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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 472 Elemensrhools (includes K-8)
_ 0 Middle/Junior higtheols

106 High schools
0 K-12 schools

578 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[X] Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

2 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 93 140 233
10 92 111 203
11 92 142 234
12 62 81 143

Total

Students 339 474 813

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: ~11 % Asian
17 % Black or African American
23 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
40 % White
5 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during tf82 - 2013 year: 1%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 0

end of the school year
(2) Number of students who transferred

from the school after October 1, 2012 until 9
the end of the 2012-2013 school year
(3) Total of all transferred students [sum af 9

rows (1) and (2)]
(4) Total number of students in the school as 856
of October 1

(5) Total transferred students in row (3) 0.011
divided by total students in row (4) '

(6) Amount in row (5) multiplied by 100 1

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:.. 1
Specify non-English languages: Spanish the primantEnglish language spoken at home, but none of
our students receives ELL services.

8. Students eligible for free/reduced-priced meals:31 %

Total number students who qualify: 251

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 7 %

54 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

20 Autism _0 Orthopedic Impairment

0 Deafness _ 9 Other Health Impaired

0 Deaf-Blindness _ 13 Specific Learning Disability

2 Emotional Disturbance __ 0 Speech or Language Immeait

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 10 Visual Impairment InclugiBlindness
0 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 3

Classroom teachers 46

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 6

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 92% 94% 94% 95% 95%
High school graduation rate 950 96% 99% 99% 99%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 244
Enrolled in a 4-year college or university 95%
Enrolled in a community college 3%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 1%
Other 1%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes X No

If yes, select the year in which your school reedithe award.

2008
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PART Il - SUMMARY

Payton was founded in 2000 as a magnet high senitdoB50 freshman and a simple motto: “We Nurture
Leaders.” Since then, we’ve grown to four full das totaling 813 students, with plans to add 37@&mo
Students are selected by a combination of starddest scores, grades, and performance on aeraiad
exam, with 35% of seats allotted to students inlamd moderate-income neighborhoods. The resatt is
astoundingly diverse student body. Half of our stud are African-American or Latino, and 31% geéfor
reduced lunch; they come from every neighborhowdr 400 public and private elementary schools. As
we’ve grown, our vision of leadership has focusedaur “C’s”: curiosity, character, compassion, and
courage. It calls for students and teachers &bilee “inquisitive, creative, and skeptical problsaivers,”
“ethical and engaged representatives of our logdigdobal communities” who are “empathetic” but
“appropriately disruptive of the status quo.” Teésits and habits distinguish us and our studeoits
other schools who focus solely on academic success.

Our students are selected for academic crederdmBcademic success is a tradition we've comgpea.
But our students surpass expectations: the cla®81afs 29.5 average ACT is 2.2 points above it's
statistically-predicted score based on 8th gradPIEXRE. With diversity comes the challenge of megti
every learner’s individual needs. We supplemeng course instruction with three programs that ttogye
create a unique Payton experience: block schedubegiinar’ Wednesdays, and during-the-school-day
scheduled enrichment time.

Almost all classes are taught in 90-minute bloakewing time for exploration, extended activitisd
high-level discussions, differentiated activitiaad one-on-one teacher-student contact. A tyhical
History class starts with a 10-minute lecture pgttihe 1932 election in context, after which stusevork
together reading primary source documents (campigaches), analyze the candidates’ positions, and
write speeches for each candidate that they gitteeatnd of class. Because of the blocks, studeotive
intellectually demanding out-of-class work withdaving to race through eight assignments in asingl
night. At Payton, learning consists of figuringnidis out, making connections, articulating posiiamd
defending them with evidence--not just memoriziagt$ and procedures.

Learning at Payton isn’t confined to core classgeidents go beyond and across traditional highalch
curricula in two 90-minute seminars that meet ewther Wednesday. These pass-fail courses enaurag
students to try new challenges, whether that'siiegryoga, reading Infinite Jest, or applying the
educational philosophy of Alfie Kohn to the expeage of learning at Payton. After seminars, stuslan
dismissed at noon, with time to pursue internshigdscal institutions such as the Adler Planetararthe
University of Chicago; teachers use the time fagyaing professional development. On other daysach
ends with 45 minutes of scheduled “enrichment tins&lidents sign up daily for activities including
academic support, club meetings, academic andssigantn practices, postsecondary planning with
counseling staff, and mini-courses. On MondayspBoxa gives every student the chance to give a bpeec
on any topic; on Thursdays, speakers from arclsitecBudanese refugees speak about their experrence
PED Talks.

Payton is, to our knowledge, the only urban pubdisool that sends half of its students on inteonalitrips
and exchanges. From Costa Rica to France to Betfiedist of destinations evolves constantly. dents
prepare for these experiences in seminars thrchgfidar. These trips help our kids become global
citizens, and more aware of their own circumstanidesnestays on either side of these trips helpestisd
develop genuine international friendships. Temtertty percent of travelers are on free/reducedhunc
Making this diversity possible requires a combiotf cost-cutting and fundraising, but it's paroar
commitment to making every Payton experience opavéry student.

Learning at Payton stretches beyond the traditisclabol’s classrooms, buildings, and hours. Opraegch
has brought us national and international recagmitive were named the “Star Innovator” among Istel’
2010 Schools of Distinction, and were honored ih12@ith a visit from China’s then-president Hu JaoT
President Hu was so impressed, he invited twentesits and teachers to visit him at Zhongnanhei, th
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Chinese presidential compound. We're regularlkeahnin the top 50 high schools nationally by U.8wH;
our STEM programs are also top-50 ranked, anddheat as a whole was named the #1 high school in
lllinois in 2013-14. But the real reward is oundnts: besides the awards they win (for bridgédling,
science fair, national merit/achievement, etc.)2#@ students in the class of 2013 earned $20omiik
college scholarships. More than that: our alumedggerness to return and share their experientles wi
teachers and current students shows that, for thigin,school was more than just something to getih;
it was the learning experience of a lifetime.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a. The Prairie State Achievement Exam is admirastéo all Illinois 11th graders at the end of ApiThe
PSAE contains an ACT (with writing until 2011; neitng component was administered in 2012 or 2013)
and a WorkKeys exam assessing literacy and maltb &ki the workplace. The overall scores in regdin
and mathematics combine results from the two tdstseading, students “meet” standards by
demonstrating proficiency in reading and analydioth fiction and nonfiction texts, including iddythg
and finding evidence for implicit and explicit tex features. But we want students to recognize an
connect multiple perspectives within a work, anéhterpret and to evaluate the author’s choicetefdry
devices--what the state describes as “exceedsath, students “meet” standards by showing preficy
in applying a range of procedures to standard prob) but in our view, those skills don’t reach ¢éssence
of doing mathematics. We expect that our studeitsransfer those skills flexibly to new real-wdr
situations and unusual or complex problems, anifyukeir mathematics clearly, which is closelthe
state’s “exceeds”. Our mission is to help studéetsome creative problem-solvers who use evidance t
support and evaluate claims and who can understash@ppreciate multiple perspectives, which is why
"meets" isn't enough.

b. Our students overwhelmingly “meet” standards,tbat isn't enough: to be successful in college] to

be the kinds of analytical, reflective, and creatikinkers we want, our students must do bettée years
2009-2012 saw two phenomena in our test datat: Birery slight, gradual decrease in the percentdg
students meeting or exceeding state standards,g88mto 95% -- just over the 2% threshold of stiaté
significance. Second: a more pronounced decredbe ipercentage of students exceeding standards.
These patterns showed up in the overall scoresienods all subgroups, and raised substantial conder
meetings over the spring of 2011, we connectedvtbgphenomena: in efforts to make sure that stisden
weren't slipping behind, we had reduced the le¥ehallenge and rigor to the point that all studemnere
suffering; in fact, we discovered that the onlygelewhere truly rigorous tasks were common wergnaih
assessments and on take-home projects, which ddigalgivantaged struggling students. So for thieeent
year we focused on presenting students with “chgifey but doable” tasks in daily classwork as \aslin
projects and on assessments. By the second senadstervers in regular classroom visits (“instiocal
rounds”) found students working on higher-levektathat required more synthesis and research asd le
recall. Our test scores validated our theory: avbilr “meets/exceeds percentage increased to 9%, o
exceeds percentage jumped from 42% to 65%. Indact‘meets” percentage held steady across all
subgroups except African-American students, andexgeeds” percentage jumped by comparable amounts
in each subgroup; 89% of our students on free/mdilunch met state standards, and 43% exceeded them

We're still not satisfied. Our African-Americarusients continue to lag somewhat behind — especrally
the “exceeds” category—and even though our schdelwid-80%’s “meets” level is much higher than the
state’s 29%, and although the percentage exceadingased from 26% to 44%, the decrease in students
meeting standards between 2012 and 2013 (from 8184%) is concerning. While part of the issue is a
particular cohort of students who were acceptecuadlifferent (and now-abandoned) admissions yolic
we also realize that we need to do more to supjissidvantaged students, particularly students lof cim
their first two years. This year, we are implennagia Multi-Tiered Support System (MTSS) program
(early result: only one African-American 9th gradeted any classes first semester) and are retigrtke
math and science courses taken by our weakestgsuibernake them more accessible to kids whose
backgrounds experiences were mostly about isofated and procedures, not genuine mathematical or
scientific thinking. We're also planning a “step=uday for admitted students later this spring étptthem
understand what a typical day at Payton feels iehope this experience will lessen the cultuaekh
many minority and low-income students feel wherytlalk in the doors in August.

It should be noted that most of our gain in theceeds” area is among nonwhite students, so these

initiatives are substantially impacting African-Ariean and Hispanic students. We’'re looking to éase
our success with students who have disabilitiehofigh the total number of such students is verglk
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we've reduced the frequency with which we assigmttiregulars” level coursework in an effort to make
sure that we’re helping them reach the same hayhdsirds that apply to everyone else.

2. Using Assessment Results:

We use three primary data sources: national assessmiven annually, course-wide assessments érdts
guizzes), and observational data about classroantipe. First, we use data from EPAS (Explore-PLAN
ACT) and AP tests to identify whole-school and sadievel issues of curriculum and pedagogy. For
example, we observed that the number of studetiingd’s and 5's AP tests--and the number of sttsle
reaching high-end scores on EPAS--was droppinglglbut steadily, and those data were part of whdat |
to identifying the challenge level of classroonktaas a problem of practice last year. Coursedeamd
departments also use that data to identify argageftical alignment and to adjust timing and pgcin
through the year. for example, dividing up thedrigmetry content among Geometry, Algebra-Trig, and
Pre-calculus classes so that students get suffipractice before the ACT, and ensuring that esseny
concepts are covered in each class before Aprdtang.

Second, some departments (mathematics and Engflishjourses (e.g. Chemistry, Physics) have lorgngiv
common course-wide assessments. In mathematicdldebra, Geometry, and our lower-level Algebra-
Trig course all use standards-based grading.tedchers typically review student performance on
assessments as aids to planning upcoming lessdnmita and to reflect on the lessons taught; those
reflections are incorporated in common lesson amidplans for the following year. The American &s
curriculum combines social studies and Americarditure; those teachers share information about
strengths and weaknesses of their classes andividinal students. Other departments are devedpibiair
own standards-aligned benchmarks as a way to nmowefd: World Language is working on benchmark
assessments that would apply across different &gegy and the science teachers are using formative
assessments as the first step to implementing ¢éxé Generation Science Standards. All departmesds
course-level and department-level assessmentemtifig students for MTSS.

Finally, our curriculum coordinator leads groupgeschers on weekly instructional rounds; groupsseole
three classes for five minutes each, and sharenaigms about the task, about what students dargdand
about what teachers are doing. Those observati@enaggregated into schoolwide data used for dpwvejo
our schoolwide problem of practice and assessingmmgress on that issue. For example, this yearewve
adopted high-level questioning as a problem oftiracand at staff developments we’ve given feellzac
the number and kinds of high-level questions waeen in classes. Over the year, we've seen aystead
increase in analytical and evaluative questiorth@dasis of discussions, which has been rewarding.

Data relating to school performance and achievesraat shared on CPS websites and the lllinois $choo
Report Card, but we also provide that informatimparents in regular newsletters and in meetingkeof
Local School Council and parent organizations (FO&tudents are represented on the Local School
Council, and the principal discusses schoolwidisitives and results with Student Government inulag
meetings. The Instructional Leadership Team mexsy other week, and data are presented to address
instructional goals and long-term school priorities

3. Sharing Lessons Learned:

Payton teachers present regularly at local, ndtiana international conferences. Last year, membg

our World Languages department presented “Buildiigavel Program from the Ground Up” at the lllsoi
Council of Teachers of Foreign Languages and agdime Chicago Public Schools Office of Language an
Culture. Our PE Chair taught other lllinois teashigow to create a “Wellness Fair” with outsideibitbrs
teaching students about health, safety, nutritilbe ¢ne she created at Payton draws organizatiomsthe
lllinois Secretary of State’s Driver Safety progréorocal vegetarian restaurants). Our astronaaglier
has presented her own work on engaging young péopésearch, but at last year's meeting of the
American Astronomical Society, she brought seveesiton students to present their own researchnfiysdi
Our statistics teachers presented at state armhaationferences about incorporating reading aatysis

of professional journal articles that apply statatanalysis. And our Algebra and Geometry teeshave

Page 10 of 21



spread the word about those courses’ implementafistandards-based grading in two other confeience
In 2012, Texas Instruments brought two math teactee€hina to share uses of technology with schools
from all over the PRC.

Locally, we've been highly involved with schoolstbgrivate and public, and especially with the imetk”
of public schools linked to us administratively agebgraphically. At the math department’s annessdn
study, we welcome other schools’ teachers and ipais; and citywide administrators to observe the
demonstration lesson and patrticipate in the daébgeffterwards. Our principal has presented to éetw
meetings about analyzing teaching and learninggui@ Danielson framework, and to the Network for
College Success on our innovative schedule. Ouicalum coordinator recently led a discussion vtita
math department chairs and principals of all schoothe Archdiocese of Chicago regarding algebra
articulation.

Besides these formal learning environments, wehgaged in a wide range of other collaborative liegs

We welcome dozens of teachers each year for ¥Yisits as far away as Singapore and Hong Kong. And
we talk teaching on our trips: when we went to iAgijadministrators and teachers from three otape

high schools met with us to discuss common problanaspractices. A Saturday math enrichment program
started by our school has become a hub for refineskrvice, and pre-service teachers to talk ateadhing
and learning advanced mathematics, and two lodaétsities (UIC and U of Chicago) have incorporaited
into their pre-service teacher preparation. Ehglisd Social Studies teachers regularly participate
workshops sponsored by the Newberry Library, angbargner with the Chicago Humanities Festival to
bring speakers into Payton and to share ideas dlomodnities instruction.

4. Engaging Families and Community:

From a philosophical perspective, we firmly beli@veonsistently creating the space and time teriso
the voices of our family and extended community rners. The local governing body of our school,
Payton’s Local School Council, is comprised of prancipal, teachers, parents, and members of tted lo
community outside the school. Its monthly meetiagsopen to the public and cover a spectrum oésssu
related to the continuous progress of the schamlcarrent budget, the development of any/all nelicies,
and annual reports from each of our academic coateas. The LSC evaluates and hires the princiged,
reports to it on all school-related decisions, einguthat our progress is supported by all comnyunit
members.

Two parent groups (FOP and PPIE) raise funds tpathe growth and success of all our student® FO
funds teacher professional development, educatsulies, technological improvements, and stipéods
guest instructors who teach courses outside thgesaour teachers’ expertise through our seminar
program (such as Jazz and Hip Hop Dance, Finaimviaktment, Yoga, and Tai Chi). FOP also provides
international travel scholarships to low- and matieincome students who would otherwise not be table
participate in our Global Connections program. @ldbonnections exchange trips include homestays wit
Payton families, bringing cross-cultural experientmeparents, siblings, and the community at laPgdE
has already raised $500,000 to create an endowtenwill fund Payton programs not supported by CPS

While most high school schools have athletic baodtés, we recently developed a Payton Booster
Association to ensure the continued growth andesscof our athletic AND extra-curricular programs,
including math team and debate. The Associati@orsprised of parent representatives from each of ou
athletic and extra-curricular programs, organizeéd committees that work to improve access to tthle
facilities, support efficient and clear communioatbetween our programs and families, raise féods
out-of-city competitions, and host celebratoryrégehat recognize our students and teams’ suegess

Because of recent CPS budget shortfalls, we rehernvaluable help of parent volunteers for matbur
main office work. Parents assist in answering tebeg calls, filing paperwork, and greeting and mgd
visitors, freeing up staff positions for actualdiears. Many parents also volunteer their time tp he
facilitate some of our larger events throughoetybar: Annual Open House, Admitted Students Night
Freshman Parent Orientation, and Report Card Rick-u

Page 11 of 21



PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Payton’s 98% college matriculation rate meanswainust prepare every student for college, but high
ACT scores aren't enough. We offer 27 AP coursas farts to US Government to ensure that our staden
enter college more than ready for college-levelka@nd we work hard to make those courses accessibl
and available to all students. In math, we offi@oming freshmen a summer Algebra | Semester Zeour
that allows 60 more freshmen to place directly @eometry; these kids get to take AP calculus lectioey
graduate, and over half of our students do. Oviitdlee AP Statistics, and many take both: almbete-
quarters of our students leave with at least ome gecollege math. In English, about three-quarté our
11th grade is taking AP Language and Compositidrotee their nonfiction reading and writing skills,
which are the most essential skills for collegecsgs. Virtually all students take four years efald
language--qualifying them to place out of at |east semester of college language--as well as fearsyof
science (with about half our students taking adtleae year of AP science) and four years of sctialies.
With 150 students currently enrolled, AP Microecames is the most popular elective in the schookven
thirds of our seniors graduating having taken gaHevel economics. And students pass these eurse
overwhelmingly; our average AP pass rate in 2018 9G26.

But academic skills alone--no matter how strongrdbadequately prepare kids for college. Studeets
to be well-rounded, with the emotional and physkeslth that come from arts and PE, and they reeed t
know their passions, what it is they actually wantlo. We have orchestra, a jazz band that pesfatm
events around the city, choir, boys’ and girlsapella ensembles that are also much in demang, sixt
students annually taking AP Photography, and a iji@p@rama program that puts on two major produstion
annually (currently Mary Zimmerman’s adaptatiorifoe Arabian Nights). And our PE program is
growing as well; the “wellness fair” run by our EEpartment annually draws hundreds of students to
booths about physical and mental health and ranritEvery other Wednesday, our students discdnr t
passions in seminars in everything from art workshto zumba. This spring’s seminars include
Mathematical Modeling, bookmaking, Grade SchooltMatub (in which the students plan activities that
they run at math enrichment programs around tlyg, ditexican Telenovelas, Personal Finance and
Investing (taught by representatives from Morniaggtvestments), Half the Sky (studying modern-day
human trafficking), Public Speaking, Tae Bo, anzzJaance. Our kids refuse to be pigeonholed: at
graduation last year, a student speaker jokechftrli) that the math team and the football team ar
“practically the same thing”.

Beyond these offerings, eleventh graders can peofhasr own independent study courses and prdjects
senior year. This year’s projects include a courgeeuroscience, starting an elementary schoaldfre
club, an analysis of educational inequality, anédssessment of the Ashcan movement in American art.
Many of these projects move outside the four wafllBayton to people and resources (labs, archetes,
around the city; one student’s op-ed was publishelde Chicago Tribune. And at the end of the year
students share what they’ve done and what thegaméd with the rest of the school.

Two years ago, we realized that our expectationgtugents and teachers alike participate in extraular
activities meant that those activities weren'tlseaxtra”. So we created a special “enrichmergtipd

from 2:45 until the 3:30 end-of-day bell; studesitn up daily using a web interface we designed and
created. Academic teams like math team and deliatierest” clubs (like Anime), cultural organizatis
(Alliance of Latin American Students, Payton Orgarion of Women), and sports teams all meet during
Enrichment. But students can also get tutoringasatlemic support. Putting all these differentvaies
into Enrichment has made them accessible to alestis--even those whose disabilities mean they get
picked up by buses at the scheduled end of dayhkasdjiven our kids a new problem: there are tooyma
interests to pursue, and too little time.
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2. Reading/English:

English courses are fully aligned with CCSS and@epmajor literary forms (short story, novel, d@am
poetry, non-fiction) to help our students analyad articulate complex ideas, to provide evidenoé,ta
understand the world beyond their own neighborhoddteshman take Survey Literature, which builds
vocabulary and reading skills in complex textstiihg There Are No Children Here, Brave New World,
and The Tempest. Student work emphasizes writidgewriting while performing literary analysisjghs
the first time many of our students have writteguanentative essays with textual support. Sophosnore
have two choices: American Literature, or Ameri&ndies, co-taught with the Social Studies departme
and integrating canonical American literature withmary sources in various media to critically urstend
“America” from multiple perspectives. Most 11thage students take AP Language and Composition,
exploring non-fiction and rhetorical writing at thellege level. Other students take Honors British
Literature, exploring, discussing, and critiquihg foundation of the Western literary traditionhirit a
contemporary context. Both AP Language and Comipaosind British Literature emphasize critical
thinking and writing skills that prepare studeristhe ACT, college application essay, and collieyel
reading and writing. Seniors take either AP Litera, World Literature, or AP Language and Compasit
Both literature courses emphasize college-levelyarsaand critique, but AP Literature concentrains
literary conventions, authorial voice, and intettetity, while World Literature uses texts to exgdhe
Self in relation to global political, social, antilpsophical themes. Electives in creative writargd drama
give students an opportunity to express their idgeamsdevelop their own voices.

All courses include differentiation and supportteyss. Freshmen begin with a short story unit tlegirs
with straightforward texts to build skills in anatibn and evidence selection before moving intoanor
complex ones. Teachers model close readings $3 ellad use a variety of techniques to improve stste
abilities to conduct high-level discussions. Eslglieachers use Enrichments to work with studehtsawve
reading and/or writing below grade level. Studewtsking above level are engaged through alternate
projects and more complex text options. Our writegter offers support to students for writing
assignments in all disciplines. Teachers also aageuthe writing of multiple drafts of essays. Payt
English teachers also collaborate with our spesgdalcation program to enable our students with apeci
needs to work in the least restrictive environm8&tiidents are demonstrate significant growth in
vocabulary, reading, and writing.

3. Mathematics:

The math department structures curriculum, coul@gement, in-class and out-of-class experiences to
ensure that all students are engaged in challemgatbematics that goes beyond procedures. Coransgs
from Algebra | to a two-year sequence of colleg@-B¥el courses, includeing computer science, AP
statistics, and AP calculus. Algebra | and Geomesey standards-based grading, which gives weaker
students multiple opportunities to reach high ekq@ms while challenging our strongest studentgebra
I, Precalculus, and Calculus are offered in “BEWI versions that provide a faster pace and more
challenge, while students who need more reviewagdtonors “AB” courses.

All entering students take a placement exam thawstspecific strengths and weaknesses; we usddtet
to inform curriculum as well as to place individstldents. The exam identifies students who know
enough algebra to skip part of Algebra I; we offeam a Semester 2 course the summer before freshman
year. Last year, 80 students enrolled, receivoty Bn introduction to high school math and a Beat
Geometry freshman year. They (and 70 classmategiaiced higher) will get to take AP Calculus before
graduation--a major determinant of college success.

Classroom pedagogy is CCSS-aligned in practiceagusbcontent, emphasizing explanation and
justification. All courses use NSpire+CAS calcalat which are loaned to low-income students; CAS
encourages inquiry and makes higher-level mathsadale to students with poor computation skills.
Courses also use Sketchpad, Mathematica, and Fatbitware to explore ideas and develop conjectures.
Teachers create and post “Khan Academy”-style scaes videos for students to review or preview
material.
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Math teachers collaborate to ensure that all stisdarcceed. All courses use common lesson plans,
assignments, and assessments. Each course teaontrasn planning time to reflect, revise each day’s
lessons, plan the next day’s lesson, and evolveutrent unit. Common assignments help students
between classes to form productive study groupseatablish common expectations for the following
courses.

We have a strong math team (top 2 city/top 10widt, but students can enjoy noncompetitive math i
three outreach activities. Our Saturday “mathleirbrings kids and teachers from all over the tity
Payton. Every December, we host a citywide youtthmasearch symposium; thirteen of our students
presented projects that advanced to the city seitaic And students at all mathematical levelgetiap
and deliver math enrichment activities to math slabCPS grade schools.

4. Additional Curriculum Area:

Payton’s Social Science, Science and World Langdagartments also support our efforts to cultivheed
C’s of our mission.

In Social Science, students become curious anghtfsil global thinkers in response to contexts hwitiin
and beyond our classrooms. Our curriculum provadesxceptional range of impactful “real-world”
learning experiences. Guest speakers have inclugbdtojournalist who documents human rights, Nobel
Laureate Dr. Shirin Ebadi, former Deputy Assistattorney General John Yoo, author William
Kemkwamba, New York Times journalists and Dr. Grggstanton (President and founder of Genocide
Watch). In addition, our students compete in the&e&yo Metro History Fair, and our students redular
represent the State of lllinois in the Nationaltblig Day competition. Since Payton’s inception veséd

had students involved in campaign internships,ipydalicy debates, and election judging. Seveaakh

had opportunities to travel to the New Hampshiimaries, the lowa Caucuses, the Presidential
Inauguration, and the Democratic National Conventidhe Model United Nations team researches global
issues from the perspective of countries they sgmeat conferences and has been recognized for its
performance at the United Nations in New York. iTherk attracted the attention of the UN Secretary
General Ban Ki-Moon, who visited Payton in 2016.2D012-2013, 378 students took AP Social Science
exams; 85% passed with 3 or higher.

Our Science curriculum supports our students’ dguaknt of the essential skills of scientists and
engineers. Students create and utilize scientiGdets; develop complex claims they support witlderce
from investigations they plan and carry out; andstauct knowledge of core ideas such as energy, the
structure and properties of matter, and evolutiwh @atural selection. The pedagogical vision isestd-
centered and constructivist. Collaborative worldget building mathematical models from data, aipply
energy principles to launch hydrogen-powered raglatd simulating natural selection. Furthermdre, t
curriculum exposes students to fundamental knovdeddntroductory, honors-level, courses, leadhment
to delve deeper in Advanced Placement coursesyisiéd) Chemistry, Biology, Environmental Scienag] a
in independent study science or engineering prejecy. design a low cost water filtration systéake a
course in neuroscience). In labs from introducfirysics onwards, students use computerized data
collection equipment similar to what they would irs@rofessional labs. In the 2012-13 school yees-
third of our juniors and seniors enrolled in ondh&f AP Science classes, and 80% scored a 3 loerhog
their AP exam, 20% more than the national avergethe 2013-14 school year, enrollment in the AP
science classes has increased to 50% of the jandsenior classes. Outside of core classes student
achieve national and international recognitiongiogineering: bridge building, science olympiad, and
scientific knowledge in chemistry and physics olyadtests.

To support our students’ appreciation for diveraekigrounds and cultures, Payton students can learn
Chinese, Japanese, Spanish, French, or Latin. idaoyr students are native speakers of Spanish or
Chinese but opt to take a new language at Paytfattigely becoming trilingual. As a result, ités
common to withess a Chinese-American student makimigesentation in fluent Spanish, as it is tossee
Latino student speaking Chinese with visiting dignes or hosting a French student from Alsace.uAbo
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5% of our students take two languages concurrestiyting a new language while pursuing their prima
language at advanced levels. In these classegngtudractice grammar and vocabulary, and create
independent projects demonstrating their cultunayedge and communication skills. Typically, all
instruction within each class is conducted in #drgét language--even during the first weeks ofitse
year, and students use a computerized languaderlaidividualized practice and instruction. Outsithe
classroom, one of our students this year is commgjet senior project teaching French at a locahelgary
school. Most alumni enter college placing out éfdductory language courses, continuing with higbegel
work and studying abroad.

Service is part of virtually every activity in tlsehool. Freshmen English students read There Are N
Children Here to help them understand that thees$ighlighted in Oliver Twist are part of the gd#bric
of many Chicagoans’ lives; in Geometry, they stu@dyer scarcity in developing countries; and our AP
Environmental Science students go on a researcbkanite trip to Costa Rica. Literally hundreds of
students participate in on-campus service clubs) fdabitat and Best Buddies to a unique group that
organizes and runs grade school math clubs in eliemeschools. Our namesake, Walter Payton, wore
jersey number 34; every year, March 4 (3/4) is “Gwwess Day,” and the entire school completes servic
projects around the city. Students reflect thasé¢hprojects do more than just provide “warm fugZier
helping out; they bring our own students togeth&r groups and conversations that wouldn’t happen
anyplace else.

5. Instructional Methods:

Students choose to attend Payton because theyavedwatlenge; our job is to make sure they genit, ta
support them so that they grow. All classes aradtgy but 27 AP courses and a variety of electives
(including two math courses at the college 2004)esesure that students never run out of courgas.
seminars and enrichments also provide opportunitige® beyond, and, each year, about a dozen gtuden
have undertaken self-designed projects or indepdratiedy courses. But we're not satisfied: th@ary for
example, departments have taken extra care toireapable minority and low-income students to A¥d a
other advanced courses.

On the other end of the academic spectrum, semevainterventions have reduced our failure rateslto
time lows. In the classroom, block periods givacteers time to circle around and give studentwviddal
attention, while courses for ninth and tenth gradee designed to scaffold students’ learning with
experiences that ensure equal access, for exapnplgice writing argumentative paragraphs in Emglis
hands-on, exploratory activities in Geometry. Algeand Geometry used to have high failure raigs, b
now use standards-based grading, which allows stsideultiple attempts to meet our high expectations
without penalizing them for starting behind. Lasimester, only three freshmen failed either course.
Standards-based grading also allows us to ratghtteuchallenge for students seeking A’s. Course
materials are available on-line to parents andestigd(via Moodle), and students and parents cartonon
progress through online gradebooks—so kids who trauble keeping assignments and handouts straight
can still participate fully. Math and science skes use NSpire+CAS calculators, giving computalipna
weak students access to high-level ideas.

Outside of class, teachers and students use Ereitiperiods for academic supports; teachers egen si
kids up directly. Scheduling mandatory “homewoltko¢ during enrichment time for students who “forge
their homework has reduced the problem to negkgidlels. Our National Honors Society providesrintp
to students during homework club, ensuring thadestits understand the work they complete.

This year, we’ve instituted a tiered interventigstem for 9th and 10th graders to monitor progriesiy
departments adjust curriculum and instruction, asdress individual students. Our results have been
promising. In the first semester, only three 9thdgrs failed any courses, and only one each; imdiasses,
we’ve connected many struggling students with ptalsand mental health services they need but hadn’t
requested.
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6. Professional Development:

Although our teachers are constantly trying torleand find new content for their classes, the piynfacus
of our professional development is on our classrpomatice. At the individual level, our parent bters
provide financial and substitute support for teashe attend conferences and workshops, arounca@tic
and, when necessary, across the country. We agm# teachers seeking National Board Certificathy
paying the portion of their application fee not emed by the state, and by providing mentoring, oo,
and release periods as they prepare their applicatiTwenty of our current teachers achieved NB&@is
while teaching at Payton, and a total of 25 of #ufull-time teachers are NBPTS certified.

At a school level, teachers and administrators voglkther to identify a schoolwide “Problem of Rice’
that guides professional development. In 2012-2@r3=xample, our problem was “challenging buthdea
tasks” for all students; we discussed the iss@weaty schoolwide PD and every teacher evaluatiogtimg
During educational rounds, which take place weeklgl in which every teacher participates at leaséon
each semester, teachers gather observationalltaiathe rigor and accessibility of classroom tabkis
also calibrate their own sense of what rigor “lobke” and shared ideas about teaching and learriog
example, about how much students should strugdteda teacher intervenes. Thanks partly to these
efforts, the percentage of our students exceedatg standards jumped from 42% to 65% last yeais T
year, our problem of practice is using high-leva¢stioning and discussion techniques, and againgwe
seen substantial improvement.

Our curriculum coordinator designs schoolwide pssfenal development geared towards these problems
and other major issues, so while the English anth&faatics departments have been working to fully
include the CCSS, a series of team meetings hdped&achers in other disciplines learn multielading
strategies to help students read and analyzeitetigir content areas. The curriculum coordinatseo
meets with individual teachers and department®lp $olve problems and create new strategies: riyre
the science department is creating NGSS-alignezsasgnts in the first steps of implementation, evthie
world languages and social studies departmentdeieemining appropriate grade-wide achievement
standards and benchmarks across their differemsesu We're fortunate to have so many expert
practitioners in the building to guide our own gtbwthe most popular PD session of the year isra-mi
conference we design and host ourselves.

7. School Leadership

The essence of leadership at Payton is an unwavesimmitment to student growth. Our principal is
legally and ethically responsible for everythingttbccurs on campus, but many members of our
community have genuine leadership roles. Ouruistibnal Leadership Team (ILT) meets biweekly to
review implementation and success of school-widg@ams. Each month, members of the ILT present to
the school’s Local School Council (the school’s&lb of trustees”, comprised of parents, staff, and
community members). Together, the ILT and LSCenaihd evaluate Payton’s two-year growth plan and
allocate the school’s budget. ILT members alsd l@aekly department meetings about curriculum and
pedagogy. The ILT and departments have emergestadevew academic programs, including three AP
courses, Honors Drama, a team-taught English/S8ciahces course, Honors Dance, and a robust
independent studies and projects program. Ounchfsiocess includes significant input from departitae
and department chairs.

Parents help lead the school via two 501(c)(3)&nEs of Payton (FOP) and the Payton Prep Inigfiiv
Education (PPIE). FOP raises funds and providesdtaas of volunteers for Payton events, and ruresia
program for parents of upperclassmen to mentohfnes parents. PPIE is working to create a $3anilli
endowment to support school functions not finahgslipported by CPS. The principal ensures coloeren
by serving on all these committees.

The current administrative team came to Paytor0itil2 Since then, we've focused professional
development with a school-wide problem of practinder the leadership of a Curriculum Coordinator,
instituted routine interdepartmental observatioms eonversations, increased the number of stuadras
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take AP courses and exams (90% pass), and creatextessful MTSS program. A Language teacher
directs our Global Connections program, which sexast half of our students abroad. We've alspdub!
Payton within the larger community: saving 16 goss in three years of drastic citywide budget cuts
implementing a new teacher evaluation system waittust feedback, and creating an alumni association.
We even negotiated a $17 million building additibat will bring the Payton experience to 100 more
students annually.

At Payton, leadership is not confined to adultaud&nts teach enrichments and seminars alongsidéyfa
members. Student government weighs in on policigersafrom the annual calendar to facilities. $tud
independently lead freshman orientation and adeisorAnd students create organizations, including
Payton Organization for Women and BuildOn, an imd¢ional service club. Conversely, all administrato
teach classes, including the Principal.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Prairie State Achievement Exam
All Students Tested/Grade: 11 Edition/Publication Year: 2013
Publisher: ACT

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets Plus % Exceeds 98 98 96 98 99

% Exceeds 52 37 30 37 44
Number of students tested 138 247 218 243 159
Percent of total students testgd 91 97 96 98 94
Number of students tested wiftR 0 2 0 2
alternative assessment

% of students tested with 1 0 1 0 1

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets Plus % Exceeds 94 96 93 96 100
% Exceeds 31 19 24 24 20
Number of students tested 35 83 79 72 45
2. Students receiving Special

Education

% Meets Plus % Exceeds 67 100 69 89 60
% Exceeds 33 10 8 44 20
Number of students tested 3 10 13 9 5

3. English Language Learner

Students

% Meets Plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets Plus % Exceeds 100 100 98 96 100
% Exceeds 33 17 15 20 26
Number of students tested 27 79 47 51 31
5. African- American

Students

% Meets Plus % Exceeds 88 94 91 97 100
% Exceeds 32 20 8 14 16
Number of students tested 25 66 67 37 31
6. Asian Students

% Meets Plus % Exceeds 100 100 100 100 100
% Exceeds 82 46 44 50 59
Number of students tested 11 13 27 42 22

7. American Indian or
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Alaska Native Students

% Meets Plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets Plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets Plus % Exceeds 100 100 97 99 98
% Exceeds 65 69 58 50 63
Number of students tested 63 71 66 88 64
10. Two or More Races

identified Students

% Meets Plus % Exceeds 100 100 100 100
% Exceeds 46 65 38 36
Number of students tested 11 17 24 11

11. Other 1: Other 1

% Meets Plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets Plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets Plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Prairie State Achievement Exam
All Students Tested/Grade: 11 Edition/Publication Year: 2013

Publisher: ACT

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 97 96 95 98 100

% Exceeds 65 42 48 48 59
Number of students tested 138 247 218 243 159
Percent of total students testgd 91 97 96 98 94
Number of students tested wittP 0 2 0 2
alternative assessment

% of students tested with 1 0 1 0 1

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 89 90 91 97 100
% Exceeds 43 22 34 31 38
Number of students tested 35 83 79 72 45
2. Students receiving Special

Education

% Meets plus % Exceeds 67 100 77 89 60
% Exceeds 67 50 23 56 20
Number of students tested 3 10 13 9 5

3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 100 98 98 98 100
% Exceeds 48 27 34 37 48
Number of students tested 27 79 47 51 31
5. African- American

Students

% Meets plus % Exceeds 84 91 94 97 100
% Exceeds 44 26 30 43 42
Number of students tested 25 66 67 37 31
6. Asian Students

% Meets plus % Exceeds 100 92 89 100 100
% Exceeds 73 46 44 41 59
Number of students tested 11 13 27 42 22

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 100 100 97 98 100
% Exceeds 75 70 80 60 72
Number of students tested 63 71 66 88 64
10. Two or More Races

identified Students

% Meets plus % Exceeds 100 100 100 100
% Exceeds 91 59 50 64
Number of students tested 11 17 24 11

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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