experienitagimed mathematics tests, ultimately
increasing fluidity while maintaining accuracy iaroputation.

« Computation was identified as a weakness for thiedle and fifth this past year. Strategies for
improvement and benchmark assessments were inclu@ethual teacher goals for these classes.

» Subtests of Problem Solving and Data Interpretdtire seen the smallest growth and have been
targeted for distributed practice on the pacingrdars as Data Interpretation generally falls &t th
end of the school year.

* Alarge number of faculty members annually attdrel@onference for the Advancement of
Mathematics Teaching each summer providing additistaff development in this curricula area.

Other analysis of the test data and contributietpfa include the following:

» The size of the grade levels over the 5 year spaged from 39-56 but provided no apparent
influence on test scores.

* In 2010 the school began administering the CogAdlitetudents in grades 1-5.Discrepancies in the
CogAT and ITBS scores may indicate possible leardifferences. By identifying and serving
special needs as early as possible, student achémidnas the best chance of sustained growth.

» Over the past five years, an increasing numbetuofesits have been reviewed for academic
intervention or special needs with the availabitifyachievement and cognitive abilities tests. Base
on the positive data and performance trends, afisignt number of special needs students have
been able to exit the formal Resource program amekrmto content mastery in the regular
classroom with accommodations.

» With the strength of their achievement test scof8%y of the last year's alumni are eligible to
participate in the Duke Talent Identification Praxgr (TIP) in seventh grade.

An overall review indicates that St. Gregory studeathieve the academic success necessary toheeet t
challenges of middle/high school, college and avalit life.

2. Using Assessment Results:

Standardized test data is first analyzed by adtnaits when results are received in late May. &tal
scores for Reading, Mathematics and Language aceglon a longitudinal chart to attain a globalyve
of the school as a whole and to determine if tmosvth has been attained by each grade level fran tge
year.

Each June, all classroom and special curriculahiesa take part in an annual day long analysikefitost
current test data so that upper level teachers kmogve younger students perform instructionally wicd
versa. Overall tests results are disseminatedthttiaculty and a longitudinal chart is reviewedrtieular
notice is given to the Kindergarten results. Thes®es bench mark a class at the beginning of their
academic career. Results for the exiting 5th godales are also scrutinized to determine if madias/been
attained during student’s tenure at the school. ilesntrends are highlighted and significant areag@fvth
or areas of concern are noted.

Next, data from content cluster reports are disegmped by grade level. The summary of a grade’s
performance is reported in terms of percent scdnrige Below Average, Average or Above Average
categories enabling teachers and administratddettify relative strengths and weaknesses within a
content area. Any identified area of weakness isthby the current grade level teachers (e.g. ladé}
and also by the next year’s receiving grade lea@thers (2nd Grade) so that pacing calendars and
instructional strategies may be adjusted duringstifssequent school year.

Finally, teachers and administrators review eadld’shindividual test scores noting the child’s sslement
in relation to their ability index. Students witlsignificant discrepancy between academic achiemeard
ability level are identified for review as this mhag an indicator of a learning difference, such as
dyslexia.Additional data is then obtained from tests and parents to determine if further assessoment
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special needs referral is warranted. Administraadse flag each child scoring in the top five peatoaf their
class to determine if enrichment or independemhlag should be initiated.

The ultimate goal in this detailed review of datad ensure that all children score at the higleests of
achievement commensurate with their ability, relgmslof their end of the academic spectrum. Annual
goals emerge from the key concepts targeted foraugment. Staff development needs are correlatéueto
goals. Next, the professional learning communiied individual teachers begin lesson planning gt
results and annual goals in mind.

Parents receive their child’'s individual test réeswhith the final report card of the year. The Pfansors a
seminar for parents on Understanding Standardiestl Scores, led by the principal. As a follow Uy, t
principal offers a personal conference to revied discuss their child’s tests scores.

Campus test data is disseminated to the pastaypkcbuncil, Diocesan Superintendent and Tyler Glath
School Foundation. The wider community receivesraanzed results in advertising, marketing and mubli
relations materials.

3. Sharing Lessons Learned:
The administrative team shares successful stratbgie

» Presenting workshops at national and regional cenées. From 2010 through 2013 the following
presentations have been made.

* National Catholic Educational Association (NCEA)rAral Convention, Motivate Math Scores to
the Top 10%, Serving Students with Special Needs

* NCEA Special Needs Conference: Cooking Up Creaifag's to Serve Special Needs, National
Council of Teachers of Mathematics, Regional Caiees: Motivational Math Activities to
Increase Achievement

» Scholastic Reading Summit for Educational Leadeesdhting a Summer Slide in Reading

Diocese of Tyler Back to School Teacher In-ser8panish Garden: Growing a Spanish Immersion
Program

* Networking with administrators from the Dioceselgfer, the local private schools association and
other Catholic Schools across the nation throughNGEA Principals Forum

» Serving as chairs on accreditation teams for Catlsohools throughout the state

» Serving as a resource to schools (both Catholigabtic) on the use of test data to improve
instruction

» Serving on civic boards such as the Tyler Econddaigelopment Council and the East Texas
Symphony League of Tyler

* Networking with local educational publishing houstentoring Minds, on Corporate Responsibility

» Making presentations to local agencies such ay Ednildhood Association, Rotary Clubs, Real
Estate Agents and Young Mothers Club.

» Collaborating with the East Texas Symphony Orclgstdevelop a Strings program for area
schools

» Developing relationships with local public schodtdcts to serve special needs students

Teachers share successful instructional strategiésurricular programs by:

* Welcoming university students to observe in theslaom as a part of the teacher education
program

» Conducting workshops on curriculum strategies featifze teaching practices such as The Early
Childhood Teachers Association, Diocese of Tylenistries Conference, and the Diocese of Tyler
Back to School In-service
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» Serving on discussion panels and presenters foif€kas Computer Education Association, TCEA
Tots on Technology, Scholastic Book Fairs, Incd @ampions for Children

* Modeling effective teaching practices for visitirgchers

» Collaborating with other educators in the developne curriculum and skills continuums

» Serving on accreditation teams for Catholic schoolBexas

» Collaborating on special events such as the EastsT8ymphony Youth Concert and the Southwest
Liturgical Conference.

4. Engaging Families and Community:

School and home communication is critical to studeiccess. St. Gregory utilizes RenWeb School
Management Software to inform parents about cutiawand instruction, homework, classroom activities
study techniques and more. Parents have onlinssitc¢he school handbook, homepages for theu'shil
teachers, the school calendar and other vitalimétion. The school uses the online Parent Alertpmmant
for weekly newsletters that cover academics, serpiojects, safety issues, calendar dates, furadsaésd
much more.

Even though much information is available onlite $chool prohibits email correspondence between
teachers and parents. St. Gregory believes thabparcommunication is imperative for teachers and
parents to work in unison for student success. 8gtalicy states that phone calls from parents khbe
returned the same day if at all possible, but ter ldan 24 hours. Developing school-home relatissin
this manner has proved extremely successful.

Parent conferences are formally scheduled twioeaa fpr face to face conversation regarding student
progress, but may also occur at any time upon stduyeparents or teachers. Written progress repogts
sent to parents every three weeks and report ety nine weeks.

Parents of at-risk students or those with posd@aming differences are personally contacted by th
Assistant Principal, who serves as the coordirfatothe Resource Program. Consensus is reachdueby t
parents and administrator before placement ocaurdervention, content mastery or resource clagses
similar process takes place for students with piitefor independent reading, independent researciut
of level grade placement.

Homework is leveled for each grade and is comprasexttivities to strengthen previous learning. dak
home readers in grades K-2 contain parent and tistductions to reinforce fluency and comprehemsio

Parents and faculty are required to perform setvare's during the school year. This policy oftenddés
the academic program when adults share their (giofesl expertise or hobbies with children during
thematic curricular units. A dermatologist may dise sun safety in a health/science class; a web sit
designer may offer insights into the internet aegponsible social networking; a veterinarian maicorae
students to his farm to learn about small animabladry; police officers and firefighters may gstadents
a first-hand look at community helpers.

Service projects performed by students and teatiedpsdevelop a network of resources within theewid

community. These relationships often provide ggpstikers or field trips that enhance the educdtiona
experience.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Through Professional Learning Communities, St. Grgg curriculum is designed for students to think
critically, be productive, grow spiritually, and ksamoral decisions as they serve their church #gpdhc
skills framework is generated from St. Gregory @ulum and Learning Standards.This on-going
collaboration draws from National Standards, Comi@ore Curriculum, instructional resources and vhrie
assessments.

Engaging students in learning through effectivet@ay practices is the central focus for curriculum
implementation. The School Instructional Plan (Stientifies key components for all instruction,|éeved
by specific curricula objectives based upon Nati@andards and Common Core Curriculum Standards.

Key Components of the SIP include:

» Proclaim the fullness of the Gospel

» Balanced Reading emphasizing literature and congmisttin

» Language arts communication through the writtespmken word

* Manipulative based Mathematics

» Experimental Science with discovery

» Social Studies that promotes citizenship with glalmalerstanding

e Conversational Spanish through immersion

» Appreciation for Music with emphasis on performance

» Seamless Technology integrated throughout thecottumn

» Physical Skills development through personal growth

» Visual Art based on styles of Master artists

» Differentiating curriculum for special needs orépadndent learners
» Engaging students in problem solving, higher I¢kiglking and research skills

The primary goal of the Religion program is fulfilj the educational ministry of the Catholic Churthe
curricula adhere to 15 goals outlined by our Diecasd draws from the Faith, Family and Friends @uie
program and the Child Lures program. The weeklystliturgy embraces the new English translation of
the Roman Missal. Christian service is the hallnadrgur faith community.

The Reading/Language Arts curricula is derived frational standards and includes creative thinking,
print and phonological awareness, decoding, voeaputomprehension, reading fluency, literary cqise
readers’ theatre, poetry, written expression, aaglgc organizers. Basal series and novel units gemes
primary tools of instruction. Scottish Rite Flightused for intervention or remediation in the irgd
resource program.

Mathematics follows NCTM standards with manipulathased curricula that focus on numbers and

operations, algebra, geometry, measurement, datgs#s) probability and problem solving. Inductied
Deductive Reasoning are taught through logic probld-ifth Graders use sixth grade textbooks and

curriculum to fast track students for the optiorAtifebra | in grade eight.

The Science curriculum follows national standaaidriquiry instruction and scientific methods. Aakt 40
percent of instruction is demonstration and expenitation, often taking place in the science lalmoyat
Outdoor education is provided through a four-dagge-night stay at the Pines Camp for 5th
graders.Additional opportunities for first-handri@ag outside the classroom include the SouthwesiM
Dairy, Texas Parks and Wildlife Education Progréme, East Texas Fish Hatchery, and visits to various
locales for age appropriate farming and ranchirgpadpinities.
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Social Studies links past, present and future atafjrates geography, societal structures and alltur
experiences in the curriculum.

The Spanish program is designed to encourageuaésts to become conversational in the language.
Spanish immersion in PreKindergarten lays the fatiod.

The Artist in Residence program provides Fine Agalkaboration between professional artists and
classroom teachers. The National Endowment foAtke Picturing America integrates print art witthet
curricula, especially social studies. Live perfono@ occurs through the vocal and hand bell chsirsgs
program, and All School Musical Review.

Technology seamlessly integrates the curriculunblamgstudents to maximize their ability to access
information for communication, online research anablem solving. Students utilize web based leanin
and basic productivity techniques.

Daily Physical Education enables students to detretescompetency in locomotor skills. The additdn
playground Sun Shelters and sun safety educatmmgie healthy exposure to the sun.

Unique curricula includes Spanish Garden, a Pre#tieghrten Spanish immersion program designed to
make four year old students conversational wittma pear; Cooking in the Classroom to enhance auaric
with a multi-sensory approach; Units of study orcient Egypt, King Arthur, Greek Mythology and
Shakespeare; Independent Readers challenge; agwkelmdient Researchers web based enrichment astivitie

2. Reading/English:

A comprehensive, balanced Reading curriculum inm@fes national standards for English coupled with
lifelong love of reading.

The multifaceted Starfall program provides a closgch to the early childhood reading curriculumsThi
approach includes methodologies that motivate dhilavith imagination and enthusiasm. Instructional
strategies support emerging and struggling reaaergside their peers through a systematic phonics
approach with phonemic awareness. Literature issed through thematic units of study. Take home
readers for K-2 complement sight word developmentfauency while providing a strong home-school
connection.In the upper grades, basal series amé geudies emphasize vocabulary, comprehension,
fluency, reading response, and literature.

Reading methodologies include opportunities foldetirected instruction, guided and independent
practice, oral, shared and interactive reading.fiegcstrategies such as a daily message boardanhj
writing allow students to see the relationshipsMeen oral and written language.

A Reading Resource program provides interventiorife at-risk reader and specialized instruction fo
students with diagnosed learning differences. TégoRrce teacher holds a Masters Degree in Special
Education and has ADHD, placing her in a uniquetjprsto identify with students and teach in an
exemplary manner.Students are scheduled for smmlpgnstruction.

Special studies of Ancient Egypt, King Arthur, RgeGreek Mythology and Shakespeare enrich the
Reading curriculum allowing success at varied ke¥et both the reluctant and advanced learner.@n th
National Mythology exam 90% of the students reagi@egold, silver or bronze medal for their
achievement.

A lifelong love of reading begins with a nationahamer reading challenge.Students track minutes resd
pages, enabling student success at both ends at#aemic spectrum.St. Gregory placed 5th in thédwo
in 2012. Grades 3-5 participate in the Texas BlnabbChallenge. Reading twenty books enables stsiden
to vote for the best new book in Texas and engagadividual Book Talks with the Principal, Assista
Principal, Financial Coordinator, special curricutachers, or librarian.This personal interacttfows
students and faculty alike to share a common exeite for reading.
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Advanced readers have the opportunity to embark Beading adventure through independent
study.Students select 30-50 books from a predetedriist for independent reading.Benchmark rewards
such as free dress days, movie theater passesghibogrtificates, and a field trip to the Center Earth
and Space Science Education and Tyler Museum odurincentives that keep children hooked into
reading.

3. Mathematics:

The Mathematics framework stems from NCTM Standaritls multiple opportunities for problem solving,
reasoning, and communication. Emphasis is placedampulative-based instruction that moves from
concrete to abstract levels of understanding, congputational strategies, and deductive reasoning.

Classroom activities from Mind Benders, Primary lcogroblems and Marcy Cook Math stimulate
mathematical thinking. The Sadlier basal series@aléndar Math are vehicles used for curriculum
delivery. Key features include graphing, numberosgts, place value, time, money, and measurement.

Mountain Math, an online system to introduce newcepts and review skills previously taught, reinés
concepts in grades 2-5. Compacting the curriculuthé upper grades enables students to skip the fif
grade textbook and move directly to a sixth grageiculum in order to prepare for Algebra | in mield
school. Rounding out the curriculum are connectlmtsveen Mathematics and other curricula areas asich
science, art, and history.For example, in a scividé study of artist Jackson Pollock, fractals seen
Pollock’s work demonstrated the correlation betwadrand Mathematics.

Problem-based learning activities improve matherahtibilities in both the reluctant and advancedrer
as students generate solutions through coopetatveing. One example is a unit on consumer Ma#.Th
school allocates $100 to each class in grades 3tinMn allotted period of time, the class mustchase
as many food products as possible using sales@mbos.All food items are then donated to the paris
Outreach Center.Another real life experience ikoapin the classroom which elevates the senses and
sustains learning, especially for those with diffgmeeds. As children learn to crack eggs or niatier,
they also gain new math, language and science sRi#isic math ("Are we putting in more salt or more
baking soda?") and sequencing skills ("What ingretgoes in first...next...last?") give way to fraas
("Break this candy bar into fourths.”)In additidifth grade students increase problem solving skiifough
The Adventures of Jasper Woodbury from Vanderhiliversity. These video scenarios are viewed with
embedded data that include more than one viablgigolto a problem.

Brain Gym activities including physical “hook-upft right-left brained learning are used by alldeers to
help below level students with memory, attentiod basic skills. For students with greater need, the
Resource Classroom provides content mastery asststeor advanced students, out of level placensent i
available.

4. Additional Curriculum Area:

The Visual and Performing Arts program is a uniggedization of the school’s stated mission of
development of the whole child.The program aimertbance critical thinking skills and creativity ykeot
only to increasing student achievement, but adtigahe student’s social and emotional development.

Primary components of the visual arts include:

» weekly art instruction based on study of the maeststs
» spiraling art emphasis with the Artists in Residenc
» infusion of art throughout particular subject areas

The basic elements of art are employed by studyiagvork of major artists.The selected artist is
introduced through a presentation highlightingithié2, work, and techniques.Students then crdse t
own work inspired by the artist that is displayedhe school Art Gallery for parents and memberhef
community.
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The Artists in Residence program evolved from thister artist curriculum.Professionals are corgaact
through a private grant to guide teachers and stade understanding the artist under study. Sohtleeo
artists studied to date include van Gogh, Kandin€kiKeefe, Pollock, and Matisse.One study focused o
the Wyeths to coincide with the exhibit at the TyWeuseum of Art, Wyeths Across Texas.

Art is incorporated into other curricular areas.Example, one grade used the National Endowmenhéor
Arts program Picturing America.In this series stutddearn about American history as depicted inkaday
American Artists such as Jacob Lawrence.Facultgdthat the Amon Carter Museum in Fort Worth
followed by a student field trip to the museum.

Major components of the performing arts include:

» weekly or biweekly classes using a multisensory@ggh to music

» third grade developmental choir

» fourth/fifth grade performing choir

» recorder and handbell study

» Cathedral Strings violin program

e rhythm instrument instruction

* All School Musical Review

» oral performances at grade level Festivals follgwnits of study on Shakespeare, Greek
Mythology and Ancient Egypt

The All School Musical, held in the civic auditomy has a 25 year history in which every studentegahe
stage in full costume to experience live perforneaibe repertoire of song and dance numbers aréqaac
and choreographed under the direction of faculthwuidance from professionals.

The Visual and Performing Arts program has becormatalyst for critical thinking, interpersonal
communication, and genuine enthusiasm for leartiiagoverflows into all areas of curriculum and
instruction.

5. Instructional Methods:

The key to successfully differentiated instructfonstudents at both ends of the academic speds staff
development.Recent faculty in-service topics inetliEducating Children Who Learn Differently; Brain
Gym; Identifying and Meeting the Needs of the Gifteearner; Positive Behavior Intervention and
Supports; Using Presentation Software to Excitd_tteaner (and Teacher); Web 2.0 Technology for All
Students; and Teach Like a Rock Star.

Philosophical practices must then translate irdgsioom methodology.Teachers use individual stgles
engage students with varied delivery systems, avf@gused on teacher-student interaction. Withim on
class period it is not unusual to see small graugctvity based learning along with computer getent
activities for reinforcement or product based leagnStudents use presentation software such as@tai
or Prezi as a way to demonstrate their understgrafithe curriculum.

Administrators and teachers work together to asshatestudents transition well from one grade léodghe
next based on formal and informal assessments&3lase heterogeneously grouped but efforts are made
match teaching and learning styles particularlystoidents with special learning needs.

All teachers receive training on strategies or agoodations that could be employed with any stubent
are critical for those with learning differencesiege include but are not limited to establish raytlimit
distractions, mark textbooks with color, keep wbest designs uncluttered, use visual clues on hzacts,
divide tasks into parts, allow extra time on assignts and tests, allow frequent breaks, and provide
alternative assessments.
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Strategies teachers employ for all students bugaalty those on the upper end of the academictspac
include Bloom’s Taxonomy, creative thinking, induetand deductive reasoning, and open ended
guestioning techniques.

The following directives from the School Instructéd Plan also guide teachers to practice effetéaehing
for all learners.

» Employ a multi-sensory approach during instructmneach different learning styles

» Provide instruction at the appropriate level ofidiflty to increase student success

» Create a motivational environment in the classrbgmsing the factors of success, interest, feeling
tone, level of concern, knowledge of results andards

» Integrate higher level thinking skills throughollltggade levels and content areas

» Provide practice sessions that are short, intemdédnighly motivating

In addition, the school's management software ersaparent’s online access to class notes, homewadk,
instructional resources. This home and school ctfforesupports academic achievement for all leatner

6. Professional Development:

Professional development for new and experiencachirs helps to ensure student success. Linkihg tes
data to staff development also provides a direet for academic improvement.

After careful review of standardized test data,uahigoals are set by the faculty. Staff developnigtiien
established to correlate with the school goaldeAst ten staff development days are providedhier t
faculty on an annual basis. In addition, each teaishrequired to obtain a minimum of 8 hours of
professional development each year.

National or state consultants may be invited tocdmapus for total faculty in-service. Funding sesrc
include the general operating budget, school Faiodaarent Teacher Organization, private donods a
federal grants. Significant funds are also allogdatesend professional staff to a variety of nalpstate
and local conferences in Mathematics, Readinge@ifBilingual or Physical Education, the ScottisteR
Dyslexia Training Program and the Southwest LitceiyConference. In April of 2013, the entire fagult
attended the National Catholic Educational Assamiatonference courtesy of the PTO.Stipends are als
available for advanced college course credit.

Classroom teachers participate in Professionalriieg@Communities at the primary or intermediateslev
Monthly meetings allow frank discussion followed dynsensus building on a variety of curricular ¢spi
and methodologies.

Professional Development for new teachers is atitithe school recognizes the overwhelming
responsibilities that first year teachers may enteu Every attempt is made to hire new teachdiarde
June to enable them to spend most of their sumnepapng for the coming year. Administrators meghw
new teachers for orientation and to review effecteaching practices. A mentor teacher, often thdeay
level chair, is assigned to the new hire. The peiets to discuss curriculum, pacing calendars angpus
instructional strategies. During the school yeaerpbservation is available in addition to thefggsional
development opportunities previously noted.

All teachers set personal and professional goalh#oyear with the requirement to include objexsitrom
staff development received prior to the start efshhool year. In doing so, teachers transfer psafaal
development into practical application. Teachedgjage reviewed prior to and following the formedther
observation, at mid-year and at year end summary.

Coordinating professional development with the stBanstructional goals and a teacher's persavasg
ultimately results in higher student achievemermt surccess at all levels.
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7. School Leadership

As a parish school the pastor is the head of $g&y Cathedral School, hiring the principal whoves as
the day to day campus leader. St. Gregory’s Sc@oahcil serves in an advisory capacity to the pasto
They also provide resources and parental insightiset principal. The principal is completing hen@3/ear
at the helm, her elementary school alma mater.$histant principal is completing her 17th yeahiat tole
after teaching in the school for the first 10 yezfreer employment. This longevity by the admirasitre
team has sustained a rise in enrollment and acadmrhievement by all students.

The principal is the overall leader of the campuod also serves as the director of fund developnadumtyni
relations, public relations and marketing. Sheegponsible for analyzing and disaggregating the
standardized test data on both an annual and latigél basis with all professional staff. The pijrad
communicates test results internally to the pastdrpol council, parents and parishioners; and eaxlig
for admissions, marketing and public relations.

There is absolute collaboration between the prai@pd assistant principal on all areas of insipacand
school operation. After review of the standardizst data in June, an annual plan for improvindestii
achievement is developed by both administratork impput from lead teachers of the primary and
intermediate professional learning communitiesluded in the plan are curricular goals and objestjv
staff development training, materials, resourcei@rtechnology needed for successful implementatio
The final plan is adopted by consensus from thigeefatculty in August.

Funding for the annual instructional plan is praclby the principal. Curricular implementation foe

plan is directed by the assistant principal. Tressant principal serves as the coordinator foricuium

and instruction which includes special serviceg &ersees teacher communication on RenWeb, grading
teaching methodologies and individual educatiotetgfor modifications, accommodations or enrichinen

The administrators and teachers highlight companehthe annual plan in their yearly personal and
professional goals. The primary focus (content@nskills) may vary from year to year based ontdst
results from previous year and new programming omae. Each individual or grade level has specific
targets for student achievement but the entire carngptied together with a common goal and plan for
student achievement under the direction of theddeadership. This systematic plan for improveniead
proved extremely successful.
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PART VI - NON-PUBLIC SCHOOL INFORMATION

The purpose of this addendumis to obtain additional information from non-public schools as noted below.

1. Non-public school association(s): Catholic

Identify the religious or independent associatidnany, to which the school belongs. Select the
primary association first.

2. Does the school have nonprofit, tax-exempt (503jrXtatus? Yes X No

3. What are the 2013-2014 tuition rates, by grade?r@onclude room, board, or fees.)

2013-2014 Tuition

Grade Amount

K $6215

1 $6215

2 $6215

3 $6215

4 $6215

5 $6215

6 $0

7 $0

8 $0

9 $0

10 $0

11 $0

12 $0
4. What is the educational cost per student? ___$7500

(School budget divided by enroliment)

5. What is the average financial aid per student? _ %234
6. What percentage of the annual budget is devoted to 6%

scholarship assistance and/or tuition reduction?

7. What percentage of the student body receives
scholarship assistance, including tuition redun@io 19%
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PART VII - ASSESSMENT RESULTS

REFERENCED BY NATIONAL NORMS

Subject: Math

Test: ITBS/SAT

Grade: 3

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 74 86 70 78 85
Number of students tested 39 54 43 45 55
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered in 2013,2012, 2011, &1d2 The SAT was administered in 2009.
Edition/Publication Years: ITBS Form C 2005/SAT H&dition/2002.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: ITBS/SAT

Grade: 4

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[L.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 90 80 86 83 86
Number of students tested 50 40 41 56 45
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered 2013, 2012, 2011, an®.20he SAT was administered in 2009.
Edition/Publication Years: ITBS Form C 2005/SAT H@&dition/2002.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: ITBS/SAT

Grade: 5

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[L.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 77 84 86 69 82
Number of students tested 44 42 48 45 49
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered 2013, 2012, 2011, an®.20he SAT was administered in 2009.
Edition/Publication Years: ITBS Form C 2005/SAT H@&dition/2002.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: ITBS/SAT

Grade: 3

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[L.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 77 85 74 83 81
Number of students tested 39 54 43 45 55
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered 2013, 2012, 2011, an®.20he SAT was administered in 2009.
Edition/Publication Years: ITBS Form C 2005/SAT H@&dition/2002.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: ITBS/SAT

Grade: 4

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[L.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 89 79 87 82 84
Number of students tested 50 40 41 56 45
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered 2013, 2012, 2011, an®.20he SAT was administered in 2009
Edition/Publication Years: ITBS Form C 2005/SAT H@&dition/2002.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: ITBS/SAT

Grade: 5

Edition/Publication Year: 2006

Publisher: Riverside/Pearson

Scores are reported here asPercentiles

School Year 2012-2013 2011-2012 2010-201L 2009-20[L.2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES

Average Score 76 85 80 74 84
Number of students tested 44 42 48 45 49
Percent of total students tested00 100 100 100 100
Number of students 0 0 0 0 0
alternatively assessed

Percent of students 0 0 0 0 0

alternatively assessed

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES: The ITBS was administered 2013, 2012, 2011, an®.20he SAT was administered in 2009.
Edition/Publication Years: ITBS Form C 2005/SAT H@&dition/2002.
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