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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 3 Elementgkools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

16 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 24 22 46
1 26 32 58
2 27 22 49
3 28 20 48
4 16 28 44
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 121 124 245

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

__ 34 % American Imda Alaska Native

1 % Black or African American

2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

52 % White
10 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 17%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

28

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 14

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

42

(4) Total number of students in the schoo
of October 1

as  ou5

(5) Total transferred students in row (3)
divided by total students in row (4)

0.171

(6) Amount in row (5) multiplied by 100

17

7. English Language Learners (ELL) in the school3 %
6 Total number ELL
Number of non-English languages represented:.. 1
Specify non-English languages: Native Americarak@a Language

8. Students eligible for free/reduced-priced meals:53 %

Total number students who qualify: _ 130

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 16 %

43 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism _0 Orthopedic Impairment

6 Deafness _ 1 Other Health Impaired

0 Deaf-Blindness _ 11 Specific Learning Disability

2 Emotional Disturbance __10 Speech or Language irmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

2 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _9 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 12

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 9

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 98% 97% 97% 99%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The vision of Sweetwater Elementary School is &ate a safe, positive, challenging, and caringniegr
environment for all students so that they becoffedolng learners. The mission of Sweetwater Elemgnta
School is to provide a learning environment whdlretadents can acquire skills, knowledge, and bieins
necessary to be productive, responsible citizewsiirever-changing world. Sweetwater will prepare
students to apply their academic knowledge, comoateieffectively, respect and work cooperativelthwi
others, as well as think critically and be probkssivers.

Sweetwater has put forth tremendous efforts to @avgment outcomes for students. The vision and @iltu
of striving for excellence permeates throughoutdhg-to-day operations of the school. Specific goal
related to student achievement in reading and foatstudents are set each year. Families and disides
engaged to a high degree in meeting these goatssdiool continuously focuses on improving
achievement for students through the use of mampooents including a standards based curriculum
reflecting the common core, formative and summads®essments, continuous data review, professional
learning communities, pacing guides for curriculimeervention programs, Response to Intervention,
Respect For All program, attendance programs, miegtprograms for teachers, and professional
development opportunities based on the needs afctiheol and staff.

Sweetwater Elementary School, located in Devilse,.&orth Dakota, has a kindergarten through fourth
grade enrollment of 245 students. The populatictudes 34% of Native American students, many living
on the Spirit Lake Reservation, which is approxehafl3 miles away. The number of students eligibie
free/reduced meals is 53%, which increases ovewifiier months. Since 2010, we have operated as a
School-wide Title | School.

Located in the north central part of the state citrmunity has an economy that is primarily agtime-
related and light industry. With an enroliment ¢fd0 students, the school district encompassesdiare
miles with three elementary schools, one middi@stand a high school. The attendance area of
Sweetwater Elementary serves students from lownirecto middle income housing, income-based
apartment complexes, rental homes and private hohese are also rural students from the outlyiregs,
including the Spirit Lake Indian Reservation. Thkd (Devils Lake) has posed a challenge for the
community and surrounding area due to the floodinitpe closed basin lake for approximately 10 years
Many acres of farm land have flooded and homes heee inundated with water, forcing the moving of
homes or abandonment. The lake flooding has aeatditional stresses on the economy and livelirafod
the residents.

Nine years ago, Sweetwater began a transformdtearning about and incorporating scientific reskads
based reading and math strategies became a facal $taff. Making adequate yearly progress vin@s t
initial goal, but as teachers increased their kedgé about best practices, meeting the needsddrgsifor
increased achievement became the standard andecidtueaching and learning.

Teachers and support staff have participated inemaus professional development activities thatidet
workshops, book studies, and reading and math ededeFormative and summative assessments, now a
regular part of the educational process, becamartpetus for instruction and practice sessionsd&it
assessment data is reviewed regularly by indivitkedhers and at weekly/monthly grade-level pridess
learning communities to assist with instructionatidions. The Reading and Math Coaches provide
professional development activities and guidancea oegular basis with the state standards andsasses
data as the guide for focus topics.

In addition to an uninterrupted 90-minute readitagk and 60-minute math block, teachers differeatia
instruction within all academic areas, which pr@ddn opportunity for all students to become highly
engaged in their learning process, maximize tregiacity as learners, and be motivated about tbaining
of a specific topic.
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Parent and community involvement has been an oggoideavor at Sweetwater. The staff meets regularly
to discuss additional methods for creating partiipssthrough communication, parenting, studentieay,
volunteering, school decision-making, and commuaodyaboration. A focus has been directed towards
building and fostering relationships with studesmsl families, along with the community.

Sweetwater School has been recognized formallyarpast with the International Reading Association
Exemplary Reading Program Award in 2008 and théoNat Title | Distinguished School Award in 2009.
Dr. Debra Follman, Principal for the past 16 yearas chosen as the North Dakota National Distirurds
Principal in 2010, and the Title | Teachers weresem as North Dakota Title | Teachers of the Year i
2012. Sweetwater also received a Program in Exwdldward by the International Technology Education
Association for their efforts in Educational Teclogy.

Sweetwater School has made Adequate Yearly Profireise past nine consecutive years. The suceg¢ss r
of the school, along with the extensive researchveork in scientifically-based best practices, pased
attention across the state. Modeling and mentddngther school districts' educators are a regular
occurrence. Sweetwater School operates under #maige that educating students to high levels of
achievement is best accomplished through a teart effhich is exemplified by our staff, studentnilies
and the principal on a daily basis.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. The results of the North Dakota State Assessmedlgct our diligent efforts to increase the legtl
achievement of all students and close the achientegaps between white students, Native American
students, and economically disadvantaged studentsading, Sweetwater School has continuously
improved the proficiency level beginning in 200980with a score of 75% scoring proficient to 92%
scoring proficient in 2012-13. In math, the scare2005-2006 indicated that 69% of our studentsesto
proficient with continuous improvement to 99% of students scoring proficient in 2012-2013. ThetNor
Dakota Department of Public Instruction has nataséd the test scores of this current school yeaf wet.

We have strived to meet the goals established b€l Left Behind in having 100% of our students
score proficient by 2013-2014. The expected stahfitarour school utilizes an approach of “no clefalr
will be left behind at Sweetwater School” as wettare our efforts in reaching the goal of 100%.

The Northwest Evaluation Association Assessment®WHEN) is used in the areas of reading and math as
formative and summative assessments in the fattewiand spring. The goals established for theStHde
Assessment are also expected with the NWEA, whid®0% achieving proficiency by the end of the year
For reading, the Dynamic Indicators of Basic Eaitgracy Skills (DIBELS) is used for screening, gress
monitoring, and outcome based achievement. Thehpesgudks set forth by this norm-referenced assessment
are used for grouping and differentiated instructibhe Developmental Reading Assessment (DRA)IS al
used for the purposes stated above. After resedycturms of other schools across the state andmati
proficiency levels for each grade level at spe@fints throughout the year were established. Sdbwel
summative assessments for math have been develoipetthe expectation of 100% proficiency.
Competency-based education is the foundation ofclwol and we consider it as "non-negotiable."

B. The performance trends found in the data taldeate significant gains with approximately 20%reno
of our students scoring proficient in reading arathmwo years after we began (in 2006-2007) a
transformation and reform of teaching and learn8igce that year, we have continued to make
improvements to the level of 92% in reading and 99%hath last year. We have also narrowed the gap
between all of the subgroups throughout the pastrsgears. In the most recent North Dakota State
Assessment scores, the economically disadvantadpegiaip indicated 93% of the students proficient in
reading and 97% of the students proficient in tlea@&f math. The Native American subgroup had 98% o
the students scoring proficient in the area of irggaelnd 100% of the students scoring proficierthmarea
of math.

Factors that have contributed to the significamgaver the five year period include the contimstady
and knowledge building of the new North Dakota &ttandards, which reflect the Common Core. We
have also strengthened the uninterrupted 90-mimatding block with components of target skill
development, shared reading, guided reading, anddé of Daily Five/Café structure. Title | Teachand
paraprofessionals work with small groups, and abemof intervention programs (Leveled Literacy
Intervention, Reading Mastery, Read Naturally, Rasir& Pinnell Guided Reading, Scott Foresman Early
Reading Intervention, and Advance Code) are ustdfidielity to meet the specific needs of studeAts.
researched-based tutoring model is used to preugplemental reading instruction. The five reading
components are a focus, with oral language devedopimcorporated throughout daily language arts
instruction. The materials that we use to suppatling instruction are scientifically-based. Asses#s
are used to determine benchmark proficiency amplime instruction.

Sweetwater Elementary has also incorporated ararmipted 60-minute math block. During this blatk
instructional time, state standards and benchndarke instruction with the use of hands-on actesti
problem-solving strategies, and expression of nmadtieal thinking as the emphasis. Continuous forraeat
assessments are used on a regular basis for asswfdearning. Classroom teachers also acquiraiten
target proficiency information through a concept gkill math probe each month. The data is revieined
weekly and monthly professional learning communiigetings with changes in instruction, multiple
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strategies, and differentiated instruction as disimn points. Through these meetings, consistency i
maintained within the instructional settings ofsseoom, Title I, and special education.

Teachers differentiate instruction within all aceniieareas, which provides an opportunity for aldents
to become highly active in their learning procesaximize their capacity as learners, and be matt/at
about their learning of a specific topic. The teastutilize assessment results, teacher obseryainoh
other ongoing assessment strategies to designdtistn that meets the needs of each learner wifardeto
academic level, content, product, and processushef differentiated instruction within daily téwag
ensures that the needs of each student are met.

Parent and community involvement has been an oggoideavor at Sweetwater Elementary School. The
staff meets regularly to discuss additional metHfodsreating partnerships through communication,
parenting, student learning, volunteering, scheaigslon-making, and community collaboration. A Pére
Involvement Committee has been established to geostupport and assure that a high level of invobrem
is maintained. Strong communication occurs thratlghsroom/school newsletters, phone calls and
websites. Attendance at parent nights, communitynieers, and daily family support of at-home |&agn
are just a few of the components that reflect igh kevel of involvement, which has positively ingped in
student achievement.

2. Using Assessment Results:

Sweetwater Elementary School uses a variety ofdtixm, summative, and norm-referenced assessntents t
guide instruction and inform the school communitgtoident academic achievement. A very structured
assessment plan has been developed for the saarollhe NWEA and DIBELS are used in the fall fo t
area of reading and math to identify baseline dather assessments such as the Developmental geadin
Assessment, Leveled Literacy Intervention Assessn@ates-MacGinitie, Texas Primary Reading
Inventory, Brigance, Key Math, Woodcock-Johnsongbiastic, Comprehensive Math Concept Probe, and
the Basic Math Facts Assessment are also utiliazeddreening, diagnostic, progress monitoring, and
outcome information. Data from diverse sources geiach step of planning and implementing initisive
for high academic performance. The Data Team Ihitilevelops a data wall for grouping of studeiitise
weekly professional learning communities, whicHude all staff members, including Title | Teacharsl
Special Education Teachers, determine how the grawipbe arranged and the programming needs.
Strategies for differentiating instruction and pding interventions are focused on the needs of the
individual learners. The staff also determines Whittidents will participate in the extended-dayriewy
programs (before school, after school, and sumnoiesd) to further develop a program for each ctold
meet their individual needs. Common assessmentstieen developed in the areas of reading, wriéing,
math to learn of students’ academic achievemethieatonclusion of each quarter. This data alsoigesv
information regarding specific needs of the stusl@md/or instructional changes.

Throughout the school year, professional learnmgrounities meet weekly to review data and review
instructional practices. The math and reading cesichitle | teachers, principal, and special edanat
teachers collaborate with classroom teachers tlyanthe data. Individual student data, small grdaga,
classroom data, and grade level data is reviewgudady to determine the extent of progress and the
instructional changes that may need to occur. Gngspare revised when needed and individual
interventions are reviewed to ensure progressingbuaade to an expected level.

The Response to Intervention Team meets weekigMiew individual and small group data. A range of
interventions within the three tiers are determiteetheet the specific needs of students that enassnp
academic, social-emotional, physical, behavionrad, ldasic needs of the students. Sweetwater wookglyl
with community agencies, families, and other orgatdns to provide all of the structures/suppogedues
for students to be successful and flourishing.

Students are informed regularly (daily, weekly, tinbyy quarterly) of their academic achievement pesg,
accomplishments, and needs. Each child knowsitieiuctional and independent reading level, méihh s
achievement, and needs. Because a competency-dseation philosophy is the goal, all stakeholders
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understand the expectation for the end of the yeanilies are informed regularly of progress thioug
written and verbal communication (face-to-facegpblone). An important component is celebrating the
improvements and achievements of students, regardfehow big or small the growth. Data from thegest
assessments is shared with families, the schoott@a the community through the school newsletters
school board reports and the community newspaper.

3. Sharing Lessons Learned:

Sweetwater School has gained attention acrosgdtedue to the success, extensive research, akdmwo
scientifically-based best practices for reading aradh. Modeling and mentoring for other schoolritist’
educators are a regular occurrence. We have hadrousischool staffs from other districts (large and
small) across the state visit our school and oleserelassrooms. The visiting staffs meet with @ading
coach, math coach, and principal to learn of thpsstaken to increase achievement for all of aidesits.
The Title | Math and Reading teachers, Reading Baad Math coach have provided presentations at the
North Dakota Title | Conference each year on sgiatefor reading and math. The Coaches have waked
mentors to other Reading and Math Coaches acresstdte to assist them in building a strong foundat
for reading, writing, math, and assessments. TtaliRg Coach has presented to Lake Region Special
Education and the Elementary Principal’s Assocratno topics of scientifically-based reading instiweal
strategies and how to use assessment to guidaanstr. She has taught graduate courses in reatiosf,
recently the Daily Five and Café Reading Model. Blpecial Education Teacher has presented to the Lak
Region Special Education District on how to supgtutients in the area of reading and math witren th
regular classroom. The Math Coach serves on theuéixe board of the ND Council of Teachers of
Mathematics and presents each year at the staferenoe on math strategies, mathematical thinking,
math research. The principal has presented atusdonferences (ND Elementary Principal's Assoaigti
Title | Reading Conference, School Improvement €osrfice, and the National Title | Conference) on
topics including supporting instructional coacheshie school, mentoring teachers, the componerdn of
effective school program, High Reliability Schoataproving instruction and achievement in high ptye
schools, and the importance of an effective preligarten program. The principal recently servethas
president of the ND Association of Elementary Hpats. Her platform focused on the benefits of pre-
kindergarten for economically disadvantaged chiid&he spoke to a number of organizations regattimg
research and importance of pre-kindergarten. Varieachers have also presented at district arel stat
committee meetings and have served as mentorgeo @achers in schools across the state. Becauaeaw
such a cohesive team of educators with strongfbdhat all children can learn, we believe thatistgpour
successful strategies is important to our professio

4. Engaging Families and Community:

Parent and community involvement has been an oggoideavor at Sweetwater Elementary School.
Sweetwater School has a Parent Involvement Conmrtibtassist in keeping a strong focus on parent and
community involvement. Each year, a staff meetsigald at the beginning of the year to developaa Rir
Parent Involvement. The Take-Home Backpack Reddimngram has become culture for families to read or
listen to their children read for 20 minutes eaigfhth A DVD, produced by the Reading Coach andeTiitl
Reading Teacher, was developed as a means to deateri®w to conduct the nightly expectation for 20
minutes of reading in the Backpack Reading Progf@mmprehension strategies, predicting, and
guestioning were modeled during these sessionamilfF Mentoring program was established that matche
new families to Sweetwater Elementary School witketran family. Family Nights are held quartedy t
provide training to parents on various topics thidithelp them support their children. A parent migvas

held at the casino on the Spirit Lake Reservafitye. school counselor presented parenting and mugtur
tips while the reading coach shared the importaficeading to your children at home. Family Matlghis
are held each year as a means for sharing infasmabout how to help with math at home. A literacy
pamphlet, given to all facets of our community luging area clinics, hospitals, community centars)
daycares, was developed by the Reading Committeleaie information about the importance of reading
with children at an early age. The Morning ReadRogind-Up Program is available to students throbgh t
use of teacher and community volunteers. The vekmstread to the children each day with a bookés) t
bring or one from the library. The PTO hosts a berg&hange during Reading Month each year.
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Community Celebrity Readers during Reading Monthiavited into classrooms during Reading Month.
Community Service is an expectation of all studamis staff at Sweetwater Elementary School. The
principal, Reading Coach, and Math Coach are fregpeesenters at community organizations such as
Rotary and Kiwanis. Classrooms take part in attlve@ community service projects each year. Adtegit
range from nursing home projects/visits to fundiraj for a community member with cancer and food-
drives for the local food pantry. The communityamgations and businesses have been very suppoftive
Sweetwater with monetary donations, technology $teaind supplies. We believe that modeling and
teaching students to “give back” to the commuréiypphasizing a social responsibility, is important.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Sweetwater Elementary utilizes the North DakotaeSsaandards and Benchmarks, reflecting Common
Core, to drive instruction in all curricular areéscontinual reference is made to the reading aathrstate
standards for professional development, instruatidevelopment, and data-based assessment review.
Teachers differentiate instruction within all acanile areas, which provides an opportunity for alldgeints
to become highly active in their learning procesaximize their capacity as learners, and be matt/at
about their learning of a specific topic. The teastutilize formative and summative assessmenttsesu
teacher observation, and rubrics/scales to desgjruction that meets the needs of each learnérregard
to academic level, content, product, and processurinterrupted 90-minute reading block is utilizeith
components of target skill development, sharedingadnd guided reading. Title | Teachers and
paraprofessionals use a researched-based tutoodel ito provide supplemental reading instructidme T
five reading components, with an oral language libgveent focus, are incorporated throughout daily
language arts instruction.

Sweetwater also incorporates an uninterrupted 6@4mimath block. State standards and benchmankes dri
instruction with the use of hands-on activitieglpem-solving strategies, and expression of mattieala
thinking as the emphasis. Summative assessmentisealeon a regular basis for assurance of learning.
Classroom teachers acquire learning target proftgienformation through formative assessments sisch
concept and skill math probe, exit tickets, pepaipler activities, and performance tasks. The data i
reviewed in monthly grade level meetings with chemip instruction, multiple strategies, and difféiated
instruction as discussion points. Consistency imtased within the instructional settings of clasan,

Title 1, and special education through the meetififgre Title | Teacher and Math/Reading Coaches work
collaboratively with the classroom teachers so shadents become proficient in all language artsraath
standards. Title | teachers support students awhézs through the pre-teaching and re-teachisgilé
taught in the classroom for deeper mathematicatrstanding, which leads to higher success in the
classroom. A communication log is utilized to maintregular communication and instructional
consistency.

The school counselor provides weekly guidance lesgoall classrooms based on the social/emotional
development and needs of students. Lessons réile@&SCA standards and a multitude of resources are
used for classroom, small group, and individuatignce/counseling. Students have the opportunity to
participate in frequent community service projdetsby the school counselor. A Career Fair for eetary
students brings community volunteers, professigrald the school community together for helping
students learn about many different types of career

Students participate in physical education cladszesed on ND Standards daily. Physical activiglse
emphasized in the classroom with the “Move to Ldznogram” and the morning extended school day
program, “Walking Works.” A Healthy Beginnings Contitae organizes and promotes healthy lifestyle
activities throughout the year. The school hostgrang marathon for students and families each gedr
Family Nights promote a variety of healthy lifegtyctivities such as Zumba, Yoga, healthy eatind, a
emotional well-being. Community fitness instructargrtial arts instructors, mental health profassis
and licensed dietitians have provided mini workshtapstudents and their families. Monies from ashkre
Fruit and Vegetable Grant provide nutritional sreaeich day for students.

An Artist in Residence is secured each year to medghe arts program. A variety of artists havelau
dance, visual arts, music, drama, and cultural emess through these residencies. Art Club in tlee af
school program and summer school also provide iadditopportunities for art education. Music ediarat
reflecting state standards, is provided daily tetaldents. Music is also incorporated into daigtiuction
in all classrooms. The after school Drama Clubudek musical productions each year.
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Technology has become an essential instructioohLiged daily by teachers and students to enhance
learning and instruction. All classrooms are eqegwith a SMART Board and a number of computers and
iPads. The science and social studies curriculbased on state standards, are taught with mataridls
instructional strategies that are hands-on andgingdor students. The Sully’s Hill National Game
Preserve is utilized to enhance the science clumritu~ourth graders attend lab science sessiorsveagek
at the Middle School for additional rigorous instion. Teachers use the social studies curricutum t
provide a foundation for students to become actigonsible citizens in a diverse, interdependent,
democratic society. Native American studies antucglis an essential component of our curriculumi wi
respect to families from the nearby reservation attend school at Sweetwater. Native American Dance
beading, and drumming are included in the educatiprogram. Supplemental materials, including
technology websites, are also used on a regul@s twasupport science and social studies instrociind
learning.

2. Reading/English:

The Sweetwater Elementary School reading programased on scientifically-based reading researdte T
90-minute block for reading instruction was impleresl approximately eight years ago as a resuhef t
district language arts curriculum committee’s extea research. The 90-minute reading block incaasr
various components. During shared reading, an esigplsaplaced on reading and interacting with aewid
variety of texts and genres. Comprehension stregagith essential questions and “big ideas” ar@agm
focus. Vocabulary, fluency, phonics, and phonemiaraness are also embedded in shared reading
instruction. As students progress across gradéslehey are asked to interact with texts in more
sophisticated ways. The purpose of the target, &ldbed on the state standards, is to ensureltstidents
are taught skills applicable to their grade let@knsure scope and sequence in our reading prograiro
provide consistency throughout our K-4 school. @dideading and literacy groups teach childrenaamle
how to use independent reading successfully. Stadeork in groups according to their DRA
(Developmental Reading Assessment) levels and @ssghrough levels according to the progress itelica
in the frequent assessments conducted. Studenitssémected at their specific instructional readiegel,
which targets students’ needs, including thosevib@liod above grade level. In the past two yearsDthky
Five and Cafe Reading structure (Boushey and M@866) has been incorporated to enhance reading
instruction and learning. Meaningful literacy cestare utilized to provide additional practice and
proficiency in reading fluency, vocabulary, compeasion and phonics. Literacy centers must reflect a
targeted skill that has been previously taught. liteeacy centers are a continuous review of tlaelireg
curriculum. All classrooms and the Title | roone difled with a multitude of leveled books for sards to
be able to practice reading at their independeading level. This has increased our student’s flyeates
and their comprehension skills. It has also prayitiachers the opportunity to differentiate indinrcand
meet the needs of all students by reviewing sHilié have not been mastered. Students also gafiienoe
in reading and they acquire the lifelong skill dbae of reading. The take-home BackPack Reading
Program provides families with the materials neagst assist their child in the reading process.

A variety of reading assessments (DRA, DIBELS, NWHEBSA, AIMS, TPRI, Woodcock-Johnson
Diagnostic Reading) are consistently utilized faregning, diagnostic, progress monitoring, andaut
purposes. Interventions are provided by Title Ichems and paras with programs directed at the fapeci
reading needs. Response to Intervention plansaakiet with improving the reading skills of student
performing below and above grade level.

3. Mathematics:

Sweetwater Elementary developed a 60-minute mattktihat has been in place for the past six yeahe
60-minute math block utilizes Scott Foresman-Addi®gesley Math, along with Investigations. These tw
math programs have been approved as scientifibalted programs. The National Science Foundation has
included the Investigation Program on their lisapproved programs due to the inquiry approachéesu
Within the 60-minute math block, teachers proviaruction on math skills, which reflect the North
Dakota State Standards. Whole group instructiarses! to provide an overview of the target skilleTh
purpose of the target math skill is to ensure #iiagtudents are taught skills applicable to tiyeade level,
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to ensure scope and sequence within the math pnpgrad to provide consistency throughout the school
An investigation activity follows for practice dtd instructional level. Teachers differentiate tlestruction
on an individual or small group basis to meet teeds of all learners. Investigation activities uag the
use of manipulatives, paper and pencil tasks, ealdlife application of the particular math skitich
previously taught skills. Formative and summatigsessments are utilized on a continuous basgstoea
learning and determine further instructional neéddsiath facts program and calendar activities atswe
as major components in the math curriculum.

Assessments have been used to target the spesdfuls of students and small groups. The Title Ihiesesc
reinforce and supplement the skills the classraeawhiers are teaching during these blocks. The extra
practice allows the students the time and suppest heed to master the skills. The Title | Math drea
also teaches a 60 + 30 minute math block to stgdend are performing at the lowest level. This $mal
group arrangement has had a direct impact on délebievement. This teacher also teaches those same
students in an after school 45-minute block tohfeirienhance their learning and performance. Eaah ye
students are identified for the Title | Math Blowgith the goal of needing this small group for omary The
special education teacher also provides a singkgting model. Technology is incorporated into math
instruction through the use of student comput&ads, and interactive SMART Boards. We have wigtkss
much success in math instruction for the past sty due to programming, instructional models, kmal
group instruction, additional instructional time &iruggling students, and the use of assessmants f
determining instructional needs.

4. Additional Curriculum Area:

Science instruction is provided during a specifiesce block and is also integrated through culaicareas
such as reading and mathematics. Through inveistigiadnds-on science activities, research, and
technology, students are provided opportunitiedeteelop understandings and skills necessary tdaifumc
productively as problem-solvers in a scientific aachnological world. Students investigate and tzac
inquiry/process skills frequently. Assessmentsuditzed to identify students’ prior knowledge afisnce
content and standards so instruction can be designehallenge students and build upon the devedopm
of science process skills. They also provide infation regarding the students’ progress and level of
proficiency. Assessment strategies include exketis, oral and written reports, performance tasks,
portfolios, and investigative projects. Scales/iegare used to describe the levels of performaglet¢ive

to the learning goals set.

The school utilizes the Sully’s Hill National GafReeserve, located on the Spirit Lake Reservation,
regularly to enhance science instruction. The GBraserve provides educators from the Game and Fish
Department to assist the classroom teachers indingMessons that meet the ND State Standards in
Science, Math, and Reading. Classrooms at the@eeare used during the school day to provide lesso
instruction, and hands-on learning in a “naturalimmment”. In addition to regular classroom instian,
fourth grade students receive specialized instaatiith a teacher at the middle school who has an
advanced degree in science education. This ingiruptovides additional resources, a higher knogded
base for science standard acquisition, and advaiged Science is also an area of focus in the 21s
Century after school and summer program. GEMS &fiésused to provide a hands-on inquiry approach to
specialized curriculum for life, earth, and physmgence. STEM materials, specifically STEMfinihave
also been purchased to use for the summer schogdgmming. Project Lead the Way programming is
being planned for the 2014-15 school year. PLT\Wstional STEM program that incorporates a hands-
on, project-based science, technology, engineearinigmath curricula for elementary, middle, and high
schools. Technology and science are necessaryepafor instruction; therefore, Sweetwater School
incorporates a high degree of technology withiesce instruction. Because of the integration of
technology, Sweetwater School was awarded a Progr&xcellence Award by the International
Technology Education Association. The staff andgipal at Sweetwater continually search for resesirc
and opportunities to assist with developing stusigmbblem-solving skills, critical thinking, cree¢ and
innovative reasoning and a love of learning forcess in the ever-changing world of tomorrow.
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5. Instructional Methods:

Research of the most effective instructional meshifod high academic achievement has been a focukdo
past nine years. Differentiated instruction witalhcurricular areas for all learners is providgdckassroom
teachers, special education, Title | and parapsajasals daily. Differentiation provides multiple@paches
to content, process, and product; makes instrustiotient-centered; is a blend of whole class, grang
individual instruction; and is ever changing. Tloalg are to allow the learners to maximize thepacay

as learners, become highly active in their learpiragess, be motivated about their learning, andige
interest to the learning topic. Through the usPlo€s on a weekly basis and monthly grade levelimgs
data assessment is reviewed to determine progragmmeieds and to design instruction that meets tedsne
of each learner. Differentiated instruction is gisovided in the 21st Century Before and After Sitho
Programming. Tutors and teachers work with studiengsnall and large groups to provide targeted
instruction and guided practice for increased acaci@roficiency in the specific areas of need. fnfation
regarding improvements and further needs are ga@nsommunication between daily classroom teachers
Title | Teachers, the reading and math coachesxgtaind the Before and After School Program Teacher

Technology is used to support instruction throughractive SMART Boards, iPads, and computers. & hes
tools are used in every classroom, including spedacation resource room, Title |, music,
speech/language and counseling. Differentiatingutin technology has increased the ability to pread
multitude of strategies and instructional techngyuehas also served as a great motivationalftwol
students. Websites are listed on the school homeepathat families have access to many opportsriitie
skill development. The staff provides training families during Technology Night each year so thay

can better understand the purpose of technologyawdt can help their child succeed academicaily a
globally.

Teachers communicate learning goals each daylfoumlcular areas, which sets students up for ssgc
The learning goals are visible to the studentscmdmunicated at the beginning of each lesson. &ffec
guestioning strategies are utilized which includaliy questions that lead students to higher kwoél
thinking, wait time with the provision of cues, ek and other prompts to students who do not irmaelgi
respond, and asking for extensions to the resparsgarification.

Providing feedback and reinforcing effort are comnatements in classrooms. Teachers provide verbal,
written and physical (i.e., thumbs up) reinforcerttroughout the day. Academic and behavioral atgrt
is used for all students. The record of progresh ¢havioral charting has been especially valufaivle
increasing motivation for select students workingspecific behavior goals.

Student engagement/active learning strategiesegrdarly implemented in all classrooms to avoid the
option of students being “passive” participantthie learning process. The classrooms are emotjoaad
intellectually “safe” so that students are comfblgan the active learning process. There are fatu
interaction, negotiation and explorations amongdaeners and teachers. Cooperative learning, grauip
work, turn and teach strategies, and think-pairelaae some of the strategies for active learning.

High expectations for behavior and academic effprtgress are an essential element school-widéoand
individual classrooms. These expectations are camuated by all adults and through Respect Assemsblie
where students provide “mini” lessons on behavimt academic goals. Rules and procedures are dedklop
early each school year so that all understand isretpected. Positive reinforcement is used fretjyen
through verbal and written communication. The “Caugou” Program recognizes students who
demonstrate respect, choose appropriate behamaks concentrated efforts, and/or academic progress

6. Professional Development:

The professional development team identifies peifesl development needs each year through aatistri
and specific school approach. An important goglrofessional development is to ensure that teaclrers
successful in providing the highest level of instion to all students in teaching the ND State Ghads,
reflecting the Common Core Standards. Specific fieged also identified through surveys, staff megstin
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coaching observations, and assessment data. Thengl8d Accreditation Process also drives profeskiona
development needs. Teachers and support staftipate in numerous professional development aisyit
that include workshops, book studies, and readimgnaath academies. New strategies learned through
professional development are implemented and teaciodlaborate on a regular basis to determine
effectiveness. Teachers utilize an Effective Indtain Rubric Self-Assessment to identify strengthd
further needs for professional goal setting andmleg of additional professional development. Peer
observations, peer-mentoring, and PLCs also prawidemation regarding further needs for profesaion
development. The most current, up-to-date resdamshd practices are a continuous focus for prafieabi
development. In the past three years, we havendsshand implemented instructional models such as
Cafe, Daily Five, and the Steve Dunn Writing Progita enhance our language arts curriculum.

Poverty has been a continual study with reseaarh fRRobert Barr, William Parrett, and Ruby Payne.
Marzano has been and will continue to be a majghasis of study as our district recently adopted th
Principal and Teacher Evaluation Process by RdWarzano. This will not only assist in building téec

and principal effectiveness, but will inevitablyeaan effect on student achievement as building and
sustaining instructional capacity have the mostactpProfessional development for technology in the
classroom has been instrumental for staff in stagimrrent with the ever-changing practices. Lova an
Logic, Nurtured Heart, and Conscious Disciplinerapphes have also been the topic of professional
development provided for the staff at Sweetwatbe Reading and Math Coaches provide targeted ‘en-th
spot” professional development to teachers, pafapsmnals, tutors, and volunteers based on specifi
needs. Another component of professional developiméahe development and support of teacher leaders
Teachers assume essential roles in improving ictsdruand driving improvements. Distributing the
leadership responsibilities to teacher leaderseseand supports the necessary collaboration néeded
effectively teach all students.

7. School Leadership

The leadership philosophy at Sweetwater Schoahseth on the premises of shared leadership, dat@rdri
decisions, a “community” of learners, high expeaotad for all, and building relationships. Student
achievement is best accomplished through the loligian of leadership among staff members to craate
successful learning community. The principal adwesdor a culture of shared leadership where tisere
meaningful involvement of others to put forth cotlee energy for continuous growth of teaching and
learning. Creating a culture of continuous learrisrgadults tied to student learning and schoolengdals
are a focus for the leadership. Commitment to iegris modeled by the principal through participatin
professional development with teachers. Promotingravironment of trust and mutual respect so tadt s
can take risks and feel supported in their effortaccomplishing the school's mission is the gdalilding
capacity for leadership is necessary for succhssetore the principal encourages and empowersla wi
range of educators to be leaders in different aspBastrict-wide and state-wide committees areoenaged
by the principal. The confidence gained and skéiésned from these committees serve as a level of
professional development that positively impacesgbhool environment, teaching, and learning. The
reading and math coaches take responsibility fofegsional development and assessment needs and
analysis. The special education teachers lead gsiofeal development on different aspects of legrnin
regarding students with special needs. They alsigtagith differentiation in the classrooms and the
resource rooms. The Title | Teachers are spedaligheir respective fields, which provide leatigrdo
strategies and materials that support the regidasmom teacher. The librarian is the "experthwitedia
and technology, therefore is the support persatl taff members as they seek materials to provide
exemplary instruction. The counselor leads a wanéctivities and projects to promote the weliFgeof
students and families. Classroom teachers becazadéls” of specific strategies or programs andigeov
professional development, modeling, and resouimesther staff members.

The principal sets high expectations and standardbe academic, social, emotional, and physical
development of all students. With a shared leadersbdel, all staff members embrace the goal fghhi
expectations and demonstrate it personally. Theejpal and school leaders use data to inform dmtisi
and measure progress of student, adult, and spleoidrmance. The results of assessments and psogres
made transparent to the entire school communityhi®ipurpose of continuous growth. The principa an
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school leaders have actively committed themselvemngaging parents, families, and the community to
build relationships that support students and iwgdgperformance. Staff members have embraced this
concept, which has created partnerships to ensultgte learning opportunities for students, in and of
school. The leadership philosophy and structuf@aetwater has been a constant evolution of rdsedwc
based practices to build a school committed toleetume and high achievement of all students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade:4
Publisher: CTB McGraw Hill

Test: North Dakota State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Advanceq 99 100 98 98 98
% Advanced 56 59 54 54 56
Number of students tested 73 82 87 79 76
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wifR 1 1 3
alternative assessment

% of students tested with 3 1 1 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 99 94 98 97 90
% Advanced 28 40 33 45 19
Number of students tested 37 43 40 41 38
2. Students receiving Special

Education

% Proficient plus % Advanceq 100 92 93 100 100
% Advanced 86 83 80 83 86
Number of students tested 7 6 5 6 7
3. English Language Learner

Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Hispanic or Latino

Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. African- American

Students

% Proficient plus % Advanced 0 100 0 0 0
% Advanced 0 100 0 0 0
Number of students tested 0 1 0 0 0
6. Asian Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced 100 100 84 98 84
% Advanced 20 32 20 23 16
Number of students tested 15 22 15 15 21

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0

Number of students tested 0 0
9. White Students

% Proficient plus % Advanceq 89 98 98 98 98
% Advanced 80 68 80 77 84
Number of students tested 56 59 72 64 55

10. Two or More Races
identified Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0
Number of students tested 0 0

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The North Dakota State Assessment Results promidemation reflecting AYP that combines the
scores of the 3rd and 4th grades at our schoohugecwe are a K-4 school, no other grades araltéidtes
data is from all students in grades 3-4.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade:4
Publisher: McGraw Hill

Test: North Dakota State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-201 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Advanceq 92 91 89 88 90
% Advanced 40 25 26 49 36
Number of students tested 71 82 87 79 76
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wift2 3
alternative assessment

% of students tested with 1 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 93 92 86 93 88
% Advanced 34 28 36 30 14
Number of students tested 37 43 40 41 38
2. Students receiving Special

Education

% Proficient plus % Advanced 100 92 87 70 100
% Advanced 71 67 60 50 86
Number of students tested 7 6 5 6 7
3. English Language Learner

Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Hispanic or Latino

Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. African- American

Students

% Proficient plus % Advanced O 100 0 0 0
% Advanced 0 100 0 0 0
Number of students tested 0 1 0 0 0
6. Asian Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
7. American Indian or

Alaska Native Students

% Proficient plus % Advanced 89 94 69 70 85
% Advanced | 34 28 18 10 11
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Number of students tested 29 22 15 15 21
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 93 90 93 90 91
% Advanced 76 73 82 90 93
Number of students tested 42 59 72 64 55
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The North Dakota State Assessment Results promfdennation reflecting AYP that combines the
scores of the 3rd and 4th grades at our schoohiBecwe are a K-4 school, no other grades areltddtes

data is from all students in grades 3-4.
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