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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 2 Elementsgkools (includes K-8)
_ 1 Middle/Junior higtheols

0 High schools
0 K-12 schools

3 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

5 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 15 9 24
K 53 68 121
1 60 83 143
2 72 66 138
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 200 226 426

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

2 % Asian

1 % American Indanlaska Native

1 % Black or African American

3 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

90 % White
3 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 10%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

25

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 17

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

42

(4) Total number of students in the schoo
of October 1

as 426

(5) Total transferred students in row (3)
divided by total students in row (4)

0.099

(6) Amount in row (5) multiplied by 100

10

7. English Language Learners (ELL) in the schooll %
4 Total number ELL
Number of non-English languages represented:. 1
Specify non-English languages: Chinese

8. Students eligible for free/reduced-priced meals:20 %

Total number students who qualify: __ 86

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 7 %

29 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

6 Autism _0 Orthopedic Impairment

0 Deafness _ 1 Other Health Impaired

0 Deaf-Blindness _ 1 Specific Learning Disability

0 Emotional Disturbance __16 Speech or Language irmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBigndness
0 Multiple Disabilities _6 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 24

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

15

Paraprofessionals 17

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 17:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012| 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 94% 95% 95%
High school graduation rate (01 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe awa

rd.
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PART Il - SUMMARY

Centre School in Hampton has the distinction ohgéhe first public school in the state of New Haimpe
supported by taxation. Its doors opened on MaylB849. Its vision statement at the time read “sxkeand
instruct all the children of or belonging to oundlite, both mayle and femaile, which are capableafring
to write and read and cast accounts.” Roadsiderfdal marker, number 14, stands on the front lafvn
Centre School marking the site that for the paSty&rs has been dedicated to the instruction of
Hampton'’s children.

It is fitting that Centre School is Hampton’s primachool welcoming students into grades preschool,
kindergarten, one and two. Currently, the studbewly is comprised of two preschool classes, sewén f
day kindergarten classes, eight first grade classebseight second grade classes. Our visiorefonkrs
bears some resemblance to that of 1649. Howewuepresent-day vision further defines that we are a
community of learners committed to excellence with consistent overriding goals: to promote a sa&fse
community that values its members of students,msj@nd staff. Secondly, we aim to provide an
instructional student program that strives for @ait excellence. Our responsibility is to provatedents
with the fundamental tools for learning and toilhbehaviors that will become the cornerstonefutdire
learning. This mission requires vigilance to erghiat all students are both acclimated to a school
environment and secure in their learning.

Hampton, population 14,979, is located on New Hdnnps seacoast. It is most notable for Hampton
Beach, a popular summer tourist destination. Haniptpopulation surges dramatically during warm
weather months. As such, housing needs are nsetisonal rentals, campgrounds, and hotel/moted. unit
Variable enrollment due to a transient populateauires our staff to be sensitive to the needs affen
changing student body.

The town of Hampton has a strong sense of commukity 19 years, Centre School has received the
Partners in Education Award. The State of NH bestiiis honor upon communities that support their
schools through outstanding volunteerism. Our BTévital member of the school community and
provides resources to support events such astadiysof school “Boo Hoo Breakfast” which enables
parents of kindergarten students to make connexctmeach other as well as the school staff. Gihents
such as The Grandparent Tea bring generationstegand the well-received springtime ice creamaidsi
enjoyed by students, families, and staff to celiebam amazing year of learning. Field trips, tatis
residence, after school clubs, and activities siscbooking lessons, yoga, and story time duringré¥
week, and Lego club are examples of other oppdiégni

At Centre School, we enhance our curriculum byeiesg relationships with local organizations in then
of Hampton. All students learn about fire safetyilerthey interact with firefighters both at the#b fire
station and at Centre School. Hampton’s Histor8mdiety maintains Tuck Memorial Museum, a local
historical museum. The Society provides studeiits tive opportunity to bring Hampton history anddb
literature such as the Ox Cart Man to life. Studewsit the museum and characters dressed as early
Hampton settlers visit classrooms. One local teate enriched our writing curriculum by hostingsfi
graders to a behind the scenes look at a restafatbowed by lunch. Subsequently, students wrote a
restaurant review to hone their skills as opinigitess.

Centre School staff epitomizes a professional legroommunity. Staff is dedicated to student saéetd
to providing optimal daily learning. The systempoyed to monitor the path of student learningze# an
Rtl (Response to Intervention) data team. Thisiteeeets regularly to review data and to align appabe
support and enrichment opportunities. Working sokéth primary age children requires us to be agil
about students’ learning. As such, support sesvilex as strengths and weaknesses emerge. Riadmer
remediation, our focus is on prevention to ensliret@dents meet their individual learning potehtia

Instructional staff collaborates during weekly cooamplanning times, monthly grade level meetings, an
release time when needed. For example, over stelpae years, grade level teachers worked togethe
the Common Core State Standards for Mathematids.cbmbined effort resulted in the development of a
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defined math curriculum. Then quarterly learningexctations were delineated and aligned with qdgrte
assessments.

At Centre School, we recognize that educationahgba reflect societal needs. Our commitment is to

provide every student with a solid educational fiation and the fortitude with which to become a
contributing member of our school, our communitygd @ur world.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Every October, students in grades 3-8 are sesdas reading and mathematics. The assessmenhkno
as the New England Common Assessment Program (NE@&Rsures the skills and content that students
are expected to master during the previous teagl@agbased on the State’s Grade Level Expectations
(GLE). Test results are used for improvement adsageaccountability. A school’s designation foretiag
Adequate Yearly Progress is determined by studenipg meeting Growth Annual Measurable Objective.
The goal is that students perform in the Proficieith Distinction or the Proficient range. Eaclaye

Centre School met or exceeded the State levelsrédiciency.

Additionally, students take part in Measures of deraic Progress through the North West Evaluative
Association (NWEA) in reading and mathematics. Hisessment is administered each fall, as a data
starting point, and again each spring to measucdest growth. The NWEA is also administered inudam
to students receiving support in mathematics atinggto monitor their progress.

A score below the 40th percentile on the NWEA is ordicator that a student may need academic suppor
Other indicators include curriculum-based locakasments (mathematics quarterly assessments), [IBEL
and DRAs. These are some of the data points esanitor students’ academic growth. Results ae al
used for determining the need for targeted supgpoehrichment opportunities.

Assessment data is stored electronically. Teagkemd results quarterly noting student's current,
discontinued, or added support services such asmiien or enrichment. This data is reviewed feggly
by our Rtl data team in concert with instructiostff. Plans for appropriate support or enrichment
opportunities are recommended.

b) NH students first take the Statewide NECAP s@®sent in October of third grade. In Hampton,
elementary students are housed in three separ&dnbs. Centre School houses all Hampton publimst
students in Pre K - grade 2, Marston School hoalé¢tampton public school students in grades 338, a
Hampton Academy houses all Hampton public schamlesits grades 6-8. Student performance on the
NECAP in the fall of third grade is attributed ter@@re School’'s AYP status as the “Teaching Yeanbst
Scores of only those students who attended seaaige gt Centre School are attributed to our AYR.dat
Each year, our State data is carefully examinedverall strengths and weaknesses. We analyzesend u
data purposefully.

For example, we noted that some students did wetwe full credit for items involving open-ended
constructed writing responses both in reading aathematics. We devoted professional time to exiagin
the sample items and determining what conceptkids wiere needed to successfully respond to these
items. We strengthened our instructional practi€ée. following year, students improved their scares
these items.

In mathematics, using NECAP Item Analysis Repavis observed that about 40% of our students were
unsuccessful on the State’s items involving equatidVe carefully examined our instructional praagiand
invested in a professional coach. We bought maatjwals, such as scales, for classrooms so that our
students would gain a deeper understanding of iguthe result on the NECAP the following year
showed 82% of our students were successful withstevolving equality.

Our NECAP data provides evidence of meeting oufesits’ needs by an increasing percentage of staident
performing in the Proficient with Distinction ranga mathematics five years ago, 22% of our stuslent
scored in this range. After targeting mathematcshe past three years, an increase to 31% oéstsd
scoring in the Proficient with Distinction rangesais exciting shift.

On last year's NECAP data, there was an achieveganbf more than 10 percentage points between our
Economically Disadvantaged Students (populationi2@athematics’ and reading’s Proficient with
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Distinction category and that of all students. didition, there was more than a 10 percentage paint
between Students receiving Special Education (jdijonl 16) and all other students in mathematics and
reading in the Proficient category. We are coneditb a positive trajectory path of progress for al
students and are confident we are targeting thedsgreups with appropriate support and opportunities
impact growth. For example, in mathematics, we#ted in hands on manipulatives so students better
understand or “see” mathematics before asking tieemork with symbols only. Some students require
more time with manipulatives. Our schedules protitdg time both in classrooms and in support ckadse
reading, we invested in extensive libraries of leddooks so students have multiple opportunite®gad at
their level. Books are sent home with studentg&almightly with their parents. Parents are invited
observe their children during support service timgain a better understanding of strategies tatuseme.

Our local data, the results of assessments givenslrygictional staff, is our most valuable dataroligh
professional development and collaboration, teachesure that this data is reliable, administered
consistently, and understood by instructional dial@ers. This data is used by teachers to determizd
steps” in the learning continuum. It is formativedssummative. The data is used to align appropriate
services for students both preventative supporteandhment support.

By being mindful of our performance data trend$oth State and our local assessments, we target are
requiring attention. Examining curriculum, reseanghand sharing best instructional practices, asidgu
data in classrooms are examples of areas thattargreted. The result is that we are, as a staffemo
intentional in our use of data and this has padifiumpacted student learning and achievement.

2. Using Assessment Results:

Our educational priority is student learning andieeement. NECAP data is used to draw conclusions
regarding overall strengths and weaknesses arlijtopofessional opportunities to address wealegss
However, it is local data which is used to freqlyenmtonitor student learning and achievement, detem
students’ extra learning supports, and inform utdton. Our local data provides reliability and smstency
because teachers are involved in determining wdtéth is used. Considerable professional development
time is spent by staff to ensure that assessnmaunth,as the DRA, are used as indicators for indalior
whole class instruction. Consistent administratiban assessment requires professional agreement on
objective scoring regarding items such as fluemzy@mprehension.

Recently, DIBELS was incorporated school-wide astlagr indicator of strengths and weaknesses of
individual reading development. This is administktieree times per year to all students kindergarten
through grade 2. Last year, we focused on theistemé administration of the assessment. The ftidas
year is on understanding and using the resultitg fa instructional purposes.

During the past three years, the focus was the Gonfdore State Standards for Mathematics. Schoa wid
grade level quarterly mathematics assessmentstéile work of teachers. Each item on the quarterly
assessment is aligned to a standard that teaayress to take to mastery during that quarter. Resul
recorded on our local data sheets. Currently, gieadds 1 and 2, soon to include kindergarten, lzeess

to an Item Analysis Report of their quarterly assssnts from the NH Performance Plus initiative.dera
level teams review the grade level Item Analysipdtts, brainstorm, and share instructional prastaed
resources to improve student learning. In additieachers and the mathematics support instruaterve
their classroom Item Analysis Reports to furthegéa classroom instruction and standards that iddal
students have yet to master.

Parents are apprised of how Centre School teachibre assessments during a fall curriculum nighiis
takes place in a child’s classroom with the clamsrdéeacher presenting the information. The NWE/Aepar
report is sent home with the first and last repartls. Assessment results are available for patemeview
during parent teacher conferences after the clbdeedirst quarter. Parents are encouraged todsdbe
additional conferences, if they have guestionsoocerns regarding their child’'s academic perforraamt
any and all assessments.

Information regarding Centre School’s performanceéh® NECAP is disseminated through the local
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newspapers and a televised presentation to the tdar§gchool Board. Additionally, information regardi
curriculum and school performance is publishedhenAnnual School District Report.

3. Sharing Lessons Learned:

Centre School welcomes visitors and is pleasetdcesinformation with schools within as well assidé
the District. Centre School was one of the fir$tasils in our area to have full- day kindergartethed
school districts express interest in the procesd ts research the benefits of a full-day progridue,
inclusion of parents in the process, and how infdiom was disseminated to the community at largat@
School is often a site visit for interested schmaisonnel as they explore full-day kindergarternonyst

An important link lies between the primary sendseool and its receiving elementary school. Atehé

of each school year, instructional staff collabesawith grade 3 teachers to discuss students’itepstatus
and needs. Centre School communicates and sharesiaitulum changes with the receiving school. For
example, when we updated the mathematics currictour@flect the Common Core State Standards for
Mathematics, we shared that work with third grasbchers. Consequently, our math consultant wad hire
by our receiving school to create a continuityraftiuction based on the Common Core State Staridards
learning expectations.

Centre School’s preschool staff collaborates witff from area private preschools on an as needsis o
discuss topics such as the identification of sttslaeeding a preschool program and effective kopaléen
transition strategies. They share educational idael as the use of Centre’s Take and Talk bagsitea
sent home with students nightly. These include gametivities, and tips for parents to use at huiitie
their preschooler.

We are one of the first schools in NH to use a NPHEXite called Performance Plus to import our local
mathematics assessments and its related databddms a longitudinal data path for our studentss iBh
exciting work for us and will ultimately replaceramore rudimentary local data files. This work @feed
our attention on our local data and how it is useidhpact student learning and achievement. Seoétake
teachers who worked on this initiative are shatirar work with other school districts at the reguef the
NH DOE.

4. Engaging Families and Community:

Research indicates that parents who are activehiad in their school leads to higher student
achievement. It’'s vital to provide easy accessformation about the school day and special sceeshts
for parents and guardians whose work hours conflitt the 8am to 3pm school schedule. Many
opportunities exist throughout the year for parémigarticipate as active partners in their childarning. A
few examples include open houses such as a falld@lum Night, parent conferences with a focus on
curriculum expectations, a spring Celebration cdrineng, and Title | Parent Night.

Technology provides multiple opportunities to shiafermation with the community. Our school websit
along with individual staff web pages, highlighhgeal information and a plethora of other topioshsas
homework assignments, links to math and languageaabsites, and tips for treating head lice. t&tenc
newsletters are sent regularly to parents.

The Hampton School District has access to a destidatl-time local cable channel. Academic
programming, concerts, school board meetings, anehping tips are recorded and continuously aiféear.
example, the school guidance counselors recorgedgiam connecting the comprehensive guidance
program to student success.

Community outreach combines commitment and buifdgue character traits. For the very young chiidre
at Centre School teaching philanthropy and selfess of kindness is challenging. One example of e
accomplish this is the annual Centre School foogeditems are gathered and carried by studentsiafid

to the annual Sharing Assembly. This provides@odunity to see the collective contribution befdris
donated to the greater community at large.
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The Hampton School District employs a full-time isbgvorker. Responsibilities of the social worker
include supporting families in crisis, assistinghwbasic necessities, and encouraging family iremient in
school.

Page 12 of 22



PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Centre School staff welcomed the challenge of aligjits curriculum to the Common Core State Stamslar
A plan was developed to make necessary changes tuiculum to meet these rigorous standards. We
began with mathematics and more recently workdbteararea of language arts. Under the guidance of
curriculum consultants, staff worked diligentlydevelop meaningful curricula, assessments, andtsepo
that reflect these standards. We adopted RevahjoSchools, a digital curriculum mapping system,
ensure that all standards are successfully implesdeacross grade levels. Additionally, Performapices,

a web based tool provided by the NHDOE, is utiliz@enter data specific to Centre School and toitoon
student achievement through data analysis. Thisggsis ongoing.

In a primary school, language arts and mathematishe core curricula into which all other disicipk are
integrated. For example in science, inquiry-basedning fosters students’ search for answers usngds-
on experiences to validate hypotheses. Studesnts te support their inquiries based on information
acquired from informational literature, mathematinsd technology.

A balanced literacy approach to language artsvigdlthe reading and writing workshop model developed
by Lucy Caulkins. Word study is an important pragreomponent. Teachers utilize the Fundations
program, as well as the Words Their Way Phonicgaalary, and Spelling Program. Students develop
reading and writing skills by studying and compgniarious genres. They are guided to think deelpbut
their reading and to develop effective speakingsstd share and support their opinions. The wgitin
curriculum is designed to build writing skills higihted in the Common Core State Standards speoific
narrative, opinion, and information writing. Ouriting instruction fosters building of a communig
writers by providing students with support, notyofibm teachers, but also through collaboratiomwit
peers.

Formative assessment data are collected using DRBELS, and NWEA scores, along with local
assessments and observations. Grade level tean@eaniet School’s Rtl team analyze this data anah for
plan for prevention and enrichment support. Ideediftudents receive up to 30 minutes per day tbaex
instruction specific to their needs. The Rtl teagets regularly to monitor the effectiveness ofghpport
being provided.

Centre School’s staff and administration spent deas hours researching and designing a compreateensi
math curriculum developed around the Common CareStandards with an emphasis on reading and
writing. Students use manipulatives and literatarbuild a concrete understanding of math skiltseyl

work collaboratively with peers to share their neegnition both orally and in writing. A significapbrtion

of each grade level’'s math studies involves woablgms that help students relate math to everyitay |
Each grade level developed standards-based, faeradsessments which are analyzed within gradé leve
teams, and utilized by the Rtl team. These assegsnaong with the NWEA scores, are used to idienti
student strengths and weaknesses. Groupings aeged through team analysis of this data. Selected
students meet daily during an extra 25 minute btafdkbcused instruction. A 30 minute enrichment
opportunity is provided once a week to challengeetts who demonstrate high proficiency in math.

The core curriculum is enhanced through art, myigsical education, technology, and media skills.
Teachers work collaboratively within grade levelsross grade levels, and with integrated arts alistsi to
enrich and fully immerse students in the curriculwith the goal of having students view their expedes
in integrated arts classes as an extension of ¢tlesroom learning. Each day integrated artsialsts
spend 45 minutes co-teaching with classroom teadhdhe area of language arts. This design iscbase
our belief that students learn best when theirddskills and experiences are reinforced across the
disciplines and through grade levels in a connectedculum.

At Centre School teachers foster a climate thaberages both colleagues and students to be riskstak
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We learn from and support one another. We prideadues on delivering a curriculum that is rigorous,
research based, engaging, and has real-life apphca

2. Reading/English:

a. Centre School uses Common Core State Stanagd#de instruction in reading, writing, speakingd
listening. After extensive research on literacytringtion, visiting other schools in NH that weresassfully
implementing a balanced literacy program, bringmgonsultants to support staff, and investingeiiated
professional development opportunities, we chosadahding and writing workshop model developed by
Lucy Calkins as the foundation of our literacy rastion.

Teachers create a literacy-rich environment inrtbleissrooms by providing students with multiplpey of
literature including traditional texts and digitakédia at various reading levels to meet individiatlent
needs. Students practice specific reading skitlsugh flexible reading groups. Independent remtime
occurs daily allowing students to practice theadiag skills using “just right” books which areioterest to
them. This independent reading time allows forlieas to conference individually with students. Teaes
have access to an extensive, school-wide levdbeari which enhances classroom resources.

Students are exposed to a variety of reading gameésire expected to make connections and compariso
between these texts. An emphasis is placed oséaleading” where students determine the explicit
meaning of a text to make logical inferences. Bgalups provide students with the opportunity toedep
speaking and listening skills by supporting thggingon using specific evidence in the text. Astmdrour
balanced literacy instruction, students are givamyropportunities to write for a variety of purpsse
including reading response writing.

Assessment data is collected regularly throughmuyear using DIBELS, NWEA, and DRA to monitor
student progress. Instructional staff uses thesedtive assessments to target their teaching. ddiesis

also used to identify both student support andccrmient needs. We use Fundations and the Words Their
Way program to provide consistent, systematic vebudy instruction. Both the Wilson Reading and
Fountas and Pinnell Leveled Literacy Interventioogoams are used for students who need additional
support provided by special education and Titleaffs

We use developmentally appropriate materials asigtiotion to build student confidence and enthusias
for reading. By providing students with opportuestito explore their interests through literature ,ane
fostering a community of life-long readers.

3. Mathematics:

During the 2010-2011 school year, Centre Schoffl sémyan a significant shift in its mathematics
curriculum from the Everyday Mathematics program turriculum guided by the learning expectatiohs o
the Common Core State Standards for Mathemati¢er Ahalyzing longitudinal performance data on grad
3 fall NECAP (teaching year grade 2 data), it wasaaient that student performance was flat-lining
especially in the Proficient with Distinction lev@laking into account the shift in NH to the Comn@ore
State Standards in Mathematics, we began a theedgeus on mathematics. Grade 2 teachers worked
together in the first year followed by grade 1 tesgs in the second year, and kindergarten teaahére

final year. What resulted from this grass rootsmfivas that our teachers acquired a deep unddistpaf
the mathematics learning expectations based o@dhamon Core State Standards. Part of the process
involved parsing the learning and depth of thatriewy into school quarters. Teachers worked togeihe
best instructional practices and resources andojee@ quarterly assessments aligned with the stdada
Both a mathematics consultant and a curriculumdaioator worked with instructional staff.

Instruction focuses equally on mathematical undeding and procedural skills. To develop matherahtic
understanding, considerable resources and timewgsted in using manipulatives to develop strong
foundations which lead to a greater depth of kndgée For example, kindergarten students use Base Te
materials for numerals up to 19, then in first grag to 99, and in second grade up to 999. In skgmade,
the expectation is that students write numeralt®u®00 using number names and expanded form. Grade
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students are successful due to the sequentiaingaioundation realized from year to year. Base Ten
materials also enable our students to “see” addéind subtraction before using only abstract number
symbols.

Teachers use formative assessments and ask sttml@rgsfy answers daily. A local quarterly assaeat
aligned to the learning and standards provide itapbinformation for individual students’ “next pte”
Results of assessment data might indicate the foesdpport or discontinuance of math support or
enrichment support. Flexible grouping is basedtadent needs. Instruction for both support and
enrichment is targeted to student needs and aligns@ndards. Item analysis of quarterly assessmen
guide teachers' “next steps” for whole class andllsgnoup instruction.

4. Additional Curriculum Area:

Centre School Visual Art and Music Education cosiraee offered weekly to students preschool through
second grade. Lessons are built upon national atdadnd the NH K-12 Curriculum Framework for the
Arts. Students become immersed in opportunitiesbining the Common Core with visual and performing
arts through a variety of lenses: Responsive Qlassy Olweus anti-bullying program, Rtl, differenéed
instruction, and multiple intelligences. Integratiart and music into classroom learning is an ésden
connection for young learners.

Beginning at the age of three, preschool studesnefit from the educational opportunities affordeeim
through the disciplines of art and music. Studamtsexposed to the foundational values and routhes
interacting with teachers outside the preschodsctzom. Working with the youngest students is an
opportunity to instill a deeper foundation, culting cross-curricular learning, growth, mastery,
comprehension, and expression over the coursel@sitthree years thereby strengthening critidaking
skill sets.

During music education courses, students experissens in musical theory concepts, rhythmic
awareness, melodic development, music history naumglc appreciation. Through several differentstidi
modalities, students demonstrate growth measurdedmher observations as well as formative and
summative assessments. The integration of tecoypahbo the music education program allows studemts
self-evaluate their growth in musical skills. Thgbout the year, they review their success in sgrallip,
large group, or individual performances. The gdhis particular program is to develop basic roaki
skills allowing students to achieve both in the @uon Core curriculum areas, future musical oppoties)i
and most importantly to develop an interest in masi a form of art. Preschool students have the
opportunity to develop their vocabulary and thejressive language skills in a program which diyect
relates to their individual learning goals. Indémgarten and first grade, the primary focus iflwency and
developing reading skills while working on lyricSecond grade students connect their classroonmgyrit
practices to musical compositions based upon rhigthotation, melodies which encourage self-expoggsi
and harmonic development.

Visual art lessons are cumulative and build skifigphasizing previously mastered elements, individua
schema, and personal preference. Common Core stisnate embedded in curricular content and
personified through deliberate learning opportesitiStudents anticipate these connections in anof tle
art room. Instructional outcomes support the dgualent of ongoing higher order and critical thinking
skills. The program fosters a sense of pride asdraplishment in individuality, stressing proceshea
than end product. Evaluative modes are multi-layasstudents are assessed throughout the cowgaetof
lesson discussion to studio work, peer interacseif-critique, and resulting media-based evidence.

Artist study makes cross-curricular connectionsvieen art and the Common Core. This course of study
capitalizes on the artist as a person and is basdide presentation of biographical, geographavad,
cultural information to create a more real-personnection between the artist and student througieac
learning. Students locate an artist’s hometown apsnlisten to music from the artist’s time periadd
practice simple greetings and phrases from a foraitist's native tongue. This furthers the student
multiple intelligences based on personal connesti®tudents examine artifact baskets filled wittgtiale
and symbolic items relating to each artist. Addmchnology to differentiate, students explore adr=l
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museum websites with iPads to experience virtuastof exhibitions. Artist

Study, (www.wix.com/kabdesign/artist-study), a wébsieveloped at Centre School, serves as a home-
school connection. Students write and illustratgiaphical pages based on their new knowledge. The
culminating event of the quarter-long study isbecome the artist.” Throughout each phase of tsole
students refer to written and visual rubrics to suea their work.

Visual and performing arts instruction overlap tigbout the year and culminate in collaborative &sen
Students demonstrate their individual comprehensimangths, innovation, and perspective through
community events, performances, and exhibits inotydfter school programs. Over 100 students are
involved in the after school art and music prograhte goal is to instill life-long awareness and
involvement in music and art. Involvement promattglents to envision innovative and multi-faceted
responses to problems or opportunities as futun&riboitors in an ever-changing world.

5. Instructional Methods:

Centre School staff supports and challenges stadermtchieve their full learning potential. Paresmgrust
us daily to provide their children with exemplaaieing opportunities. To do this, a collaboratipmblem-
solving approach is used to implement quality cufe and instructional practices. Students, stenf,
parents are equally important parts of a commuaetyicated to academic excellence.

Strategic planning for consistent student succepsasent at every grade level. Beginning in kigdgen
and continuing through first grade, students aughtiFundations, (a phonological awareness, phanemi
awareness, phonics, and spelling program). In ngadth addition to whole class instruction, instioie
includes flexible small guided reading groups tirmggethe diverse needs of students. The goal lisiiiol
reader proficiency via a learning continuum usirggadient of challenging reading material. For stud
needing “more” daily reading instruction, a 30 maadditional pull-out Guided Reading Class is laidé.
The Rtl team identifies students needing additiaiadly instruction. The classroom teacher and giliide
reading teacher collaborate weekly. Parents areedchto observe lessons in order to assist theidien
with books sent home nightly.

Students participate in the DIBELS progress-momtpassessments three times per year. Teachers
administer the DRA, quarterly, to evidence readjmgwvth and target areas needing instructional focus
NWEA is given to students in the fall and springéading and mathematics to show yearly growthsé&he
are some of the data points used by the Rtl teamotutor student progress and to direct support or
enrichment opportunities.

Teachers meet in grade level teams with readingamss, Title | teachers, and the math intervamist to
analyze and manage data and to provide peer c@pahahinstruction. Additionally, quarterly math and
reading assessments in grades 1 and 2 are revi€leatle enrichment groups based on the Commoe Cor
standards are established and modified as neededrichment groups, students are supported tothhif
learning from a skill level to an application level

At Centre School, we are proud of our ability tlfafientiate instruction with a preventative rattiean a
remedial approach by providing myriad levels offsang. With the expertise of two reading specialittsee
Title | teachers, and a math interventionist, werast only able to meet the varied learning neéds o
students but also provide instructional supportasgistance with instructional practices. The 'staff
commitment to student learning and achievemenaiarpount at Centre School.

6. Professional Development:

With Title Il funds and the financial support oetilampton School District, Centre School’s phildgop
regarding professional development continues twdtwith a shared leadership model, using the aigaer
of both outside consultants and school teacheetsa@rofessional development is focused on the
implementation of Common Core State Standardssibdsed on a gradual release model.

Centre School began training staff in Responsias&bom in 2000. This approach blends high academic
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expectations with social/behavioral goals creatingffective and well managed learning environment.
Longitudinal research conducted by the Universityioginia shows a positive correlation between
Responsive Classroom strategies and increasedmacasieccess. In 2006, Centre School committed to
training a staff member to provide ongoing instiacto peers.

In 2009, in an effort to improve our language attgiculum, Centre School contracted with Tufts
University’s Teacher Learning Alliance to adopt teading and writing workshop model for literacy.
Through interest surveys, teachers chose speaifiet areas which included all components of baldnc
literacy to focus on improving instruction. All stents show consistent growth in the areas of reealil
writing as demonstrated through DRAs, DIBELs, NWE#&sd writing assessments. This initiative
continues to be a part of our professional develygm

Beginning in 2010, Centre School reviewed its naatfriculum with Callahan Associates to align math
content with Common Core Standards. Teachers redeigining to develop a deeper understandingeof th
Common Core State Standards which enabled thempiog effective teaching strategies to meet these
standards. This work resulted in significant imgment in local, state, and national assessments.

In 2012, Centre School became the first primarypstin NH to adopt the Olweus Bullying Prevention
Program. This program included a train the tramedel creating additional opportunities for teache
leadership in the program’s implementation.

Technology training is continuously evolving at @erSchool and is embedded in all instructionahsre
Teachers have multiple opportunities for trainingwa variety of technology tools including how to
effectively implement them in classroom instructicheachers are trained to use technology to ozgaarid
interpret student data that will identify studeseds and inform instruction.

Teachers are provided with a comprehensive prafieskdevelopment plan within the school.
Administrators encourage teachers to seek additmraide professional development opportunitied th
align with Centre School and District goals.

7. School Leadership

The education leader, the building principal, préesdhe learning and growth of all students and the
success of all staff by cultivating a shared vidiwat makes powerful teaching and learning therakfdcus
of schooling. The principal believes that in orttera school community to be successful and toinaatly
grow, leadership must be a shared responsibility.

Centre school is a community of learners, bothdelit and adults. This community celebrates the
uniqueness of each individual. It nurtures thereggion of individual talents and the understandiridpe
role and responsibilities of each individual in family and in the local community. Professionaglatrents,
children, and community members working togetherate an environment that promotes a positive self-
image, a willingness to take risks, and an abibtgommunicate effectively. These are all esskntia
ingredients for success in learning and in life.

Working in partnership, the principal, staff, aratents model and teach respect for individual diffees,
constructive problem solving, and community senaod citizenship. As learners in this environment,
children develop confidence and curiosity, a sfilighdation of knowledge and skills, critical anéative
thinking abilities, and an enduring life-long jaylearning. As successful learners in this envirent,
children are inspired to set goals and take riglesn from mistakes, and persevere toward excedland
independence in learning.

Improving student performance is one of the magus$es of the staff. Grade level teams work togdther
create content instructional maps aligned to thea@on Core State Standards, formative and summative
assessments, and a new and improved reportingrsygteeach grade level there are teacher leatlats t
help guide this professional learning community.
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The use of data to drive instruction is also a priyrieadership component. The Rtl team at Certhed
is made up of several teacher leaders. It is duhirse monthly student data collection review mgstthat
true leadership is evident. The goal is that sttglmust receive instruction at their own levedtsure
success and growth and it is this team’s respditgitn make sure this happens.

The primary leadership philosophy at Centre Sci®tigether, we can make a fulfilling, productive,
positive place for everyone!
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad¢. 3
Publisher:

Test: NECAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

Proficient; Proficient with
Distinction

86

81

80

83

73

Proficient with Distinction

31

29

25

22

28

Number of students tested

140

140

107

126

123

Percent of total students testd

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Proficient; Proficient with
Distinction

81

70

62

75

68

Proficient with Distinction

12

26

Number of students tested

26

26

16

16

19

2. Students receiving Special
Education

Proficient; Proficient with
Distinction

63

45

38

50

27

Proficient with Distinction

13

18

Number of students tested

16

11

13

12

11

3. English Language Learner
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

5. African- American
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

0
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6. Asian Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

9. White Students

Proficient; Proficient with
Distinction

87

82

81

84

75

Proficient with Distinction

31

30

24

23

29

Number of students tested

126

131

97

112

119

10. Two or More Races
identified Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

11. Other 1: Other 1

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

12. Other 2: Other 2

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

13. Other 3: Other 3

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grad¢. 3
Publisher:

Test: NECAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

Proficient; Proficient with
Distinction

87

84

81

84

84

Proficient with Distinction

21

20

9

17

22

Number of students tested

140

141

107

126

123

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Proficient; Proficient with
Distinction

77

65

62

88

74

Proficient with Distinction

15

16

Number of students tested

26

26

16

16

19

2. Students receiving Special
Education

Proficient; Proficient with
Distinction

56

27

15

50

54

Proficient with Distinction

Number of students tested

16

11

13

12

11

3. English Language Learner
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

5. African- American
Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

6. Asian Students

Proficient; Proficient with

Distinction
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Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

9. White Students

Proficient; Proficient with
Distinction

88

85

80

85

84

Proficient with Distinction

21

20

19

23

Number of students tested

126

132

97

112

119

10. Two or More Races
identified Students

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

11. Other 1: Other 1

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

12. Other 2: Other 2

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

13. Other 3: Other 3

Proficient; Proficient with
Distinction

Proficient with Distinction

Number of students tested

NOTES:
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