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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.

14MD224PU Page 2 of 30



PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 132 Elemensrhools (includes K-8)
__38 Middle/Junior higtheols

25 High schools
0 K-12 schools

195 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

17 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 9 12 21
K 33 23 56
1 27 29 56
2 31 22 53
3 29 26 55
4 18 18 36
5 22 24 46
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 169 154 323

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: _12 % Asian
14 % Black or African American
20 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
48 % White
6 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during tf82 - 2013 year: 7%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 14

end of the school year
(2) Number of students who transferred

from the school after October 1, 2012 until 9
the end of the 2012-2013 school year
(3) Total of all transferred students [sum af 23

rows (1) and (2)]
(4) Total number of students in the school as 323
of October 1

(5) Total transferred students in row (3) 0.071
divided by total students in row (4) '
(6) Amount in row (5) multiplied by 100 7

7. English Language Learners (ELL) in the school13 %
42 Total number ELL

Number of non-English languages represented:.. 8
Specify non-English languages: Albanian, Arabibinése, French, Japanese, Portuguese, Sinhalese,

Spanish

8. Students eligible for free/reduced-priced meals:21 %

Total number students who qualify: _ 67

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 14 %

45 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

4 Autism 0 Orthopedic Impairment

0 Deafness 9 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

0 Emotional Disturbance 10 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

1 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 15 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 17

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 6

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 19:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 95% 95% 95% 95% 95%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Striving for Excellence are the words that guide staff and students of Cashell Elementary Sclial.
core belief is that excellence is a journey, ndestination. Our teachers strive to ensure thatyestadent

is engaged and ready to undertake this journeyealar by creating excitement in the classroom. Our
vision is for Cashell students to become respeeatiults who are motivated and inspired to achiexeess
and to contribute their knowledge and talents wedp. The faculty, staff, and community of Caslze
committed to educate all students in a safe, nagwenvironment that maximizes academic achievement
and interpersonal growth. We encourage the devadapof educated, independent, confident, respamsibl
critical thinkers with a lifelong commitment to ke@&ng and personal growth.

Cashell Elementary School is located in the hfavtantgomery County, Maryland, nestled between
Rockville and Olney, serving students from bothaaré®ur student body is diverse (48% White, 20%
Hispanic, 14% African American, 12% Asian, 6% npliiraces; 11% English Language Learners; 20%
Free & Reduced Meals; 12% Special Education). @Q@8r@udents in Pre-Kindergarten through Grade 5
come from 40 countries and speak 21 languagesK&uschool/Community-Based Program (SCB) serves
students with multiple disabilities.

Cashell opened in 1969 and was rebuilt in 2008p@ning in 2009 as the first GOLD LEED certified
school in Maryland. The school has a rich histdrgaademic excellence, having been recognized for
outstanding performance on both the Maryland Satéormance Assessment Program (MSPAP) and the
Maryland School Assessment (MSA). In spite of cliagpglemographics our students have continued to
perform at high levels on the MSA/AIt-MSA. In thest five years more than 95% of students in Gr3ees
scored proficient or advanced on MSA reading anthn@ashell has consistently ranked in the topitier
MSA performance in the state of Maryland. Studewt staff engagement are highly rated, as evideimced
Gallup Poll results, which are higher than both komery County Public Schools (MCPS) and national
averages. In December 2013, we were honored tainec a Maryland Blue Ribbon School of Excellence.

Cashell is a school rich in traditions — academitistic, social, and philanthropic. Our annualeBcie Fair
iS unique in its approach. It is more about expmiigy the joys of wondering and exploring and kessut
winning prizes. Visiting scientists from organizats in the Washington area (e.g. NIH, NOAA, NIST)
actively participate in the Science Fair, engagitugient scientists in rich conversations about thaijects,
methods, and results. Other annual events, lik&doeth and Fifth Grade Hoedown and the Cashelieéar
Show, are major highlights, not just for the studeand their families, but for many alumni as witr the
last 15 years students have participated in Junge Rar Heart, raising over $10,000 while promoting
physical fitness for all. Students also particigatboliday food, toy, and clothing drives and athe
fundraisers such as Pennies for Patients and tldei&t’'s Mathathon. This year we began a brand new
tradition as all of our students participated ie Hour of Code during Computer Education Week in
December.

Much of our success can be attributed to the inlethvolvement and support of our parents and
community members. Our PTA promotes excellencedwpting countless volunteer hours to school and
PTA programs like Book Fairs, Box Tops for EducatiSchool Energy Recycling Team, and Keys for
Reading. They provide monetary support for techoglarts programs, and instructional materialsy the
also plan and run events like the Science Fairiet4aBhow, the Hour of Code, family picnics, dances
swim and skate nights. As volunteers do in all sthahey work with students in a variety of sukgegnd
settings, create or prepare materials, help withHuand recess, and chaperone field trips.

One exceptional program sponsored by the PTA i¥ibiéing Authors program. Each year visiting autho
and illustrators share their writing and illustoatiskills with students. Hearing firsthand abowt &luthors’
and illustrators’ creative process gives studemteaningful, authentic connection between their own
writing and artistic endeavors.
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The heart of our success lies in the hard workdettcation of our staff. The 55 staff members m th
school exemplify a culture of hope, commitment, anpport. Staff members provide high-quality
instruction that encourages learning, student disz and intellectual thinking. They all share lteéef

that we are here for students and that every jdbdrschool is important and contributes to evaugent’'s
success. Each teacher reinforces the belief tleay estudent can learn: "This is important...You can d

it...I won't give up on you..." "Hard work leads to sigss" are messages that students receive on a daily
basis. This is their demonstration of excellenad @mmitment to students, parents, and the school
community.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Cashell Elementary School has participated eNfaryland State Assessment (MSA) which assesses
student progress in achieving mastery of the staéent standards in math and reading in grades 3-5
Benchmark scores are set by MSDE and three profigievels (basic, proficient, advanced) represent
student achievement on state indicators and obgsctiStudents’ scores are based on their answers t
selected and constructed response questions wieraéed to extract meaning from on/above level tex
and solve real world math problems. Cashell hasistently been among the highest performing schiool
Montgomery County and the state of Maryland. Ferghst five years more than 95% of our students hav
scored proficient or advanced in both reading aathm/hile we are proud of the fact that almosbéthur
students score proficient or above, our goal issgfor students to score in the advanced rangehella

has consistently had a minimum of 52% of our sttglsooring advanced in reading and a minimum of 55%
scoring advanced in math in the past five years.

Students in Kindergarten through Grade 2 are asdaésseading three times a year using Dibels/ngClas
and must meet certain benchmarks (Level 4 by tdeoékindergarten; Level 16 by the end of Gradarig
Level M by the end of Grade 2). More than 90% af students meet the county benchmark. Students in
Grades 3-5 are assessed using the Measures ofrAicadmogress in Reading (MAP-R). This assessment is
based on the DesCartes learning continuum. Teaalerthe data provided to hone in on individual
students’ strengths and weaknesses. Teacherssasodividual reading running records to determine
instructional levels. Similarly, the Measures ofaflemic Progress in Math, which is given to all stud K-

5, provides teachers and specialists with inforomatd monitor students’ progress.

B. Cashell Elementary School has consistently nmetual Measurable Outcomes (AMO) as determined by
MSDE for all subgroups over the last five year§imdes 3 through 5. This includes students in pecial
education School-Community-Based class who take-MSA. Additionally, there has been no significant
deviation between the overall scores of the suljggotihe school Leadership Team consistently manitor
the different subgroups to ensure their succeb® tdam delves deeper into the disaggregatedalata t
identify any trend within each grade level’s suhg®.

In 2008-2009 the team concentrated on the fiftlgmath data. Free and Reduced Meals (FARMS),
African American students, English Language Lea(EL.Ls), and Special Education students scored
between 9% and 16% below the overall grade levelaye of 94%. To support students with these
academic needs in mathematics, Cashell Elementdmyoboffered Homework Club twice a week, and
weekly math support. As a result, in the followimg years, 100% of students in all subgroups state
proficient or advanced levels.

In the 2009-2010 school year, our focus turnednjaroving mathematics scores for students in Gradds

In fourth grade African American students score#hIizlow the grade level average of 98%. In third
grade, Hispanic students and special educatiorstsidcored between 12% -23% below the overall
average of 98%. Again, we continued with the HoméwClub, weekly math support, and added the Study
Island program. For the next three school yeakstadents in these subgroups scored proficient or
advanced, and 100% of the fourth graders scordetigmt or advanced in two of the three years.

Third grade reading was the area of concentratiaghag 2010-2011 school year. African American stisle
scored 28% below the 95% grade level average. Btsisie=re provided with reading intervention support
depending upon their specific needs, includingrmitlimited to Read Naturally, phonics instruction,
Homework Club and a double reading instructionqukerior the next two years, 100% of our African
American students scored proficient or advancetherMSA.

The Leadership Team focused on fifth grade reaidira11-2012. Hispanic and Asian students, FARMS
students and ELLs had scored an average of 20%melo93% overall grade average. These groups of
students participated in reading support groupuble reading instruction period, Test Ready, tard
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Study Island program. The following year studentsll of the above mentioned subgroups scored at
proficient or advanced levels.

In 2012-2013, disaggregated MSA results indicatat we needed to focus on third and fifth grade
mathematics due to achievement gaps for Africanrigae and special education students. This year, a
special education resource teacher and paraedueateworked daily in these grade level classromms
provide small group instruction in the implemerdatof the district 2.0 curriculum and to suppoegéa
students.

As Cashell continues to implement Curriculum 2li@reinstruction with the Common Core State Staddar
(CCSYS), and transition to the new Partnership fsse&sment Readiness for College and Careers (PARCC)
statewide assessments, our overall expectati@nasritinue to analyze our data to maximize student
learning and minimize the achievement gap betwabgrsups. As we continue our study of the currioulu

in our professional learning communities, our staffitinues to expand their knowledge, skills, and
strategies in order to provide a sound educatiandation to all students in all academic areas.

2. Using Assessment Results:

Cashell students have excelled on the Reading atd Maryland State Assessments. One hundred percent
of the students have scored proficient or advantédth tests in three of the last five years. @ibdication

of the staff, students, and parents has contribtatélois success. Cashell experienced a significant
transformation during its two-year participatiortie Professional Learning Communities Instituteriig

this school improvement process the Staff Develapimieacher (SDT) and the Instructional Data Analyst
(IDA) developed a school-wide monitoring tool whidicluded MSA indicators taught at each grade level
for reading and math.

The monitoring tool incorporated the following infieation for each student in grades 3-5: demographic
system wide assessment results, MCPS predictarishALine Form A/B practice results, Map-M/MAP-R
results, Math Unit Assessment results, and intdiwes. In September, teachers administer several
assessments: MAP-R/MAP-M and MSA Form A Practicatiinventories, and reading running records.
MAP-R/MAP-M results are analyzed to identify whistudents did not meet the county benchmarks and
which students exceeded it. The MSA practice teahalyzed to determine frequently missed grads lev
indicators, and identify students who did not maS@6 of the questions.

An integral part of the process involves identifyiwhere critical skills are taught in the curriquluThe
SDT and IDA created reading and math resourceteémhers to reinforce instruction of these skiliger
test results are entered into the monitoring tgEde level teams meet to review the data, shaceirees,
and form intervention and acceleration groups. ieeecmonitor students throughout the marking period
and modify instruction as needed. Parents arenrgdrabout the support their child is receiving givén
additional resources to help their child. Studamésinvited to participate in Homework or Breakf@sib,
Saturday School, and/or our mentoring program.

MAP-R, MAP-M, and MSA practice tests are given agaiJanuary. Staff analyzes results and compares t
the fall data. Teams review instructional groupiagd reevaluate strategies to determine ways toowvep
instruction. Students have access to Study Iskameb-based program that students can use dwiogls

as well as at home. In the spring MAP-R and MAP+#&l given again and the data is used to determine if
the students met or exceeded the expectationsduutly,

Parent communication begins in August when almibgiaaents attend Sneak Preview and Back to School
Night. Teachers provide parents with a detaileghaew of their instructional program. The priralip

shares the school vision and mission, Gallup suresylts, and the school improvement plan for the
upcoming year, and reports on students’ performandate MSA. Teachers share monthly happenings via
the school website and the principal’'s newsletReport cards, interims, parent conferences andema
provide parents with ongoing information about ttohiild’s academic performance. Parents receiywesa-
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end report of their child’s proficiency on the M$&@ading and math, and MAP-R results, which show the
student’s growth in reading.

3. Sharing Lessons Learned:

Cashell has had multiple opportunities to shareppocesses, methods and results. Our staff develapm
teacher (SDT) has presented at Staff Developmente@ances for MCPS, and at schools in our highacho
cluster, where she offered sessions on how to aivaalk-throughs and peer visits with reflectioBse

also shared our monitoring tool and explained hawse formal and informal assessments to identify
students who need support and to determine intdorenand resources which would best meet theidnee
The SDT has also served as a mentor to new SDTt&eanders.

All schools in each high school cluster meet montbishare best practices; the principal has ptedeat
these meetings and at MCPS Leadership meetingotér elementary principals, again sharing oua dat
analysis methods and intervention strategies. 8balso served as a mentor to aspiring and newipais.
When she was on a temporary assignment with thie$dional Learning Communities Institute (PLCl)e sh
worked directly with other schools’ staff and pijpads to develop their capacity to improve teactdang
learning.

Most of our veteran teachers have mentored fidtseond year teachers, sharing their expertise and
knowledge to prepare these novice teachers fduthes. Teachers in our School/Community-Based and
Pre-K programs have supervised student internsesmmihers. Teachers in Kindergarten through Grade 5
have also mentored students in the Child Developieademy at our local high schools. Our physical
education teacher conducts new teacher traininig @ammer. Additionally, our art and music teachesse
a part of the development of the 2.0 curriculum.

During Professional Learning Community meetingssti@ teachers, including resource, reading and
ESOL, share best practices and strategies to sugpdenrich students. The teachers and princgazd h
presented to parents on a variety of topics inaigdinderstanding the Common Core, Math & Reading
Curriculum nights, and Encouraging Reading at Home.

4. Engaging Families and Community:

The Cashell school-community partnership is deepiyed in the belief that our children will develiopo
well-educated and socially responsible individwetten we work together as a team. We communicate wit
parents about academic and behavioral expectatiomsgh our school website, ConnectEd calls,
newsletters, the Family Handbook, PTA meetings@pen House events. Parents are asked to evaluate
different events, and staff members analyze thdlfeek. This data is used to organize and plan $choo
community events and programs.

We foster and support student academic succeagytihmmarent Curriculum Education Nights like “Make |
Take It,” where kindergarten parents are givenrimgation to help their children at home. Students
showcase work for their parents on “Cashell Celelsr&uccess Days” with events such as The Great
American Ball, Historical Wax Museum, and Appreaship Project. We also provide families with access
to the Study Island program and links to educatiamdsites for students to practice needed acadskilis

at home. Our media specialist runs a highly pogliteracy Lunch Bunch where she reads Maryland Blac
Eyed Susan books to students. Several communitybeenvisit weekly to mentor students through the
OASIS program. These well-trained local citizenkplvéth reading comprehension and related skillaniyt
parents have also been trained to work with stdesing programs such as Read Naturally.

School specialists host Back-to-School Nights ttdoelationships of trust and collaboration anciglain
how parents can support their children. Teaches @ffer Lunch and Breakfast and/or Homework Chabs
support struggling students. Our counselor providaslies in need with necessary resources, such as
school supplies, and provides connections to amiticounty and private resources.
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Our PTA has invited professionals to speak on hglphildren with anxiety, learning disabilities and
autism. Children feel a sense of pride in seeieg flamilies involved at school, while also seeihg
connection between what they are learning anddhenity in which they live. Students and theirgras
look forward to Sneak Peek on the day before scétaols so they can meet their teachers. New fagriidi
the community are invited to meet the staff atehd of the morning. Families are encouraged to be
involved in community charitable, civic, and soaaknts. We believe that Striving for Excellencéhis
responsibility of the entire school community asddstered through positive, productive relatiopshi
between the school and home.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The Common Core State Standards (CCSS), and Clumic2.0 in Montgomery County Public Schools
(MCPS), are the backbone of our rigorous and intrew@&ducational program. Our focus is teaching the
whole child, integrating critical thinking and aemaic success skills into all content areas. Stdken®
strive for excellence, demonstrate high expectatiand share responsibility for all of our students
including those in our School-Community-Based cldisnerous professional learning community
opportunities - marking period meetings, weeklyeexed planning sessions, leadership team and staff
meetings build teachers’ capacity as we study tineotilum together.

The Reading/Language Arts program is constructedrat the nationally driven CCSS. The strands -
reading (literacy/informational), writing, speakirigtening and language develop well-educateekédte
students. The key features of reading instructimu$ on text complexity and development of
comprehension skills. Writing addresses skillseixt types: informative/explanatory, narrative, apéhion;
responding to reading; and research to construtpegsent knowledge. Speaking and listening gaglfs h
students learn to be flexible communicators anc:ligvtheir interpersonal skills. The strands oblzage
emphasize conventions, the craft of our languagg aaquiring new vocabulary. A ninety-minute bakhc
literary program is the foundation for this in-depeading curriculum. Additionally, the readingfpmage
arts indicators are integrated into all contenaarndroughout the instructional day.

Our Mathematics program is designed to developdestt’'s mathematical conceptual understanding and
procedural fluency. The strands of mathematicdigiemcy- understanding, computing, applying,
reasoning, and engaging are interwoven into dagjruction. All students are provided multiple
opportunities to use the CCSS eight mathematieaities. Our multifaceted program teaches students
think and reason mathematically and use mathenmtati®slve real-life problems.

Science instruction at Cashell includes STEM (Smeiechnology, Engineering, and Mathematics)
principles. Science lessons incorporate the engimgdesign process and are structured around His 5
(Engage-Explore-Explain-Elaborate-Evaluate) inqumydel. Additionally, we focus on the skills of
collaboration, perseverance, and flexibility todgustudents in working through real-life problemksted to
science and engineering. Cashell believes in asaandnquiry approach to science and integratestgue
speakers and in-house science programs into thiewdum.

The Social Studies curriculum goal is to creatéohisally-literate and well-informed citizens whotively
participate in a democratic society. The acadentas includes civics, economics, history, geography
culture. Thinking and Academic Skills (TASS), antegration with other curricular areas, prepareests
to meet the challenges of the 21st century.

Technology instruction, as a tool for developinfipimation literacy, involves an ongoing collabooati
between the media staff, staff development, angsot@m teachers. Through the MCPS information
literacy curriculum we develop learners who knowvho use technology safely, efficiently, and
responsibly. Technology is incorporated into délysons in order to enrich instruction and engagmkrs.
Inquiry-based projects provide opportunities tosiios, research, analyze, and evaluate informatiwh
reinforce the inquiry process as a life-long leagnékill. In media lessons, students acquire adation of
critical research skills that will help them in thiiture learning and careers. Instruction in waite
applications such as Inspiration and Noodle Toaldes students in organizing, evaluating, and gitin
information, while other applications such as WdtdwerPoint, Photo Story and Pixie are used as
multimedia presentation tools to share informatidssistive technology provides all students actessis
rigorous curriculum through universal design farkeng (UDL) practices.

The music program at Cashell is aligned with thédwal and State Music Education Standards and
provides an opportunity for every child to crealjvexpress themselves and to value the perspeaiives
others. Music classes use the Orff approach witidé@n application by singing, playing instrumdiks

NBRS 2014 14MD224PU Page 13 of 30



the xylophone and recorder, and composing origmadic and dramatic pieces. We strive to make cross-
curricular connections and provide authentic musgperiences by applying musical learning to new
situations to inspire students to be independeestive and critical thinkers.

Our physical education curriculum is also alignéthwhe CCSS. This movement-based curriculum foguse
on lifelong fitness and activity. Our curriculumatdhes students how to play sports, but just asritzupty
educates them on cooperating in a movement sesinting personal and group goals, and developing a
fundamental understanding of fithess and how ta bealthy person.

2. Reading/English:

Cashell's reading program is embedded in curricudligned with the Common Core State Standards
(CCSS). staff trainings focus on the ELA shiftslimetd in the CCSS, giving particular attention tose
reading of complex texts. As teachers frequenty/in®rmational texts to model the process of close
reading, and demonstrate how to determine the deeganing of the text. The Junior Great Books and
William and Mary programs are integrated into ourriculum, providing all students access to thought
provoking text and challenge for those studentsatestnating advanced reading and critical thinkikitjss
Collaborative planning is critical to understandthg indicators and determining the best approach t
meeting the needs of all students.

Teachers have studied the models provided by JarmaRison in The Next Step in Guided Reading. Daily
reading instruction follows a workshop model, begng with a whole group lesson where teachers model
and provide guided practice with skills, and tharegtudents an opportunity to apply new learnicgsng
needs-based guided reading groups where they mahitdents and provide feedback. When not in small
group instruction, students participate in différated learning activities (independent readingitess,

online websites, and literature discussions) thiaforce and solidify previously taught skills.

Data collection begins in the classroom with rugniecords. Teachers use the Fountas and Pinnell
Benchmark Assessment System with students not mgeietentified county benchmarks on reading
assessments. Teachers use the data from formatfanthal assessments to form groups and guide
reteaching.

Both classroom and support teachers provide tadgeterventions. Classroom teachers include English
Language Learners (ELL) performing below grade ll@aven-grade level guided reading groups to previd
students an opportunity to interact with gradelés®t, hear spoken models of English, and pari@pn
discussions. Fountas and Pinnell Leveled Literatgrvention Kits, Early Interventions in Readingda
Corrective Reading all target phonics and comprsiberskills, while Read Naturally addresses fluency
issues.

Staff and parents unite to instill a lifelong loskreading. Reading Buddies allow younger and older
students to share books while practicing skillse Maryland Black-Eyed Susan reading program previde
students an opportunity to participate in a stattewoting process to choose the award winning book
During Media Lunch, students discuss literary eletm@f contemporary and classic novels. The summer
reading program encourages reading and sharingakfsboutside the school year.

3. Mathematics:

Cashell engages students in an innovative andaugamath program based on the Common Core Standards
for a 75-minute block each day. Curriculum studginisintegral part of the teacher learning procdssrev

the team discusses each indicator, determinesc@ody, creates assessments, and plans diffeeshtiat
lessons based on student needs. Teachers, wihippert of the instructional data analyst, createlmoks

to support each unit of study.

Students are introduced to new concepts througlegdessons using hands-on manipulatives, which
engage students and lead to deeper understandihg obncepts. From there, they progress to arjatto

Page 14 of 30



demonstration of knowledge. Students advance tiicpFncy using abstract application of the concept
being taught. As students progress through thegesiof mathematical understanding, teachers
differentiate instruction through: flexible grougs) incorporating technology, data-driven instructiand
collaborative planning with the curriculum and dsgecialists to improve student performance.

Small group instruction, math discourse, and expion are essential parts of the daily routineni t
classroom. Teachers use multiple resources to sugtpaent learning with math journals, data notdiso
math centers, word walls, enrichment activities tauthnology. Parents appreciate monthly packets
provided by teachers for review and enrichmentlyOzerformance, formative assessments, and Measures
of Academic Progress-Mathematics (MAP-M) are thgomiastructional tools used throughout the year to
evaluate student learning and determine instruatiprogramming.

During monthly data chats, teachers form interngmgroups to provide remedial and enrichment suppor
Teachers enhance student learning by providindgollaving additional supports: 400 Club to promote
learning basic facts, Hands-on Equations to impadgebraic thinking, tutoring at lunch for strugni
students who need the extra support, and Studydstasupport the curriculum at home where studesms
work on indicators that are on, above or below giagtel, depending on their needs.

4. Additional Curriculum Area:

a) The Arts at Cashell: There are many reasonstiadgrts at Cashell present a unique opportuaity f
learning. The classroom teachers and the Arts Tesdliaborate throughout the year to incorporate the
curriculum into authentic and original arts expacies at every level of learning. Whether it iganuhtic
presentation of a core book from kindergarten, ragiral musical work written by fourth and fifth aglers
on the environment, or a digitally animated andsiltated folk tale with original music by the thgrhde,
every child has the opportunity to express and comaoate through the Arts. The Arts Team works
together to support each other and to creativedytius time and talents of the professionals toesghihis
vision. The team has also worked with all membéth® staff, including the counselor, to dramatzeook
dealing with bullying and isolation; the readingsjalist to create a PowerPoint presentation afvarite
book by gifted and talented students; or the ppiadio present at a schoolwide meeting using nmosic
reach all students with important information ohaa expectations. Simply put, the Arts are ineldich
every aspect of learning at Cashell.

We believe that performance is a key factor in wading children to strive to do their best and lelisa a
positive attitude toward learning. Our chorus arsirumental music teachers seek out as many
performances as possible for our students. Iniaddid exceptional school concerts by all the erdemat
Cashell, we have performed this year at “The PageaPeace” on the Ellipse and “Zoolights” at the
National Zoo. Ours was the only elementary schbotes selected to perform at the Montgomery County
Dr. Martin Luther King, Jr. Celebration and TribateStrathmore Hall. The students have also peddrat
the Cashell Hoedown, a collaborative presentatioptysical education, music and art; the Natiortai@y
Blossom Parade; the Bar-T Ranch in Urbana; andé\Aint Mall Holiday programs; as well as singihg t
National Anthem at various sporting and communitgres. These honors are a testament to the high
guality of instruction and performances by Cassiltients. Creativity, original composition, cotbadtive
effort, performance, and development of thinkinijslare the outcomes of experiences in the Arts at
Cashell; we believe that they are essential in ldgugg well-rounded students who reach their paddnt

b) Additional Curriculum Area: Pre-Kindergarten €R¢) & Preschool Education Program-Comprehensive
(PEP-C)

Cashell Elementary School has several program$#rafit some of the county’s most socio-econortyical
impacted students as well as students with comniplicaealth and developmental needs. These Pre-K
students must qualify for our programs either tigftoan Individual Education Plan (IEP) or economic
status. Many of these families do not speak Englighneed help navigating the school system. Our
innovative staff uses every opportunity to incogierthe latest technology, teaching strategiecesative
staffing solutions to make sure our youngest learaee receiving specialized instruction in the @Gam

Core Curriculum.
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Ten years ago, Cashell was selected to house l& Elgss to support the county’s push for early
intervention for all of our low-income or non-Ergli speaking families. More than 200 students have
benefited from experiencing the Pre-K curriculunCashell since the program began. Twenty-five perce
of those students were limited English proficiermost all beginning at a Level 1. Eight studewntiso
attended our Pre-K speaking virtually no Englistewkhey began, are now in 7th grade; all scored
proficient or advanced in both math and readingherMaryland State Assessment in 6th grade.

Our Preschool Education Program (PEP-C) was thediass in the county serving students with midtip
areas of delay or disability. The PEP program sehaon the belief that comprehensive intervention
maximizes the developmental potential of preschreadéth disabilities. It is during these early ygé#nat
special education services can have a profoundatmuaa young child’s rapidly developing brain.

Cashell also has a School/Community-Based (SCBjraro for primary and intermediate students with
multiple disabilities. The program teaches lifdiskio students to prepare them for independenaeh E
week, the classes take community trips which pmvehl-world shopping and dining experiences. Some
students are mainstreamed into age-appropriateeddike art, music, and physical education. Chisrus
another way our students are able to join theirgigea general education setting. Many of ouhfifrade
SCB students have performed in the chorus - progidijoyful occasion for their families and unfatgéle
learning experiences for the general education lptipa. Fifth graders give up their recess to spimd
with our SCB students as part of Best Buddiesnamgwhich engages general education studentsowith
special needs population, and is one of the expegiemost cherished by Cashell students.

5. Instructional Methods:

The classroom is the place to be! See our largesanradl groups and one-to-one work with students. We
know the key to meeting our students’ needs iedhffitiation. For us, differentiation includes sobifing
content and collaborating in teams to deliver irdiralized instruction for all students.

Each grade level team is assigned an instructimoeth. Coaches are part of a larger collabor&tiam,
IST (Instructional Support Team), which includes fhincipal, staff development, resource, readda®OL,
and speech teachers. Coaches meet regularly withtéam to review student performance data. The IS
meets weekly to review student concerns. The taaindiorms interventions and strategies to support
struggling students. Targeted students are clasehitored. Intervention groups are formed to target
needed skills, and IST members work with these ggda provide specific interventions such as Caivec
Reading, Leveled Literacy Intervention, or Readuxalty. Math intervention groups target specifidlsk
that students are lacking as determined by spexgessments or the classroom teacher.

Teachers and specialists gather data using a yafietethods. Formal methods of assessment foreSrad

5 include MAP-M and MAP-R testing. For Grades Keachers use mClass/Dibels and MAP-P
assessments. Additionally, teachers gather dataghrprogress monitoring tools for reading, running
records, and for the upper grades, MSA practicesassents. Teachers administer formative assessorents
a weekly basis, and daily observation provideshteecwith some of their best data.

In the classroom, you will see our teachers gatlgestata from both informal and formal assessméinés
differentiating instruction accordingly. Small gpsuprovide opportunities for reteaching and extegdi
Teachers extend reading lessons using Junior Goedds and The William and Mary Program. The use of
technology and on-line resources is valuable feereding students in both reading and math.

Visit our classrooms, Computer Lab, and Media QeM#nat will you see? Rooms filled with digital
learners using computers, Activeslates, and intieaPromethean Boards. Technology instructiomis a
integral part of our students’ day. Lessons froadia teachers include an introduction to onlineueses,
proper use of information using the Internet, redeakills, and the use of multi-media softwareagsfoom
teachers extend these lessons with students btk itlassroom and in the computer lab. At Cashell,
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recognize that technology is a key tool for helgingupport and differentiate our instruction toetnne
needs of all learners. Technology helps our stisdmake real-world connections to classroom legrnin

6. Professional Development:

Just as the Cashell staff has high expectationdostudents, we hold the highest standards favebues
and engage in ongoing professional development p@iessional learning community members believe
that the cycle of continuous learning is a collestiesponsibility focused on improvements in edurcat
practice to increase student learning. We apprpeafessional development as an ongoing, cohesive
process that requires support and coaching in eodembed new learning into practice. The primarglg
are to extend teachers’ content-specific knowledggengthen pedagogy, and foster implementation of
research-based strategies to achieve studentrigagoals.

The staff development teacher works collaborativath other School Leadership Team members to
examine the school improvement goals and analyzdsnassessment data and district-mandated topics:
CCSS, MCPS Curriculum 2.0, Universal Design forrbégg (UDL) in order to plan and implement
effective job-embedded professional learning. Exjgarchers share best practices and strategiele dubto
deeper understanding and student engagement.treflezaching, technology application, and effeztiv
student discourse in science, technology, engingeaind math (STEM). Teacher leaders deliver these
differentiated professional development sessiomsgdiaculty meetings and weekly grade-level team
meetings. Examination of grade-level curricula amegration of Thinking and Academic Skills (TASS)
involves team members collaborating with speceligtading/resource/ESOL) to gain a deeper
understanding of curricular topics and plan ingtaicthat meets the needs of all learners.

Over the last few years all teachers have atteadeuner training and participated in self-study searto
build their knowledge of the Common Core/Curricul@r@. The Leadership Team attended the MSDE
Educator Effectiveness Academies. During pre-semieek, team members shared their learning from the
summer to help prepare for the new school yeante experts and their colleagues planned prafieski
development for the staff and presented at morstiaff meetings. The focus has been on the conbéid s
in reading, math, and STEM related to the CommoreQehile highlighting equitable practices to engag
all learners. Teachers continued their learningnduveekly extended planning by developing smadugr
lessons and afterwards reflecting with colleagoesitique and improve the effectiveness of thedes A
standard practice at Cashell is peer visits wilecton. Each marking period, teachers visit other
classrooms to observe and learn more about bagiqas All teachers have obtained or are workinmg o
advanced degrees and three staff members havevediational Board Certification. Our adult leamnin
and enhanced efficacy have a positive impact astesiiulearning.

7. School Leadership

Supportive and shared leadership has been a stovagalue and standard practice for many years at
Cashell. A profound transformation occurred dui@ashell’s two-year participation in the district’s
Professional Learning Communities Institute, whicbvided the framework for Leadership Team members
to engage in discussion, reflection, and self-ags&sisto learn together and direct their effortsaoiv
improved student learning. Throughout this reflexfivocess, leaders were empowered to reinforce the
skills, practices, strategies, and beliefs thatltés students learning at high levels within gaool.
Intentional and strategic steps were taken to ihidosychologically-safe, supportive conditionedexd to
examine instructional practices. Our philosophg &grong School Leadership Team with shared goals,
values, and vision is essential to growth of thgaaizational culture, improvements in the education
program, and the ability to meet the needs oftallents every day. This culture of collaboratiask+
taking, shared decision-making, analysis of stuganmk to determine instructional supports, andrgro
shared leadership exemplifies excellence that coes to the present day.

Our Instructional Support Team (IST) - principagfsdevelopment teacher, special education regourc
teacher, ESOL teacher, speech-language pathologasting specialist, and school psychologist meets
weekly to monitor student progress and discusseamadand social-emotional supports for studentg. Th
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School Leadership Team (SLT) - principal, staffelepment teacher, reading specialist, instructidash
analyst, ESOL team leader, counselor, and grad team leaders plays a significant role in guidimeg
work of the school. They meet each summer to rewenSchool Improvement Plan (SIP) instructional
focus and evaluate the successes/challenges pfahi®us year. The SLT discusses the SIP goals and
objectives, school processes and procedures thposuithe school-wide instructional focus, and wings
faculty/staff focus will be addressed through omgopschool-embedded professional learning.

SLT meets on a monthly basis throughout the yeardoitor SIP progress, celebrate successes, amdsadd
problems/concerns that arise. Instructional leadsesthe school-wide monitoring tool and in-deptdg
level data discussions to plan, deliver, and assasgkulum implementation. Collegial inquiry arehlning
are embraced at Cashell and have contributed te than 95% of our students scoring proficient or
advanced in both reading and math for the pastyias. Shared leadership at Cashell has resultgoing
more than closing the achievement gap - it hagitored the common belief that a strong senseashte
and community will have a positive effect on studachievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad¢. 3
Publisher: Pearson

Test: Maryland State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanceq 100 100 98 98 100
% Advanced 53 54 56 54 48
Number of students tested 37 51 45 42 48
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wihl 1 2
alternative assessment

% of students tested with 3 2 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 17 38 33 12 25
Number of students tested 6 8 6 8 4

2. Students receiving Special

Education

% Proficient plus % Advanced 100 100 100 75 100
% Advanced 50 0 43 50 0
Number of students tested 4 1 7 4 2

3. English Language Learner

Students

% Proficient plus % Advanced 100 100 100 85 100
% Advanced 0 43 33 14 67
Number of students tested 3 7 6 7 3

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 86 100
% Advanced 29 44 25 0 50
Number of students tested 7 9 4 7 8

5. African- American

Students

% Proficient plus % Advanced 100 100 83 100 100
% Advanced 50 33 33 33 50
Number of students tested 6 6 6 3 4

6. Asian Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 100 67 60 75 0
Number of students tested 3 6 5 4 3

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 100 100 100 100 100
% Advanced 55 61 70 68 54
Number of students tested 20 28 23 25 28

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodip bound, take the Alt-MSA, which is an

alternative reading and math assessment.

Page 20 of 30



STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: Pearson

Test: Maryland State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 100 98 100 98 100
% Advanced 74 66 86 69 76
Number of students tested 47 45 37 49 45
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 3
alternative assessment

% of students tested with 0 7
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 88 100 100 100
% Advanced 86 44 75 62 29
Number of students tested 7 9 8 8 7

2. Students receiving Special

Education

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 100 43 75 33 86
Number of students tested 1 7 4 3 7

3. English Language Learner

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 83 50 33 100 29
Number of students tested 6 6 6 2 7

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 78 0 50 78 50
Number of students tested 9 4 6 9 8

5. African- American

Students

% Proficient plus % Advanced 100 86 100 86 100
% Advanced 25 29 100 43 60
Number of students tested 4 7 2 7 5

6. Asian Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 83 100 75 60 67
Number of students tested 6 5 4 5 3

7. American Indian or

Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 78 86 95 76 88
Number of students tested 27 22 22 25 26

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodig bound, take the Alt-MSA, which is an

alternative reading and math assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Maryland State Assessment
All Students Tested/Gradt. 5 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 98 98 100 100 94
% Advanced 54 44 47 47 44
Number of students tested 41 42 47 45 51
Percent of total students testgd 100 100 100 100 0 10
Number of students tested withd 1 0 2 1
alternative assessment

% of students tested with 10 2 0 4 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 86 91 100 100 85
% Advanced 43 18 43 33 14
Number of students tested 7 11 7 9 7
2. Students receiving Special

Education

% Proficient plus % Advanced 71 100 100 100 75
% Advanced 14 67 33 29 25
Number of students tested 7 3 3 7 4
3. English Language Learner

Students

% Proficient plus % Advanced 100 86 100 100 80
% Advanced 80 0 50 29 20
Number of students tested 5 7 4 7 5
4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 86 100 100 100
% Advanced 0 0 50 44 14
Number of students tested 3 8 8 9 7
5. African- American

Students

% Proficient plus % Advanced 60 100 100 100 74
% Advanced 20 100 33 33 12
Number of students tested 5 3 3 6 8
6. Asian Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 80 50 25 33 67
Number of students tested 5 4 8 3 6
7. American Indian or

Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 100 100 100 97
% Advanced 62 54 54 52 62
Number of students tested 21 24 26 25 26

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodig bound, take the Alt-MSA, which is an

alternative reading and math assessment.

Page 24 of 30



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grad¢. 3
Publisher: Pearson

Test: Maryland State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 100 98 95 100 100
% Advanced 44 44 34 29 43
Number of students tested 37 51 45 42 48
Percent of total students testgd 100 100 100 100 0 10
Number of students tested witH 2
alternative assessment

% of students tested with 3 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 0 25 0 12 0
Number of students tested 6 8 6 8 4

2. Students receiving Special

Education

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 50 0 14 0 0
Number of students tested 4 1 7 4 2

3. English Language Learner

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 0 14 17 0 33
Number of students tested 3 7 6 7 3

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 14 33 25 0 25
Number of students tested 7 9 4 7 8

5. African- American

Students

% Proficient plus % Advanced 100 100 67 100 100
% Advanced 33 17 0 0 75
Number of students tested 6 6 6 3 4

6. Asian Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 33 50 40 25 33
Number of students tested 3 6 5 4 3

7. American Indian or

Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 96 100 100 100
% Advanced 60 50 48 40 46
Number of students tested 20 28 23 25 28

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodig bound, take the Alt-MSA, which is an

alternative reading and math assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: Pearson

Test: Maryland State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 55 46 67 53 44
Number of students tested 47 45 37 49 44
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 3
alternative assessment

% of students tested with 0 7
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 29 33 62 50 17
Number of students tested 7 9 8 8 6

2. Students receiving Special

Education

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 0 29 50 33 29
Number of students tested 1 7 4 3 7

3. English Language Learner

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 17 33 33 50 17
Number of students tested 6 6 6 2 6

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 44 25 17 56 38
Number of students tested 9 4 6 9 8

5. African- American

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 25 29 100 43 20
Number of students tested 4 7 2 7 5

6. Asian Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 50 60 75 60 50
Number of students tested 6 5 4 5 2

7. American Indian or

Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 63 59 77 56 50
Number of students tested 27 22 22 25 26

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodig bound, take the Alt-MSA, which is an

alternative reading and math assessment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher: Pearson

Test: Maryland State Assessment
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 100 93 100 100 100
% Advanced 59 83 85 74 68
Number of students tested 41 42 47 45 51
Percent of total students testgd 100 100 100 100 0 10
Number of students tested withd 1
alternative assessment

% of students tested with 10 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 100 73 100 100 100
% Advanced 43 55 57 56 29
Number of students tested 7 11 7 9 7

2. Students receiving Special

Education

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 29 67 0 43 25
Number of students tested 7 3 3 7 4

3. English Language Learner

Students

% Proficient plus % Advanced 100 72 100 100 100
% Advanced 20 43 75 57 20
Number of students tested 5 7 4 7 5

4. Hispanic or Latino

Students

% Proficient plus % Advanceq 100 88 100 100 100
% Advanced 33 50 88 67 57
Number of students tested 3 8 8 9 7

5. African- American

Students

% Proficient plus % Advanced 100 100 100 100 100
% Advanced 40 100 100 50 38
Number of students tested 5 3 3 6 8

6. Asian Students

% Proficient plus % Advanced 100 75 100 100 100
% Advanced 60 75 62 67 50
Number of students tested 5 4 8 3 6

7. American Indian or

Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 96 100 100 100
% Advanced 76 92 92 84 81
Number of students tested 21 24 26 25 26

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Students who are certificate bound, rather thalodig bound, take the Alt-MSA, which is an

alternative reading and math assessment.
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