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PART |

— ELIGIBILITY CERTIFICATION

Include this page in the school’s application as g 2.

The signatures on the first page of this applica(omver page) certify that each of the statemeelksw

concernin

g the school’s eligibility and compliarveigh U.S. Department of Education, Office for Civil

Rights (OCR) requirements is true and correct.

1.

10.

11.

The school configuration includes one or more afgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and haveenh identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must ntele state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum.

The school has been in existence for five full getrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatiBha Ribbon Schools awaid the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natiuin. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenheydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remeidg violation.

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district

(per district designation):

0 Elementsghiools (includes K-8)

_ 0 Middle/Junior higtheols
0 High schools
0 K-12 schools

0 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

Category that best describes the area whesctiool is located:
[ ] Urban or large central city

[X] Suburban with characteristics typical of an ambarea

[1 Suburban

[1 Small city or town in a rural area

[] Rural

2 Number of years the principal has been irhieposition at this school.

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

NBRS 2014

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 31 28 59
1 27 35 62
2 28 17 45
3 30 24 54
4 29 28 57
5 16 27 43
6 21 18 39
7 22 24 46
8 19 18 37
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 223 219 442
14MD104PV
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: ~ 3% Asian
2 % Black or African American
2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
90 % White
3 % Two or more races

100 % Total

(Only these seven standard categories should laetaseport the racial/ethnic composition of yocingol.
The Final Guidance on Maintaining, Collecting, @&®porting Racial and Ethnic Data to the U.S.
Department of Education published in the October2087Federal Register provides definitions for each
of the seven categories.)

6. Student turnover, or mobility rate, during tlid2 - 2013 year: 0%

This rate should be calculated using the grid beldWwe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 0

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 1
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

="

rows (1) and (2)] 1
(4) Total number of students in the school as

465
of October 1
(5) Total transferred students in row (3) 0.002

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 0

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented.. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:0 %

Total number students who qualify: _ 0

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.

N/A
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9. Students receiving special education services: 15 %

65 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism _0 Orthopedic Impairment

0 Deafness _ 17 Other Health Impaired

0 Deaf-Blindness _ 24 Specific Learning Disability

0 Emotional Disturbance _ 23 Speech or Language irmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 23

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 6

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1

NBRS 2014 14MD104PV
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 97% 97% 97% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.

NBRS 2014
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PART Il - SUMMARY

“The School of the Cathedral of Mary Our Queen gesh school that celebrates the rich historic
traditions of the past, works collaboratively withrents to invest in the present, and builds ferftiture.
Cathedral offers students a rigorous, well-rounglduacation steeped in a Christ-centered environtoent
meet the challenges and leadership needs of anieyaVorld.”This mission statement is more than dgr
on a paper for the School of the Cathedral of Mawy Queen.It provides inspiration, direction, and a
context for the school community.

The rich tradition of cathedral schools dates adke Middle Ages where they served as centers of
academic excellence aimed at forming future cleflos School of the Cathedral has retained the \aflue
being a center of academic excellence and fornait-filled leaders for our church and for our vabrl

Cathedral opened in 1871 under the name “Sainpbadgketropolitan School” in downtown
Baltimore.There were 280 students when the schaslr@-named and the doors opened at the site of the
new Cathedral in 1960.Today, Cathedral draws i&sstddents from the parish, Baltimore City, and
surrounding counties.

Cathedral’s primary goal is to achieve academiekswce and spiritual strength so that every studety
meet with success. The instructional program fadidlae Course of Study required by the Archdiocése o
Baltimore.The school selects resources to suppolance, and advance the curriculum. These include
textbooks, interactive whiteboards, iPad carts,laChromebook program in middle school, writing,lab
computer lab, field trips, and age-appropriate mpalatives.The school integrates technology to
meaningfully support curriculum goals.

A strong teacher-to-student ratio enables teadbezffectively differentiate instruction. A well-deloped
Regina Plan meets the needs of students with fgathsabilities. The student advocacy team compo$ed
the Regina Plan Coordinator, teachers, the counseid administration works with parents, teachans,
students in providing additional support, recomnadiwehs, and interventions aimed at assisting stisden
meet with success.Services in the Regina Planras#t® and include speech and language, Orton-
Gillingham tutoring, and occupational therapy.

Students consistently perform well on standardtests and receive numerous scholarships for high
school. The Marion Burk Knott Scholarship, a fouatyscholarship requiring a qualifying score in #&h
percentile or above on a nationally standardizetlard an “A” in all major subjects, has been awdrb a
number of students.Many students participate iRlthas Hopkins University Center for Talented Youth

Meaningful professional development ensures teadrer knowledgeable about current trends in echrcati
National conferences in academics and instructi@iinars, district collaboration, and regular pssfenal
learning community meetings help to ensure besitiges are implemented.

Cathedral’s mission invites the school to work @bdiratively with parents to invest in the presenb®)
parent involvement is a Cathedral hallmark. Parantscommunity members are involved in the School
Board, strategic planning, athletics, volunteersignificant fundraising, and service.lt is becaokthis
spirit of cooperation and involvement of all staslelers that the students and school continuallyt mvith
success.

The formation of students as leaders is criticaCathedral’s mission.There are high moral, ethaad|
behavioral expectations for students. These areastagrated into the curriculum as well as ingbkool's
Positive Behavioral Intervention Strategy. Studeméesgiven the opportunity to become student
ambassadors, where they receive leadership traamddead assemblies, activities, and prayer.Theyes
on the school's Wellness Committee along with lheedire professionals and faculty.
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Student service opportunities are often initiatgagtodents with faculty support.A variety of extagcular
activities provide students with the opportunityearn leadership skills.Clubs include Chess, Drama
Running, Science, Duct Tape, Jazz Band, and FiheCathedral has a band, choir, and school newspape
as well as soccer, basketball, and lacrosse teams.

Cathedral students are challenged to grow in leshgeskills that will serve them to meet the chadjes of
the world. They make casseroles and conduct clothimtgcanned food drives for a city soup kitchen.
Service learning requires the students to do muate tihan collecting for others.They learn aboutrtio
causes of homelessness and hunger.Students natadymoney for an inner-city school in Baltim@Ghy,
they plan service and educational activities witldents from that school.They participate in leagrthe
culture, understanding needs, and raising fundedosister parish in Haiti.

The School of the Cathedral of Mary Our Queen fedlan the tradition of great cathedral schools by
providing a model of academic excellence; recrgiind maintaining a creative and highly competent
faculty that seek the out the best academic siestdgr their students; collaborating with pareotprovide
the best possible education for their children; @mmohing well-rounded, independent students for the
leadership challenges of an ever-changing world.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) In accordance with the Archdiocese of Baltimaikstudents in grades 3 through 8 are adminidtdre
complete battery of the Stanford 10 Achievement T88T10) and the Otis-Lennon Ability Test
(OLSATS) each spring.The SAT10 is a norm-referertestithat measures students’ performance in
reading, language, mathematics, science, and swigdce. All of the items on the SAT10 evaluatkezi
Basic Understanding or Thinking Skills. The OLSAT®8amsures cognitive abilities that relate to a sttiden
success in school. Students take the assessntbeirimomerooms according to the specific time
constraints recommended by Pearson.Students wiitvidonalized education plans take the assessment
untimed and in a different location according teitleducational needs.

The School of the Cathedral’s SAT10 scores arelagiguhe highest among schools in the Archdiocdse
Baltimore. Cathedral students’ results in math ledyiscore in the 80th to 90th percentile.Studets
regularly score well above the national averag#) pércentile, in the other content areas.Cathedral
considers scores in the 60th percentile and almke aicceptable.In grades six, seven, and eiglit, ma
scores in the 80th to 90th percentile are the dafien and are regularly met. Other content areaesc
expectations are in the high 60th to 90th peraentil

b) After reviewing the test scores for the lasefiears, the most notable trend is one of consigtieigh
scores. It is important to note that the ArchdieceSBaltimore used updated national norms to ¢aleuhe
scores in 2012, so test performance this year ¢d@oompared to test performance prior to 2012pie
the change in norms, students of the School o€tteedral continue to test into the top 15 peroént
students in the nation. By looking at the scortes, easy to recognize the high performance ofthdents
both before 2012 and after 2012.

The SAT10 scores for reading have been consistaiglyover the course of the last five years. For
example, the scaled score for seventh grade read2@l1-2012 was 715, which jumped to 720 when the
same students were tested in eighth grade. Furtherithe classes of 2013 and 2012 scored 720 &hd 71
respectively, in reading as eighth graders. Indeeschool year, all grades made gains of 1 tpdlfts in

the scaled scores.Even when comparing the prep@stel012 test results, scores have remained tensis
over the last five years. The eighth grade scaading score has ranged from 720 to 728 over ghdila
years.

The School of the Cathedral's SAT10 math scoreg ladso been high over the last five years. For gkam
the scaled score for math for each grade increasteen 1 and 18 points between 2011 and 2012. The
third grade received a scaled score of 659 in 20G2the same group had a scaled score of 67 unthfo
grade in 2013. Just as with the reading resulkésnthth scaled scores have remained consistenthevéast
few years, despite the change in norms.The eigiaithegscaled math score has ranged from 740 toi@d8 s
2010.

At the end of each school year, teachers are giyeorts for each class as well as each individualest.
The reports give a clearer picture of the readimfjymath subsets in which students need improveriast.
cluster score breakdown gives students below, geeend above average areas. Teachers use this
information when planning instructional units foetschool year. When looking at the reading tdssets,
School of the Cathedral students consistently dosver in vocabulary and spelling relative to reagi
comprehension. In an effort to improve vocabularg apelling scores, the school has implemented the
“Superkids” reading program in kindergarten, fysade, and second grade as well as a school-witlagvr
plan and language arts block that integrates rgaatial writing. Furthermore, Cathedral studentssamng

in mathematical procedures and symbolic notatidmaaker in decimals. To close this achievement gap
faculty members plan instruction to move studerdmfbelow average to average or above average. The
IXL program was added this year to enhance insomctTeachers also create accelerated and diffatedt
instruction for top-tier students. Despite someaasdeing higher than others, School of the Catthedr
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students continue to receive high scores in allsaafithe information gained from the SAT10 scores is
essential to close gaps and plan for consistetructon to meet all student needs.

2. Using Assessment Results:

When the school receives the SAT10 and OLSATS8 sdoréhe spring, the administration shares theailver
test results with teachers at a faculty meetingndsesuccesses, and potential areas of improveanent
examined.Teachers receive individual score reportthe class they will teach the following yearirder

to examine the students’ areas of strengths andinesaes.Teachers also meet with the instructors who
taught the students the year the assessment wers givthat the instructors can see how successfyhad
been teaching the standards and achieving theedaesitcomes.Furthermore, this opportunity of
collaboration allows for input from the studentarient teacher about specific needs and strendtes.T
SAT10/OLSATS results are posted on the websitdhafArchdiocese of Baltimore and School of the
Cathedral. Scores are sent home, and parentalwéviencouraged.

One area that Cathedral’'s educators have exansraklling and its percentile rating compared &wlirgg,
language, and vocabulary.Teachers have recognipedssin this area are not identifiably low buheat

low when compared to other areas of the Englispuage arts assessment.To address this, teachers and
administration collaborated to develop an acti@npb build school capacity in spelling. The plaumiulti-
faceted and included several initiatives. It watedrined that a unified writing plan would be deysd

and implemented for grades three through eightdgita consistent writing plan across the grades and
curricular areas, the students have numerous appbeis to apply spelling rules in a variety of meggful
ways.The desired outcome is that increased apiglicaiill improve student spelling.Another initiaév
evaluated the current reading program with a facumtegrating spelling/vocabulary skills and wrggiThe
result of this was the adoption of the “Superkidsiding program in kindergarten through secondegrad
This program balances all five essential elemehtsarling and integrates reading, writing, spellisugd
grammar thus providing the solid foundation studemed when advancing to the higher grades. Middle
school students study vocabulary, grammar, andngaadl a dedicated writing lab with Chromebooks.The
focus is on writing to communicate effectively andludes peer review, mentoring from the teachad, a
self-publication.

Student progress is also measured throughout tirebyeusing assessment materials provided by the
textbook series in each specific content area. UdISRE and Archdiocesan standards, teachers also
develop their own assessments to measure stu@enirlg.Math in grades kindergarten through sixtuder
use the enVisionMATH series, which has daily prableased lessons followed by visual learning
strategies.Daily data-driven assessments allowlifmnosis, intervention, and differentiation.Setesmd
eighth grades currently use Saxon Math, which $gihed to assess students’ strengths and weaknesses
areas of computation, procedures, and math conéegtareas of improvement are addressed by the
classroom teacher.

To communicate with parents effectively, the schdoizes PowerSchool, a web-based student infaonat
system, as a primary source for teachers to conuatenwith parents about student achievement and
assignments.

3. Sharing Lessons Learned:

As lifelong learners, the Cathedral faculty and enilstration participate in numerous professional
development and educational opportunities. Theltiaemnd administration share their expertise witle 0
another by mentoring new teachers, sharing stiedeagid best practices with one another through
professional learning communities, and forming eahteams.Teachers demonstrate leadership throughou
the larger educational community by hosting evemssenting at conferences, serving on Archdiocesan
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curriculum committees, piloting new programs, aadipipating on planning committees for regional
events. The School of the Cathedral hosts the Aoclde of Baltimore Elementary School Leadership

Collaborative regional meetings with the superideam of the Archdiocese so that schools in a simila
region might share best practices and coordinatystem-wide events and projects. Additionally, the
principal has been a member of the Superintend@utfl;borative Council and on the Executive Comeaitt
of the Principals Association for the Archdioce¢®Principal mentors new principals each year.

As pioneers in the use of PowerSchool and Atlasi€@uum mapping within the Archdiocese, the
administration and faculty shared their knowledge skills with other teachers and schools to heipey
them in the implementation process.As Cathedrakframed to a wireless campus with increased
technology, the administration and teachers sHasstns learned with other Archdiocesan schools.

The School of the Cathedral’s faculty participatesiany professional organizations including theidtel
Catholic Education Association, National Council 8ocial Studies, National Council for Teachers of
Mathematics, Maryland Association of School Libaas, National Science Teachers Association, Ndtiona
Council for Teachers of English, National Assoadatfor Art Teachers, and ASCD.As teachers atteodllo
and national conferences, they have the opporttmighare and gather valuable resources for classro
instruction and areas of research to further ttmirrses of study.

Semi-annually, the Archdiocese of Baltimore hold=sasschool conferences.Teachers divide into content
area specialties or areas of expertise. Religiaohters gather with other Archdiocesan religionheesto
share teaching methods and to develop a strondkoli@aidentity in the classroom and the schoole Th
nurse and counselor also plan and host meetindbdorfellow school nurses and counselors to uptiatir
skills. These opportunities are powerful momentgmgtaculty and staff members share successful
strategies and gain new insights to best suppokt sadent.

4. Engaging Families and Community:

The School of the Cathedral has many opporturtitiessiccessfully engage families and the
community.Effective, ongoing communication is asesgial part of successfully engaging others and
increasing student success.

Communication begins prior to a family’s entrangest¢hool through a parent-child social and parent
partners each summer. This creates a communitawito increase student success. Teachers comnainica
regularly with parents through emails, newsletteosiferences, and individual websites. Parenttuodlesits

in grades three through eight have daily acce#iseio child’s grades and missing work through a avabed
PowerSchool program.

Back-to-School nights set the mission, directiorg academic yearly goals as parents have a charmeat
from the administration, school board, CASPA paessociation, and faculty members.

Administrative communication is essential. Weeldywsletters keep parents, school board members, and
the larger community informed on school issuedirtgslata for SAT10/OLSAT8 and ACRE, a national
assessment testing knowledge of Roman Catholigismell as programs and events. The administration
hosts numerous small group parent gatherings.Tdwesgs are open to all parents and are scheduled to
make them as accessible as possible. Parents fspegkregarding the school and student achievengent
clarification, and share future plans. Use of Faoltand Twitter posts help meet the needs of tagkhys
families.

In addition, parents, faculty, board members, aariphioners actively participate in strategic plagn
Medical professionals and educators throughouirBate give direction to the Regina Plan througlviser
on the Regina Advisory Council. Scheduled guesalspres present on Internet safety, differentiated
learning, and Common Core and are often open ticfpation by the larger community.
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Parent participation is exceptional. Some waysuigkelparticipation in the annual 5K Cardinal Cupdsint
productions, class events, fundraising, career dayicular celebrations, service events, and thin€tral
Ball. The Cardinal Cup is run by parent and studehinteers, and proceeds benefit Mother Seton
Academy, a tuition-free Catholic middle school thedvides a high-quality Catholic education to low-
income students in Baltimore City.The Cathedral Bathe primary fundraising event for the schoadla
annually brings in nearly $100,000 for school petger his funding has enabled Cathedral to instatha
turf field, and purchase Wi-Fi services, interagtihiteboards, iPads, and Chromebooks. This y&atls
funds will go to the acquisition of a new scienak that will be utilized by students in kindergarterough

eighth grade.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

This past year the School of the Cathedral has fieddhe ELA and mathematics curricula to alignhntite
new Archdiocesan standards adapted from the Con@ooe.While meeting and exceeding their own
standards, the science, social studies, Spanighigaih education, and religion curricula suppoet th
evolution of the math and English language artsdsteds.Information from classroom assessments and
standardized tests are used to review and impt@seurriculum. An emphasis is placed on analytical
thinking and critical thinking skills across allrtent areas.The instructional materials used retfitec
principles of good character and the values ofQatholic faith.

The integrated language arts curriculum includasirg, phonemic awareness, word recognition,
comprehension, literature, spelling, vocabularytimg, penmanship, grammar, and fluency.Through the
introduction of challenging fiction and non-fictiditerature, students are able to develop thesskileded to
become strategic readers.The six traits of writirggtaught in all grades and implemented througtiaut
curriculum.Students learn how to write topic sent narratives; poetry; and descriptive, expogitand
persuasive essays.By eighth grade students havueedthe skills necessary to develop thesis sttésn
conduct research, and revise and self-assessatbedriPads, Chromebooks, and online resourcessae u
to support the curriculum.

The scaffolded math curriculum provides increasmtependence from the lower grades to the higher
grades.The focus is on skills, data analysis, pratdolving, investigations of numbers and operation
algebra, geometry, measurement, probability, raagand proof, communication, connections, and
number representation in all grades. Studentsveargk and eighth grade learn high school algebda an
geometry concepts.

The scientific method and inquiry is the basishef $cience curriculum.Physical, life, and eartkersoes are
studied.Different learning styles are addresseabiiin observation, exploration of the school’s garaed
campus, including the creek running behind the slgimeasuring, and hands-on experiments. All fourth
grade students participate in the school’s sciég@mcénnually, fourth-grade students compete inrmdot
Dame Preparatory School’s regional Egg Drop CortipatMiddle school students research and study the
Chesapeake Bay’s water quality.

Continuing to build upon critical thinking, problesolving, and participatory skills, the social saesd
curriculum allows students to become engaged aisizand respect the diversity and contributionstio¢io
cultures.Students are assessed on cultures, cygowmsnment, economics, and current events. Expeate
in research and writing further the cross-curricalgproach by applying ELA standards in social istsid
preparing the students for high school and college.

Physical education/health/nutrition and the visaral performing arts have unique content area stdada
that enhance the core curriculum and enable stsidem®ngage in writing activities across the
curriculum.Self-confidence and student awarenasgase as Cathedral teachers fulfill the mission to
educate the whole child. Technology is infusedliparts of the curricula to enhance instruction.A
technology coordinator collaborates with teachéedlarade levels to create lesson plans basespecific
standards in that content area.Kindergarten throgugtie five students have access to and use apiault
iPad carts.Middle school students participate InlaChromebook program.The use of a multitude of
educational apps provides a valuable resourceltaree instruction.

The study of Spanish in grades one through eigages students to develop an appreciation foruhere
and language of other people. Vocabulary, writang] speaking are introduced using the textbook,
movement, music, media, and art.Middle school irtsion focuses on the acquisition of vocabulary and
grammar skills to prepare students for succesggims¢chool. The School of the Cathedral is in coamnae
with the program'’s foreign language requirements.
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The religion program contributes to the positivevgth of family life, love of God, and love of one’s
neighbor.Through daily religious instruction, praygarticipation in liturgies, sacramental prograarsd
outreach projects, an atmosphere of respect amityligithin the school community is developed as
members bear witness to the saving grace of Jewmist.C

Cathedral implements a core curriculum and coufs¢éuoly developed in alignment with the nationad an
Archdiocese of Baltimore standards.Cathedral’siculuim is continually reviewed and modified to eresu
that it is rigorous by meeting and exceeding tttardards thus preparing students for college atioief
career success.

2. Reading/English:

The School of the Cathedral’s reading curriculutitésature-based and divided into three groupisnary,
intermediate, and middle school. The primary grddess on phonics, decoding, and comprehension.
Phonics instruction is systematic and organizedutinout the primary grades, helping students utaisis
letter sounds, letter blends, and words. Additipnahey learn to find spelling patterns and applp their
reading. The primary program was chosen for itktald improve reading fluency through phonics
instruction as well as the writing application cented to each lesson. The intermediate readinggmog
continues and expands on the basic reading skiljsiged in the primary grades, but it places atgrea
emphasis on higher order thinking skills, suchredyaing, comparing, and making judgments. Students
inboth the intermediate and middle school gradedysprose and poetry, and age-appropriate novels ar
read and discussed throughout the school year.bétey and spelling words are chosen from the esori
and novels students are reading in addition tceHisg program.

Reading teachers use a variety of instructionahou to teach reading, including before, during), after
reading strategies. Common before reading strategieh as anticipation guides and think pair shreaie
students activate prior knowledge and set a purfosseading. During reading strategies, like jigsaand
paired reading, help students monitor their undedihg. After reading strategies, such as exissipd
guestion-answer relationships, help students sumenathat they’'ve read. Furthermore, students are
encouraged to think critically through written ggshents, class discussions, small group discussamicls
activities like four corners, in which students magree or disagree with a question by choosingyaec
and then expressing their opinions.

Cathedral is making strides in improving the regdikills of students performing below and abovealgra
level. Students who are performing below gradellbgge the opportunity to receive leveled instroati
through differentiated assignments and assessmairitging and other services are available thrahgh
school’s Regina Plan, which provides services fiadents with learning differences. Students who are
reading above grade level receive extension aesvib provide a greater challenge.

3. Mathematics:

The School of the Cathedral strives for a deep rataeding and application of mathematics throughout
each grade level of the school and across thecalum. Cathedral is currently transitioning into
implementing new standards that are rooted in ti@tNational Council of Teachers of Mathematics and
Common Core pedagogies, as established by the idadwk of Baltimore. These standards allow for
students to gain true mastery and apply their rkatiwledge within the real world. Learning objectve
based upon these standards are reached througbhttaad diversified instruction and technologylsoo
used in the school’s classrooms on a regular basis.

Students in grades kindergarten through sixth gcadently use the enVisionMATH resources as the
foundation of their instruction and assessmentsciipally designed to align with Common Core stanmis
and expectations, enVisionMATH fosters criticahlting and problem solving among students in each
grade level. EnVisionMATH additionally provides téars various instances in which other subjectsarea
particularly science, social studies, and languate can be integrated throughout math lessonde8ts in
grades seven and eight engage in the Saxon Maibuwdum, which allows for students to take the
incremental and spiraled approach to math massayenth and eighth grade students participateséidd
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math courses in order for each student to achiadigidual success. Teachers at all grade levels at
Cathedral implement the use of math manipulatiNesature-themed activities, and differenced stagior
learning groups in order to engage student learaimpmeet the needs of each student in the classroo

Students regularly use IXL, which affords them dipportunity to engage in extra math practice thihoaigy
online interactive approach. Teachers at Cathedgallarly integrate the use of technology toolshsas
iPads and Chromebooks, within their daily instrogtiactivities, and assessments. These tools rovid
students with the opportunity to engage in techgylboth individually and in collaborative settingisis
through this focus upon 21st century skills, reaHa application, cross-curricular incorporations,
differentiated learning, and technological inteignathat Cathedral excels in the area of mathematic
curriculum and instruction and provides studengsapportunity to maximize their learning and retwdir
individual potential.

4. Additional Curriculum Area:

Science: The School of Cathedral of Mary Our Quesers to engage its students in the discipline of
science through regularly involving students ireaperiential approach to learning. Educators asthmol
plan lessons according to standards establishéoebfrchdiocese of Baltimore that additionally aligith
the National Science Education Standards. Theadantds spiral learning objectives in the areas of
physical, earth, and life science as each studegrbimoted within the school. Throughout each grade,
students encounter the scientific method throughagpropriate activities and strategies. Primaaglgr
students are engaged in the scientific procedsrakgies to engaging the senses and daily lifedeSits in
intermediate grades participate in a variety ofdabed activities that utilize discovery to introdu
concepts, and laboratory-based experiments thhtrbatforce and assess student knowledge. Patimipa
in such an environment promotes collaboration, lgraksolving, and literacy skills that naturallyegrate
additional subject areas into the science classsairtathedral. As students approach middle sctiamy,
apply their science knowledge as it relates torenvental awareness, citizenship, and civic efficac

In order to supplement regular science learnirth@rudimentary classroom, Cathedral has offered a
science club in which students of varying gradellecould participate. This extracurricular oppoitiy
encourages scientific inquiry, fosters excitemeaurd learning, enriches students’ science knoveedgd
affords them the opportunity to collaborate withittpeers. The science methodology implemented at
Cathedral is deeply rooted in the school’'s mis#tieelf. Cathedral's approach to science curricuud
instruction makes available to each student th@uppity to experience learning in a balanced sense
through encountering challenges of life and soci€hys approach seeks to allow students to acquire
essential science knowledge and skills through rixeats, hands-on discovery activities, and inquiry
based instruction and assessment. As Cathedraltaiptepare its students for a rapidly changingetpc
its methodology and tactics present the area ehseiin a way that will create well-rounded leasner
equipped to discover, critically think, collaboraé@d engage in the world around them.

5. Instructional Methods:

The School of the Cathedral is dedicated to enguha success and growth of all its students byleymy

a variety of methods to differentiate instructiéirst of all, the school’s longstanding Regina Riaovides
additional support for students with learning diffieces by using a combination of tutors, speeataiiss,
occupational therapist, classroom accommodatiamspknd technology. Regina students receive sarvice
up to a few times each week, and teachers offatianal support in the classroom.Additionally, the
school’s Student Advocacy Team meets regularlynBuee that the needs of Regina students are bezhg m

Cathedral has also grouped students accordinglity &w math and language arts, providing more
opportunities for students of like ability to wadgether on group projects. Furthermore, teachezsmany
instructional methods in the classroom to meentwets of all students. Teachers use ongoing forenati
assessments to evaluate students’ strengths ahmegsas, and students have the opportunity toutfutfo
material they have already mastered. For examjpldests who test out of a chapter in pre-algebzaahte
to work on more challenging material. In many castsglents are also given the opportunity to chowih
the teacher’s guidance, the way they would likddmonstrate what they have learned, and they soe al
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given various assignments that are tailored teeuhfit levels of achievement. As an example, dukiriting
workshop in the middle school language arts progstodents are encouraged to write about topics in
which they have a strong interest and that haveopat meaning. They are also given assignments at
various levels during each literature unit.

Additionally, many teachers throughout the schditize learning centers geared toward differentley
learning styles, and readiness. Finally, the schaooé use of technology -- iMacs, iPads, and Chizoo&s
-- supports instruction by engaging students angliging more opportunities for feedback. All middle
school language arts students write their essaysssignments on Chromebooks and submit their wiark
Google Documents, giving their teachers the oppastio give immediate feedback throughout the iwgit
process. Cathedral provides a challenging acadexpierience that is tailored to meet the needsl of al
students to ensure academic growth and excellence.

6. Professional Development:

The School of the Cathedral’s professional devekrapproach is formulated with three goals in miod
meet teachers’ professional learning needs andowvepstudent learning, to address priorities insitteool
improvement plan, and to address academic standawndbermore, the school offers several types of
professional development throughout the school. y&@hdiocesan, regional, and school-wide group
opportunities are provided within the school oradfmpus. Individual opportunities are offered atlo
universities, other schools, or at home throughimags.

In-school professional development topics are an@sesed on test scores, student work, observatons,
relevance to the largest group of teachers posstbleexample, the school’s math curriculum wagmndg
realigned with the Common Core and Archdiocesamdstals, so the faculty as a whole and the math
teachers as a small group received professionala@went about common core and the implementafion o
the new math curriculum. Furthermore, the schoetusst scores and student work to identify the sty
of changing the reading program for kindergartenugh second grade to improve reading fluency and
writing, so teachers attended a variety of protessidevelopment to help implement the new progaach
standards. Additional opportunities to expand negdirategies and assessments have included otiaml s
observations, direct classroom observation, comsutin site, and use of professional learning conitywu
Since the implementation of the program, teachave neported renewed interest and enthusiasm from
students.

Teachers are also given many opportunities to teeet and individual goals by attending professional
development outside of the school building, pastiting in conferences, and visiting other schdalsnany
instances, they share what they have learned wvitggrréturn to school. For example, when administsat
and teachers identified the need for school-widgtppe behavioral interventions and supports, aigrof
teachers attended a Positive Behavioral Implement&trategy (PBIS) conference and presented the
material they learned at a faculty meeting withesalwork sessions to create and implement a plan.
Additionally, many teachers also visit other sclsdol see how their peers approach similar taskth hiis
multi-pronged and diversified approach to profesaialevelopment, teachers have the opportunitygetm
school and individual goals, which have all beensem to improve student achievement in ways thett be
support them.

7. School Leadership

Collaborative leadership is the hallmark of the adstrative team at the School of the Cathedraé Th
principal of a Catholic school is charged with lieboth the spiritual and academic leader withinsttteool
community. As such, the principal and assistamtqgypal work closely together to ensure academic
excellence within a student-centered Christianremvnent. They work with faculty, parents, studeats]
the school board to gather information, hear carg;eget priorities, and set a clear direction lierfuture.

The formation of teachers is essential to ensucell=nce on all levels. The principal and assispaimicipal
use both formal and informal opportunities to suppad empower teachers. As part of a mentoring
program for new teachers, each new teacher meatsvarekly basis with an administrator to discuss
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curriculum planning and assessment. Administrdtargrporate the three-minute walk through for infiak
visits. Feedback is shared with teachers directty @ften. Weekly faculty meetings are scheduleceitbrer
full faculty, curriculum area, professional leammicommunity, strategic planning, or other needs.

Administration has focused on empowering teacheteaders. Teachers are now involved in curriculum
assessments, material selection, identifying psxdesl development needs, exploring areas of tver
coursework, and setting school goals.

Over the past year and a half, the administratasdramatically increased the amount and use of
technology, incorporated a modified block scheduigtjtuted a variety of after-school clubs, crelateore
meaningful professional development opportunitiestjtuted professional learning communities, repath
the after-school program, added a wellness progaachcreated a positive behavior program for stisden
The Student Advocacy Team was created to bettet tme@eeds of the 65 students receiving educdtiona
service plans.

Parental input is actively solicited through questiaires, meetings, CASPA organization, and indizid
parent meetings. Currently, through parent feedbat&am of parents is investigating alternative
lunchroom vendor options. Student feedback is emragmad not only for ways to improve the lunch progra
but also how to make the school environment evétielb€hey are given the opportunity to make
suggestions for clubs and service learning endsaVdre principal works with the school board anst@a
to ensure that the mission and policies of the alchiod the Archdiocese of Baltimore are implementédu:
principal serves on several leadership groupsefrithdiocesan level. Transparent reporting and
collaboration with the school community helps eesexcellence and continued growth on all levels.
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PART VI - NON-PUBLIC SCHOOL INFORMATION

The purpose of this addendumis to obtain additional information from non-public schools as noted below.

1. Non-public school association(s): Catholic

Identify the religious or independent associatidnany, to which the school belongs. Select the
primary association first.

2. Does the school have nonprofit, tax-exempt (503jrXtatus? Yes X No

3. What are the 2013-2014 tuition rates, by grade?r@onclude room, board, or fees.)

2013-2014 Tuition

Grade Amount

K $8230

1 $8230

2 $8230

3 $8230

4 $8230

5 $8230

6 $8230

7 $8230

8 $8230

9 $0

10 $0

11 $0

12 $0
4. What is the educational cost per student? _$9423

(School budget divided by enroliment)

5. What is the average financial aid per student? __ 8145
6. What percentage of the annual budget is devoted to 2%

scholarship assistance and/or tuition reduction?

7. What percentage of the student body receives
scholarship assistance, including tuition redun@io 14%
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PART VII - ASSESSMENT RESULTS

REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 3

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012 2010-201

L

2009-20

L 2008-2009

Testing month

Mar

Mar Apr

Mar

Mar

SCHOOL SCORES

Average Score

663

659 668

660

658

Number of students tested

57

47 48

54

48

Percent of total students testedl00

100 100

100

100

Number of students
alternatively assessed

0

0 0

0

0

Percent of students
alternatively assessed

0

0 0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 4

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

677

683 680

677

684

Number of students tested

46

47 57

49

65

Percent of total students tested00

100

100

100

Number of students
alternatively assessed

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 5

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

700

699 698

704

702

Number of students tested

49

58 49

68

48

Percent of total students tested00

100

100

100

Number of students
alternatively assessed

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 6

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

715

726 728

716

718

Number of students tested

48

42 60

32

31

Percent of total students tested00

100

100

100

Number of students
alternatively assessed

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 7

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

738

738 734

741

739

Number of students tested

37

59 29

29

40

Percent of total students tested00

100

100

100

Number of students
alternatively assessed

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:

NBRS 2014

14MD104PV

Page 23 of 30



REFERENCED BY NATIONAL NORMS

Subject: Math

Test: Stanford 10, tenth edition

Grade: 8

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

744

741 748

740

730

Number of students tested

57

26 28

38

38

Percent of total students tested00

100

100

100

Number of students
alternatively assessed

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:

NBRS 2014

14MD104PV

Page 24 of 30



REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 3

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

653

654

658

662

644

Number of students tested

57

47

48

54

48

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 4

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

671

680

677

667

685

Number of students tested

46

47

57

49

65

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 5

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

689

687

678

692

686

Number of students tested

49

58

49

68

48

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 6

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

703

710

714

707

715

Number of students tested

48

42

60

32

31

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 7

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

711

715

718

724

716

Number of students tested

37

59

29

29

40

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: Stanford 10, tenth edition

Grade: 8

Edition/Publication Year: 2007

Publisher: Pearson

Scores are reported here asScaled scores

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Apr

Mar

Mar

SCHOOL SCORES

Average Score

720

719

728

719

720

Number of students tested

57

26

28

38

38

Percent of total students tested00

100

100

100

100

Number of students
alternatively assessed

0

0

0

0

0

Percent of students
alternatively assessed

0

0

0

0

0

SUBGROUP SCORES

1. Other 1

Average Score

Number of students tested

2. Other 2

Average Score

Number of students tested

3. Other 3

Average Score

Number of students tested

NOTES:
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