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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 8 Elementakiools (includes K-8)
_ 2 Middle/Junior higtheols

1 High schools
0 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

12 Number of years the principal has been ifhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 1 1 2
K 25 24 49
1 29 30 59
2 25 26 51
3 34 18 52
4 26 31 57
5 13 47 60
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 153 177 330

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: ~1 % Asian
2 % Black or African American
4 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islander
92 % White
0 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 15%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 39

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 9
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 48
(4) Total number of students in the school as 330
of October 1

(5) Total transferred students in row (3) 0.145

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 15

7. English Language Learners (ELL) in the school100 %
3 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Spanish
Ambharic

8. Students eligible for free/reduced-priced meals:17 %

Total number students who qualify: _ 56

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.
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9. Students receiving special education services: 6 %

21 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism _0 Orthopedic Impairment

0 Deafness _ 0 Other Health Impaired

0 Deaf-Blindness _ 12 Specific Learning Disability

1 Emotional Disturbance _ 8 Speech or Language Immait

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBigndness
0 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 14

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 8

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 24:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013 2010-2011 2009-2010 2008-2009
Daily student attendance o 95% 97% 93%
High school graduation rate Do 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The Community of Longfellow School believes uneaquaially that all children want to learn, can and do
learn when given the opportunity. Our Mission/VisiBtatement reflects this belief:

Longfellow School promotes educational excellenua social responsibility through a caring, student-
centered environment that values the diverse nefegchildren. Students are challenged to become
lifelong learners through the collaborative effatsall members of the Longfellow community.

We cultivate educational excellence through:

literacy focus, creative expression and scientifioking.

We encourage social responsibility through:

personal responsibility, parental involvement aochmunity awareness.

We value the diverse needs of children through:

recognizing learners as individuals, celebratimgrgiths & talents and providing
challenging opportunities and activities.

Following a challenging consolidation that begattesin years ago, the Longfellow staff has forged an
exceptional learning environment for children. Wewthe work done through the consolidation to be a
milestone that allowed us to build a strong, coleeand focused staff committed to what is bestHer
children we serve. Another important transitios baen the move from assigning paraprofessiondls an
support staff based on a teacher-equity modehieeas-based model driven by student assessmerdrahta
identified academic needs. Balancing the broadesobgducational and developmental needs, we have
grown in our ability to collaboratively use assesatdata to guide instruction that successfullgets
children’s needs. These milestones have been iadrt our success as a school. Over the pasy@aes,
Longfellow has shown consistent growth on multgdademic indicators. At the same time, students
continue to experience outdoor learning, visual perdorming arts and community based involvements.

Longfellow teachers have been honored in recensyeith several notable recognitions. Over the past
eight years, three of its teachers have been sédléatreceive the "Centennial Bell Award" as thenkhna
History Teacher of the Year. One member of ouff séafeived her National Board Teaching Certificafio
one teacher has been voted "Mentor Teacher of dag"™\by the CAP Mentor program on two separate
occasions and two of our staff have received thstgious "Peacemaker Award" from the Community
Mediation Center of Bozeman. In addition to these of Longfellow's teachers have received eittigold
Star Awards" for outstanding teaching or a "Ones€lat a Time Award" from local community businesses
for creative educational project designs. Finaiiy2012, our Principal received the Montana Science
Teachers Association "Science Administrator ofYleear Award". Longfellow is proud of it's
accomplishments and the staff who help us achieverg high levels.

Longfellow’s history dates back nearly to Bozeméareginning. First opened in 1905 and rebuilt in483
a CCC project, generations of families have patsedigh our doors. Even today, child archaeologists
unearth artifacts from our school grounds. Staffylevity has contributed to the school’s quality, it
connections to the community and the creation wiilfatraditions in learning generation after geriera
Two of our many traditions include the annual ¥¥ktlands Festival and the spring ArtWorks Festival.

For the past 18 years, students have developeppaacation of water issues through our Wetlands
Festival. From water quality testing to macro-irtebrate studies; from exploring tribal perspectiokes
rivers to understanding watersheds and waste wetkmation, our students become more responsible
resource managers with a global awareness of Wiateds to maintain a healthy community.

The annual ArtWorks Festival has been Longfellorg'sponse to scarcity and budget limitations to filned
arts for the past 20 years. Our staff has remainethitted to providing art as a lens for learningil
content areas. Student artists express learningraadivity as individuals, plus they create cdilex
endeavors through the Artists-In-Residences prog&tadent artistic expression touches every areaiof
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school and our student’s lives.

Longfellow draws approximately 325 children a ygam nearby homes and our children benefit from
close community ties. While a predominantly Caumasiommunity, our proximity to a thriving historic
downtown, cutting-edge public library, and walkitigtance to Montana State University’'s campus and
museum, help to give our students a global awasesed build cultural sensitivity. Often childrenliya
bike, or ski to school. Living in Bozeman is ofterchoice of people drawn to our small-town feetedbent
university and public school system, community comssness, and world-class recreation opportunities
This focused existence is often reflected in theshts we teach.

Longfellow’s community embraces opportunities tport education, arts, culture, and diversity. Our
schools’ population reflects these same valuedh 4sistance of resident nonprofits and organizsfive
are able to provide supports to our community. Tigtoa local community partnership, we employ apare
liaison to coordinate services and support famijesvide Love & Logic parenting seminars, involve
community volunteers in a one-on-one mentorshigtwdents, and empower intermediate girls through
Girls On The Run leadership training.

Longfellow perpetuates a culture of learning aralrgh by hosting parent and community volunteers,
student teachers, and interns from Montana Staieeksity. Additionally, our teachers recruit loadperts
as guest teachers to share their careers and alislamgnts with our children. Students experienae ou
surrounding community’s landscape through manyfigps, including exhibitions at the Museum of the
Rockies, Native American Heritage Days celebratibMontana State University, downhill and cross
country ski field trips, overnight outdoor educatia Yellowstone National Park and Beaverhead-
Deerlodge National Forest, cultural adventurefi¢doHeadwaters of the Missouri River and Lewis &rCla
Caverns, the state capitol building, and more. Wantd is varied, and we believe so too should lerlimg
opportunities for students.

Longfellow School staff focus as much on who welteas on what we teach. We are aware of the
important dynamic between curiosity and disciplinetween compassion and personal responsibility,
between supports and empowerment. The staff atfethogy is dedicated to helping each child grow and
develop into healthy, intelligent, wise and selfaagvhuman being.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

The State of Montana has administered the MONT CArion Referenced Test (CRT) for the past five
years. The test format and administration have ieedaunchanged during this time. At the elementary
level, all 3rd, 4th and 5th grade students areireduo take the state CRT.

In 2013 on it's online GEMS site, the Montana Qffaf Public Instruction (OPI) reported that eighdyr
percent (84%) of 3rd, 4th and 5th graders testeckd at the “proficient and above “ level in reapivhile
sixty-five percent (65%) of students tested scatetthe “proficient and above” level in math. On Hame
assessment, ninety-seven percent (97%) of Longfedtadents scored at the “proficient and aboveéllav
reading and ninety-three percent (93%) did so ithma

Disaggregated group performances were also repbyténe OPI for Economically Disadvantaged and
Special Education students. At the state levetating, seventy-six percent (76%) of Economically
Disadvantaged students scored at the “proficiedtadnove” level and fifty-three percent (53%) ofdstnts
with a Special Education designation scored atpghaficient and above” level. On the same reading
assessments, Longfellow disaggregated groups snarety-seven percent (97%) and ninety-three pércen
(93%) “proficient and above” respectively.

At the state level in math, fifty-seven percent%d of Economically Disadvantaged students scordhdeat
“proficient and above” level and thirty-four pert¢€84%) of students with a Special Education desigm
scored at the “proficient and above” level. Onshene math assessments, Longfellow disaggregateggyro
scored ninety percent (90%) and seventy-five per@®so), “proficient and above”, respectively.

The Longfellow assessment data for the past fie@s/Bas shown consistent, positive growth for sttgle

on Montana’s Criterion Referenced Test. This groldhk been consistent and has exceeded both thetdist
and the state data trends for each of the lastyBegs. Bozeman schools have the reputation ofjbegh
performing schools and Longfellow has consistebégn one of the district's highest. The expectation
teacher performance and student achievement anreMagntana Annual Measurable Objectives (AMOSs) for
reading and math have been at 92% for reading 4%df8r math for the past three years. Prior to, thiate
AMOs were 83% for reading and 68% for math. Theostheam works diligently to support students who
need extra help and to challenge those who areimgpdbove grade level. That dedication has resuited
school level proficiency rates that are consisyeteth to twenty percent higher than the state @@
reading and math.

Longfellow, as a community, has always set itstsigin seeing that every child, every year achitwves
proficient levels and above in all subjects. Wisadcceptable to our staff and school communitiias t
every child is being challenged to go beyond theBt and to succeed at ever higher levels.

Grade level specific data shows slightly greaterality than school composite trends due in pathe
smaller numbers of students in the calculatiorerh grade level. The grade level specific treimds,
general, show a positive or vacillating "flat-lineénd line. At all grade levels, the scores haraained
above state levels for the five years being desdrilivhat is also significant for Longfellow are the
performance trends of the school as a whole.

Performance trends in reading for our combined &ttdand 5th grade students have been positivilnéor
past five years. Beginning with 91% of our studestisring at “Proficient and Above” (P+) in 2009ading
scores have risen to 97% P+ in 2013. During theedame period, scores of students who qualify fiereF
and Reduced Lunch Status (F&RLS) rose from 73%nFP2009 to 93% P+ in 2013. While individual grade
level reports do not reflect the trends for speethlcation students, a review of the composite fdatdne
school shows a similar trend. In 2009, Approximai#% of our Students with Disabilities (SwD) sabre
P+ on the state assessment. By 2013, this pereehtabrisen to 92%.
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Performance trends in mathematics over the pastfdars have also been positive for the schoolvdsote
and for disaggregated groups. In 2009, 82% oftatlents at Longfellow who took the state assessment
scored Proficient or Above. By 2013 this number haen to 93% P+. Students qualifying for Free and
Reduced Lunch Status began their improvements08 2hen 60% of this composite group scored at the
P+ levels. In 2013, 90% of students in this groegraed at or above proficient. Growth among special
education populations in reading and math have slemmsistent, positive growth but not at the saate r
as the rest of the school. Students with Disaeditmproved form 60% P+ on 2009 to approximateBs &
2013.

We attribute the success of our interventionsnarmber of factors. The focused attention we haseqa
on using both formative and summative assessméataguide instructional decisions for individual
students and groups of students has had a prot&ftent on student progress. Coupled with the farus
individualizing instruction has been a transitiorat“Workshop Model” for reading, writing and math
most grade levels. The school’'s Instructional Cdaahbeen instrumental in helping to facilitate thi
transition and in the professional development tiaataccompanied this change. As part of our wogksh
model, we support classroom instruction for ouemsive intervention groups with our Reading Intatign
Teacher, our math paraprofessional and multipleuogsonal paraprofessionals during these academic
blocks to maximize support and focus on addressidigidual needs. The teams structure their support
around student needs through both push-in andoptilinodels. Students are moved between groups as
indicated by their progress toward identified tasg©ngoing assessment and grade level collaborat®
key elements in designing and implementing sucaksgerventions. Parental involvement is another
significant element in the rising performance lewva Longfellow School. Parents and school perdonne
work together throughout the year to identify studgrowth goals and to divide the responsibilif@s
addressing those goals within the team members.

2. Using Assessment Results:

All members of the school community participataiMulti-Tiered System of Support (MTSS) for student
at Longfellow School. Individualized, differentigtenstruction is the essential component to addsestent
progress within all levels of the multi-tiered syst The school uses universal screeners to idesitifjent
needs in academic and behavioral areas. Thesend@eigs guide our Professional Learning Community
(PLC) decisions when identifying instructional intention and enrichment groups. With the informatio
gathered from initial screeners, PLCs at each deads collaborate intensively on how to differexé
instruction to meet the needs of every studente@eams have analyzed data, collaborative decisi@ns
made that identify materials and design appropiregieuctional strategies for each student. Thegasgent
of support staff to classrooms are linked to theeasment data that is collected. A review of studead by
grade level at the beginning of the year allowsatieinistration to provide additional paraprofesaio
support in classrooms that have higher levels ppstt need. For example, this past fall, our teewewed
the fall assessment data and assigned our fulldimdeour part-time paraprofessional staff to suipfirst
and second grade classrooms with their Walk-to-RewdWalk-to-Math blocks because of the identified
need for small group support of emerging readetdsnagthematicians. This model of support has been
highly successful in helping our most challengedrers make the gains expected at each grade level.

Following the administration of initial screeneEaéy CBM reading & math and DIBELS), Longfellow
teachers have indications of individual studerdgrgiths and needs. Additional assessments, used in
conjunction with initial screeners include Phortitgvey, running records, District summative assesssn
and grade/classroom level formative assessmetsyémtion assessments, provide PLCs the informatio
they need to provide students with appropriatéiaininstruction. Instructional supports are praddo
students whether they are challenged with grads leaterial or are advanced. For example, a kiraderg
child that enters school in the fall and is ideéatfwith intensive needs (tier 3) in phonemic awass
would receive small group instruction in KPals, &&dell K, or other teacher-designed instructiort tha
addresses the child’s specific need. A critical ponent of this plan includes regular assessmenth (b
formative and summative) and progress monitorimgubh collaborative PLC'’s in order to monitor tlager
and success of the intervention. Changes in instruare made as needed, every four to six weekaglu
the course of the intervention. On the other enth@fspectrum, a student who is exceeding standardiss
or her grade level would be offered opportuniteesiork above grade level. In this case, a thirdigra
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student who was above grade level in math, for @@mvas given the opportunity to demonstrate
proficiency with all third grade math concepts &particular unit of study. When these skills were
demonstrated, the student was offered indepentley sptions for more advanced math concepts throug
online, individualized instruction in the Stanfddaiversity’'s Education Program for Gifted Youth.

Communicating to stakeholders about student pregsesn integral part of the schools mission. Teegh
are in frequent contact with parents about the ngggyof each child. MTSS teams meet weekly to discu
student needs and develop home and school bagedentions that support student need. While thet lnéa
communication about student progress is baseaangr-parent interactions, the district maintams a
annual report card on progress toward the idedtifieng Range Strategic Plan (LRSP) goals and
objectives. These inform the public about the peegrof the District and individual schools. Othegrarts
on student progress include a school-level, anBaaftd Report to trustees, district officials andgpas that
describe the schools progress toward its annuaPLrfals and other community accomplishments.
Monthly meetings with the Longfellow Parent Assticia share more specific information about school
progress. Bi-monthly school newsletters, schoolsiteand Principal’s Blog are additional ways tbieaol
communicates with its community.

3. Sharing Lessons Learned:

Longfellow School educators have made significamticbutions to the dissemination of successful
teaching strategies to pre-service teachers, teg@nofessionals and parents in a variety of venues

Longfellow Teachers have a long history of invegtimthe teacher preparation programs in our redbam
teachers contribute significantly in the preparmatod development of the nation’s future teacHgys.
serving the needs of pre-service teachers in alé@ of their preparation, Longfellow teachersestair
expertise, model best-practice instruction and orefature teachers to help insure that our childrave
high quality educators in their classrooms. Overphst five years, Longfellow School staff have kealr
with over 85 students in various stages of theicler preparation programs. This number refleotiesits
in all three phases: Practicum I, Practicum |l 8tatdent Teaching. In addition, teachers and adtrétisn
provide a rich, outdoor-science education teachjpyprtunity for up to 50 pre-service teachers dalitas
part of Longfellow’s Wetlands Festival. This eff@ in conjunction with the Science Education séssat
Montana State University and is currently coorddaby our principal, Longfellow teachers and MSU.
Further, the special education staff at Longfel®ghool mentor teacher candidates as they pursire the
endorsements in Special Education, Speech/LandRait®logy and Counseling.

Longfellow Staff have been involved in a numbeprdsentations over the years that impact educatats
parents. One of our fifth grade teachers presdnteger 100 teachers from around the state atQhe 2
State Teacher Convention. She has written the &pbges of sixty-five men and women who played
significant roles in the development of Yellowstdwational Park. This incredible resource, highligpt
primary source documents, is now available worldeatrough the Yellowstone National Park Museum.
One of our fourth grade teachers has taught ugpesiah reading classes to over 50 educators dhwepast
few years as they pursue their reading endorsethenigh Montana State University. One of our
Kindergarten teachers has presented to over ordréaiparents throughout the district on child
development and preparing for successful Kindeegegiperiences. Our Instructional Coach has been
involved in numerous professional development ofter for teachers within our school, our distrietla
region. Our Principal was invited to co-presenteakout session at the Coalition for Community $tHo
National Forum in May of 2012. The presentatioruzx on the work of Bozeman Public Schools and the
THRIVE organization of Bozeman in providing compeakive support services to students and families.
This partnership is the key element in the sucoésaplementation of the district's alternativerstards

and has mobilized hundreds of community volunt@esupport of students and families. The program
consists of the Child Advancement Project (CAP) fars volunteer mentors with students during the
school day and the Parent Liaison Program thatastgparents in their interactions with the schoolse
presentation was to approximately fifty educaterd @@mmunity leaders from around the country wieo ar
working to strengthen their outreach in their comitias and increase their success with childrenthei
families.
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Finally, teachers at Longfellow School have beemwlved in improving education through leading and
participating in district level curriculum commiéig, grade level partnerships, staff meeting pratens to
colleagues, on-line forums, parent training aneéotommunity engagement opportunities, such as our
second grade “Math Night” for parents who want étpttheir children develop math skills.

4. Engaging Families and Community:

Longfellow has a tremendously positive, on-goingtienship with its surrounding community. For ygar
we have found ways to involve parents, local comitgunembers and students from Montana State
University as partners in education. On any givay, damily and community members can be found
working in classrooms, volunteering on field trgosd sharing their individual expertise with ourdsnts.
This was evident in the fact that Longfellow loggeakr 3,200 volunteer hours within the building hasar.
In addition to daily volunteer hours, we also hawegor community events that happen throughout gze.y
All of the community events impact our students isignificant way, but two highlight Longfellow’s
commitment to family and community involvement.

Each fall, as a part of our science curriculumgistus focus on the study and preservation of westlafs a
culminating activity, we gather with local scietdismembers of Fish, Wildlife and Parks, collegelshts
and parents to celebrate our Montana wetlands. &iducstudents from our nearby college and communit
members have the opportunity to teach and shaireetkgertise with our students. This outdoor ediocat
experience gives the students a chance to demt#tear understanding of the wetlands in a hamgs-o
authentic setting. This event, while fun and enggdor the students, has a deeper purpose toesstabe

for a year of inquiry-based learning.

Longfellow recognizes the many ways to engage sitisda learning and personal growth toward College
and Career Readiness goals. One avenue is thrbegiits. An emphasis on the arts is evident throwtgh
the year through our ArtWorks program. This progeaiows us to collaborate with local artists, miesis,
dancers and theatrical groups. Our students am@segpo a variety of art experiences that are iated

into all curriculum areas. Artists create projegith individual classes; grade-levels participaterusical

or theatrical performances; and students are ablssit local art exhibits throughout the year. $he
experiences provide another opportunity for stuslemexpress their learning and to develop as devho
child.

These events give a small glimpse of what happemryday at Longfellow. Our staff and community wor

together as a team to provide an outstanding, wahded education for our students. The commitraadt
support of our families are what make our mottaihale, “Longfellow-It's a Community.”
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

All components of the Bozeman Public schools cuhlaim are designed to prepare children to meet the
rigors of the new Montana Common Core State Staisdand to be prepared for life after school (Caleg
and Career Ready). The Longfellow Curriculum misrtire curriculum of the district. Longfellow’s
curriculum focus includes a strong focus on alkecsubjects using a variety of resources to support
instruction to the common care.

ELA

Since Montana’s full adoption the CCSS, Bozemaro8kDistrict provides Longfellow school with a
“model” curriculum to allow full implementation andtegration of the ELA standards. Longfellow uaes
Balanced Literacy Model keeping the six ELA CCSBtsim mind, thus insuring integration of readiagd
writing into all areas of curriculum. Our distridbrary is leveled. Every classroom has a levéietibn

and non-fiction library for ease of integrationroéth, science and social studies performance psojec
Teachers follow the reading and writing workshopeldor the “gradual release of responsibility” for
students as well as giving their children powethaskers and learners. They have many resourdesljpo
them successfully incorporate skills with the wdris model including the Common Core Reading and
Writing Workshop Units of Study Series from firstithpress, the Houghton-Mifflin Reading Series and
web-based model curriculum with units containingésed student learning objectives so students know
what they know and what they need to know in otddre college and career ready.

Math

Bozeman School District has provided Longfellow &dmath curriculum models integrating the CCSS
math standards with performance-based assessnidmtse models and the CCSS crossroads with
Everyday Math enable teachers to integrate mathaithtareas of curriculum with rigorous classroom
reasoning and project designs within a math wongshodel. Everyday Math introduces initial critical
areas and then continues to develop strategieprabtem solving in these areas throughout the year.
Teachers have a flexible base for mathematicatatiarea choices in their framework for teachifidpis
teacher empowerment allows for optimal differemiaiand integration opportunities across all cutim
areas.

Science

All students at Longfellow have the opportunity legear to complete science curriculum activitiefe
earth and physical science fields. Each grade leset a kit based approach that provides handsiemcs
lessons and activities in a broad array of sci¢opies that are integrated into other curriculumsat In
addition, all students are involved in outdoor sce2opportunities through our fall Wetlands Fedgtifrald
trips to local and regional parks including the lie& Clark Caverns and Yellowstone National Park.
Multiple science contests are offered throughoetytkar to further encourage student engagementhéea
also provide students with opportunities to leaomf local scientists as guest speakers, participate
walking field trips to the Museum of the Rockieslahrough the annual Science Fair.

Social Studies

State Common Core performance standards provide elgectations for instruction, assessment, and
student work. They define the level of work thatndestrates achievement of the standards. Perfoemanc
standards incorporate content standards, but exygaowd them by providing suggested tasks, samptestu
work, and teacher commentary on that work. Prinsayrce documents that support the study of grads-le
defined topics form the backbone of the socialistdurriculum at Longfellow. Teachers and students
access a wide variety of online services includivgLibrary of Congress and the Smithsonian Ingtita
enhance the study of society, cultures and ouotyisintegration, guiding questions and inquiry ased
purposefully to help students develop a global awess.

Visual & Performing Arts
Students at Longfellow have the opportunity to e@gi@ music twice a week. Their exposure to the
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historical context of music and the skills theyrgii rhythm, timing, cooperation and self-expressioe
lifetime benefits of the strong music offerings agve for students. General music is often studigte
context of the grade level curriculum. Studentgehaeekly opportunities to express their learnmmgugh
the visual arts and use them often to complemenivtiitten work they produce. Professional artisés a
contracted by the school to bring a wide varietamftopics and experiences to students througheut
year. Topics related to clay sculpture, watercaorylics, found art, are covered annually. Oanzaly,
topics in metallurgy are also covered.

Health Enhancement

Longfellow provides ninety minutes of Health Enhament instruction per week. The curriculum is aistr
driven and includes knowledge acquisition and perémce skills development in a wide variety of tieal
physical fitness and physical skills areas. Stusldavelop skills in diet and nutrition, social dgmes, drug
abuse awareness, spatial awareness, manipulatilgeasbng with individual and team sports inclugin
soccer, basketball, wrestling, cross country angdnthill skiing, gymnastics and others.

The School Resource Officer supports the HealtraBRodment program with regular classroom visits and
co-teaches lessons on social dynamics, respet#nemand drug abuse awareness.

Technology

Technology tools are utilized daily in all classm® Whether using iPads, laptops or some otherdfpe
technology, students are gaining life skills andezkise in using the tools of technology to suppoetwork
they do. The school curriculum provides directrimstional support in keyboarding, research, presemt
tools and digital citizenship. Technology is usetbas curriculum areas and for a variety of purpdkat
are age and developmentally appropriate. Studéegilysa of utmost importance in the use of techgglo
tools in the classroom and students receive dinstituction in managing themselves when on linatest
assessments are moving to online formats and Lidogfetudents are developing proficiencies each y@a
make the most of this tool.

Foreign Language

There is no formal elementary school Foreign Lagguaithin the Bozeman Public Schools. However,
teachers at Longfellow School have continued teigeostudents with some limited exposure to the
Spanish Language through basic vocabulary andiimadtianguage instruction. These efforts have
included volunteer partnerships with the Foreigndwisage Department at Montana State University.
Longfellow has also partnered with parents to @lotafter school program in Mandarin Chinese arsd ha
included Spanish Language instruction in its Befdchool CARES program. A number of community
efforts have begun (both business and voluntedrytand provide opportunities for our studentsiéoelop
proficiency with languages other than English.

2. Reading/English:

Longfellow’s program provides a rigorous and studmantered curriculum that focuses upon the indiald
needs through the implementation of varied metloddisstruction. Primary classrooms utilize a Waik t
Read (WTR) practice designed to target learninpécspecific needs of students. Teachers usel@@pha
phonemic awareness, phonics, sight word, readiranély, vocabulary and comprehension assessments to
determine the needs of each learner. With thigin&bion, teachers devise learning plans for stiedent
Students demonstrating at-risk behaviors receiaggtiadal and more frequent assessments to monitor
student growth. These students also receive irtgiruim a group no larger than a 1:6 ratio, in peogs

such as Read Well or Reading Mastery. When stud@mtR, they leave their classrooms and meet with
instructors who provide targeted instruction. Baaraple, currently second graders meeting bencharark
in a group of twenty and use the Reader’s Workshogel using appropriate text complexity. The twenty
three students reading above grade level are pladidracy groups using more challenging textse T
model is an “all hands on deck” approach and alilaisle resources are utilized to provide the apipate
reading instruction for each student. WTR grougsassessed and revised every six to eight weeks.

In the upper grade classrooms the focus is prignarilreading to learn. Teachers have implemented a

Reader’'s Workshop model for instruction. Continuealding support in reading strategies are enforced

using a variety of genre studies. Throughout tre geudents delve into units of instruction sucfia®n,
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nonfiction, mysteries and biographies to name a few example, during the nonfiction unit specific
attention is given to close reading activitiesdmforce vocabulary development, author intent, and
rereading text for deeper understanding. Teaclerawariety of assessments such as: running etmrd
level students, reading fluency, comprehensiors tesicabulary and student conferencing to enswie ea
child is receiving the appropriate level of instian. Students demonstrating below grade level
proficiencies, receive support through small grogbruction and scaffolding techniques to support
understanding. These students also receive adalitieading minutes through the use of paraprofaatso
and adult mentors at our school. All grade levsks thhe school’s leveled library and district’s lexke
library to provide appropriately leveled books ifostruction. For above grade level readers noveliss
are used. Word Masters for vocabulary developnaerd,adaptive technology such as Scoot Pad welssite a
used to challenge these students.

3. Mathematics:

Longfellow students receive a focused and cohemnath curriculum through the implementation of verie
instructional approaches. Grade levels utilize pawvelunteers, special education resource perspnnel
trained community volunteers through America Cousiisall flexible groups, enrichment programs, math
paraprofessionals, district instructional coachesl, collaborative planning among grade level teams.

The primary level (K-3) implements a Walk to MatWTM) approach which provides differentiated
instruction opportunities for all students. Comn@ore content-specific pretests are given to plaogests
in leveled groups. Teachers collaborate and desitiuities to meet the specific needs of these gsokor
example, the second grade team uses math stati@ntal to provide meaningful, self-directed atitig.
The at-risk students have a smaller student ta aalith which provides more individualized and simal
group support. The advanced-level students aregaind work at a higher level of independence. With
each content-specific area, teachers continuakbgile, monitor and assess students for understaadih
adjust group configurations accordingly.

The intermediate level (4-5) utilizes math paragssfonals to facilitate flexible groupings. At riskidents
receive more adult support to reinforce the curtepic. The advanced level students are provided an
enrichment program through Continental Math Leagtrech is supported by parent volunteers under the
direction of the District’s Director of Gifted Edaiton. Math concepts are reinforced through panvaek,
math games, on-line activities, manipulatives, @aitly homework and projects.

Assessments are an integral part of the prograrahwgmiovides the teacher with data to manage flexibl
groups. Formative and summative assessments sych/psst testing, easyCBM on-line progress
monitoring, benchmark testing and district assesssrare utilized.

4. Additional Curriculum Area:

Art is an important curricular component of Long¢i@l School. Using the arts we cultivate educationa
excellence through creative expression. We ametabéncourage social responsibility through peakon
involvement and community involvement in the aftd.is an important avenue to celebrate diverdity.
allows us to meet the diverse needs of childreoudjin celebrating their strengths and talents. Viand
performing art increases student academic achievemigher order thinking, communication, and
collaboration skills. The arts encourage indepeademd focus. They build strong content knowledgk a
help build an understanding of cultural perspestivél of these qualities are essential college Garéer
skills. The arts are lifelong pursuits that emposteidents and develop the whole child.

Art is integrated throughout all curricular aread ongfellow and we connect to the community byiting
local, professional artists into the school tolfeate art residencies. Visual arts serve as anwaéor
formative and summative assessment in all aredtgeafurriculum. For example, Longfellow second grad
students study monuments around the world in S&tialies, looking for patterns of what monuments
mean to the people. Then, the students createaWweimonument with a big idea in mind, such as,
adventure or respect. After writing about theimmment they present to parents during a learning
celebration. Children use their art to communiegtl our larger community. Our students participatart
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shows throughout the year and have a permaneexfitiition in the school. These opportunities help
provide relevance and enhance the rigor of theatdam.

Performing arts add another important componetitgéccurriculum at Longfellow. All students partiaip
in weekly general music classes. Fifth grade bartoschestra offerings enjoy a 98% participatide end
for those third through fifth grade students whe iaterested, there is an extra curricular, peréorce
choir. These performing arts opportunities affdutlents an avenue to integrate math, speakingté@nlisg,
writing and reading into their world of music amater. Longfellow’s Artists in the Schools program
connects the students to the larger community apdses the students to “real life” artists. Margcteers
incorporate creative dramatics and theater intow tegly lessons. In May we celebrate the year with
“Artworks” festival, a celebration of student workrom this festival we are able to raise monegrtavide
classrooms with high quality art materials and po@nt. Every year fifth graders create and doaate
legacy piece of art to the school. Continuing ddaation for teachers also support students’ gréeances
in the classroom. Utilizing the arts through instion provides students opportunities for problenviag,
self-expression, risk taking, and community invahent. Students connect to themselves and each other
while exploring creativity within a supportive eremment.

5. Instructional Methods:

Longfellow School embraces a collaborative teaclioglel. Grade level teams initially meet to access
student data to form flexible groups and desigfecehtiated, rigorous, and relevant curriculum. Sehe
Professional Learning Communities (PLC) continuedlghout the year as new data is collected. Teacher
goals are clearly outlined according to studentiageoviding continual formative assessment fodesti
achievement.

We use many techniques to provide targeted studsintiction and frequent, ongoing assessment of all
students’ progress such as the Walk to model, vwaksnodel, small group instruction, individual
conferencing, cooperative learning and project-tdsarning. Technology allows immediate feedback
through the use of a document camera, LCD projeiftad apps and on-line games.

Longfellow has embraced the use of choice withndbrriculum. This choice is provided through the
varied techniques. For example, during second grédling Workshop students choose which animal to
research, write informational text, and publish ahdre their findings. Students use many sourcssarch
for information such as electronic encyclopedibs,web, and databases thus providing authentianese
opportunities. They also utilize word processing ather computer techniques for the final projetise
fourth grades use Google docs to encourage codiiborand presentation opportunities. Studentderea
and share information using community editing. Gantanaps are also created on Google docs for gienc
and social studies topics. One example of projaset learning was in second grade. Students stlodiald
trees, surveyed the school, raised money, metthétltity and had a new tree planted on the playgtou

Longfellow has amazing community involvement. Adipport teams are used to give differentiated
opportunities for enrichment and intervention. Spleaducation teachers and community volunteere off
individualized and small group instruction for teesdruggling and high learners. Longfellow utilizeany
instructional methods to ensure student succesallfor

6. Professional Development:

Six years ago, Bozeman School District 7 adoptediim Knight Instructional Coaching Model which
emphasizes a partnership approach to improvinguictsbn. The primary goal of the instructional chas

to demonstrate new effective practices to teachgtsessing classroom management, content enhangemen
classroom culture or formative assessment. Loraytédl instructional coach is cognizant of the scleool
challenges, the district’s and the school’s LongdaStrategic Plan.

Providing professional development opportunitietehers is a priority of Longfellow Elementary
School; all teachers are given the flexibility ®vdlop an individual professional development plan.
Teachers may collaborate or work individually aitig their specific goals in their teaching; some
examples teachers have chosen in the past rangdadahnology classes provided by the district,
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workshops provided within the region, book stud@gine classes or self-developed to meet indididua
professional needs. In addition, staff are givendpportunity to give suggestions to a represesmtdt our
school who works at the state level to plan proéesd development. Bozeman Public School District
encourages teachers to be reflective about howuwhlge hours of required professional development ¢
assist in contributing to the Long Range Strat&d#mn objectives of Longfellow Elementary School #mal
District. The professional development must meetsje criteria which is focused on improved studen
learning and standards-based instruction. The n@ds to be results-driven and must provide oppibytu
for ongoing, job-embedded professional growth. Tieas may work individually or collaboratively with
other teachers in one’s own building or acrosdlikgict. They collaborate with grade level teasher
paraprofessionals, specialists (reading specatidtspecial education teacher), instructional c@ach
principal. For example, grade level teams condlist@tan together to coordinate instruction andéwelop
materials and assessments based on Common CoeeS&iatlards. In addition, collaborative planning ca
be tied to the teacher evaluation system.

Since the onset of our district's Long Range Sgiiat®lan all activities are vetted to impact stapacity,
student achievement and school improvement. PiofedsDevelopment encourages implementation for
research validated interventions with fidelity,labbration, modeling with feedback, and supportlher
partnerships of teachers and their principals. felfgyv Elementary offers many opportunities for
personalized professional development, all of wimapact staff capacity, student achievement andative
school improvement.

7. School Leadership

Longfellow School practices a shared leadershifppbphy and structure that empowers teachers affd st
to take ownership of all aspects of the school'ssmn and vision. The school operates under theee m
committees with several smaller committees suppgrpecial projects. The School’s Leadership team
consists of teacher representative from most geadss and the Teacher-Librarian. Teacher voice is
essential when making instructional decisions. [Eadership philosophy recognizes and respects the
professional knowledge and insights of teacherstlaadritical role teachers have in identifying treeeds

of children and the support they need to achievagtellow’'s Leadership Team meets monthly to discus
and maintain direction and focus.

The School Foundations Committee oversees the conamea expectations for students and staff and

works to help create and maintain a culture andngonity whose practices are consistent with the alcho
Guidelines for Success, embodied in the acronym E&RCooperate, Accept, Respect, Encouragement and
Sharing. The Foundations Committee is charged mvdntaining the collective effort to implement the
Olweus Bully Proofing approach within the communifg such, they have been involved in staff and
community presentations and provide ongoing remmebout the power and importance of respect in our
school community.

A Multi-Tiered System of Support (MTSS) underlie®s/thing we do to help students succeed in our
school environment. Our philosophy is to providpmurt to students where they need it and whentleey
it, regardless of the cause. The School’'s RtI/MT&&mittee is charged with helping establish the
protocols and procedures for helping all childreaceed. Over the past five years, the MTSS apprmach
instruction has helped grade levels and individeathers focus on the needs of individual students has
provided a mechanism for documenting student pesgiteat supports ongoing efforts across years and
grade progressions.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad: 3
Publisher: Measured Progress

Test: MontCAS CRT

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced

93

94

86

89

75

% Advanced

59

62

56

47

38

Number of students tested

56

53

55

55

56

Percent of total students tested

100

100

100

100

0 10

Number of students tested wittD

alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

100

67

78

71

29

% Advanced

50

33

33

29

14

Number of students tested

8

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 94 88 90 77
% Advanced 60 64 62 49 38
Number of students tested 47 52 48 51 53

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher; Measured Progress

Test: MontCAS CRT
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 90

93

96

86

90

% Advanced

76

61

56

60

58

Number of students tested

51

56

55

55

52

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 63

100

100

50

91

% Advanced

38

46

40

20

36

Number of students tested

8

11

10

10

11

2. Students receiving Special
Education

% Proficient plus % Advanced

57

% Advanced

14

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 90 94 96 88 90
% Advanced 78 65 61 60 58
Number of students tested 50 52 49 50 50

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher; Measured Progress

Test: MontCAS CRT
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 95 96 90 89 80
% Advanced 62 67 65 55 49
Number of students tested 58 52 52 56 55
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0
alternative assessment

% of students tested with 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 91 68 82 50
% Advanced 42 46 25 18 17
Number of students tested 12 11 12 11 12
2. Students receiving Special

Education

% Proficient plus % Advanced 71 67 67

% Advanced 29 17 33

Number of students tested 7 6 9

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 96 94 94 90
% Advanced 78 86 74 74 69
Number of students tested 55 49 47 54 49

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Publisher; Measured Progress

Test: MontCAS CRT
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 95

98

98

96

89

% Advanced

82

77

76

67

55

Number of students tested

56

53

55

55

56

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 88

89

89

100

29

% Advanced

88

44

68

43

14

Number of students tested

8

2. Students receiving Special
Education

% Proficient plus % Advanced

63

% Advanced

38

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 98 100 96 93
% Advanced 85 79 81 69 57
Number of students tested 47 52 48 51 53

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher; Measured Progress

Test: MontCAS CRT
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 98

95

98

91

96

% Advanced

80

66

66

60

65

Number of students tested

51

56

55

55

52

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 88

82

100

60

91

% Advanced

38

36

40

20

36

Number of students tested

8

11

10

10

11

2. Students receiving Special
Education

% Proficient plus % Advanced

57

% Advanced

14

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 98 94 98 94 96
% Advanced 82 69 69 60 68
Number of students tested 50 52 49 50 50

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher; Measured Progress

Test: MontCAS CRT
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 100 96 92 95 89
% Advanced 76 86 73 71 66
Number of students tested 58 52 52 56 55
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0
alternative assessment

% of students tested with 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 91 67 82 83
% Advanced 58 82 50 18 25
Number of students tested 12 11 12 11 12
2. Students receiving Special

Education

% Proficient plus % Advanced 100 67 56

% Advanced 86 33 33

Number of students tested 7 6 9

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 96 94 94 90
% Advanced 78 86 74 74 69
Number of students tested 55 49 47 54 49

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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