U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Mrs. Molly Elizabeth Raske
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Nisswa Elementary School
(As it should appear in the official records)

School Mailing Address 5533 Lakers Lane
(If address is P.O. Box, also include street addyes
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(Principal’'s Signature)
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakted one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 6 Elementsakiools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

14 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 6 1 7
K 31 26 57
1 29 29 58
2 25 24 49
3 18 26 44
4 30 23 53
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 139 129 268

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

1 % American Indanlaska Native

1 % Black or African American

0 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

98 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 6%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

5

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 12

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

17

(4) Total number of students in the schoo
of October 1

as 768

(5) Total transferred students in row (3)
divided by total students in row (4)

0.063

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:31 %

Total number students who qualify: _ 84

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 18 %

49 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

11 Autism 0 Orthopedic Impairment

3 Deafness 6 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

1 Emotional Disturbance 12 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 2 Visual Impairment IncludBigndness
0 Multiple Disabilities 4 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 11

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 16

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 24:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 960 97% 94% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X
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PART Il - SUMMARY

Nisswa Elementary is in the heart of the City of$wa, MN, located approximately 15 miles north of
Brainerd. This scenic resort community, with itesfsts and lakes, continues to attract new residents
Despite the distance from all other Brainerd PuBtitiools, Nisswa School offers incredible programg
services throughout the year. All forty-five teachand support staff are highly qualified, and slthe
District’s vision of Opportunity, Innovation, andi&ess for our 300 PreK-4th Grade learners. Nisswa
Elementary works diligently to make sure that ewariyd is provided quality instruction at a levehere
they can find success to reach their full potential

Nisswa staff participate in monthly Professionahireng Communities (PLCs). Teachers use data te dri
instruction and are constantly looking for waysweak and refine their teaching. Literacy Coacheskw
with grade-level partners and support staff towiata and interpret results in an effort to finaya to
impact learners. The coaches provide teachersngithresearch while visiting and coaching in our
classrooms. Brainerd Public Schools has a longtyistf supporting Reading Recovery instructionXet
graders struggling to crack the code of readingsé&hoolers in the ECSE/School Readiness integrated
classroom are instructed with the Big Day curricajuvhile Nisswa K-2 students are taught with the
Literacy Collaborative model. Students in gradesgarticipate in McGraw-Hill's LEAD 21 program. Our
Rtl model strives to develop interventions for etruggling learners.

While Nisswa does not qualify for Title | servicédss commonplace to see teachers working witld estis
from other classes on Leveled Literacy Intervenhefore school. Targeted Services provide afterdcho
and summer school Care Groups that offer pre-iostmu and remediation for those in need. We arereag
to implement Math Expressions at the start of #ve school year. Students are exposed to scientific
thinking through FOSS Science. Nisswa Elementasyaiso invested in online subscriptions of Raz-Kads
support our readers and IXL to reinforce math cptge

Nisswa School offers several unique programs piogidpportunities for children and their families.
Beginning this year, 3-5 year old Early Childhoguk&al Education students attend an integratectpoes
program with School Readiness students to builddations for learning that will support years opiwe
growth. Teachers in our K-4 Special Education Depent work closely with classroom teachers to pfevi
services in the areas of OHI, SLD, EBD, and Autismthe last three years, we have learned many new
practices to instruct students in the low-incidearsas of Blind-Vision Impaired, Deaf Hard of Heay;i

and Developmental and Cognitive Disorders.

Digital literacy is essential in a tech-savvy wotlisswa staff use technology tools to build cageiand
social /emotional skills. Several fundraising ef$c&ind grant awards have funded iPad listeningoatain
every classroom K-4 and interactive whiteboardsiast classrooms. Listening stations allow smalligso
of students to be exposed to stories above indememneading levels, building vocabulary by hearing
language-rich stories. The interactive whiteboadhhology allows for more student collaborations.

Nisswa Elementary is blessed with an active PAreather Organization, providing artist residendietd
trips, technology, books, and annual events forfamnilies. This year they sponsored the nationally
recognized Watch D.O.G.S. (Dads of Great StudeNtgnbers of volunteers come in weekly to assish wit
learning centers, facilitate Junior Great Books dumtior Achievement, and much more. F.R.E.D. (€@&th
Read Every Day) is a reading initiative providedttmeets several times each year with fathers lifdten
5-8 years old. The Nisswa merchants, service orgéions, and city officials offer unparalleled
opportunities that support trips to Deep Portagesravironmental education center, and fire safety
assemblies complete with Kindergarten rides at@ptfucks along Main Street to the Nisswa Fire
Department. Our proudest example of community bolation resulted in the building of the Nisswa
Community Children’s Library. This school librarytends hours in the evening, weekends, and summer
months to offer residents and area guests an aftldyrary services. A summer reading program, mows
twelfth year, hosts weekly children’s programs glavith a reading challenge. Social/emotional
development is a priority, supported by Nisswalsost-wide behavior plan, entitled LAKERS' Pride.rOu
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staff works with students to decrease bullying,ragsive behavior, and inappropriate language, @and t
promote positive behaviors in all school setting®. strive to have LAKERS' Pride (L=Listen, A=Act
responsibly, K=Keep safe, E=Eager to learn, R=R#spad S=Sail to success) be the core of our $choo

Nisswa School staff, families, and the communityytembrace the learning of students as we hold

ourselves accountable for their achievement ansbpeat growth. The Blue Ribbon Award would be
celebrated throughout the area as an affirmatia@uotollective theme “Only in Nisswa!”
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) The Minnesota Comprehensive Assessments (M@wsjriterion-referenced tests that annually assess
student’s and school’s progress in the areas dingand mathematics. Every spring all third andtio

grade students are given this test. These assetsshadm schools and districts measure student @ssgr
toward our state’s academic standards. Studemtsese reported as measures of proficiency witents
scoring in: exceeds standards, meets standardllganeets standards, or does not meet standiards.
2012-2013, Nisswa’'s MCA scores reflect a drop eesalt of the state adoption of a new MCA reading
assessment with new rigorous standards. Even thidigglwa recorded a drop in percent proficient, we
remained higher than the state average and closaghp between grade level scores and the subsgyobup
special education and Free and Reduced lunch.chihisge can also be seen in the area of mathematics
between the years of 2009-2010 and 2010-2011. Btinm change of these assessments the format @i whi
the students were administered the assessmentshalsged. The assessment format went from a
paper/pencil assessment to a computerized verBits change in testing protocol may also reflect a
decrease in scores. Having identified the need fmedictive indicator of success on the MCA assess

the district originally chose the NWEA Measuresdehdemic Success (MAP) which is a nationally normed
reference assessment. This assessment provideddpedictability feedback for student proficierasy

well as being adaptive allowing for informationeatch student’s instructional level. As we becanttebat
disaggregating data we started looking for a méfreient tool that also allowed for progress monig

and increased classroom instructional time. In 20@2adopted the STAR Enterprise assessment for
reading and math.

b) Demonstration of significant gains in studerfigiency can be attributed to increased understanaof
data analysis and improvement of student identifiofor interventions. In addition to data anayand
intervention processes, consistent assessmenigaaare being utilized. Professional Learning
Communities are allowing teachers to work collabeedy to better understand student information and
strategies. These meetings happen across thedéstd include test taking strategies, implemeoaif
interventions, and increased teacher understamditagting processes and specifications. We arenieg
more proficient at early identification of studeweds using our Observation Survey model of asssgIm
K-2. We also offer all-day, every day Kindergarterall students since 2008. Staff have increased
understanding of state standards and have aligmecuoriculum process, including our recent work on
standards based report cards and common assesshwetiiermore, the use of district level pacinglgsi
and mapping of curriculum has been critical for sweccess. For the past nine years, the Literacy
Collaborative and coaching model has provided tet@cith a framework that guides instruction and
provides resources at a student’s individual leSaldents who are identified for additional intemiens

will receive classroom support during the regutdro®| day and supplemental Title 1 and TargetesiGes
programming. After school and extended year oppatras are available for our most at-risk students.
Several technology resources, including IXL, FASTatMand Accelerated Reader, also supplement these
grade level interventions. Lastly each elementaiiiding is provided support through the Crow Wing
County Family Collaborative Service Worker progrdrhese advocates assist students and families with
resource needs by providing social, emotional,@tdavioral skills training.

Achievement losses may in part be attributed tornanity based factors such as unemployment ratés tha
are higher than the state average. This has rddalgeater regional mobility rates of familiegyicularly
those with with young children. Since Brainerdhie tounty seat where various social services are mo
readily available, there is an influx of familiesadifying for free and reduced lunch and/or speedication
services. Furthermore, there is an increase indohparental support due to families having to wadce

than one job. In addition to community factors,iagament losses may be attributed to the stresséseo
overall school system, such as the failed levyG@72 which resulted in the closing of two elemepntar
schools and a complete restructure and reassigrohshidents and staff. In some cases, this rekirite
decreased instructional time due to building lagisand budget constraints.
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2. Using Assessment Results:

Various assessments are used in a cyclical fasbieramine our district programming, provide staff
development, inform instructional practice and paevintervention. The following list includes spieci
assessments utilized:

An Observation Survey of Early Literacy Achievemgft 1, 2),
Benchmark Assessment System (K, 1, 2),

STAR Enterprise (grades 1, 2, 3, 4),

Minnesota Comprehensive Assessments (grades 3, 4),
LEAD21 Benchmarking (grades 3, 4), and

Standards Based Common Assessments (K, 1, 2, 3, 4).

District data meetings are conducted three timeygar allowing a team of district level adminisioa,
building administrators and literacy coaches tdyagacurrent data, discuss staff development neats,
determine intervention needs of student learnangdiBg data meetings are then conducted to analyze
current data, discuss needs of the learners thrimagbasing quality of core instruction and thetbes
approach to intervene. The system is monitoredutiti@an orchestrated systemic approach utilizingiclis
grade level meetings, professional learning comtiagyiliteracy coaching and peer coaching.

For example, once a testing cycle is complete isteict literacy director analyzes each elemensatyools
data in conjunction with their Fidelity of Implentation Tool, prior data meeting notes and goaldil&V
analyzing fall 2012 data the team noticed a neethtdfy the components of fluency across the idisin

both assessing and teaching practices. This findias confirmed at each building data meeting.
Throughout the remainder of the 2012-2013 schoat,y@rofessional learning community time was dedote
to reading and learning how to instruct and asfesscy. Consequently, teachers were more aware and
often requested assistance during their coachipgrtymities to brainstorm how to teach and inteevesith
students in need of more ‘fluent' behavior. Byspeng of 2013 our district data revealed an inseela
understanding in how to instruct and assess betsaagsociated with fluency.

Another district trend revealed in our mathematiata was the lack of proficiency in the numbers and
operations standard. As teachers in each of thelaimentary buildings were studying STAR data, they
noticed a need to supplement the core curriculudncagate interventions around numbers and opegation
Supplementation was crucial to success of all Erarn

The district has many systems in place to commtmiwéth a variety of stakeholders. Teachers infeaunh
parent/guardian of the results of our standardedasmmon assessments, An Observation Survey bf Ear
Literacy Achievement, Benchmark Assessment Systeirl&AD21 benchmarking through report cards
delivered four times per school year. Classroorohess are required to conduct at least one formal
conference and are encouraged to conference wlressity by formal or informal data arises. Central
office administration announce the results of M@#®ugh the community newspaper and the district
system accountability report. District administoatiare required to post the results of the datanof
Observation Survey of Early Literacy Achievemend &enchmark Assessment System by completing and
posting Minnesota Department of Education's Reall ByeThird Grade Report data on the Brainerd Rubli
School’'s website.

3. Sharing Lessons Learned:

Brainerd Public Schools support highly qualifiedfSsthrough shared building and district initiatsve
Probationary staff receive orientation, mentoring an-going training. Our entire staff are proddene
to meet regularly as grade level teams. Data tistgga conducted to analyze assessment resulidetidy
students for interventions. We have a three ti®igrocess where staff plan interventions at the
classroom, grade and building levels. Professit@ahing communities meet monthly to review data,
address successful instructional strategies angizmaurriculum effectiveness. K-4 Literacy Coaches
assigned to each site to guide and coach all temahdata-driven instructional decisions. Eduagaio
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assistants are required to have a minimum of ay@ar-post-secondary education or the district plesi
state certification (Para elink). Assistants as® grovided district and site level training thrbagt the
school year in conjunction with the Special EdumatCo-op, Title I, and building level leadershienings.

District grade-level meetings are scheduled threed annually to support curriculum, instructional
practices, and student achievement. District |degh retreats occur throughout the year to anaignel
results and identify successful instructional sigas and ensure alignment to state adopted stdss
part of a Special Education consortium, K-12 Rticasses are collaboratively shared across buildiras.
District Title | staff meet throughout the yearassess implementation and progress monitoringidest
growth and gap closure. Frameworks of Poverty imgsare provided for staff to develop understagdin
our low income families. The district selects seVésachers for leadership and focused study imtbas of
math, science, literacy, and gifted-talented. Thedriduals have leadership roles in regional atade
affiliations. Best Practice strategies and prograneshighlighted through extended year training
opportunities. These courses align with site, idistand individual Quality Compensation (Q-Comp)
professional development goals. District buildiagders participate in several job-embedded leaigersh
opportunities. The focus of these meetings is boliation around district initiatives, a time forasimg
progress toward long-range goals, and training dppiies.

Located away from a metropolitan area, Brainerdo8tshhas established a cohesive process of supgorti
and training staff. From all the previously mengdnnitiatives, we also address our needs by sgguri
nationally renowned presenters, providing besttgm@ctrain the trainer” models, and developingeimial
systems.

4. Engaging Families and Community:

Nisswa School works purposefully to engage famiitea very early age with our learning environment.
Receiving a 21st Century Community Learning Ceragrard and building the Nisswa Community
Children’s Library allowed us to host Gym & Pizzahts for families of 3-5 year olds. Our new Early
Childhood Special Education/School Readiness iategrprogram is already filling for next year. Tées
preschool initiatives connect families and the camity early, while other programs foster and grorersy
relationships. The Fathers Read Every Day initeatnvites K-2 children and their significant matiuls in
their lives to an evening ‘Run & Read’, and Kindatgn Round Up acclimates incoming families to an
exciting world of Kindergarten. The weekly Summébrary Program brings in participants of all ages t
take on reading challenges, celebrating with a mating party. These programs help to developangtr
base for the very young child, creating partneshigtween home and school that have a dramaticctmpa
on achievement levels of readers.

The Nisswa Parent Teacher Organization believeady that it is not the role of children to rafseds
(i.e., pizza, cookie dough, and wrapping papers3ateorder to provide meaningful learning oppoities.
Instead, a diligent group of parents work relestiefor The Bloom, an incredible and profitable e
held at a local resort convention center, fillethwhusic, delicious food and beverages, gamessidart
and live auctions. The 9th Annual PTO Bloom, schedlfor later this spring, will be a time for Nissw
staff, parents, and area residents to celebrataanamplishments. With over 250 volunteers and
participants, we hope to raise amounts comparahpeevious years that will provide artist residesci
books for classroom libraries, iPads, and more.

Nisswa, as a whole, makes children and learningoaity. From the Nisswa Lions and Nisswa American
Legion and Auxiliary to the Nisswa Women'’s Club dadal merchants, one would be hard-pressed to find
a more engaged community. Where else would youMath Street lined with merchants giving out
Halloween candy to our paraders, who just finisiwatking through the bank’s Haunted Hallway? Our
students are fortunate to attend a school tharisgb a successful large district, providing tleewbest
curriculum, instructional practices, and technoldggw very lucky we are to have the City of Nisswa
support our school as if it was the heartbeat efciimmunity!
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Brainerd Public Schools uses a seamless, articukE2 curriculum process whereby each curricuteaa
is examined on a cyclical basis for alignment vgiidite and national standards. Representativesdilom
levels of the system design core curricula arouiictal learning standards, research, best praeinck
differentiation. In order to ensure a system-wigpraach, teams of teachers have worked to develop
common summative and formative assessments aligitedMinnesota academic standards. At district
curriculum meetings teachers examine student aehiemt data and the implications to local curriculum
This system wide approach to curriculum developidglivery and assessment assures equity of
instructional opportunity and learning for all séundls regardless of demographics.

Differentiated curricula for reading/English langeaarts were adopted after extensive study of theth
Minnesota standards/Common Core State Standardsestgractice literacy research. Kindergarten
through grade four curricula provide daily readargl writing opportunities in phonemic awareness,
phonics, comprehension, fluency and vocabularyth hiterature and informational texts. A well-dedtl
schedule of common formative and summative assedspaong with daily observations, provide teasher
with the data they need to determine progress thweastery for individuals and classrooms. A distric
literacy trainer/coordinator and a literacy coacbvile professional development and support fasriaom
teachers in our continuous improvement model.

The mathematics curriculum focuses on the concephgerstanding of mathematical topics and the
development of students’ higher-order thinkingIskih strong emphasis is placed on hands-on aesyit
discovering multiple approaches to mathematicatgadares and problem solving through a spiraling
format. Multiple opportunities for reteaching anagtice, along with strategic administration ofrfiative
and summative assessments, monitor progress arsliraegechievement of the Minnesota Academic
Standards in Mathematics.

The science curriculum is research based and desetlat The Lawrence Hall of Science, University of
California, Berkeley. The science program is desigto meet the challenge of providing meaningful
science education for all students and to prejee tfor life in the 21st century. The district een
actively engaging students in the nature of sciemgkengineering, physical science, life scienckeanth
science through active participation in sciencesgigmces rooted in scientific inquiry.

After studying the Minnesota Academic StandardsSiocial Studies, the majority of the standards were
embedded in the language arts curriculum. Additiometerials were purchased to ensure teachershiead t
necessary resources for full implementation ofstlaadards. Students learn to think critically about
important issues, problem solve, engage in ingaimy communicate findings within the required stsaofl
citizenship and government, economics, geograptyhastory.

Media specialists and teachers work collaboratitelgevelop activities within the core curriculusing
the National Education Technology Standards (NH®S$tudents. The focus is on digital citizenship,
evaluating and selecting information sources, imtioe thinking and guided inquiry. Technology
experiences are offered throughout the day indalolsclassrooms using a variety of devices.

The visual and performing arts curriculum reliesesearch from the National Arts Standards and the
Minnesota Perpich Center for the Arts. A formalizezlial arts curriculum was developed and is delige
in all grades. Key essential learnings include eletsiof art, principles of design, perspectivetdnjsand
culture, critical thinking, creative expression anddia. The National Standards for Music Educatiene
used to choose a performing arts curriculum thaewiges activities so students will learn foundasias
well as the artistic process of creating, perfognend responding.

The physical education and health curricula is thasethe American Alliance for Health, Physical
Education, Recreation and Dance. The core stangaodsote physically literate students who have the
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knowledge, skills and confidence to enjoy a lifetiof healthy physical activity. The health currigul
develops knowledge of nutrition, safety practiced health promotion.

2. Reading/English:

In 1994 Brainerd Schools became a training sitéRiesding Recovery®, an intensive short term
intervention for struggling first graders. Data geated from the implementation of Reading Recoleuatyto
the recognition that substantial changes were metdenprove core literacy instruction for ALL sermts.
Teachers and administrators spent a year resegrio@st practice in literacy instruction. University
affiliation engaged us with a national network lgiitg current research to teachers through a tiered
coaching professional development model and allda@edommon instructional language. In 2001, a K-5
literacy framework was piloted and subsequentlyl@mgnted with assistance from a Comprehensive
School Reform Grant. Professional Learning Comnmemiénd literacy coaching were established in 2003-
04. This dynamic growth model informs and sustétesacy training in a continuous-improvement,
capacity-building model. An Observation Survey afli Literacy Achievement, text leveling, common
assessments, NWEA, MCA, and STAR Enterprise progiata for problem solving teams to: Strengthen
instruction for all learners through intensive iitguased professional development. For exampieaa of
district administrators, school leaders and coaehedyzed data. A trend indicating a plateau imgno
regarding long vowel patterns was apparent. Tlsslted in system-wide professional developmentraiou
word study application to reading and writing.

Interventions are provided for over- and under-qaning students through individualized and smadiugr
instruction. For example, based upon results fioeridtter identification task, kindergarten leasneere
identified to receive intensive instruction thatsyagogress monitored with a progressive teachiotppol.

Instruction is based on the gradual release mogble group, small group to independent applicatio
Data informed decisions determine which strategiimas to teach during whole group mini-lessons in
reading and writing workshop. Based upon runnirngrés of oral reading, a teacher observed readers
decoding words but not reading fluently. A shameaing mini-lesson taught readers how to group svord
together in meaningful phrases.

Strategic actions are reinforced in small grouglgdireading and writing lessons. A guided readasgdn
was designed to address dysfluent reading by awnijuteixt level and prompting for behaviors previgus
taught in the whole group mini-lesson.

Learners apply previously taught literacy behaviodependently. Phrasing strategies are encouriaged
independent reading. The teacher confers with atade check for application.

Assessments facilitate a bridge between theoryratdiction, based on Marie Clay’s literacy protegs
theory. Teachers incorporate differentiated mettaddsstruction to teach complex strategic actiosed by
successful readers and writers.

3. Mathematics:

The mathematics curriculum at our school for tlse 20 years has been the Everyday Mathematicsserie
This program provides conceptual understandingutiiractivities and multiple approaches to mathesahti
problem solving through a spiraling format. Thenfiat allows students to practice concepts and skills
throughout the year. Spiraling supports reteachorgepts a student may not have mastered. Fomgsude
who have previously mastered concepts, this intitmal method provides independent practice fohéig
level enrichment. A variety of teaching methodssiioning strategies and hands-on activities agd ts
teach skills at various levels. Students are askeespond to questions orally, in written or pretéorm

and with manipulatives. Students are flexibly gredipo meet their academic needs -- whole groupll sma
group, and with one-to-one support..

Formative and summative assessments are administegaiently in order to measure mastery of the
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Minnesota Mathematics Standards and to monitorrpesy In addition to classroom assessments, which a
aligned to the standards-based report card, stdizédrtests are used to help determine the levelastery
towards grade level benchmarks. In the past, Nasihvaluation Association (NWEA) tests were
administered fall, winter and spring as the distoienchmarking tool. Currently, the STAR Enterptissts

are used in that capacity. Students also take thaddota Comprehensive Assessments in Mathematics.
Computer based assessments give teachers immeidtack for instructional planning, evaluating
curriculum and measuring student achievement.

Students at all levels are provided opportunitessticcess. Within the classroom, students share an
compare solutions through oral presentations, sleeofi marker boards and various technological qulias.
Multiple interventions are employed to meet thevilial needs of students not achieving at gragelle
standards. Specific software provides additionppsut for fact fluency. Special Education teach&rte |
teachers and paraprofessionals work to supporéstwsliccess. Students with special needs who need
additional math instruction are also given timedsource rooms where special education teachergymod
and supplement instruction. Everyday Math, SaxahEguals are the most common supplemental materials
used. Targeted services are also provided aftenosemd during summer to pre-teach concepts arseclo
academic achievement gaps.

4. Additional Curriculum Area:

Nisswa Elementary provides and fosters opportumitypvation and success in science education ly ful
implementing the Full Option Science System (FOS8js program is dedicated to the improvement and
learning of science and provides opportunitiesstadents to increase their capacity to think ailyc
Scientific knowledge advances when students useredion skills, test ideas in logical ways andeyete
explanations that integrate new information inteeatablished order. Students discover what is known
(content) and how it became known (process). Stsdee given opportunity to learn important sci@nti
concepts, to be innovative, to think critically asawhstruct new ideas and thoughts through inqyiries
investigations and analyses. Students are engadghdse processes as they explore the naturahandan-
made worlds.

Students are accountable for standards that fat@isup main strands of science: Nature of Sciemck a
Engineering, Life, Earth and Physical Science.d&@mple, a Kindergarten standard includes learinavg
living things are diverse with many different obssdle characteristics. The Trees Module is usddsier
this learning. Each classroom is given a real @flewing students to observe its many charactesisthe
classroom tree is planted at the district scho@db Learning continues as they observe its grawth
subsequent years. In grade four, students studyrbcks and earth materials may vary in compositions
The Earth Materials Module provides investigatiaiswing students to observe physical charactedsif
earth material. Students focus on examining argedisg earth materials using scientific tools to
understand the physical properties of earth magelacommon assessment is given at the end of each
module.

The district supported professional developmenpiioyiding a teacher on special assignment who medto
teachers and assured resource allocation as theapravas implemented. Additional professional
development opportunities were provided. Thesé@thies have provided students with a solid fouiuehet
and comprehensive science education, supportddasthhave ensured that all staff were given the
necessary resources to deliver a premier elemestsgce program.

This additional curricular area was chosen becatifee illustration of the alignment of a reseabased,
hands-on, inquiry driven curriculum, high qualitaf§ development and exceptional levels of student
achievement. The Minnesota Comprehensive Assessrimegtience are administered annually in grade
five. The test is a culmination of grade threeyfand five Minnesota Academic Standards for Scie@re
the 2013 MCA Science test, district grade five stud scored 84.5% proficiency, consistently scoring
above the Minnesota state average of 59.7%.
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5. Instructional Methods:

In core curricula areas differentiation is embeduheglach program. In reading/language arts theotise
guided reading is core to the instructional model i3 enhanced through leveled materials and téagyo
Hardware was provided for each classroom to enhdiffegentiated skill development, assessment, and
inquiry. A data warehouse is provided to trackwidlial student achievement and result of interersi

Students who qualify for Title 1 are provided rasbdased programs. Programs are aligned withaistr
curriculum and state standards. Delivery of sesvisaletermined based on students needs andebhiliti
Interventions vary from small group to one-on-omgtriuction and occur in both classroom embedded and
pull out formats.

Special education teachers collaborate with classri@achers to provide the necessary accommodations
and modifications to maintain placement of students disabilities in the core instruction. In atidi,
special education teachers provide supplementaliction and monitor individual progress to meetdsint
needs. Assistive technologies such as smart peasnisg apps, talk to text and interactive book#inoe

to allow more struggling learners to grow in theeco

Brainerd Public Schools most capable learners arteonumerous opportunities for differentiation
beginning at the elementary level. Embedded in eadticula area are differentiation options forssi@om
teachers to implement. In addition, the distridesses all kindergarten students with the CogAT 7
screening form, an abbreviated cognitive abiliteet. Based on the data gathered from this assagsme
student academic need is addressed with a 4 Tidelmbier | is general differentiation that occdesy to
day as a student interacts with a variety of cutaig. Tier Il allows for students that show abilitya
certain unit of study to encounter a specific migdifon that challenges them further. Tier Il pides
regular opportunities in small cluster groups anfibcused on reading and math. Identified curriculu
might include Junior Great Books and M3 Math. Téis defined by our AGATE Academy, a school-
within-a-school model for grades 1-4. Students thelify for this level of programming encounter
opportunities for subject acceleration and enriattnoe a daily basis.

6. Professional Development:

Brainerd Public Schools staff development appraadedicated to providing opportunity through which
educators acquire or enhance the knowledge, skititydes and beliefs necessary to create higkidef
learning for all students. The district employs @atiHayered approach and job-embedded staff dgrant
opportunities. A district-wide committee establiskzedistrict direction. Site-levels enhance théridisbase
and address unique needs of their respective hgddind teachers to support best-practice school
improvement.

District staff development supports teachers bengmetudents of the profession by continually remewi
and learning for professional growth; it suppomgioved student learning and achievement. Summer
training opportunities include training for all teo support special education students, improving
utilization of technology for instruction and ass@ent of student understanding, literacy instrucéind
data collection, curriculum alignment for all comt@reas and working with disadvantaged studeits. T
staff development from these trainings transitioto ithe individual school goals based on the dityeesd
challenges of their student demographics.

Special education leaders and teachers play wited in grade level and professional developmerrtimgs
both at the building and district level. Specialieation professional development goals contindedas
on instructional strategies and approaches basmd egch student's unique needs. There is more
collaboration between general education and spediatation teachers than ever before; it is aboildibg
capacity in all learners. New and veteran spedactation teachers go through extensive learniray poi
the start of each school year. Assessment, diffieteon strategies, executive functioning and classh
impact are covered.
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The job-embedded staff development process is stgabby Minnesota’s Quality Compensation network.
This job-embedded staff development program iseredtaround:

site goals for improved student achievement, fodyeer learning communities where data is analgned
best-practice instruction is researched, and iddadi peer coaching where individuals set persortalii
goals and coaches observe lessons and colleaidtistral data.

Peer observation, and probationary teacher merpotshs primarily focused on literacy at the K-2dk
while at grades three and four peer coaching isrgeneral to best-practice instructional technigurebs
classroom management. In both cases however, attgersy and feedback are completed in the context of
individual teacher goals. Teachers support on¢handoward improvement and achievement of indialdu
and school-wide goals. Teachers use feedback foomal and informal peer observations, self-evatuneti
and student assessment data in choosing furthirsgional development training registration.

7. School Leadership

Nisswa School recognizes that an effective schemlires everyday acts of leadership. We strive to
recognize strengths of individuals and use thesdeleship skills to develop plans for student safatirool-
wide behavior, peer coaching, implementation of mawiculum and instructional practices, and
professional development opportunities. Staff ai@araged to collaborate and contribute to schifebly
serving on a variety of committees: Safety/Crisisswa Enhanced Reading Foundation, Social, Rtl,
Dialogue Team, and Staff Development. Most prinsipeould agree that their school benefits from star
leadership. Teachers’ ideas often benefit the iegr@nvironment more readily than imposed, top-down
decisions. Peer Coaches have demonstrated thaetdaaders can mentor the influx of new teacheds a
help them bring to the staff their new energy arsiight, while observing and supporting all colleagju
toward improved instruction.

Nisswa Educators Working Together, our Rtl Teamretiped a school-wide behavior plan to decrease
bullying, aggressive behavior, and inappropriatglege, while promoting positive behaviors withcah
wide assemblies. At these rallies, students argrezed for demonstrating good character and LAKERS
Pride. Having teachers explicitly frame expectatifor student behavior and communicate them tcestisd
and parents has resulted in decreased discipBoessand increased classroom learning time. Stafing
with the Nisswa Enhanced Reading Foundation takeiesawarded the school to provide teacher mini-
grants, beautiful book passes, and a book incentime for student rewards. They facilitate the Nbarc
Madness Celebration of Reading, celebrity readers,author visits.

The Student Council Advisor facilitates represemgst from each classroom in meeting goals to ma&e t
school a better place to learn, make the communitgtter place to live, and make the school a facepto

be. Teachers commit time and service to distrieinge, writing, and math committees, reviewing aese

and best practice, and making recommendationsufoicalum adoption and implementation. Another
teacher serves as PTO Liaison, working closely watrent leaders to communicate school/lhome neeatls an
concerns. From the challenges facing educatorsi@m Core initiatives, new testing protocol, teache
development and evaluation, along with fewer finain@sources, our Nisswa teacher leaders havpetep
to the plate to accept ownership for innovation settbol improvement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt. 3

Publisher;: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2011

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 84 83 77
% Exceeds 44 28 34
Number of students tested 50 47 56
Percent of total students testgd 100 100 100
Number of students tested wiftD 0 0
alternative assessment

% of students tested with 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceeds 67 82 80
% Exceeds 22 12 20
Number of students tested 9 17 20

2. Students receiving Special

Education

% Proficient plus % Exceeds 43 33 40
% Exceeds 14 0 0
Number of students tested 7 3 3

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested
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7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 83 82 77
% Exceeds 47 27 34
Number of students tested 47 45 56

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt: 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2006

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Jan Jan Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 94 90
% Exceeds 62 43
Number of students tested 47 49
Percent of total students testgd 98 98
Number of students tested with 1
alternative assessment

% of students tested with 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceeds 100 90
% Exceeds 58 20
Number of students tested 12 10
2. Students receiving Special

Education

% Proficient plus % Exceeds 50 83
% Exceeds 0 0
Number of students tested 6 6

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 94 90
% Exceeds 63 44
Number of students tested 46 48

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt: 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2011

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 82 78 83
% Exceeds 57 19 47
Number of students tested 44 59 47
Percent of total students testgd 100 98 98
Number of students tested wittD 1 1
alternative assessment

% of students tested with 0 2 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceeds 79 75 79
% Exceeds 47 8 50
Number of students tested 19 24 14
2. Students receiving Special

Education

% Proficient plus % Exceeds 40 14 44
% Exceeds 20 0 22
Number of students tested 5 7 9

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 83 78 83
% Exceeds 56 19 48
Number of students tested 41 58 46

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grad: 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2006

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Exceeds

75

78

% Exceeds

27

33

Number of students tested

48

51

Percent of total students tests

d

98

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds

69

67

% Exceeds

17

Number of students tested

13

12

2. Students receiving Special
Education

% Proficient plus % Exceeds

67

50

% Exceeds

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 75 80
% Exceeds 28 34
Number of students tested 47 50

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive
Assessment Il
All Students Tested/Gradt: 3 Edition/Publication Year: 2013

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 74

% Exceeds 16

Number of students tested 50

Percent of total students testged 100

Number of students tested witt0
alternative assessment

% of students tested with 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 22

% Exceeds 11

Number of students tested 9

2. Students receiving Special
Education

% Proficient plus % Exceeds 14

% Exceeds 0

Number of students tested 7

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 79
% Exceeds 17
Number of students tested 47

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:

Page 26 of 32



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt: 3

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2008

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 89 80 83 86
% Exceeds 70 59 49 56
Number of students tested 46 56 47 50
Percent of total students testgd 100 100 98 100
Number of students tested with 0
alternative assessment

% of students tested with 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceeds 88 75 83 82
% Exceeds 63 55 58 46
Number of students tested 16 20 12 11
2. Students receiving Special

Education

% Proficient plus % Exceeds 33 20 33 57
% Exceeds 33 20 0 14
Number of students tested 3 5 6 7

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 89 80 83 86
% Exceeds 68 59 50 57
Number of students tested 44 56 46 49

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive
Assessment Il
All Students Tested/Gradt: 4 Edition/Publication Year: 2013

Publisher: MN Department of Edcuation

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 73

% Exceeds 21

Number of students tested 44

Percent of total students testged 100

Number of students tested witt0
alternative assessment

% of students tested with 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 63

% Exceeds 16
Number of students tested 19
2. Students receiving Special
Education

% Proficient plus % Exceeds 20
% Exceeds 20
Number of students tested 5
3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 70
% Exceeds 20
Number of students tested 41

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt: 4

Publisher: MN Department of Education

Test: Minnesota Comprehensive
Assessment Il
Edition/Publication Year: 2008

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 74 83 75 82
% Exceeds 41 36 44 35
Number of students tested 58 47 48 51
Percent of total students testgd 98 98 98 100
Number of students tested with 0
alternative assessment

% of students tested with 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Exceeds 74 86 62 83
% Exceeds 48 29 15 33
Number of students tested 23 14 13 12
2. Students receiving Special

Education

% Proficient plus % Exceeds 14 44 50 50
% Exceeds 14 11 17 0
Number of students tested 7 9 6 8

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 74 83 75 84
% Exceeds 42 37 45 36
Number of students tested 57 46 47 50

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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