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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.

14MI101PU Page 2 of 31



PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 12 Elementgfools (includes K-8)
_ 4 Middle/Junior higtheols

3 High schools
0 K-12 schools

9 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 48 44 92
1 41 42 83
2 43 39 82
3 51 50 101
4 33 63 96
5 45 65 110
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 261 303 564

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5.

Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: _62 % Asian
4 % Black or African American
1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
33 % White
0 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6.

Student turnover, or mobility rate, during tl82 - 2013 year: 12%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 20

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 45
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 65
(4) Total number of students in the school as

536
of October 1
(5) Total transferred students in row (3) 0.121

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 12

English Language Learners (ELL) in the school23 %

129 Total number ELL
Number of non-English languages represented: 29
Specify non-English languages: Albanian, Arabicengali, Chinese, German, Gujarati, Hindi,
Japanese, Kannada, Konkani, Korean, Lao, Malaydiéanathi, Nepali, Polish, Portuguese, Punjabi,
Romanian, Russian, Serbo-Croation, Sinhalese, El&manish, Tamil, Telegu, Thai, Ukranian, Urdu

Students eligible for free/reduced-priced meals:6 %

Total number students who qualify: __ 35

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

accurate
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9. Students receiving special education services: 4 %

25 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 11 Specific Learning Disability

0 Emotional Disturbance 12 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 1 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 20

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 2

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 27:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 960 97% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes X

If yes, select the year in which your school reedithe award.

No

1989
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PART Il - SUMMARY

Bemis Elementary is located in the heart of TroyciMgan surrounded by a diverse community that
strongly values education. The Bemis communityoisimitted to providing the best resources available
prepare students for their future. High Standamd=ducation have always been a trademark of the Tro
School District. Bemis is complemented by a vibtausiness community, a variety of recreational and
cultural opportunities, which attract a rich mulitciral population of families. These families walpublic
school and share a strong commitment to superkestuathievement and excellence in academics.

Built in 1978, Bemis has a unique namesake. WBaMnis was a beloved school custodian and later
became a crossing guard for over 40 years. ledhy years, when Troy’s one-room school was ngéon
needed as a classroom, it served as a living gadaethe school’s custodian. In those early ddirs
Bemis provided a listening ear and a hot cup opdoumany students who needed extra love andtaiten
Many years later, the students and their familieshed to honor their beloved custodian by namimgrigw
school in his honor.

Bemis has a proud history of innovation. In 1988mis was the first school to be heated and cdoyed
solar panels. At that time, reflecting this inndeat the mascot was the satellite. Later, it waenged to
the current child-friendly mascot, the Bemis Be@his rich history is revealed in a keystone wHiaimgs
proudly in the front hallway.

The beautiful keystone reflects more than our history. Teaching positive character qualities
demonstrates a strong commitment to citizenshiphagid academic standards. This keystone refleets th
character expected and accepted by all studentsisBudents are not only critical thinkers, anplatde
readers and writers, but also learn to becomeathiespectful citizens who learn kindness, honasty
responsibility for themselves and for others. Thgdtone honors Bemis' rich history, highlights gresent
and looks ahead to the future in a child-friendyw

At Bemis, the mission states that, “All student lgarn in a motivating and nurturing school conmity.”
Therefore, Bemis participates with the Harvard &byero Research Department to create a Culture of
Thinking within our school that is inclusive to &hrners, including students, staff, parents,thacentire
school community. The Bemis staff is committedi¢weloping critical thinking in our classrooms asllw
as among our parent community. Evidence of thikihg is visible everyday from the moment anyone
walks into the building, meanders through the haylsy or engages our students in conversation. This
Culture of Thinking is visible throughout the biiilg and offers students the ability to reflect uplogir
work, reason with evidence and make connectionsdeet the world we live in and the curriculum that w
teach, using a very unique educational approachstdents and teachers seek understanding through
commitment to creating a Culture of Thinking.

At Bemis, our mission and vision statements arecgheal in everything we do. Our vision states that
establish a collaborative culture, implement avate and rigorous curriculum by using research dhase
instructional strategies to ensure learning fostltlents. Likewise, we utilize a variety of ongpin
assessments in order to design and adapt ourdtistito ensure quality learning. This mission aision

is especially important because our school popras quite diverse yet united through our commitire
learning. Although the population of Bemis is gimogvand changing, one thing never changes, andsthat
our commitment to academic success.

To understand the myriad of cultures representediirrdemographics, consider the following: 12%
mobility rate, 7% economically disadvantaged, 23%uw students are English language learners, 2% o
our students are Asian/Indian, 33% Caucasian, 4868f American, 1% Hispanic, and 30 languages are
spoken to our students when they return home sétegol. Bemis received Reward School Recognition i
2013. Bemis was acknowledged as 1 of 345 schoolxf the 4,247 schools in Michigan, was ranked#5
the State of Michigan the past 2 years, and waserhas the #1 school in Oakland County in 2014. avée
especially proud that in the past four years, weehmoved from a ranking of 155 to number 5 in theeS
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of Michigan. Furthermore, Bemis was chosen togmeat the renowned Harvard Project Zero Conference
in Memphis, Tennessee because of our work in \asitilinking. Our significant subgroups have shown a
steady point increase and our daily attendancehe@emained consistent over the past 5 yea 80

If the mission of the National Blue Ribbon progranto recognize highly performing and committed

students who are consistently nurtured and motivayehighly performing and committed staff and
families, then Bemis Elementary is truly desenafghis award.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

Public school students in grades 3-9 are requiyeitié State of Michigan to take the Michigan Edicral
Assessment Program (MEAP) test. Students are tastddthematics, Reading, Writing, Science and
Social Studies. These tests are reported basesbiocdtegories-Not Proficient, Partially Proficient
Proficient, and Advanced. Students who scoreaPittoficient Level or the Advanced Level are coesed
to be on track for career/college readiness. $iisdeho score at the Advanced Proficiency levekerc
expectations. This level indicates substantiakustdinding and application of key concepts defioed
Michigan students. The Proficient performanceléndicates understanding and application of key
expectations. The students who are at the PgrRadificient Level need assistance to improve
achievement. The student’s performance is nopradicient indicating a partial understanding and
application of the expectations. A student scoanhthe Not Proficient level needs intensive ingetion
and support to improve achievement.

MEAP results are delivered online a few monthsrdfte assessment is given. Initial results areaegued
and shared only with school personnel. The pradand teachers immediately review the results.
Teachers use the Individual Student Report to ifjeatstudent’s strengths and areas which may need
improvement. Teachers use the Item Analysis Repavaluate student responses to specific tested
standards. Each item is aligned to an expectafieachers use the demographic report to examimesco

by demographic subgroup. The Comprehensive Reparhines mean scale scores and performance level
information by grade level and subject area.

Both formative and summative assessments are rteedetelop a feedback loop between student learning
and instructional practices. These assessmentsidstructional decisions for further learninghefefore,

in addition to the MEAP, The Fountas and Pinnelh&enark System (F & P) links assessment to
instruction using the Continuum of Literacy LeainThis assessment is administered individually an
matches student’ instructional and independentimgaabilities to a Text Level Gradient. The infation
informs teachers about how teaching is impactindestt learning. Using formative results, teaclagics
students set new learning goals; establishing eewding groups if necessary, and meets horizoraallly
vertically collaborating with other teachers toatetine if trends make it necessary to tweak owhieg.

Each unit in Math Expressions ends with an asse#soii¢he content learned. These assessments help
determine that students have mastered the mater@aigsded groups are organized based on the needs
identified through these assessments, and indilddwseding extensions or additional remediationtmee

with the teacher individually.

The Observation Survey, administered to strugdiirsg grade students, help determine which childséh
be served in Reading Recovery.

Bemis Elementary School consistently outperfornescibunty and state. Our MEAP scores continueto b
very strong, and we ranked first or second in eeatggory, out of twelve Troy elementary buildings.
Bemis was also ranked first in Oakland County aftkl iin the State of Michigan. Because the scotes a
Bemis continue to meet or exceed expectations,eleve that the emphasis on creating a culture of
thinking has had a positive influence on studehtea@ment. Although our economically disadvantaged
students and students with IEPs still underperfibveir grade level peers, a culture of thinking imagacted
these students positively. Students have the hesfefiassroom discussions to challenge their thigkand
all student responses are valued. Individualizettuistion is provided to students using Specialdation
staff. ESL tutors, who work under the supervisiéhighly qualified ESL teacher, meet the needsaath
ELL child. Students with similar learning needsymh& placed in flexible, short term groups. Then,
students needing additional assistance receiveigistn with a certified teacher.
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2. Using Assessment Results:

Mastery Manager enables staff to access resultsitihg and mathematics assessments to monitoestud
progress and differentiate instruction. INFORMijta for tracking student performance, enablestsacto
retrieve results of standardized, district and Fasiand Pinnell assessments. The results are used
formatively, for student placement and to diffefatat instruction. In a summative manner, it iscuse
evaluate instruction and curriculum success.

Bemis educators are dedicated to understandinGdhemon Core State Standards (CCSS). Teachers
researched and analyzed grade level expectati@rgcal articulation of the standards has created a
common language among staff and students. Assassmalysis during vertical planning meetings
provided information to help prepare students lierigor of the Common Core.

Bemis teachers examined the format and questidessty the released items on the SmarterBalanced
Assessment and noticed the increased complexityitaDliteracy required new skills so teachersateel an
innovative, systematic program to quarterly assasdents’ critical thinking skills.

The “Bemis Thinkers” Assessment is a digital tawldll K-5 students. Data indicates that sciesce i
challenging for our students. Layered assessmegdtignms help students learn to answer complex ipmsst
Students read and understand different sourcegarfmation including fiction, informational, poetrss
well as video clips and photographs. Students mkdims about scientific ideas they are learning an
support their claims. Students apply reasoninidsskind describe why their evidence supports taircl
Ultimately, students reflect on their responsessatdarget goals for future growth.

This diagnostic tool provides standardized datdadachers. Teachers analyze student responsesadked
instructional decisions in an effort to differemtianstruction. Teachers develop critical thinkskijls
within students by providing opportunities to apfggrning in new and more complex situations rewgiiin
significant improvement on state tests and natiasaéssments.

To assess reading, The Fountas & Pinnell Benchisskssment (F & P) seamlessly links assessment to
instruction along The Continuum of Literacy Leaiihe assessment provides information to guide the
teacher’s instructional decisions in reading. Teas use F & P to document student progress thoaigh
the year and across grade levels.

Bemis teachers have integrated the CAFE systemesi®arch of Gail Bussey and Joan Moser, into their
reading workshop model. CAFE is an acronym fom@ehension, Accuracy, Fluency, and Expanding
Vocabulary. Using the Electronic Conferring Pemsjageachers integrate The CAFE Menu's readingsgoal
and strategies. Teachers use this formative aseaessool to monitor student growth goals. Addiady,
student progress can be shared between teachelasntst and parents for ultimate curricular cohezerwe
also communicate through report cards, confererresdigital two-way conversations.

Additionally, for our first grade students, An Obsion Survey, (Clay, 2002, 2005) provides a sysitic
way of capturing early reading and writing behasiand is the primary assessment tool used in Rgadin
Recovery. The Observation Survey includes sixditgrtasks, all of which are necessary for desayibin
young child’s emerging reading and writing behasior his assessment is used to place studentsniady
groups or Reading Recovery, if needed.

3. Sharing Lessons Learned:

At the district, county and state level, Bemis tsogt school for training educators on creatingiiute of
Thinking. Seminars were developed to teach colleadnow we created this culture throughout Bemis.
Visitors are welcomed into lab classrooms. Theyigipate in a pre-observation meeting, observadiod a
post-observation conference. These discussiodgdedeep understanding about the responsibility of
teachers to create an engaging learning atmosphemeoting high expectations for all learners. Wsnal
present methods to effectively facilitate convecset that promote learning and engage students in a
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cognitively vibrant atmosphere. We share thinkingtocols and routines to formatively assess thmlag
of all students. These learning opportunitiestereacitement among our visitors and motivate them
build their own Cultures of Thinking. Visitorsrcavalk through any classroom and have the oppdyttmi
record digital images about how the eight cultfwates (Ritchhart, 2002) occur in our building.
Observations from visitors hold us accountableofaractions, provide us with motivation to contiribe
work and allow us the opportunity to share ourkhig with colleagues from around our district, ctyuand
state.

At the National and International levels, Bemis whesen to send presenting teams to Project Zero’'s
conference the past two years. As a participaathawve presented "The Journey of Creating a Cutiure
Learning" and "Uncommon IT Within The Common Cor&Hhese two presentations have received 100%
support through surveys of participants. We hase ased Vimeo to post our presentation digitaData
indicates that our presentation have been verylpgpeceiving over 38,000 hits. Through sociatime

and our web site, we have successfully reachedaliglagues around the world.

Dr. Ron Ritchhart, lead Project Zero Researchédaifing Thinking Visible, visits our school quartednd
conducts qualitative research by observing classsoand providing feedback. He has spent timeniiste
and recording students engaging in critical thigkbpportunities. He has taken time to sit dowrhwlie
classroom teacher for reflections. He has beeningzrested in the planning, implementing, ant¢ecgfon
process of designing classroom experiences to eagewall students to further develop 21st Century
problem solving skills. This research is includedhis next book, which will be shared with all reesl

We hope to share our enthusiasm and best praetitesur fellow colleagues from other districtsas
National Blue Ribbon School.

4. Engaging Families and Community:

To increase achievement, we know that parents parsitipate in the learning process. Our changing
demographics caused us to reach out to our commungignificant proportion of our English Language
Learners (ELL) families reside in apartments. Wéealvered that this community did not feel parbof
Bemis family. We decided to host meetings at theines. These meetings were facilitated by
administration and staff. At the meeting, fansliearned about the volunteer opportunities ataicied
how to be actively involved. Carpools were estigitsfor those families without transportation. 3de
meetings increased involvement significantly.

In addition, Bemis Elementary has strong parentppert through a variety of annual PTO school wide
events. The PTO was honored with a national lehileaward for outstanding performance and a
consistent partnership with parents.

Our PTO has a strong history of successful funirgighich has helped improve student achievement.
Investments in technology, extra curriculum andpsupprograms have improved instruction and the
engagement of students. Fundraising has helpedrabgse SMART boards, iPads and Apple TVs for all
classrooms. Additionally, we purchased new halllwaletin boards for displaying Visible Thinking
routines.

Over the past three years, parents have gradealfpeéd about Visible Thinking through our home stho
connection, parent information nights, podcastmads, websites, Twitter page, and the creatioruof o
Celebration of Thinking evening. Students invitheit family members to attend school in the eveming
see their thinking displayed across all conterasiacluding the fine arts. They also shared thiicess of
learning projects such as electric lighthoused) etegration projects and reflections on their aywowth.
The primary purpose of hosting the Celebration luhking was to connect family members and the
community to our Culture of Thinking and learnitgt is embedded at Bemis Elementary.

This school year, the Bemis Family Thinking Chadjenwvas introduced. Each month, students shared a
Visible Thinking routine with their family. Studentvere encouraged to try the routine and to bring a
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artifact to school as evidence of their family'gdlvement. The family responses have been positinkthe
parents have stated that they appreciate beindvieddn our instructional practices.

Community service is an important theme at Bemias€zs partner with senior citizens, making monthly

crafts, cards and visiting Wynwood Assisted Livibgnter. The Troy Foundation for Education Exceléen
a community group, has funded these projects forehss.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The Michigan Board of Education adopted the Com@ore State Standards in 2010. Professional
development at Bemis to understand the standagimtia the fall of 2010. Teachers examined the
standards and compared them to the standardsatigaraviously been the basis for our curriculum.
Teachers collaborated within and between gradédeve

The Common Core Standards for English Languageasitaus to consider both narrative and informationa
reading. The ELA standards begin with foundatiehdls that address reading and language acaisiti

the early grades. In addition to reading and mgitthe ELA standards promote listening, spealang,
viewing. Units of study encompass grades kindéegatio grade five and are consistent across allegra
levels forming a continuum of learning.

Using Houghton Mifflin Harcourt’s Math Expressiors) inquiry-based curriculum, our focus is weaving
the Common Core Standards into mathematical peacifitiese practices are not simply related to
computation and the use of algorithms, but askesttgdto problem solve, reason, communicate and make
representations that show their thinking and legyniThis connects with our formative assessmedht an
Visible Thinking work and practice. Students askeal to make sense of problems and to persevéhneyas
solve them. Students must reason abstractly aadtitatively as well as construct arguments ariibjcie

the reasoning of others. Students are asked &becneodels that represent what they are learning in
mathematics. These models connect their learnipgablems that might arise in the real world. dgtts
are asked to use tools that are appropriate, whittisea pencil and paper, a calculator, or picitog
attending to precision is vital when using thess#go

At Bemis, our Science curriculum is based on thehigjan Grade Level Content Expectations. We have
used inquiry based science kits at each grade. |&Vel engage students to deeply understand therdont
and processes of science. Furthermore, our teabhge enhanced each science unit to integrate afany
the Visible Thinking routines. In addition to teeience kits, we have had a significant focus anhing
our students how to make a claim, provide evideaod,reason with evidence. These practices ayeedli
with college and career readiness based on theSA@wassessment practices.

The Michigan Grade Level Content Expectations famenbasis of our Social Studies instruction.
Beginning close to home and expanding into theadn8tates and its history, the Bemis curriculum
provides students with challenging concepts and sldents to make connections between concepts.
Visible Thinking strategies are consistently insggd within all of our curriculum areas.

Our Media curriculum is based on State Standardsaas written by Troy teachers. Both teachers and
students use technology in lessons and learn tonls® resources and research technology in atyaof
contexts. The Bemis Media Center has an awardimgneollection of 20,000 books and circulates 30,00
items including print, electronic and other resegrto students and staff throughout the school year
unprecedented in an elementary school.

Bemis offers many opportunities for students tol@gthe 5th Core of learning through the perfomgnin
arts, visual arts, and world languages. In 20i€ Music department received national recognitiam
NAMM, as the "best community for music educationOur students learn how to play instruments,
compose their own original music and perform ligedur community. Our visual arts program fills ou
gallery walls changing daily with student art woN&/e hold an annual Art competition and display kvor
within our business community.

Spanish is taught at Bemis providing students witbundation in a world language. The curriculum is

designed to promote global awareness and crosgrgllinderstanding. Each year of study advarues t
child’s language skills leading to the year-lon@@igh class in Troy Middle Schools.
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Physical education classes encourage healthy Iyrtgaching fitness and setting individual goals.
Teachers have Fitness Folders to record and mastudent progress. Awards are presented to high
achieving students. This curriculum was writtenliogy teachers and is based on the Grade Levek@bnt
Expectations (GLCES). In the fall, a school spoedqog-a thon encourages students to maintain thei
fitness, and students participate in a FitnessiRtime spring.

2. Reading/English:

Reading and Writing Workshop and Making Meaningtheeinstructional models used at Bemis. They
challenge students to develop skills in Languags.Afhis results in readers, writers and thinkleas
effectively comprehend and communicate. Workshopavers students in comprehension and skill
acquisition by providing a structured environméastering a love of reading and writing. Workshop
empowers teachers to differentiate instructiorafbstudents. Students experience a variety ofegeand
authors as literacy competencies are developeddhrparrative and informational units of study tovade
a progression of learning that aligns the CCSSs ifodel is implemented in every classroom. Staff
provides direct instruction to the class with sngatiup learning opportunities based on needs. heraaise
the CAFE (Comprehension, Accuracy, Fluency, andaBglprg Vocabulary) system engaging students in
daily literacy assessment and instruction. Thstesy guides the teacher and student to creatadndiv
reading goals and monitor progress using the electpensieve.

We use F&P to learn about students as readersesgisgent provides important information about every
child’'s reading comprehension, accuracy, and flyefiteachers create individualized reading goats an
strategies to help each student. The F&P Systdt tine-to-one assessment to reliably and systeatigitic
identify students' instructional and independeateg abilities. The assessment gives important
information to guide the teacher’s decisions irdneg. When students are significantly above gragel|
we differentiate by integrating at a level clogestheir tested level, to extend thinking througgcdssions.
Then, we challenge them through individual confeesnwith the teacher. We believe in the value of
students sharing their thinking with their peers, We also provide extensions for students perfiogmi
above grade level by integrating technology propasded learning opportunities for these children.

Reading Recovery enables initially at-risk studentsiake accelerated progress in 12-20 weeks.cénte
study indicated that most Reading Recovery studamermed well on standardized tests and maindaine
their gains in subsequent years. In the past dedd@®eof the lowest achieving students at Bemishsaen
served in Reading Recovery and discontinued withéraverage range of their peers.

Students performing below the average of theirsctasm, not served by Reading Recovery, attendditer
groups. Literacy groups meet daily, to instruct andport students having struggles with comprelo@nsi
and word recognition. Using strategies and a balafdiction and informational books, under thedgrice
of the reading specialist, this intervention hedjmse the achievement gap.

3. Mathematics:

We use Houghton Mifflin Harcourt’s Math Expressiq@CSS) as the mathematics curriculum. Math
Expressions supports teachers as they create aorement of inquiry to encourage constructive
discussion. Students invent, question, model, sgmteand explore while learning and practicing intgoat
math strategies. Through daily Math Talk, studexdain their methods and thinking allowing them to
apply strategies. Students develop mathematingliage and communication and clarify their thinking
expand their understanding and increase ownerslipnzepts. Mathematics content and models connect
and build across the grade levels to provide arpssipn of teaching and learning that aligns pedgiwith

the Common Core State Standards for Mathematicth Etgpressions provides differentiated pathways to
mathematical tasks. Teachers choose approprid® taelicit student thinking, while building studs’
procedural fluency and conceptual understanding.

At Bemis, teachers provide effective math instiauctihat is differentiated for all learners. Instian is
delivered in small, flexible groups and/or in thertsshop model to meet the variety of needs. Thnoug
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workshop, children take responsibility for learniagd are articulate their math ideas. Small group
instruction is tailored to help each student greviteey make mathematical discoveries through atyaof
math activities. Students have opportunities toegate questions, formulate new understandings and
expand their math vocabulary. Throughout the ufdtsnative assessments are analyzed to guide
instructional decisions ensuring student succi#glsen the curriculum, instruction, and assessmants a
tightly aligned, students will increase achievemdndr the exceptional math students who “placé afut
math at their grade level, students may attend eiatses with students at the next highest grae le
This extends to our 5th grade students who atteattl olasses at the Middle School.

Consistently, the daily math lessons at Bemis Efgarg expect students to explain their thinkinghwit
evidence during mathematical conversations. Stsdee also asked to make math drawings to help
visualize the mathematics and deepen the learrAmgther integral part of the math lessons is gjvin
students opportunities to be math leaders in thgscbom to help their classmates understand theeptm
and skills. Lastly, technology is used as a to@dmmunicate and offer additional support for etid to
learn and reinforce the concepts being taughtercthssroom.

Bemis teachers have crafted SMART board lessofnsttoer reinforce the concepts taught. Opportansiti
are provided for students to partner with peeesqaain mathematical concepts, problem solve, asclids
different approaches to explain thinking.

4. Additional Curriculum Area:

We consider writing to be the highest form of think Data indicated a need to focus on a systemic
approach to improve our writing instruction acraurricular areas. Over the past three yeaes)iB
teachers collaborated with Oakland Schools andifibhigan Association of Intermediate School
Administrators (MAISA) to write and pilot Common oUnits of Study with other teachers from across
the county. During the curriculum writing processr teachers grew in their understandings of the
Common Core Standards and how to implement bestipgaOur teachers were able to give suggestions,
feedback, and ideas to influence the unit desiggachers “tested out” the units in the classroom by
conducting student case studies, while observitigdaecumenting student growth. Teachers reflected o
the lessons which were changed according to thibgek provided. Additionally, teachers analyzed
student achievement data which helped drive thetruction and differentiate for each individualrieer.
Teachers previewed lessons at their specific geads, viewed video clips of prerecorded lessons,
discussed student writing samples, examined rylaitd aligned reading and writing instruction. Then
MAISA writing units were launched.

The MAISA writing units use writing workshop formdtased upon research. The basic principles oingrit
workshop encourage students’ independence thrqugteiaticeship learning and mentor text. The units
follow a workshop structure which includes a corioeg teaching point, active engagement, link, mid
workshop teaching point and share. Teachersttwiftlessons according to a specific teachingtpaiil a
specific learning target, and writers use thath@arpoint as they craft their own writing. Thedbar
confers with individual students throughout thetiwg workshop, and prepares students to sharewloek.
Students share their work with their writing partrend provide feedback to one another accordirgy to
rubric.

This school year, the Troy School District adopteel MAISA units as district mandated curriculum doe
positive feedback from all teachers. All elemeptaiachers now implement MAISA writing units to
support a strong literacy balance.

We continue the work this year by hosting lab dgla@ss with Oakland Schools Intermediate School
District. Bemis staff members observed experttieecin action and learned from one another. Tdgtrou
observation, discussions and action planning, i shifted their thinking to improve writing insiction.
Overall, our data in the area of writing has caesily improved. Our writing scores on the MEAP wée
highest within our district and the county.
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5. Instructional Methods:

Bemis staff uses many instructional methods teedsfftiate instruction for our diverse student papah.
The Bemis staff strives to be inspiring, creataed enthusiastic facilitators of learning and timigk In
order to differentiate and motivate our students have created a learning environment that integrat
technology. Technology has allowed our staff thasmte the curriculum and provide students withtgrea
access to information and creation through disggvesearch, and problem solving. Using the Senteo
Interactive Response to assess learning, or this itgoroduce an iMovie, every day teachers integra
technology to engage learners, extend their thinkamd provide acknowledgement of student learning.

In reading, writing and math, teachers utilize wekshop model. This model provides opportunifas
whole group, small group, flexible guided groupd ardividualized instruction so teachers can sddffo
lessons to accommodate students’ needs. Teadh#es ¢o focus on specific student needs to enhance
learning. Students collaborate to refine theirkhig while teachers monitor and offer instant fegdb
Across the curriculum, teachers provide specifedfeack to students whether through student self-
assessment with rubrics or through teacher mongasf student learning.

Ongoing formative assessment and progress morgtorforms teachers of students’ needs so that ézach
can problem solve during daily collaboration meggimvithin grade levels or through weekly vertigdm
collaborations. When students are not making adeqragress, additional support is provided oftgn b
stretching the school day to offer individual oppaities for advancement. Through Visible Thinkiag
voices are heard; therefore students’ needs antifidd quickly. Teachers do not have to wait for
summative assessments to determine student mistadeings. Rather, lessons are immediately adjusted
because teachers are flexible and responsive dersisi needs.

The Bemis staff understands its role in implemean¥isible Thinking practices as our students cardito
grow and develop in a “21st Century World.” Theref connections are made between the world we live
in and the curriculum we teach. Classrooms believesparency and frequent communication is esdenti
therefore assignments, blogs, tutorials, and g@egjgcts are available on-line for home learniggudents
are consistently making claims and supporting tbleims with evidence on classroom blogs. Twitias
also become more prevalent within our buildingaltow teachers to explore professional dialog amrkh
new instructional strategies and techniques. Texadire collaborating with other teachers througlias
media tools. #BemisThinkers and #TSDThinkers arguently used to network and connect with the
educational community on Twitter.

6. Professional Development:

Professional Development at Bemis is ongoing andegitied. Data from assessments indicate that tesache
participate in professional development opportensitn the areas of curriculum, instruction and sssent.

To address curricular needs this year, all teadtere participated in district training to evaluatel learn
best practices for using the new Houghton Miffliareburt’'s Math Expressions. Additionally, district
training prepared kindergarten and ESL teacheirsi¢grate the Leveled Literacy Intervention program

In the area of instruction, Visible Thinking strgites have positively impacted student achievemaéddased
upon research from the work of Dr. Ron Ritchhamt sisits to schools already using thinking skitlata
proved that critical thinking better prepared studdor 21st century learning. Bemis staff embdaites
philosophy to help students achieve, improve @itibinking, and become ready for future challenges
Consequently, Visible Thinking strategies are wotrgnughout all curricular subjects. Professional
development opportunities at Bemis align with fhiidosophy, so the focus in this area is essential.

Finally, to align formative and summative assessraehool wide, professional development has focused
student growth. Procedures and reported dataandagdized across grade levels. Through collaioora
teachers have engaged in focused professionalafaueht opportunities, built a Culture of Thinkingda
positively affected student achievement.
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Using the Danielson Framework for Teaching, (Dawir| 2013) Bemis staff works collectively as wall a
individually to promote a Culture of Thinking witheach classroom and throughout the building. avée
focused on triangulating data in the field of imf@tional reading, writing and critical thinking.edchers
are committed. Student achievement has incredseatddition to professional development opportesitin
reading, writing and math, teachers participatetgu to integrate brain based thinking routinad a
protocols to enhance student learning. FurtherntbeeBemis staff meets monthly in vertical team
meetings with the differentiation coordinator amldninistrator to share successes with Visible Thiglkand
to examine student data. This year, 114 profeabigvelopment hours were available at Bemis.

Professional learning communities collaborate bithiyrto share the responsibility for improving sémd
achievement in the areas of informational readingss-curricular writing and critical thinking.

Collaboration and professional development oppdiamhave been a key component for the stridesi@em
has made in building a Culture of Thinking. Teaslmllaborate daily within grade level teams and
vertically to refine and share instructional stgis producing continuous growth and achievemaffe

have created an exceptional professional developmedel, considered exemplary within our districtia
the county.

7. School Leadership

The role of our principal is to lead by settingisian, using data to drive decisions and to build
relationships.

His leadership style and philosophy is an inclusngael that provides opportunities for all to leddie
authored a book about his leadership philosopladtifThe Seven Principles of Change. This guidasiB
to subject our decision-making to judgment by rssuHe helps us to use data to begin each change
process. Likewise, he motivates us by setting iawvjreating a clear purpose of why we need tmgba
and then has us focus on a single organizing méalp us achieve our goals.

He creates and shares leadership responsibilitghwirelps us to improve our school. Each teacher is
invited to be part of our Vision 20/20 leaderst@pm. This event occurs monthly to provide guidance
making building decisions. Through this leaderghipe, student achievement has increased because we
simultaneously keep our focus on balancing the sieédur students and teachers. He continualllgbui
capacity of understanding within each team mempeamonnecting us to research and best practice.

Bemis teachers are transformational leaders whtsibate through shared responsibilities. They @min
people to the work, collaborate and commit to whdest for our school. They are laser focused on
learning through our building wide growth goals goll embedded PD which ensures they are able to
deliver the best possible instruction for evenjd:fsome use data as a “hammer,” Bemis uses it as a
“flashlight.” Currently, the principal is leadirtge school through a building-wide action resegmject,
“connecting digital learning with critical thinkingThe principal and a team of teachers sharedréssarch
at an international conference in 2014.

The principal believes that great leaders buildting relationships with all stakeholders. Stafinspired to
fail forward in a non-judgmental culture. Our leathspires teachers and students to take prittesin
work, collectively and individually. Thereforepsients’ and teachers’ success continues to increase
dramatically. In order for our mantra to occuf,itlis good for one student and teacher, it isdytor all,”
he believes in connecting us to the work. He omgentime for teachers to collaborate, creategexent
and builds momentum which ultimately helps us tmott to what is best for our students. He builds
relationships with parents by communicating ddilsotigh digital pod-casts, two-way social media
(Twitter), and the building T.V station. Througis lkommitment and relationship with our PTO, thayé
invested in improving our Culture of Thinking.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher: State of Michigan

Test: MEAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Advanced

89

95

85

0

68

% Advanced

50

30

38

0

0

Number of students tested

105

73

68

0

73

Percent of total students tested O

0

0

0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

67

93

% Advanced

17

14

Number of students tested

12

14

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

93

94

90

78

% Advanced

55

27

52

0

Number of students tested

67

48

29

32

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 82 94 82 0 57
% Advanced 38 28 27 0 0
Number of students tested 34 18 33 0 35
10. Two or More Races

identified Students

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1: Other 1

% Proficient plus % Advanced 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2. Other 2

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: The career and college ready cut scores applyet@@i1-2012 school year. These new cut scores
were implemented in the Fall 2011 MEAP.

Cut scores for 2010-2011, 2009-2010, and 2008-26@&sent minimum proficiency

< No scores or percents provided if less than d@estts
0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: State of Michigan

Test: MEAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Advanced

92

91

100

99

99

% Advanced

59

36

94

83

78

Number of students tested

105

75

72

77

73

Percent of total students tested O

0

0

0

0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

99

% Advanced

83

Number of students tested

72

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

67

94

100

100

% Advanced

17

24

90

88

Number of students tested

12

17

10

16

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

98

100

100

97

% Advanced

72

42

97

94

84

Number of students tested

67

50

33

31

32

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

0

% Advanced |

0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 85 72 100 100 100
% Advanced 41 17 94 79 77
Number of students tested 34 18 33 39 35
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: The career and college ready cut scores applyet@@i1-2012 school year. These new cut scores
were implemented in the Fall 2011 MEAP.
Cut scores for 2010-2011, 2009-2010, and 2008-280&sent minimum proficiency

0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous.
< No scores or percents provided if less than d@estts
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: State of Michigan

Test: MEAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012 2010-2011 2009-20[12008-2009

Testing month

Jan

Jan Jan Jan Jan

SCHOOL SCORES*

% Proficient plus % Advanced 95

89 97 99 100

% Advanced

51

46 86 79 96

Number of students tested

79

83 79 78 102

Percent of total students tested

0

0 0 0 0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

93 0 0 100

% Advanced

40 0 0 93

Number of students tested

15 0 0 14

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

97 100 100 100

% Advanced

63

64 94 93 98

Number of students tested

51

39 32 29 57

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

0 0 0 0

% Advanced

[ 0

0 0 0 0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 86 83 95 100 100
% Advanced 19 33 85 73 93
Number of students tested 21 36 41 41 42
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: The career and college ready cut scores applyet@@i1-2012 school year. These new cut scores
were implemented in the Fall 2011 MEAP.
Cut scores for 2010-2011, 2009-2010, and 2008-280&sent minimum proficiency

< No scores or percents provided if less than d@estts
0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Publisher: State of Michigan

Test: MEAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Advanced 94

93

100

99

100

% Advanced

22

27

80

64

68

Number of students tested

83

96

74

72

75

Percent of total students tested

0

0

0

0

0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

85

100

100

% Advanced

56

56

42

Number of students tested

16

16

12

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

98

93

100

100

100

% Advanced

20

35

89

68

71

Number of students tested

49

60

46

31

34

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 100 91 100 97 100
% Advanced 22 15 53 63 67
Number of students tested 18 33 19 35 39
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: 0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous. <
No scores or percents provided if less than 10estisd

The career and college ready cut scores applyet@@th1-2012 school year. These new cut scores were
implemented in the Fall 2011 MEAP.

Cut scores for 2010-2011, 2009-2010, and 2008-26@&sent minimum proficiency
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: MEAP: WRITING TESTED in 4th
GR.
All Students Tested/Gradt: 4 Edition/Publication Year: 2013

Publisher: State of Michigan

School Year 2012-2013 2011-2012 2010-2011 2009-20[12008-2009

Testing month Oct Oct Oct Oct Oct

SCHOOL SCORES*

% Proficient plus % Advanced 89 90 100 100 100

% Advanced 31 32 99 94 95

Number of students tested 83 102 75 72 75

Percent of total students tested O 0 0 0 0

Number of students tested witt0 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced O 0 0 0 0

% Advanced 0 0 0 0 0

Number of students tested 0 0 0 0 0

2. Students receiving Special
Education

% Proficient plus % Advanced O 0 0 0 0

% Advanced 0 0 0 0 0

Number of students tested 0 0 0 0 0

3. English Language Learner
Students

% Proficient plus % Advanced 0 88 0 100 100

% Advanced 0 28 0 94 100

Number of students tested 0 32 0 16 12

4. Hispanic or Latino
Students

% Proficient plus % Advanced 0 0 0 0 0

% Advanced 0 0 0 0 0

Number of students tested 0 0 0 0 0

5. African- American
Students

% Proficient plus % Advanced O 0 0 0 0

% Advanced 0 0 0 0 0

Number of students tested 0 0 0 0 0

6. Asian Students

% Proficient plus % Advanced 94 95 100 100 100

% Advanced 45 42 100 94 94

Number of students tested 49 65 47 31 34

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced 0 0 0 0 0
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% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 94 82 100 100 100
% Advanced 17 18 100 94 95
Number of students tested 18 34 19 35 39
10. Two or More Races

identified Students

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2. Other 2

% Proficient plus % Advanced O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: The career and college ready cut scores applyet@@i1-2012 school year. These new cut scores
were implemented in the Fall 2011 MEAP.
Cut scores for 2010-2011, 2009-2010, and 2008-280&sent minimum proficiency

< No scores or percents provided if less than d@estts
0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: State of Michigan

Test: MEAP: READING
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Advanced 90

100

97

95

95

% Advanced

21

33

66

59

66

Number of students tested

105

73

68

76

73

Percent of total students tested

0

0

0

0

0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

50

100

93

% Advanced

21

47

Number of students tested

12

14

15

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

93

100

100

97

97

% Advanced

21

33

76

65

78

Number of students tested

67

48

29

31

32

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

0

% Advanced

[ 0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 84 100 94 95 94
% Advanced 24 33 61 63 60
Number of students tested 34 18 33 38 35
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: 0 indicates NA; Advanced levels were changed inl2@&king the assessment more rigorous.

< No scores or percents provided if less than d@estts
The career and college ready cut scores applyet@@th1-2012 school year. These new cut scores were
implemented in the Fall 2011 MEAP.

Cut scores for 2010-2011, 2009-2010, and 2008-280&sent minimum proficiency
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School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Advanced

99

97

95

99

98

% Advanced

40

44

69

68

70

Number of students tested

78

79

78

78

102

Percent of total students tested O

0

0

0

0

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

91

93

% Advanced

27

36

Number of students tested

11

14

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

97

100

100

98

% Advanced

44

56

81

86

75

Number of students tested

50

36

31

29

57

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

0

0

% Advanced |

0

0
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Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Proficient plus % Advanced 95 97 93 98 98
% Advanced 29 40 63 63 64
Number of students tested 21 35 41 41 42
10. Two or More Races

identified Students

% Proficient plus % Advanceq 0O 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
11. Other 1. Other 1

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2: Other 2

% Proficient plus % Advanced 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

% Proficient plus % Advanceq 0 0 0 0 0
% Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

The career and college ready cut scores applyet@@th1-2012 school year. These new cut scores were
implemented in the Fall 2011 MEAP.

Cut scores for 2010-2011, 2009-2010, and 2008-26@&sent minimum proficiency

< No scores or percents provided if less than d@estts
0 indicates NA; Advanced levels were changed inl2@aking the assessment more rigorous.
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