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Official School Name Pace Charter School of Hamilto
(As it should appear in the official records)

School Mailing Address 1949 Hamilton Avenue
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Eligibility Certification), and certify that it isccurate.

Date
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] ) E-mail:
Name of Superintendent*Ms. Deborah Pontoriero dpontoriero@pacecharterschool.org

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name Pace Charter School of Hamilton Teb09-587-2288
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Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Nichole Pollard-Alford
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)
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Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

0 High schools
0 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[X] Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

15 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 12 18 30
1 17 13 30
2 12 18 30
3 12 14 26
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 53 63 116

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

41 % Black or African American

54 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

5 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 2%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

1

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

aS 116

(5) Total transferred students in row (3)
divided by total students in row (4)

0.017

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:75 %

Total number students who qualify: __ 88

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 1 %

2 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism _0 Orthopedic Impairment

0 Deafness _ 0 Other Health Impaired

0 Deaf-Blindness _ 2 Specific Learning Disability

0 Emotional Disturbance _ 0 Speech or Language Immait

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 8

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 1

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 15:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012| 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 98% 98% 99%
High school graduation rate (01 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe awa

rd.
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PART Il - SUMMARY

In 1998, a small dedicated group of educators anthwunity members joined together with the vision of
opening an elementary school that would be a stipppengaging school community where classes are
small and personalized; where parents are partwhiese teachers teach with passion and commitraedt;
where all the adults model—and all the studentldgvand live—the values of caring, courage, j@astic
respect, and responsibility. The school's mis@do instill in our students a lifelong love fadrning,
supported by an appreciation for the use of knogéed

When a parent applies for admission to Pace Ch&deool of Hamilton, they are knocking on the doba
special place. It's a place where collaboratioth er@ativity, social justice and diversity feed theellect,
body and spirit of each child who passes througidoors. As a charter school, first priority famaission
is given to residents within the sending distriod @iblings of already enrolled students. Wittball
student to teacher ratio, staff create a caringpemsional learning environment which fosters higident
achievement. In part from the small class size téachers get to know each student personallydimg a
student’s interests, strengths, academic levelsetisas his or her family.

Pace has an excellent record of forging traditibias have lasted over the years and which have
strengthened positive relationships among the dawmomunity. During the school year, traditions ar
celebrated through the efforts of the school conityiurAt the beginning of each school year thera is
“meet and greet” day where all families, new artl epend a few hours meeting their child’s teadter
that school year. Parents and students enjoynivealike atmosphere with inflatables, cotton canahd
games to ease the transition of the new school y&lhstudents leave the school with a knapsadkofu
school supplies and a renewed excitement of wieatéhv school year will bring. In September, parents
invited to attend a back to school presentatioreralteachers present a curriculum outline and ¢xpies
for the year.

During the year, students participate in the S@drair, robotics tournaments and show their talants
musical concerts and an annual school wide Art shiach May we hold a school Olympics that reinégrc
skills learned in our physical education classeshWe end of the school year each June, comes the
“moving up” for our students and is celebrated vaitiards for achievement and a family fun day.

Within its first three years of operation, Pacechesl several milestones. First, our Kindergartegiam

was the first charter school Kindergarten in Neve@g to receive accreditation by the National Asgan

for the Education of Young Children. In 2003, weravone of 25 schools selected statewide for the fi
annual Governor’s School of Excellence award. Baate year, our school was featured in a documentary
on top performing charter schools in NJ filmed bg Governor’s Office.

Our most recent milestone was our nomination froenState of New Jersey to vie for a National Blue
Ribbon Schools Award. Prior to this nomination201.3 we celebrated a milestone of entering our 15t
year educating students. Upon our renewal we wele? of 16 schools to have its charter renewet am
expansion of grades. This past fall, we beganathg4th graders and will educate students irgbdlde in
the 2014 school year.

Pace is a Kindergarten to Third grade elementatg Tischool district. Over 90% of our studentsieo
from the City of Trenton. The Trenton Public Schditrict is recognized as a Priority School Ditri
Serving a population of students that come fromiarity school district has been challenging. (Aopty
school is a school that has been identified as grtion lowest-performing five percent of Title 1 gols in
the state). We have met this challenge by seltiigly expectations for students and involving ptré@mthe
educational process.

Over the past 5 years we have seen a significamgehin our Latino population. In 2009 our dempbies
were 80% African American, 15% Hispanic and 5% @aian. Today, our population served has shifted to
62% Hispanic, 33% African American and 5% Caucasi&ith this shift we are faced with the challenge
of meeting the needs of second language learndrthair parents. One approach that we have hamkssic
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with is instituting a Latino Outreach Program. Tdregram is designed to involve parents in English
language development, providing them with the aenice and skills to be active participants in their
child’s educational development.

While understandably high test scores are whatdetified Pace as a Blue Ribbon worthy schoad$ ihe
hard work of our staff and students, dedicationwfBoard of Trustees, administration, and involsedool
community that provides an enriched, educatiorallgcessful environment. Our school is a place wivere
are able to meet the social, emotional, and acadeegids of our students, which ultimately has ¢eolur
success and this honorable nomination.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A) The test results in the data tables includetthénapplication show the achievement of Pace €hart
School of Hamilton’s 3rd grade students on theestafjuired NJASK assessment. The assessment is
administered to students in the spring of their@ate year. This assessment provides the oppyrtan
identify how our students are performing and comhe achievement of our students to other students
sending districts as well as across the state.

NJASK results are released in the summer followimegtest and the school is provided with both asth
summary report as well as individual student repo8tudent achievement is identified as Advanced
Proficient, Proficient, or Partially Proficient. gtudent that achieves Advanced Proficient eastake
score that ranges from 250 — 300, a Proficienessebre range is 200-249, and a Partially Proficeale
score range is 100-199.

At both the state and school level, our expectatidor all students to achieve Proficient or Adved
Proficient with scale scores that range betweena2@0300. Individual student reports are shared wi
parents, and a meeting is held to help studentsratahd individual student score reports. Annuyalithool
reports are shared with stakeholders and analygdéaebschool’s administration and 3rd grade teacher
The results allow us to identify individual and sohstrengths and weaknesses in the areas Math and
Language Arts and move individual students as agethe school towards attainment of the expectétiain
all students will meet Proficient or Advanced Pt scores.

B) Over the past five years the Pace Charter Saiddamilton has made steady growth on the NJASK
Assessment as reflected in our data tables. tReceonsistently either met or exceeded defined
benchmarks set by NJDOE or made significant impreams from one year to the next when results were
less than desired targets. This is significantiteworthy as we are a Title 1 school, serving sitslesho

are economically disadvantaged.

Pace Charter School of Hamilton’s performance @articulated in a comparative manner against New
Jersey’s statewide performance, other NJ charteratg, and the resident districts that Pace Ch&rbool
of Hamilton draws it's students from. In our 202@t3 NJ School Performance Report our school’s
academics were rated as “very high” when comparethools across the state. Our school outperforms
90% of schools statewide in academic achievemeahi@0% of schools educating students with similar
demographic characteristics.

Pace has regularly met or exceeded the perfornmaratber charter schools or comparative schools bot
the percentage of students who achieve proficieatleganced proficient. The increase of improved
outcomes by Pace against the benchmark from ondg#ae next is substantial. For example, the
percentage of students proficient in Language stitsved small growth for NJASK3 with 36.4%
Proficient/Advanced 2008-2009 to 48.1% ProficiedvAnced in 2009-2010 however, the percentage of
Pace students realizing proficiency from 2008-2f02010-2011 more than doubled with an increasma fro
36.4% to 88.5%. Our school’s scores have increasadally nearly tripling the percentage of
Proficient/Advanced Proficient since 2008-2009.

In Math, our scores started out strong in 2008-2018 72.7% Advanced/Proficient and have stayed
consistently high through 2012-2013 with 92.3% Aubed/Proficient. These trends are evident in dogh
Advanced Proficient/Proficient as well as Profi¢iparcentages. Consistently the percentages have
increased for Proficient/Advanced with the excaptid 2011-2012 where there was a slight decrease to
76.9% Advanced/Proficient. While the percentagProfficient/Advanced slightly dipped in 2011-2012 th
percentage of Advanced increased nearly 20% fro®f84n 2010-2011 to 53.8% in 2011-2012. In 2012-
2013 our scores increased in both Proficient/Adedrio 92.3% and Advanced to 61%. To be noteckis th
small number of students that we test annuallyh witly 30 tested the performance of 1 or 2 studesats
the ability to make a large impact on our results.
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Our performance data clearly indicates strongarte the school’'s mathematics program, therefone
curricular focus has been on making improvementegd_anguage Arts program. This has been addtesse
through professional development provided for dtathe areas identified as needing improvement.
Additionally, we began to meet across grade leieénsure consistency of standards and ensure a
streamlined approach to preparing students to saftdly meet the standards on the test in gradedev
preceding the tested grade level. Extra time leas lallotted in teacher’s schedules to allow ferahalysis

of data and the formulation of plans that inclualgéted skill instruction.  Utilizing small, diffentiated
groups for instruction has allowed teachers theodppity to specifically address individual needs o
students and ensure that they are making thatgssgreeded to be successful in a testing situalibe.
longitudinal data indicates that progress is bemagle on an annual basis.

Clearly our scores reflect the school’'s succegsamoting student achievement, and more importatitey
school’s capacity to address deficiencies and ingperformance outcomes. Pace continues to sustain
growth and improve performance year-to-year.

2. Using Assessment Results:

At the Pace Charter School of Hamilton “accountgbiiin regards to using assessment results haga be
paramount to our success. As a public school waecountable for documenting the success of our
students. Data is used to not only monitor the isterst use of standards at each grade level, battal
monitor and assure that our students are providedtiae support that they need to develop intddifig
learners. It is an ongoing process of progranrjauar, and pedagogy review that is used to imerov
instructional strategies as well as student peréoce.

Teachers collect data regularly through both foivesaind summative measures. Formative assessments
help teachers monitor student learning periodicatigl provide ongoing feedback to improve student
learning as well as improve their own teachingtegi@s. Data collected helps teachers hone ipecific
strengths and weaknesses of individual studentsiddigess them through small group and differertiate
instruction. Summative assessments are more fanthprovide the teachers the opportunity to assads
student in terms of comparing it to a specific d&d or benchmark.

At the start of each school year baseline assessrasmadministered to students at all grade levEthss
allows them to determine which students will bernieéim intervention or enrichment instruction. Bdson
results of baseline assessments and additionahberk assessments that are administered approkmate
every 6 weeks across all grade levels, teachersidedo differentiate instruction for studentshisTensures
that all students are giving the opportunity tovgand expand their learning at their individuallifi

levels. Additionally, DIBELS and DRA assessmenmtsadministered each trimester to identify basityea
literacy skills and individual reading levels. Beeassessments provide teachers the additionattopjbp

to monitor the development of early literacy analdiag skills along with their reading fluency.

NJASK reports also provide us information thatssdito help guide instruction and ensure that mualesits
are performing as well as or better than their paeross the state. Annually, our results areyaedland
information is disseminated both individually aredgroup data. This allows our teachers to moitat
adjust their content and strategies and also tiigyab identify and provide targeted skill instition to
individual students based on their individual studseores.

As a staff we meet regularly to have conversatabrmut assessment data and how it will guide future
instruction to increase student learning. We fleal the input and discussion among staff is esdeatthe
effective use of the data that is gathered. Anafyassessment results also allows us to plan for
professional development and determine school-aidgade level objectives to increase student
achievement. This information is shared with Shalkeers at Board meetings, as well as at speciatinggs
that are held specifically for parents of our thgrdders to understand and interpret NJASK scqerts
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3. Sharing Lessons Learned:

Pace Charter School of Hamilton’s professionallesgstaff has a strong belief in communication,
collaboration and respect for the opinions of cuiges.

Through participation in conferences, and profesdidevelopment, our school shares successfuegtest
with other charter schools in and out of our distriOur teachers serve as host classrooms foehigh
education students, local teachers, administratadsstaff. Annually, we welcome founders and siéff
potential, new and existing charter schools, andllstaff who visit our school and classrooms teenbe
classroom management strategies, and best practices

On staff, we have a master technology teacher.t€hisher is a host classroom for teachers, admatoss
and staff throughout the school and local Counhpstdistricts of Mercer and Burlington. Visitors
frequent her classroom to observe the use of téagynin the classroom, teaching strategies, forkingy
with small groups of students, individualizing insttion using a variety of technological resources.
Monthly, she writes a blog to share technologytsgias for the classroom.

Pace has a long-standing partnership with the golté New Jersey and Rider University as a prodessi
development site for their teacher education pmogr&tudents studying Elementary education use our
classrooms and teachers for observations, casestaad junior and senior practicums.

Over the past five years, teachers and adminisgrai@ve participated/presented at the NJ Charteodbc
Conference in the areas of curriculum developmesifig data to drive instruction and differentiating
instruction. The Head of School has presentetlerateas of finance and administration and seiwes a
mentor to other charter school lead persons anabstlusiness administrators within the State of New
Jersey. She has also participated as a presentbefNew Jersey Charter School Office to prowidaming
to newly approved Charter Schools in finance, atstiation and teacher evaluations.

In school year 2008, we were awarded a dissemimgtiant by the New Jersey Department of Education
“to provide direct one on one technical assistdanaharter schools which need to improve student
achievement as shown on the annual state assessméhis was a school wide initiative where staffl
administration worked closely with an identifiecheol for the course of the school year. Specificahe
project linked successful and scientifically bapeaktices through two interconnected strands: cuim
development and education best practices utilizorgcurrent and converging strategies.

4. Engaging Families and Community:

At Pace Charter School of Hamilton a child’s susdeshot contingent upon a quality education aldihés
essential to develop strong family and communityrgaships by actively engaging parents and the
community in the daily happenings of the schoole #igage our school community regularly in open
communication. Parents are kept up to date thrthuglschool’'s website and Facebook page. Teachers
distribute weekly newsletters, providing parents ¢pportunity to review and address content materia
covered. They routinely maintain communicatiothvgarents via phone and e-mail to discuss student
progress, school events, and curriculum.

Pace parents are active members of the PTO, oubarship has been consistently high, ranging between
84% and 98% over the past 5 years. Parents veluatea regular basis in the classroom, supporting
teachers during projects and activities. Monthlyily nights are held which engage students anenpain
collaborative activities, such as, “make and taketkshops, Cultural Fairs, as well as social gatigsrthat
bring our families together to build and strengtben school community.

As our Latino population has increased, we ingtdd Latino Outreach Program, held on the firaddyriof
every month. Through this program we’ve hoste@ping workshops, provided ESL classes, and
instituted the translation of newsletters and offofrool communications to keep our Latino poputatio
actively engaged. Educating our parents resukstablishing better relationships with them antliin
creates a partnership resulting in increased studdevement.
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As a school family we value collaborating with temmunity. We hosted Lemonade Stands to raise
money to purchase wheelchairs for local handicapgpédren and participated in Anti-Bullying Walks t
raise awareness. We collected donations and nzade t send with parents who are on active dutigan
military. When a student at Pace was diagnoseu @dincer we partnered with the Ronald McDonald
house to provide items for families who have prgkshstays in their facility. Annually, we provide
Thanksgiving baskets to our needy families.

At Pace we engage parents because educating densius a process that involves all the imporaaioits
in our student’s lives. The proverb “it takes Bexge to raise a child” is a popular proverb witblear
message. The whole community has an essentigarpley in supporting the growth and learningtsf i
young people to ensure they become successfubliglearners.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Pace Charter School of Hamilton provides childregrades K-5 with an educational opportunity that
prepares students to become independent, lifelargérs. Our curriculum is structured around the
Common Core State Standards and New Jersey Core@um Content Standards to incorporate strong
academics with an emphasis on higher order thingkillgs. Teachers have the ability to differergiat
individualize, and personalize lessons, but the&mental learning is measured with common asse¢smen
The administrators monitor assessments to assatralttstudents are meeting or exceeding progrésaw
their grade level.

The English language arts curriculum at Pace gmall to the Common Core State Standards. Thergtude
read a variety of genres and learn comprehensitia tkenhance their reading. Early on the stusiésdrn
how to verbally cite evidence from their readingtswer a question, and teachers continue buittlisg
foundation so that students have the ability todfar their thoughts from a verbal answer to atemit
answer. At Pace, we believe that phonemic awardaesdremely important to build decoding skills to
improve reading comprehension, as well as fluentycabulary and spelling are used to improve lisign
and speaking, reading, and writing skills. Thalehis are assigned vocabulary and spelling words to
promote a strong working vocabulary. The writingexg of our curriculum incorporates grammar, and
encourages our students to write in a variety ofg@ewhile using their creativity and prior knowgedo
begin to grow as authors. The students participat&assroom discussion, which develops as thegrpss
into oral presentations or activities to build #eaking and listening part of our curriculum.

Our Math curriculum emphasizes strong mathematicatepts that correlate to the Common Core State
Standards. These topics include, but are notdiirtiv; counting numbers, comparing numbers, sedqugnc
numbers, place value, addition, subtraction, miidttion, division, multi-digit arithmetic, measumnent,
telling time, representing and interpret data, getoyn and solving word problems. Teachers encourage
students to invent, question, model, representpexpearn and practice important math strategi(@sr
emphasis is on making math relevant to real lifiel teaching the importance of math for everyday use

The science curriculum at Pace is an inquiry-basedel stressing hands-on learning, which motivates
students and stimulates curiosity. Teachers engeweative, discovery based thinking to exploee th
world in front of them. The students become scastivho can observe and experiment to gather ddta a
draw conclusions. Students complete experimentstrinue to build their knowledge of the scientif
method.

In social studies, we extract the curiosity of shiedents and provide them with an assortment ofileg
experiences. Teachers help the students exploiesiguch as, history, culture, geography, econsnaicd
civics. At Pace, we help develop these conceptaitih individual work, cooperative groups, and abrb
presentations. The students gather informatiom fovariety of resources and use that informatidedrn,
reflect, and connect times past with the present.

Technology is an integral part of the curriculunPate. All students engage in curriculum-related
computer, iPad, iPod, and Nook activities desigmetheir classroom teachers. Students explore gpbgr
math, science, language arts, technology and thielwmund them through interactive programs arithen
resources.

Pace’s health and physical education curriculunmartes skills to support a healthy and active lifiest In
health the students are introduced to personakhggihealthy habits, and how to stay safe. Inipals
education the students build their gross mototsskahd develop fundamental concepts of gamestssand
physical activities by participating in age appiaf@ activities.

Our visual and performing arts curriculum builds gtudents understanding of music, art, dancethend
theatre. The music and art teacher encouragesrdtlghrning by allowing students to participateisual
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and performing art activities in the classroomwadl as outside the classroom walls. The studeate
gone on several field trips that expand their leaynsuch as, trips to The Ground for Sculptuigstto the
theatre and art museums, annual art show, and Isefd®art and music assemblies.

Our Spanish language program is taught by a napieaker and exposes the students to culture, emith
and awareness.

2. Reading/English:

2a) At Pace Charter School, we believe readitigagoundation of all learning. Our school utkza
balanced research-based approach to reading istruathin a daily 90-minute language art blocker
emphasis is on “learning to read” in kindergartemotigh second grade and “reading to learn” in third
through fifth grade. From the beginning our curhicn builds the importance of reading with a strong
literacy environment of books, poems, picturesrtshand other resources that capture the studeitiest
and make them want to read for information andquea The reading program scaffolds instruction to
provide the students with strategies for compreioarend fluency, development of vocabulary, stri@eg
for writing, listening and speaking skills. The gram also provides a structured scope and seqfience
novice teachers and acts as a springboard for tihe experienced teachers.

Our reading program in the primary grades focusesrganized and precise instruction in phonemic
awareness. Phonemic awareness includes syllabiesing, beginning sounds decoding skills, and oral
reading fluency with a concentration on sight wggdognition. The emphasis on fluency stipulates a
foundation for reading success.

The upper grades focus on content area based atat@here children are encouraged to “read to tearn
Instruction includes an abundance of topics, whitdgrate reading, writing, science and socialistid
Comprehension strategies are taught through atyarfigienres. Students are taught higher ordekittmin
skills, such as, analyzing, evaluating, and symtirestext. The curriculum increases learning tigio
novel studies, literacy groups, and research pi®jdt builds upon the foundation of writing skithnd
teaches the six traits of writing. Teachers emizka$fe writing process through development of ided
content, organization, sentence fluency, word aha@taboration, and voice. In addition, studerestaught
the craft of revising, editing and publishing theieative and expository writing pieces.

Differentiated instruction is a priority in teachineading. Small group leveled reading instructson
provided for all students. This allows teacherddwelop essential reading strategies while agtigalding
children through their cognitive thought proce$ée students have access to several online apptisab
help refine and mold skills, such as, Reading E§tgfall, Bookster, We Give Books, MeeGenuis, and
Scootpad. Pace Charter School has an early imigoweprogram beginning in kindergarten. The shisle
are assessed using the baseline assessments, s, And unit benchmarks. These assessments help
identify students in need of support from our Regdbpecialist and Curriculum Coach. The specialist
coach provide enrichment activities for studen&ntdied as struggling and/or advanced readersy The
facilitate skills through one-on one instructiomad! group instruction, literature circles and spec
projects. Enrichment programs give students thp@ipnity to develop positive attitudes towarddieg
and increase their motivation to write.

The Pace Charter School staff strongly believesdbaapproach to reading creates a life-long loive
reading and writing.

3. Mathematics:

Pace Charter School of Hamilton utilizes a multefed approach to mathematics instruction that is i
correlation with the Common Core State Standafdee school uses a researched based core program to
build in depth understanding of major mathematigehs. In grades kindergarten through second the
curriculum is flexible and builds an essential liaokind, beginning with the foundational concept of
number sense and operations and algebraic thinKihg. student’s knowledge is then expanded into
measurement and data, geometry, and problem sol¥aogour third grade and fourth grade studerds th
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core program engages them in an invigorating legrekperience. The upper school students builthen
foundation that was started in the lower schoolibgreasing their knowledge of number sense; sglvin
problems involving multiplication and division; ddaping an understanding of fractions; and building
skills in measurement, data, and geometry.

In the beginning of the year the students are garemventory test, and based on those inventasig,te
standardized tests, and previous year succestutthenss are placed in small, leveled instructigmalps.
Throughout the year the teachers monitor the stagengress by assessing the students with quickeg
and unit benchmarks. In order for students to niaggovement and show growth, bi-monthly grade lleve
meetings are held and are used to differentiatdl gimoaup instruction with; reevaluating grouping; r
teaching previously taught material, tutoring aeérgtutoring strategies, use of tactile manipuésjv
adjusting visual charts, and using technology.

Technology is an integral part of differentiatingtiminstruction at Pace Charter School. All classrs

have access to computers, iPads, and Nooks. Uiterdt use several math applications on the iRatls a
Nooks to boost mathematical skills, such as, BugsNumbers, Squeebles Math Bingo and Fractions,
Times Tables Pro, and Rocket Math. The school ssesral online educational websites to help erdnanc
the student’'s math skills. One online common d&@®ed program that Pace Charter School has usad for
couple of years is Scootpad. It offers a custechirarning path for each student with concept
assignments, immediate feedback and explanatimpspivement opportunities, and validation of mastery
with quick formal assessments. It challenges théents to go above and beyond grade level.

4. Additional Curriculum Area:
Additional Curriculum Area: Science

Pace Charter School provides students with skilteasary to flourish as lifelong learners, effectiv
workers, and outstanding citizens of the 21st agntdur science curriculum allows students to eihib
"knowledge in use", understand scientific explaoatj generate scientific evidence, reflect on sifien
knowledge, participate in science practices, apdaught the scientific method which allows them to
analyze and assess information.

Teaching science through inquiry and investigaisothe core of our science model. Hands-on aaifvithat
engage students’ curiosity and imagination arerpmm@ted into our classrooms. The study of lifeygital,
and earth sciences begins in the primary gradesgirals through the upper elementary grades. 8tade
are assessed with formal and informal assessmenigtinout the school year.

The teachers embody the importance of nature wdaehing life science. For example, in the lower
grades, students begin investigating life scienyceldserving seeds as they grow into flowers andtgland
discuss a plant’s role in our environment. Whiléhe upper grades, students study the life cyfcle o
butterflies by hatching larvae to show that aliftythings change throughout their lives.

When teaching physical science the students itother grades begin to explore how the world arousd
works. As they enter into the upper grades, plysicience becomes more intense by studying specifi
scientists, such as Isaac Newton, Benjamin Fran&hd Galileo. The teachers in all grades tessighy
science with experiments including, dancing raigmeperty of air, bungee jump with eggs, and ¢petal
force spin the bucket.

As the students explore earth science the lowetegriouch on topics, such as, weather, the moersuih,
land, the seasons, and natural resources. Themtuit the upper grades expand their knowledge by
studying topics in detail, such as, rocks, land&raolar system, and the water cycle. For exanptbg
lower grades they are introduced to the sun andtben, but in the upper grades they cover theeesttar
system.

Students are encouraged to join our in school &ed school science clubs, such as, the robotids ahd
mad science club. Our annual science fair allsiwdents to initiate, create, and present an expeaii
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independently. Our clubs and our science fair nadéstudents with hands-on science activities walkre
students can be successful and develop best spemtieces.

5. Instructional Methods:

At the Pace Charter School of Hamilton our teachélize a variety of instructional methods to reaxr
students. We reach our advanced, on-level, aategit students by differentiating instruction lihsaibject
areas.

Modeling is an important strategy our teachers tesgarch shows students are more successful when i
addition to being told they are shown how to dostinimg. At Pace modeling is utilized in writingdan
grammar activities with students. Modeling is dalled with guided-practice where our teachers thke t
time to ensure that students understand the canpegsented. Finally, students have the oppoyttmit
demonstrate their skills independently. Strategresented in this sequence provide students fh@osu
they need to be successful.

Another instructional technique that our studemtsdfit from are “hands on” learning experiencesatim
and Science curriculums lend well to this typenstiuction as manipulatives and experiments aré use
often in these content areas. This technique esipd®a “learn by doing” approach. The use of
manipulatives has been found useful as our studegfis to develop as mathematical thinkers progrgss
as they develop number sense, geometry, measurguagtetrns, algebra, data analysis, probability, an
mathematical processes.

Our teachers incorporate a mix of techniques, raildo their individual classes and students taenthe
academic success of each student. This includesgarating whole, small, and individual instructitnat
is differentiated to the needs of the studentsactiiers utilize small groups for reading and mathlltowv all
students the opportunity to work at their instrotl levels to develop skills. Small and indivittaaget
skill instruction is utilized when a specific skileeds to be retaught to a specific group or iddizi student,
to ensure mastery of the grade level appropriateeyat.

As we prepare our students to be successful i@1eeCentury, we have upgraded our classroomsh Ea
classroom is equipped with a projector and documesader to create interactive white boards. Teasgalee
computer based displays and visuals to enhanaeigtisih. Teachers utilize computers, iPads, iRoub
Nooks to help assist with differentiating instroctin all content areas and provide endless oppibigs to
master skills. Apps and computer programs allowstudents to work at their independent abilityelsy
challenging our advanced learners and providingediah instruction to our strategic students, pringd
teachers with specific data about individual stislém drive instruction in the classroom.

6. Professional Development:

The purpose of professional development at the Bheeter School of Hamilton is to train and suppont
teachers and administrators with the tools and kedge they need to prepare students to meet oedxce
State and local standards. Teachers participsdeta®, responsible members of the professional
community, engaging in a wide range of reflectivagtices, pursuing opportunities to grow profesailgn
and establishing collegial relationships to enhahegeaching and learning process.

At Pace, professional development is not only drilbg State testing results, but by unit benchmeskrig
for content areas, DRA results, DIBELS, and fortealkcher evaluations. Professional Development
activities address best practices in enhancingitquals and teaching in reading, differentiatingriungion
across the curriculum and providing support ancetigpment. It is the effective planning of professil
development, successful implementation of new legrand continued support of the administratiort tha
has resulted in Pace’s NJ ASK3 high academic pedace scores for the past five years.

Professional Development opportunities include itmand off-site experiences. Staff are encouraged
attend those that are State-approved and/or recadedeby the Professional Standards Board and aea gi
paid leave to attend the various training evefar professional development focuses on suppostihgol
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goals and is consistent with current trends antibssuctional practices, which clearly ties psximnal
development to pedagogy and student achievemamt piOfessional development experiences aid teacher
in adjusting instructional practices, strengthergongtent area knowledge and ensuring teacherdber¢m
effectively integrate instructional technology aadhnological resources into their classrooms.

A notable aspect of our professional developmetitagprofessional collaboration and turn-key
opportunities for staff and administration. Owfsserve as mentors, formally and informally ta&on
another for the purpose of professional growthllgg@l collaboration provides immediate and reléab
feedback to teachers in a safe and supportive@mnwient. The staff have developed a strong teachiieg
and cooperative learning model. Weekly grade lenatings become true professional development
opportunities where teaching partners share foumassessment and discuss future instructionakreset]
techniques based on student performance.

Reflection is utilized to guide the professionalelepment needs of our school. The reflective jxads
based on self-reflection, assessment and the cahtireed for re-assessment and adjustment of teachi
practices. Survey results help drive goal seting systematic planning for the following schodhiye

7. School Leadership

Leadership at Pace Charter School of Hamiltoruiy @& collaborative effort. The school leadersdtief
School, Principal) work as a cohesive team thatlfirbelieve when administrative and instructiortaffs
needs and aspirations are merged, an opportumitpd@imum student growth is obtained. It is whist
approach in mind that the school administratiomadriinstruction and creates a school culture anthtt
conducive towards the development of the wholaldhsl a productive citizen prepared for the 21st@gn

Working together as a team, school leaders shapeotte foundation of what has been a successful
endeavor to meet and surpass various measurasgdehstsuccess. Aside from the daily open exchahge
ideas, the Head of School and Principal meet ormdl setting each week to assess short and long-te
goals. They ensure that policies, programs, pianand resources focus on improving student
achievement, within a cycle of continuous improvamdnstruction is monitored through daily walk
through observations, formal and informal, as \aslthree written formal observations a year udieg t
Danielson Framework for Teaching to enhance prafeaspractice.

An expectation for excellence has been set by #edHbf School and she leads the school in a cantgwu
cycle of improvement with a vision of learning thieshared and supported by the school communiitye
week prior to the start of school, the Head of $thaeeets with staff to review and examine student
achievement data, external and internal trendsaagdther concerns that may impact school impreargm
Attendance, discipline and other pertinent studietd are disaggregated, shared and analyzed. After
examining and discussing every facet of performathzee critical areas are identified by consersuthe
greatest needs and goals are articulated for tméngoschool year.

The Principal’s role is that of an instructionaddier and vision keeper who fosters collaboratiah an
empowerment of the staff. The Principal holds griedel meetings weekly together with staff makes
decisions about classroom instruction, assessmenttzanges needed to improve student learningssdre
plans and curriculum maps are reviewed weekly.s Tieips leadership stay informed of what is hapueni

in each classroom and ensures continuity in pregresowards meeting Common Core Content Standards.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: New Jersey Assessment of Skills and

Knowledge

All Students Tested/Gradt. 3

Publisher; Measurement Inc.

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 92

77

100

89

73

% Advanced

61

54

35

33

14

Number of students tested

26

26

23

27

22

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

h

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

95

78

100

82

69

% Advanced

60

56

27

19

Number of students tested

20

18

15

14

16

2. Students receiving Special
Education

% Proficient plus % Advanced

100

25

100

% Advanced

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

92

82

100

90

50

% Advanced

64

55

38

20

50

Number of students tested

11

11

10

5. African- American
Students

% Proficient plus % Advanced

93

71

100

94

75

% Advanced

60

50

29

44

10

Number of students tested

15

14

14

16

20

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100
% Advanced 100
Number of students tested 1

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Unknown
Ethnicity

% Proficient plus % Advanced 100
% Advanced 100
Number of students tested 1

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt: 3

Publisher;: Measurement Inc.

Test: New Jersey Assessment of Skills and

Knowledge
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 89

73

78

48

36

% Advanced

4

8

13

0

0

Number of students tested

26

26

23

27

22

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

h

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

85

72

67

57

25

% Advanced

11

Number of students tested

20

18

15

14

16

2. Students receiving Special
Education

% Proficient plus % Advanced

100

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

91

73

63

50

% Advanced

25

Number of students tested

11

11

10

5. African- American
Students

% Proficient plus % Advanced

87

71

86

50

35

% Advanced

14

Number of students tested

15

14

14

16

20

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100
% Advanced
Number of students tested 1

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Unknown
Ethnicity

% Proficient plus % Advanced 100
% Advanced 100
Number of students tested 1

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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