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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 14 Elementgfools (includes K-8)
_ 2 Middle/Junior higtheols

2 High schools
0 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 21 13 34
K 32 33 65
1 34 17 51
2 31 24 55
3 28 25 53
4 31 31 62
5 37 24 61
6 41 33 74
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 255 200 455

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: ~1 % Asian
5 % Black or African American
9 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
80 % White
5 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during tf82 - 2013 year: 9%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 23

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 14
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 37
(4) Total number of students in the school as

421
of October 1
(5) Total transferred students in row (3) 0.088

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 9

7. English Language Learners (ELL) in the schooll %
2 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Nuer, Spanish egirdal is not an option. With 2 ELL students, the
percent is greater than 0, but less than 1% whemdexd to the nearest 10th of a percent. (.47%)

8. Students eligible for free/reduced-priced meals:42 %

Total number students who qualify: _ 176

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.

Note: n=421 is the denominator in that Pre K doquatlify for free/reduced lunch or the ELL program,
and are not included in State reporting for mopiit Special Education.

However, Pre K are included in our state's ethynimiiunts (Fall membership) as notes in #5.
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9. Students receiving special education services: 15 %

62 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

4 Autism _0 Orthopedic Impairment

0 Deafness _ 5 Other Health Impaired

0 Deaf-Blindness _ 28 Specific Learning Disability

6 Emotional Disturbance __15 Speech or Language inmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

3 Mental Retardation _ 0 Visual Impairment IncludBighdness
1 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 21

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

17

Paraprofessionals 20

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe awa

rd.
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PART Il - SUMMARY

Carriage Hill Elementary School is 1 of 14 elementxhools in the Papillion—La Vista School Distric
which is a growing suburban area. Carriage HiWailt in 1969 with the latest addition in 199bhe
school serves 421 K-6 students with an averags slas of 20 students. They also have a Pre-school
serving an additional 34 students. Carriage Hik school-wide Title | building with 42% of studen
qualifying for free and reduced lunch. Their mabitate is 9% and the special education rate %,15
which includes speech language impairments. FKin@thrriage Hill holds the highest level of acctation
from the Nebraska Department of Education and thitHNCentral Association (District-wide AdvancED
accreditation, 2010).

Carriage Hill’s vision/purpose statement suggdsas a partnership of school, family, and communiily
do whatever it takes to ensure that all studesislacademic and life skills in a safe and nurturin
environment.

Carriage Hill Elementary, a collaborative learngmmmunity, is committed to the following beliefs:
success and growth are measured on an indvidual bisstudents need to experience success, gaasnt
a valuable resource, all students can learn andadwable, and all students have the right to ke safe and
nurturing environment.

Carriage Hill Elementary has a systematic procegsace to review and revise the school's purpode a
direction for continuous improvement. Our purpasd direction equate to a clear and laser-like Samu
student achievement. Carriage Hill's purpose amttibn is evident through grade level and Protess

Learning Community (PLC) discussions and actioh& see an opportunity for growth by including all
stakeholders in our conversations about our purpodelirection.

In addition to our current parent involvement thgbwevents and the Parent Teacher Organization (PTO)
parents and staff participated in our "We are @ggiHill" nights in October of 2013. At this event
stakeholders engaged in conversations regardingtmmgths, opportunities for growth, and develggn
plan of action that is supported by measurablecbls and resources. As a result of this everltuer
statements were developed and will be integrateddar purpose and direction as a building.

On November 11, 2013, Title | buildings were shosezhat the Board of Education meeting illustrating
with longitudinal assessment data from our dathll@asrds that Carriage Hill and other buildings are
closing the achievement gap. In addition, thetaalttions currently being implemented with fidelitgre
presented at that meeting. These adult actionbglieve, are making the difference because of learc
purpose and direction. The adult actions includé gioe not limited to, our PLCs, a focus on a cardgus
improvement process (CIP), development and anabfsmmative assessments, and ongoing and
embedded professional development. Carriage $Hilbmmitted to active student engagement based on
utilizing evidence based instructional practiceplamented with fidelity. Each Carriage Hill stafember
holds one another accountable for collectively sujpg student achievement, sustaining ownershipef
school's purpose and direction.

In support of the whole child, Carriage Hill is contted to meeting each individual student's needs (
social, emotional, physical, academic, and behal)ioiThis information was communicated to stakdb

in February 2014 at the Board of Education meedimgj also at ongoing PTO meetings. Furthermore, our
school has a systematic process for continuousowepnent which is documented through our District’s
I.D.E.A.L. (Identify, Describe, Evaluate, Act, & Ben) action research model. This process allows fo
continuous improvement at all levels throughouttibigding, such as our CIP building goals, classtoo
goals, and our individual intervention plan (IIPhieh addresses students' specific academic andibedla
needs.

Our CIP has three components: 1.) Data Analysatisttict CIP leadership team identifies Tier | ioaliors
by analyzing performance data from multiple sourgegduding but not limited to standards & common
summative assessments, norm-referenced tests, kaltate Accountability tests (NeSA), and
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demographic data. Achievement data is now “rea¢'tiand can be utilized by any staff member imzety
and on-going basis. 2.) Building Goals: Every sth®responsible for monitoring Tier | indicator&ach
building also identifies Tier Il indicators based their data analyses. An investigation into a#as
strength and concern regarding student learnirdsleagoal setting. 3.) Classroom Goals: Everghen
works in a team to develop a goal for improvinglstut learning based on daily student performance.
Evidence-based instructional strategies are imphéaaeby the teacher to improve student learninggutie
I.D.E.A.L. action research model to monitor thegrass of adult action toward improving student
outcomes. The Tier | and Il indicators focus aadiag, writing and math as monitored by NeSA, aual
common summative assessments. Carriage Hill coibabs with the four other Title | buildings to easch,
plan, implement, and monitor professional develapinmeeds such as double scoring writing assessments
Math Talk Moves, FOSS science inquiry, authenterdicy opportunities, and note booking to namena fe
best practice strategies.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Our District adopted the revised state starslaejinning with reading for the 2009/2010 scheaairy

A new assessment system was implemented that gasdcNebraska State Accountability (NeSA).
Performance levels have been established for alltésts (writing will not be addressed) The Regdi
Math, and Science NeSA tests all have the samermpafhce levels based on scale scores ranging from O
200. The following scores indicate the three rartbat are used to gauge students’ performancleeon t
standards: Below = 0-84; Meets = 85-134; and Edseel35-200.

The 2009/2010 school year was the first year thathools across the state were required to taékesame
tests in grades 3-8 and 11. The NeSA assessnutatisyeplaced Nebraska’'s School-based Teacher-led
Assessment and Reporting System (STARS), whedisaficts created their own common assessments.
Math standards were revised in 2010/2011 and atestvand baseline was established. With revised
standards, a common state test, and a new bafmiiheth reading and math, previous comparisons of
student achievement data would not be appropriate.

Our District’s (and school’s) target is for 100%spfidents to be in the meets category; our muinellig
continuous improvement, which is what you will olv&ewhen you review the trend data across all grade
In addition, our District also utilizes local commsummative assessments to monitor students’ egre
across all content areas that are also alignduetstate standards. Our district common assessroget a
balanced approach to assessment with multiple-ereid performance opportunities at a variety oftdep
of knowledge levels and level of difficulty. Lobglwe utilize a truncated, equal interval scale to
communicate students’ mastery levels from beginrpnggressing, proficient, and advanced. Colletyiv
we are then better able to know what students kamivare able to do.

B. In reviewing the data trends noted in (NeSAdiag, the following is noted: (Special education
values by grade are commonly below 10. The rukbwib is that n values below 30 are not necegsaril
representative of the group’s outcome.) When camiocated to the public, values below 10 must be
masked.

Grade 3 — Students’ reading proficiency went frd@foGn the base line year of 2009/2010 to 91% in
2012/2013. In addition, the percentage of studierttse exceed category went from 8% to 32%. Alamm
trend was noted in the free and reduced sub-gmhere proficiency went from 57% to 94% and the exice
category increased from 0% to 29%.

Grade 4 — Students’ reading proficiency went frdfoan the base line year of 2009/2010 to 89% in
2012/2013. In addition, the percentage of studiertse exceed category went from 14% to 32%. A
similar trend was noted in the free and reducedgsabp, where proficiency went from 48% to 88% #mel
exceed category increased from 11% to 25%.

Grade 5 — Students’ reading proficiency went fra®o7in the base line year of 2009/2010 to 89% in
2012/2013. In addition, the percentage of studientise exceed category went from 16% to 32%. A
similar trend was noted in the free and reducedgsabp, where proficiency went from 59% to 89% &mel
exceed category increased from 6% to 10%.

Grade 6 — Students’ reading proficiency went frdfo7n the base line year of 2009/2010 to 90% in
2012/2013. In addition, the percentage of studierttse exceed category was sustained at 30% mAasi
trend was noted in the free and reduced sub-grelere proficiency went from 68% to 79%.

In reviewing the data trends noted in NeSA-maté,féhllowing is noted:

Grade 3 — Students’ math proficiency went from 5A4%he base line year of 2010/2011 to 94% in
2012/2013. In addition, the percentage of studierttse exceed category went from 8% to 34%. Alamm
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trend was noted in the free and reduced sub-grelere proficiency went from 50% to 97% and the exce
category increased from 11% to 34%. The achievegembetween all students has been closed ingbe f
and reduced lunch sub-group.

Grade 4 — Students’ math proficiency went from 58%he base line year of 2010/2011 to 88% in
2012/2013. In addition, the percentage of studierttse exceed category went from 4% to 35%. Alamm
trend was noted in the free and reduced sub-grelere proficiency went from 50% to 83% and the exce
category increased from 0% to 35%.

Grade 5 — Students’ math proficiency went from Sii%e base line year of 2010/2011 to 82% in
2012/2013. In addition, the percentage of studientise exceed category went from 12% to 22%. A
similar trend was noted in the free and reducedgsabp, where proficiency went from 50% to 83% &mel
exceed category increased from 4% to 14%.

Grade 6 — Students’ math proficiency went from 58%he base line year of 2010/2011 to 81% in
2012/2013. In addition, the percentage of studiertse exceed category went from 10% to 30%. A
similar trend was noted in the free and reducedgsabp, where proficiency went from 45% to 63% &mel
exceed category increased from 15% to 21%.

Our school is getting very positive results by fsiag on what matters most: a viable curriculum
implemented with fidelity, quality instruction anging assessment results to inform teaching amdifen
authentic literacy opportunities in all contentaePLCs, a focus on the whole child, parent irmwlent,
and data informed -continuous improvement.

2. Using Assessment Results:

Our district has a comprehensive and balancedsmses system. Professional Learning Communities
(PLCs), curriculum guides, and learning plans supgeery classroom teacher to guarantee a viable
curriculum for all students. Our continuous imgEment process (CIP) leadership team monitors
assessment data based on District Tier | indicaébaissurfaced as an academic achievement aremoéim
for all students and specific sub-groups. Not @ilylocal common assessment data analyzed reginarl
“real time” and longitudinally, as available; otlessessment data such as Nebraska State Accoiytabil
(NeSA) in Writing, Reading, Math, and Science amelTerra Nova and InView (norm-referenced tests) ar
also tracked. A communication survey (climategl# administered annually to inform decision-mgkin

Data collected through the CIP in the areas ofesttidchievement, instruction, and program evaladtiat
support learning are used to identify strategiesnmiprovement. Data is triangulated, when possiohel
reviewed regularly to inform decision-making sysiaily and systematically. Action plans are depeld
to improve teaching, learning and school effectesmutilizing the district’'s I.D.E.A.L. (identifgescribe,
evaluate, act, learn) action research model. Bhisdystemic and systematic process used to ewaluat
interpret, and inform instructional decision makbragsed on a variety of data. This model is embedtled
every level of the organization from the distriontinuous improvement all the way down to the stiide
level using the Individual Intervention Plan (lIPn addition, PLCs and teachers also have classigmal
action plans that again align with student neesisnually, principals share an Accountability in At
report to demonstrate what worked, what didn't euhét next. Teachers also reflect on their goagjpss
on a regular basis and annually as well. The nantis improvement process is used by principals and
grade level teams/PLCs to monitor readiness forsaiedess at the next level of learning.

All teachers had the opportunity to participatassessment literacy training in 2013/2014, whidhaikyd
depth of knowledge, item difficulty, quality itensssessment method effectiveness on a multipleehoi
assessment, etc. PLCs also engage in conversagjarding their classroom goals and track students’
progress using an Excel graphing template. Soafersembers utilize an item analysis in conjunctiath
the graph. In 2012, our CIP leadership team reckeadditional training on using the dashboard forin
action plan development. Data analyses capacilglibg continues with regular training for principaand
CIP teams, adding the 'real time' and profile optr02013/2014.
Student achievement and program results are coneatedi at many different levels. The communication
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department publishes a comprehensive annual rapdrnnaintains the website with pertinent informaiio
that regard. The Nebraska Department of Educatsrahwebsite with district and school data for pisre
and the public to view. This data indicates stadgowth over time. A "State of the Schools Repat"
shared with the Board of Education annually. Iditin, principals prepare Accountability in Action
reports, which are shared with District stakehader feedback and direction. This same presemtagi
then shared with school staff, PTOs and at Lialsamches which include the Superintendent and Board
members.

Parents have access to local student achievemenoda quarterly basis via a traditional reportdaaith
student-led conferences taking place in the fall spring. In addition, NRT (Terra Nova) reports aent

to parents in grades 3 and 5 in the fall and Ne®#vidual Student Reports (ISR) from spring testifighe
previous year are included in the fall conferendomgnat so questions can be addressed on an
individualized basis. Informally, teachers comnuaté progress and achievement information on daegu
basis through phone calls, emails, and notes home.

3. Sharing Lessons Learned:

Carriage Hill Elementary has created impressivdesitilearning results over the last three years alit
students and particularly with students identifiedspecial education and free/reduced lunch. &nesults
can be directly attributed to purposeful adult@usi, such as clear alignment of state indicatotisinvunits,
creating common formative assessments that alignstate indicators, and re-teaching of indicabased
on formative assessment. Students identifiedgecisl education are served in a Least Restrictive
Environment that has components of inclusion arrggmeful pullout, which is determined by individual
student need. All staff members are investederstitcess of all children and each child is seemas
important member of the Carriage Hill family as had someone who can perform on grade level.

All of these philosophical beliefs and adults aatidnave been topics of presentations given byttifkte
the Papillion-La Vista (PLV) School Board. Carmagill has had multiple teachers from outside ditgr
come to observe how the general education andadpsttication teachers work together to meet the
individual needs of students. Each year, therakseindividual teachers within the district tepend time
at Carriage Hill learning from the staff.

Within the PLV School District, Carriage Hill is Bm array with five other schools, all of which dide 1
buildings. The five principals meet on a weeklgibdor a principal PLC to plan professional depetent,
analyze building and array data, and to shareegfies and ideas that they are finding succes3tils has
been a time when the Carriage Hill principal hdlssthabout the specific strategies and intervestain
Carriage Hill that are getting results. Therels®an elementary principal meeting at the disteeel, once
a month, with a curriculum and instruction focusandall 14 principals meet. This is another oppuoty
for the Carriage Hill principal to share ideas atrdtegies that are working as well as learn fremers.

Array professional development days also allow i@ge Hill teachers to collaborate with other Title
teachers from across the district and share infoom#®ased on results. The teachers have speat tim
developing common formative assessments, sharitepahing strategies and activities, and discussing
action research goals during their time togetfidre staff at Carriage Hill recognizes that powerégults
are achieved through sharing and collaborationtlisdnust be done within and outside the building.

4. Engaging Families and Community:

Establishing a partnership between school and hstrengthening relationships within the commurstyg
making connections between parents are top peentith the Carriage Hill staff. Over the years staff
has implemented a variety of strategies to increasent involvement and improve the areas mentioned
above.

One strategy that has proven to be the most eftedihaving students involved in the event orrear
with their parents. It is because of the succésisi@strategy that each grade level now has diviitual
math morning where students and parents learn dbeumath curriculum, how they can support their
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child’s learning, and play math games togethenrri@ge Hill also has an evening and morning litgrar
event for kindergarten, first, second graders aed parents to take time to enjoy books togetlsergithis
strategy. This year the Carriage Hill staff wis@be changing the annual curriculum night toudel more
student involvement with the hope of increasingepaiattendance.

Another strategy the staff has found to be sucaésséstablishing close, personal relationshigs/een
staff and parents. One of the ways this is domlercaigh home visits. Home visits have been dgna b
variety of staff at various grade levels. The aohis made in person or on the phone. All stafiniers
that have participated have found families are nmorested in the staff and school after home visits

Making personal contact and invitations for higlopty events is another strategy that the staff foaund
successful. In October of 2013, Carriage Hill rdst two night community forum. The purpose was to
celebrate what is going well, identify the areaseed of improvement, and brainstorm solutiongtose
areas in need of improvement. There were apprdgign&0 people in attendance between parents affd st
on both nights. Prior to the event, each staff bmempersonally invited five parents to attend thening,
which they attribute to the success of attendaf¢e information gathered on both nights has been a
driving force for our Continuous Improvement Teaithvdirect applications to the building action plan

It is because of these strategies and the cloagamships between school and home that CarriathésHi

finding great success with student learning. Rarend teachers are better able to support chilsrenme
and at school because of a deeper understandimeanother.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The curriculum department supports student achieweiny working with teams of teachers to develop a
coherent K-12 curriculum framed around state statgjgroviding instructional materials and professi
development that support the curriculum. Currioulias been structured so that students receive an
education that is well-articulated in which contantl skills have been thoughtfully laid out to sonpp
continuous growth and acquisition of skills fronay¢o year. The curriculum is written by teacheosrf
across the District utilizing the Understandingssign framework (Wiggins and McTighe). The
curriculum guide is designed to help teachers iflewhat content will be taught in each subjectzaat
specific grade levels or courses. Our Districtersthnds that curriculum is not just the words in a
document but the actions that occur in the classrobeachers use the curriculum guide to desigmileg
plans and lessons that focus on grade level arjddubvel standards, concepts and indicators.

To ensure all classrooms have the same qualiticalum, instruction and assessments, grade leaehtrs
and department teams collaborate with each otheL.@s -teams of education experts working toward a
common focus using the curriculum guide to buildeaningful sequence of learning activities so all
students are learning. PLCs use student achievatatmnto determine what's working and what'’s not.
Learning teams provide the structure for all teagh@ implement the intended curriculum with fideli
Ongoing collaboration takes place among grade leashers, department teams, school to school teams
and district teams.

The curriculum design process is accomplished tit@iages which focus on these questions. Whatedo
want students to learn? How will we know studeméslearning? How will we implement the intended
curriculum with fidelity? What are we going to dletudents don't learn it? What are we goingaafd
students already know it? How will we know whatvigrking and what is not? A district leadershiante
representing classroom teachers from across threctldevelops curriculum guides and district assents
which outline the intended curriculum for all teach They utilize the Understanding by Design
framework to guide the curriculum development pssce

Using a systematic 7 year process, the procesasedfin Stage | by reviewing and aligning eachicutar
area with the Nebraska State Standards. The clumicteam for English Language Arts cycled to Stage
In 2007-08. Literacy by Design, Fountas and PinBaeided Reading Model, Words their Way and Lucy
Calkins’ Units of Study were adopted as core ircttomal resources. The standards were revisited for
alignment in 2010-11 and curricular guides, asseatsnand curriculum resources were revised and
updated. We will again begin the curriculum depebent process in Stage 1 in 2014-15.

The District followed the same curriculum developingrocess in the area of math and in 2009-10 began
implementing Calendar Math (K-6), Investigation\immber, Data, and Space (K-5) and Connected
Mathematics 2 (6th) as core instructional resourddgese programs align with the Nebraska State
Standards, NCTM Principles and Standards for Schiahematics and Professional Standards for
Teaching Mathematics.

In 2010-11, with the adoption of new state stanslamdscience the elementary curriculum team belgan t
curriculum process and recommended the purchas®$86 (K-5) and Pearson (6th) to support the
implementation of the district curriculum.

In 2013-14, the curriculum team has completed Stamgel 2 for social studies, recommending the selec
of myWorld by Pearson. We are in the processaifitng all staff for full implementation in the faf
2014.

The curriculum development and implementation pgeée the same for all elementary curricular areas
including health, art, vocal and instrumental, ptgiseducation, media, and guidance, taught bylhigh
qualified staff with licensure in their content areThe vocal, instrumental, and visual arts depant rely
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upon the Nebraska State Fine Arts Standards irunotipn with their national organizations' standatal
guide the curriculum development process. Studstesd either art, PE, media, or guidance for 40
minutes daily. Students in sixth grade have alsgnalp lesson and large group rehearsal weekbaid.
Finally, technology is embedded into the curricaegas and supported through building level lidragdia
specialists and a district Technology Instructidratilitator. The Technology Instructional Faeiar
works collaboratively with media specialists analssroom teachers to ensure the integration of tdagy
into the day to day learning in our classrooms.

2. Reading/English:

PLSD’s ELA curriculum is aligned to the state stara$. The purpose of ELA instruction is to cultea
critical thinking through literature, oral and vieih communication, reading, and research skilld;tan
provide experiences for the application of thesksskccomplished through an integrated modeltefdicy,
the use of authentic literacy with a shared resipditg for each child's literacy development anacsess;
all of which is based upon an intense review ofaesh and best practices.

To achieve our mission, we create learning enviemaiwhere instruction is differentiated to meet th
needs of all students; reading and writing instaucts a balance of modeling, vocabulary develogmen
fluency, and comprehension; active learning engéigestudents with the teacher as a facilitataticaf
thinking skills developed through activities sughrasearch, analysis of texts, and discussiony stad
time management skill development; and ongoingssssent and feedback.

All staff works interdependently to implement thericulum; implement formative and summative
assessments that clearly measure targets whichrirgfiod guide instruction and provide sufficient
information to evaluate student mastery of theddaths; continuously implement instructional praesi¢hat
are responsive to student needs; monitor classdaiaand each student’s individual progress; arttkem
PD into daily activities.

In order to meet the diverse needs of studentsnemmam of 150 minutes of daily instruction is contred
to ELA instruction. The reading workshop inclu@delarge group explicit mini-lesson; small group
instruction including direct instruction via guideshding and collaborative work time; and then dack
large group to share and reflect. The writer'skgbop includes a large group explicit mini-lesson;
independent and small group writing and confereraed large group sharing of writing. Studentsfime
grouped and instruction is the shared responsilifithe grade level team.

School staff employ the PLC process to improvestaitients’ reading skills. They utilize well-crafte
formative and summative assessments to determiderds’ specific strengths and needs. They develop
Individual Intervention Plans for any student whaot on target or is at-risk of not being on targe
utilizing a variety of evidence based interventiodschild’s teacher can detail a child’'s progress,
instructional plan effectiveness and evidence fiorin decision making at any time. K-3 teams hawe 40
minute and 4th-6th has one 40 minute daily schedukervention/enrichment block built into the
instructional day, so students don’t miss othee ¢ostruction.

3. Mathematics:

PLSD’s math curriculum is aligned to state standakiath instruction provides a high quality, rich
environment, where all students are challengedegnigpped with mathematical skills and strategies,
empowering them to successfully apply mathemasitsif which is based upon an intense review of
research and best practice.

Instruction is differentiated; students use mugtiplrategies to solve problems and are activelpgeu
learning is both conceptual and procedural; tinfiedback supports risk-taking and perseveranceesta
work collaboratively and communicate mathematigadlyd teachers and students relate math in redttwor
contexts.

Calendar Math (K-6), Connected Mathematics 2—CM#) (and Investigations were adopted to meet
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diverse students’ needs. Investigations and CM&2 weveloped at TERC in Cambridge aimed at improve
teaching and learning. These resources supporigisidnathematical thinking, computational fluemnd
understanding of rational numbers, geometry/measemg data analysis/probability, and algebra. fieac
pedagogy supports students’ mathematical reasocamgmunication, and engagements.

The curriculum supports the development and exparafi mathematical ideas that students have and
teachers are engaged in ongoing learning aboutemettics content and how students learn mathematics.
Investigations are carefully designed to engagstatlents —regardless of strengths, needs, andésests.

Students work individually, in pairs or small greypnd as a whole class. Math Workshop is a sttt
allows students to work on a set of related adtigithat focus on similar mathematical contengveilhg
students to take responsibility for their own léagn Whole-class discussions provide students the
opportunity to articulate, represent, connect, @mbolidate mathematical ideas. It is importantéachers
to: build a mathematical community in which studeaute prepared to listen actively and contributasg
focus discussions on key mathematical ideas; acdueage the participation of all students.

4. Additional Curriculum Area:

a) In 2010-11 the elementary curriculum team begarcurriculum process, and while studying research
and best practices during the curriculum procémstaacher leaders decided a major change mustioccu
our science classrooms if our students were gaitg tsuccessful-students do not learn by readiagtab
science-they learned by doing science. To mesethgh standards, they recommended FOSS (K-5) and
Pearson (6th) to support the implementation offib&ict curriculum and philosophy.

The FOSS program was developed at the LawrenceoH8ktience under three grants and were dedicated t
the proposition that students learn science bedblng science. Teachers and students do sciegethay,
engaging in enduring experiences that lead to daeqerstanding of the natural world. The FOSS
program uses several instructional pedagogiesirypased learning (each investigation is guided by
questions), hands-on learning and active investiggstudents work with materials and conduct
investigations to attempt to answer questionsjiesitito-student interaction, writing (students keageful
notes in science notebooks), and research/reaiadi(gs are included to enhance or undersconeeacti
investigation—students work with materials priodiing any reading).

Students are learning in science the skills anaviedge that support building and district goalautifentic
literacy is one of Schmoker’s essential’s for s¢b@md provides a logical partnership for an irdéepl
learning environment in literacy, mathematicallskibedagogy, processes, and instructional stegegi
Examples of this can be found in program goals siscécientific literacy-preparing all our studetatde
scientifically literate so they are able to makeutphtful, informed decisions. Another program goal
supports, through instructional efficiency, alldkars with a curriculum resource that reflects enirr
research on learning, including collaborative leagnstudent discourse, and embedded assessmdnt, an
uses effective instructional methodologies, inahlgdnands-on active learning, inquiry, integratién o
disciplines and content areas, and multisensorpoaist— all supporting instructional goals in otbentent
areas.

During science students are deeply embedded itngea#@search and writing to extend their expemenc
beyond the limits of the classroom; they can enéaheir understanding of concepts by exposurelabe:
ideas and share in the lives of real and fictitipesple who played roles in scientific discoveryapplied
scientific ideas to life situations. Science Stemeere written to add this dimension to the scigrogram.
Carefully selected reading materials, providedrafteactivity-based foundation is in place, can adery
effective dimension to science learning.

(http://www.delta-education.com/science/foss/indatml)

b) The purpose of the Papillion-La Vista Early idhood (PLEC) program is to prepare every studenaf
successful transition into the next phase of hidifee The PLEC program supports its purpose and
direction through a comprehensive continuum of weses and services to ensure success for all young
students and their families. Early interventioagrams and services have a profound impact on young
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students and families living in the (PLSD) atterckaarea.

The Early Childhood purpose is achieved throughemgntation of evidence-based early intervention
practices with children and families in conjunctieith high quality learning environments and a rigss
curriculum. The Early Childhood program uses Theafive Curriculum for Preschool which, accordiag t
its Research Foundation, is based on five fundaaheniciples: positive interactions and relatioips

with adults, social-emotional competence, constrafaurposeful play, quality physical/classroom
environments, and partnerships between familieseachers. Children learn through inquiry-based
activities and discussion. Science and Sociali&utbntent is explored through the integration of
communication, social, motor and self-help skilme of the process skills children learn throtingr
experiences in PLSD classrooms include observidgeaploring, connecting information, problem sotyin
organizing information, and communication and reprging through drawing, writing, dramatizing,
explaining, and making graphs and models to shaed they have learned.

The Early Childhood program covers the entire iistrThere is not one specific “building” that defs the
Early Childhood program. Rather, the program engasses all young students and families under the ag
of five within the PLSD boundaries. Based on Kigdeten enrollment at the start of the 2013-20T¥st
year (which was 814 students), it is estimatedttiexie are at least 2,400 students ages 3-5 iRLB®
community. If you expand to include students uralgr 3, the projected number of young studentsdiin
the PLSD attendance area jumps to 4,000. The Edilghood team, in accordance with student find
regulations, is required to screen and evaluatgoalhg students suspected of having a disabiRgsults of
the 2012-2013 Early Intervention Family Survey aade 95.1% of families who responded report it was
easy to find out information about early interventservices.

5. Instructional Methods:

The PLSD’s purpose is to prepare every studerd gurccessful transition into the next phase ohhaidife.
Our target is 100% of students being proficienthvai goal of continuous improvement. — Our ditetts
to prepare every student for success through supegtiicational programs delivered by highly effezti
educators who use innovative, research-basedgitat® a safe and supportive environment in
collaboration with family and community.

Professional Learning Communities (PLCs) strengtharything teachers do to ensure high levels of
student learning. Teachers engage in PLCs as tgpegleteams, departments (special educationheat t
building level and across buildings (array) to ioye student learning. Carriage Hill is gettingutessdue

to focusing on what matters most. All teachersausind the content in the curriculum guide; are
implementing a common, quality, coherent, viablgiculum with fidelity; are implementing the elenten

of an effective lesson — using instructional pad that have the greatest impact on learningusirey
assessment results to guide instruction and prdeigback to students; understand and effectively
implement the elements of authentic literacy; andaustand the continuous improvement process and us
the I1.D.E.A.L. process to analyze common data ssuand evaluate instructional and program effecése
to determine the impact on learning.

The District Curriculum Toolbox process involveadkers who develop and align curriculum and common
assessments to provide a guaranteed, viable dumcuThey utilize-on-going formative and summative
assessments to determine students’ strengths aad,rend are very intentional in their instruction.
Teachers develop Individual Intervention Plans)(fi® students who are not on target or are ataisk
they develop Gifted Education Plans for gifted stud, which include goals, progress monitoring and
measurements of success. Progress is monitotbd slassroom and in the intervention to make o&tss
and differentiate learning. At all times, a CagaeHill teacher can provide details of a child’'stiactional
plan and evidence to support the child’s progré&& teams have two 40 minute and 4th-6th has éne 4
minute daily scheduled intervention/enrichment klbailt into the instructional day, so students 'tlaniss
other core instruction. Teachers utilize researthevidence-based interventions that are designed t
support the students' individual needs. Someeaddlinterventions include: Leveled Literacy Inggrion,
Do the Math, Corrective reading, pre-teach/re-teaod double dipping of core instruction such asep
reading. The student needs are met through atyafienstructional strategies by a dedicated adre
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support staff. The teachers have focused on higladtstrategies that are supported through resedneh
leaders that are frequently looked to for deterngrievel of impact are Hattie and Marzano. Alldeers at
Carriage Hill identify, communicate, and focus ta@ag on clear learning targets that have beeniitieshto
students. They use repeated readings and usecolegise language, supporting students througletdire
instruction and vocabulary development. Teachersraolved in focused conversations about critical
learnings and design instruction that is cleargradd to those goals. They are able to identify
misconceptions and give students frequent spdeifidback to clarify the misunderstandings becafise o
common team developed formative assessments. \dé8.5 special education teachers, 1 Title Iheac
paraprofessionals, High Ability Learner facilitatand classroom teachers are essential to theetitfation
in temporary flexible grouping that occurs basedrua student’s needs.

6. Professional Development:

Carriage Hill Elementary devotes monthly profesalatevelopment (PD) days, PLC and weekly meetings
for PD. This includes district, array and buildiwgde PD and capacity building opportunities foPGInd
curriculum toolbox members, PLCs, and job embedteadlopment through a Literacy Facilitator (LF) and
Math Coach (MC)- all based upon goals and needs.

At the district level, PD activities are presentden all teachers system-wide need to have common
learning, including assessment literacy, in-demttiziontal and vertical math standards analysistdity
strategies/instruction and other topics. The Disalso supports PD by providing graduate courses o
campus and providing a stipend. The courses amaBrand Intermediate Guided Reading and Inquiry i
the Math and Science Classrooms.

The elementary schools are divided into arraysdapen building similarities. Carriage Hill is &mber
of the Title | team (5 schools). The principalsatiimonthly in a PLC to share data, discuss neeus,
plan PD accordingly, such as workshop model a@sjitdouble scoring, standard alignment work, liegarn
plan development, or formative assessment developme

The principal, LF, MC and CIP team are instrumeintadlentifying, planning, and implementing PD la¢ t
building, department, or individual level. The BRd MC are instrumental in embedding PD into the
classroom. At Carriage Hill, Lesson Study is duthe culture and expectation. The LF or MC scihed
release time for grade level teams, and specialatitm and Title | support team to do an in-detigl of
lesson planning focused on standards and studedsraand instructional strategies followed by onthef
teachers implementing the lesson while the tearargbs. The team then reflects on the action of the
teacher and students to make adjustments in therider the next teacher to implement. This camtirs
cycle of improving teaching and learning has hatyaificant impact on student achievement.

The District also values the expertise of theidkya and provides systematic PD for principalse Th
principals meet once a week with each departmeanicalum/instruction/assessment, human resources, a
technology/school improvement. The meetings farubuilding their capacity within curricular aress
they can be knowledgeable, confident instructideadlers and can inform district level decisionke T
curriculum department provides focused PD to preyidncipals with the expertise necessary to pmvid
teachers with specific feedback on their implemigmeof district curriculum with fidelity. For exaple,

we have provided training on small group instrutiod literacy and the mathematical practices. Tgto
the training, we provide the background informatiorsupport the instructional model and strategies,
provide "look for" observation forms, view videdpd of lessons as a team, and discuss as teaingipBls
identify strategies to reinforce and identify talfipoints to move staff forward. The district pared with
a University of Nebraska-Lincoln professor to suppar PD work on mathematical practices-relyingmip
the expertise of those in the field. We focusiirag on principals being effective stewards of datav to
use the district Dashboard to monitor grade Iguelgram, teacher, and student data. Principals
collaboratively revised the district instructiosaghedule, making it equitable across all 14 schoblsough
district level PD for our instructional leaderseyhare equipped with the knowledge and expertisealrfor
providing staff with the feedback to support a sgrinstructional core through walk-throughs andirfar
observations.
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7. School Leadership

PLSD believes principals are instructional leadettheir school. Their responsibility is to ensstedents
are meeting achievement and social/emotional tardesr this to happen, the principal, all staffl an
families must focus on continuous improvement doedgrincipal must have teacher leaders, suppdft sta
and resources with which to share their leadershhps is evident when observing the principal, M€,
and CIP team working with the Carriage Hill famidycreate a laser like focus on what is criticaijley
balancing the sense of urgency that students demserv

The principal is vested in monitoring the implenaian of the building, grade level, teacher, andisnt
improvement plans. She monitors the actions otdeghers through walk-through and formal
observations, providing teachers with specific ime:ly feedback, attending PLC meetings and being
visible in the building. She monitors data wittr keam so she can coach, monitor progress, arwtaidy
for resources to support the goals of the building.

The principal believes in shared leadership andosveping her teacher leaders to inform decisiortse S
meets weekly with her coaches to provide directitavelop individual or group teacher plans, reflect
evaluate and monitor student and staff performafite coaches share the leadership role as theidpro
classroom-embedded professional development toditpa actions of the adults. They also partiepat
PLC discussions to support their team in improvirggruction to meet student needs.

Teachers share in the leadership of the schoalighrinvolvement in viable committees such as CIP,
curriculum toolbox, and specialized committeesachers are inspired to take the initiative to redeand
recommend actions that will impact teaching andilieg.

The principal values the need for a true partnereetween home and school. The “We Are Carriadle Hi
parent strategic planning event was just one wayhich she engages families in a meaningful and
purposeful alliance between all stakeholders ferpirpose of improving opportunities for studentae
principal and staff provide parents with the taaisl knowledge they need to play a major role inteange a
voice in their child’s education.

Students, parents, and staff would all agree stadme successful at Carriage Hill because of e @and

consistent goals of the school’s leadership andatemtiess belief that every child is importand dimey
have it within their power to make that differercene child at a time.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Tesl: Nebraska State Accountability
Edition/Publication Year: 2010

Publisher: Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 94 70 54 100 96
% Exceeds 34 19 8 54 40
Number of students tested 67 59 61 52 82
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wihl 1 0 1 0
alternative assessment

% of students tested with 1 2 0 2 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 97 60 50 100 97
% Exceeds 34 15 11 45 13
Number of students tested 32 20 18 22 30
2. Students receiving Special

Education

% Meets % Exceeds 80 44 0 100
% Exceeds 0 11 0 21
Number of students tested 10 9 7 14

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
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Alaska Native Students

% Meets % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 93 74 59 100 98
% Exceeds 34 21 9 61 49
Number of students tested 58 47 54 38 57

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, tebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. Sgemducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatssarily representative of the group's outcaimiben
communicated to the public, these values below Gétiine masked.

In 2009-2010, the state standards in reading vexieed, which led to the need for a NeSA readisg te
This was the first year that all schools acrosssthge were required to take the same tests iregra@® and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SY8T&WRE), where all schools created their own common

district assessments. A new baseline for readimg e@gtablished in 2009-2010, so comparisons toqugv
student achievement data would not be appropribite. new baseline for math was 2010-2011.

In 2009-2010, Special Education data was not dvailanasked) on the State of the Schools Report.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4

Test: Nebraska State Accountability
Edition/Publication Year: 2010

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 88 88 52 100 99
% Exceeds 35 22 4 96 93
Number of students tested 62 64 56 71 74
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wift8 1 0 0 2
alternative assessment

% of students tested with 5 2 0 0 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 83 91 50 100 100
% Exceeds 35 23 0 90 89
Number of students tested 31 22 22 31 19
2. Students receiving Special

Education

% Meets % Exceeds 100 63 63 100

% Exceeds 11 0 0 81

Number of students tested 9 8 8 16

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 88 90 66 100 98
% Exceeds 39 25 5 96 98
Number of students tested 49 57 38 52 51

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $gesducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcovten
communicated to the public, these values below Gétine masked.

In 2009-2010, the state standards in reading vexieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data comparisons would nopjp®priate. The new baseline for math was 2010-
2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract cheldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aa#la
students in PLSD attend their neighborhood schoohfgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sAssa result, the 1% limit was exceeded (>2% BlibBn
guideline).

In 2008-2009, Special Education data was not availanasked) on the State of the Schools Report.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5

Test: Nebraska State Accountability
Edition/Publication Year: 2010

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 82 84 57 99 100
% Exceeds 22 20 12 84

Number of students tested 72 56 65 67 59
Percent of total students testgd 100 100 100 100 0 10
Number of students tested witH 0 1 2 0
alternative assessment

% of students tested with 1 0 1 3 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 83 74 50 95 100
% Exceeds 14 16 4 79

Number of students tested 29 19 26 19 18
2. Students receiving Special

Education

% Meets % Exceeds 60 90 36 100

% Exceeds 0 20 0

Number of students tested 10 10 14 14

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 86 94 65 98 100
% Exceeds 27 26 16 89
Number of students tested 59 38 49 45 49

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $gesducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below @étine masked.

In 2009-2010, the state standards in reading veaieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data would not be approprifihe. new baseline for math was 2010-2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract chaldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aafla
students in PLSD attend their neighborhood schooh fgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sAssa result, the 1% limit was exceeded (>2%

Blue Ribbon guideline).

Where the cells are empty, the data was maskeleoState of the Schools Report.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 6

Test: Nebraska State Accountability
Edition/Publication Year: 2010

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 81 77 58 97 100
% Exceeds 30 23 10 95

Number of students tested 53 65 62 61

Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 1 2 1 0
alternative assessment

% of students tested with 0 2 3 2 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 63 69 45 96 100
% Exceeds 21 14 15 91

Number of students tested 19 22 20 23

2. Students receiving Special

Education

% Meets % Exceeds 76 30 16

% Exceeds 13 0 8

Number of students tested 8 10 12

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 88 82 71 100 100
% Exceeds 34 28 10 98
Number of students tested 35 50 41 51 43

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $gesducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below Gétine masked.

In 2009-2010, the state standards in reading vexieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data would not be appropribite. new baseline for math was 2010-2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract chaldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aafla
students in PLSD attend their neighborhood schooh fgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sissa result, the 1% limit was exceeded (>2% BlizbBn
guideline).

Where the cells are empty, the data was maskeldeoBtate of the Schools Report.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Test: Nebraska State Accountability
Edition/Publication Year: 2009

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 91 81 64 65 95
% Exceeds 32 20 10 8 88
Number of students tested 66 59 61 51 82
Percent of total students testgd 100 100 100 100 0 10
Number of students tested witH 1 0 1 0
alternative assessment

% of students tested with 1 2 0 2 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 94 80 67 57 97
% Exceeds 29 15 0 0 77
Number of students tested 31 20 18 21 30
2. Students receiving Special

Education

% Meets % Exceeds 89 56 29 50 100
% Exceeds 0 0 0 0 93
Number of students tested 9 9 7 2 14

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 93 81 67 72 98
% Exceeds 32 26 11 11 93
Number of students tested 57 47 54 38 57

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $gesducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below @étine masked.

In 2009-2010, the state standards in reading veaieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data comparisons would nopjp®priate. The new baseline for math was 2010-

2011.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4

Test: Nebraska State Accountability
Edition/Publication Year: 2009

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 89 80 65 60 100
% Exceeds 32 33 11 14 7
Number of students tested 63 64 56 65 74
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wift2 1 0 1 2
alternative assessment

% of students tested with 3 2 0 1 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 88 77 55 48 84
% Exceeds 25 27 0 11 0
Number of students tested 32 22 22 27 19
2. Students receiving Special

Education

% Meets % Exceeds 80 38 50 18 90
% Exceeds 20 0 0 0 0
Number of students tested 10 8 8 11 20

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 88 79 71 67 94
% Exceeds 36 35 13 18 0
Number of students tested 50 57 38 49 51

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $esducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below @étine masked.

In 2009-2010, the state standards in reading veaieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data comparisons would nopjp®priate. The new baseline for math was 2010-
2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract cheldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aa#la
students in PLSD attend their neighborhood schoohfgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sAssa result, the 1% limit was exceeded (>2% BlibBn
guideline).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5

Test: Nebraska State Accountability
Edition/Publication Year: 2009

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 89 91 57 71 100
% Exceeds 32 34 14 16 100
Number of students tested 72 56 65 62 59
Percent of total students testgd 100 100 100 100 0 10
Number of students tested witH 0 1 3 0
alternative assessment

% of students tested with 1 0 1 5 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 89 84 43 59 100
% Exceeds 10 21 8 6 100
Number of students tested 29 19 26 17 18
2. Students receiving Special

Education

% Meets % Exceeds 50 80 21 11

% Exceeds 0 30 0 0

Number of students tested 10 10 14 9

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 92 97 63 81 100
% Exceeds 36 34 18 23 100
Number of students tested 59 38 49 40 49

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $esducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below @étine masked.

In 2009-2010, the state standards in reading vexieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data comparisons would nopjp®priate. The new baseline for math was 2010-
2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract cheldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aa#la
students in PLSD attend their neighborhood schoohfgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sAssa result, the 1% limit was exceeded (>2% BlibBn
guideline).

In 2008-2009, Special Education data was not availanasked) on the State of the Schools Report.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 6

Test: Nebraska State Accountability
Edition/Publication Year: 2009

Publisher; Nebraska Department of Education/Data

Recognition Corporation

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets % Exceeds 90 78 70 76 100
% Exceeds 30 30 16 30 100
Number of students tested 53 66 61 54 56
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 1 3 1 0
alternative assessment

% of students tested with 0 2 5 2 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets % Exceeds 79 77 75 68 100
% Exceeds 5 27 10 26 100
Number of students tested 19 22 20 19 22
2. Students receiving Special

Education

% Meets % Exceeds 76 30 27 50

% Exceeds 13 10 9 50

Number of students tested 8 10 11 4

3. English Language Learner
Students

% Meets % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Meets % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets % Exceeds 100 82 76 78 100
% Exceeds 40 35 18 35 100
Number of students tested 35 51 40 46 43

10. Two or More Races
identified Students

% Meets % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets % Exceeds

% Exceeds

Number of students tested

NOTES: To protect the identity of individual students, thebraska Department of Education did not
report district information if fewer than ten stutie were tested at any grade level or if all sttslena
grade scored in any single proficiency level. $gesducation n values by grade are commonly bdlow
The rule of thumb is that n values below 30 arensatessarily representative of the group's outcaimiben
communicated to the public, these values below @étine masked.

In 2009-2010, the state standards in reading veaieed, which led to the need for a NeSA readisg te

This was the first year that all schools acrosssthte were required to take the same tests iregra@ and

11. The math standards were revised in 2010-20his assessment system replaced Nebraska's School-
based Teacher-led assessment and Reporting SYSTehRE), where all schools created their own common
district assessments. A new baseline for readiag e@gtablished in 2009-2010, so comparisons toqueyv
student achievement data would not be approprifihe. new baseline for math was 2010-2011.

The Papillion-La Vista School District (PLSD) praligself in inclusive practices that attract chaldmvith
the most significant cognitive disabilities. Urdilany other district in the metropolitan Omaha aafla
students in PLSD attend their neighborhood schooh fgrade Kindergarten through twelve. As statieid,
opportunity is not available for them in any othéstrict in the metropolitan area as all surroundiistricts
choose to serve certain students in cluster sissa result, the 1% limit was exceeded (>2% BlizbBn
guideline).

In 2008-2009, Special Education data was not dvailanasked) on the State of the Schools Report.
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