U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Mrs. Elizabeth Webb Peterman
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Spring Avenue Elementary S¢hoo
(As it should appear in the official records)

School Mailing Address 1001 South Spring Avenue
(If address is P.O. Box, also include street addyes

City LaGrang State IL Zip Code+4 (9 digits tota6052¢-276(
County__ Cook Count State School Code Numb_check ISAT boo
Telephone70€-482-271( Fax_708-482-2727

Web site/URL__http://www.d105.n¢ E-mail _ewebb@d105.n

Twitter Handle Facebook Page Google+

YouTube/URL Blog Other Social Media Link

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderMr. Glenn Schlichtin E-mail: gschlichting@d105.net

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name La Grange Sd 105 South Tel. 708-43232
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. David Herndon
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.

NBRS 2014 14IL286PU Page 1 of 33



PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 4 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

0 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

9 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 18 4 22
K 14 21 35
1 28 19 47
2 24 27 51
3 35 21 56
4 29 23 52
5 24 19 43
6 28 19 47
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 200 153 353

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

3 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

9 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

82 % White
5 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 3%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

4

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

aS 346

(5) Total transferred students in row (3)
divided by total students in row (4)

0.026

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school2 %
4 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Japanese and $panis

8. Students eligible for free/reduced-priced meals:5 %

Total number students who qualify: 18

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 8 %

29 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

6 Autism 1 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 10 Specific Learning Disability

1 Emotional Disturbance 0 Speech or Language et

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 5 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 18

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 11

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The mission of Spring Avenue School is to empovedents to pursue their interests, talents andntsea

At Spring Avenue, we celebrate and embrace the pofwhe whole child. We believe in supporting and
nurturing students as we empower them to achiesie iighest potential in every area. We focus @n th
academic intelligence, as well as their physicaltheand their social-emotional well-being. To st we
work with a focus on our vision, a deep care anttem for each child and family, and we reach alana
beyond to collaborate and learn together.

In 2006, Spring Avenue was recognized as the #ddach the Chicago-land area. (For this processy th
had “crunched data for over 1700 schools, evalgatirerything from class size to standardized tm3tls
picked the 115 best,” Chicago Magazine, 2006.)

Spring Avenue's Vision Statement:

» Each student will feel that he/she is a valued mamobthe school community prepared for future
academic and career success.

e Our community will feel pride in our work and expseconfidence that we are good stewards of
their resources.

» Each staff member will make a positive differentéhie lives of our students and their families.

To make this vision come to life, we target fouabareas for our school improvement plan (SIPuggpsrt
our culture, instruction, and progress with thalstu at the heart of all our decisions.

1- All students will demonstrate continuous growatiu achieve college and career readiness standards.

At Spring Avenue, our students achieve at very négbs and our community provides them with the
resources to come to school ready to learn. (828tuo$tudents achieve at or above the 50th peteeanti
our Measures of Academic Progress- NWEA MAP tests.)

Our staff focuses on the goal of academic prodmrssach child. Our professional development igeed
around how to help each child progress at the égdaate of improvement, or beyond. Using Webb's
Depth of Knowledge, we are able to scaffold outringion to challenge students appropriately.
(Nationally, we are ranked in the top 10% for sttdanaking their expected progress on the MAP tests
from fall to spring.)

Spring Avenue School was recognized by the Staliéiradis for the sixth consecutive year and reeeithe
lllinois "Academic Excellence Award.”

In 2009, through a systems assessment, based 8alididdge Model, we were rated by CEC (Consortium
of Educational Change) as a high performing schotiie areas of collaboration, learning and restiltés
systems analysis included data review, parentestughd staff interviews, as well as observationé
classrooms. The feedback provided our staff wiktdje goals. Marzano's Strategies have now conliéeto
on a daily basis, including setting learning gaeith students. Our school will participate in arath
systems analysis in FY15 to help us grow and miaitigh expectations.

2-All students will attend school in a safe, supperand healthy learning environment.

District 105 is committed to ensuring that all $griAvenue classroom teachers and the building ipehc
are trained in Responsive Classroom (RC). Resper@@iassroom is a research-and evidence-based
approach to elementary education that leads tdegresacher effectiveness, higher student achieneme
and improved school climate. We utilize RC throbgbve it Monday, Morning Meetings, Think it
Thursday and whole school meetings every mornirgdooff the day.

Page 7 of 33



On the surveys, 95-98% of our students, parentstaffishare that they feel safe and supportediin o
school. In response to details on our surveys, paated necessary equipment and facilities, inctydin
student designed, parent supported playground egetable garden.

3-District 105 will enhance learning partnershigscbnnecting schools, families and communities.

According to the parent survey, 90% of our paréedsthey are welcome and that their ideas areided.
Parents are involved in several learning eventsidiieg Ellis Island, Poetry Corners, Art Awarenessd
Mystery Reader. Our PTO supports our school’s dgoalsroviding volunteers for family events, running
After 3 Programs, and attending Parent Universibdearn and stay connected.

4-We will recruit, retain and develop a high qualitollaborative staff.

Spring Avenue has increased our student populaakD0 students over the last eight years. Thig/tiro
has been exciting and challenging, and the teaehelsre are experienced, committed and passionate
about their positions. This is confirmed by survags the evaluation process. Our state approvedomeag
program helps retain these quality teachers. Sergegfirm teachers’ desire to stay at our sch@8%{ of
all staff report that they wish to stay at SpringeAue).

There are 3 National Board Certified Teachers @ng@venue. Over 95% of the teachers have, or are

working on, their advanced degrees. All staff mersladtend Professional Development; four have
presented at seminars.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) A strong school performance on both the lIsn8tandards of Achievement Tests (ISAT) and the
Measures of Academic Progress (MAP) is represemtafithe high expectations set at Spring Avenue
School. These assessments measure a studentsgsragd achievement levels, or mastery of gradt lev
standards. Students taking the ISAT can score agrenrinom academic warning, below standards, meets
standards or exceeds standards. This informatilps dentify the strengths and weaknesses of staden
schools and districts. Historically, Spring Aversghool students score in the top 10% of the dtatbe
meets and exceeds category, we average in the &2§é.rOur teachers set high expectations of
achievement and progress in all areas for all stisd&Ve will continue to strive for 90% of our séunds to
achieve at the meets or exceeds levels.

In addition, we measure our students' progressadlyrfrom the fall to the spring, bench-markinigree
times a year. Using the MAP assessment, we aegtalsinalyze students’ areas of strengths andspeed
formulate instructional groupings and determinssiaom and student goals. We strive to rank iridpe
10% of the nation with the MAP assessment on cognaeiss measurements from fall to spring. Thusafar,
have accomplished these goals.

b) The five year data trend for 2009-2012 ISATde®nsistently shows that our students continue to
perform at or above an average of 92% for meeteaodeds in both reading and math. In 2013, Spring
Avenue School averaged 89% of our students meatidgexceeding on the ISAT in both reading and
mathematics. We analyze our data carefully ancheretrends and dips or peaks, as needed. In reson
this analysis, we were able to regroup studengsdifferent way, as we focus on the common cornésski
with improved implementation.

The adjustment of the ISAT performance expectatraised the academic bar for all students across
lllinois. In 2013, students needed to demonstatater proficiency than ever before in order ichethe
threshold of “meets” or “exceeds” on the ISAT assgnt. As a result, school districts throughoatdtate
saw a downward shift of students' scores on th& 20AT as compared to previous years. To illustra
this shift, the results from the 2012 ISAT show@do@rcent of District 105 students met or exceeded
standards in combined reading and math. Undemete more rigorous scoring, 65 percent of our sitgle
met or exceeded standards on the 2013 ISAT. Timsegerformance expectations brought the 2013 ISAT
student results in line with those typically seertlte more rigorous MAP assessment that DistribtHas
given its students over the last 7 years. Inigdrtant to note that these new expectations donean that
our students know less than they did before, otem®capable than they were in previous yearstedal,
the lllinois State Board of Education is simply egpng more students going forward to demonstrate
progress toward college and career readiness stinda

At Spring Avenue, our change in results due tonae assessment expectations of the state of Hlifooi
2013 was not as drastic as those of the overafiatidnstead, we discovered some areas we needed
improve and we were able to concentrate our effortie lower grades for reading and math skillsisT
was most evident in grades 3 and 4, where the nuaflstudents who met and exceeded in 2012 in these
two grades was closer to 95% and down to almo80% in 2013. In addition, these two grades showed a
drop in math, from 97% to 83%. As a team, we aralythe data and concentrated or efforts in pregarin
our instruction to better align with the standdpding addressed by the tests. We hope to seedffoss
reflected in our 2014 scores for grades 3 andbbth reading and math. Our 5th and 6th grade sclides
decrease slightly on average, but was only 4 p&agerpoints lower in both reading and math fordstide
and 1 percentage point lower in math in 6th grade,actually increased in reading from 95 to 98% in
2013. For these grades, we are continuing ourtsftorincrease rigor and problem solving approaches

In addition to the formal, standardized tests (IS0 MAP), we use formative and summative
assessments, as well as observation and aneadetaids for addressing the needs of the studémtihis
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way, we are able to respond quickly and effectiteltheir needs on a regular basis, providing tiagtim
flex grouping to address specific skills and onesae instruction to support or enrich, as needed.

2. Using Assessment Results:

Spring Avenue School uses data from standardiztd irecluding MAP and ISAT, report card information
classroom observations, developmental continuuihjradividual classroom assessments. Each piece of
data is used to help determine the needs and #teeafySpring Avenue students and evaluate streragit
weaknesses both as a whole class, or grade, ardiadividual. These pieces add to the viabilftpor
curriculum because teachers, with the assistanspeatfialists and administration, analyze the datéhe
strengths and weaknesses and use that informatiter their teaching to maximize the impact & th
curricula. In addition, all of these pieces ofedate used regularly to determine student learomeg time
and help inform our instructional focus throughthg year. Three times a year, a team of specialigts
grade levels gather to analyze this data in a fbata Day setting. Each grade level discusses daga
and celebrates achievements and brainstorms waysdbchallenges. This has proven to be an amazing
resource for both classroom teachers and spesibakstause they are all in the same room, workiwgis
the same goal-making Spring Avenue School better.

School District 105 and Spring Avenue works closeith the Consortium of Educational Change (CEC) to
use a continuous improvement cycle to monitor twalent data, set SMART goals and action plans,ewhil
monitoring achievement and progress throughouyéiae. To complete this work, a 2013-2014 building
leadership team was created, consisting of classteachers who have been trained on the systems
analysis process through CEC. Their goal is to thagrocess, evaluating the successes and magliigin
needed, using the information about collaboratiearning and results from the CEC training.

Our community is integral to our success at Spfingnue. We believe that our policy of keeping our
community and staff involved with our continuinggmvement process by informing them every step of
the way has created a very strong parental suppstém for our students and our staff. We commuaica
through various ways, including: newsletters, repards, progress reports, parent letters, weakty &nd
RC checklists. In addition, we are committed tanlgeransparent and post our data reports on ousitesb
in the form of a dashboard to be shared with akefholders. The administrators share our suctessss
and action plans at monthly PTO meetings and withdastrict administrators, as well. Through our@T
presentations, parent universities, training forepts, and monthly parent collaboration meetingshave
committed to the partnership of learning together.

3. Sharing Lessons Learned:

District 105 values professional learning commusithind supports collaboration among all staff.ifist
Staff members join together throughout the yeac@diaboration, focusing on CCSS and student
assessment to ensure that we are providing the selmeurriculum and instruction for students aesrtse
district. Teachers are encouraged to attend trgitmimmprove their instruction and knowledge. Uploair
return, they are expected to train or share witleagues within the district or outside of the didt

One association that has helped us tremendouslglaadjiven us a chance to share our knowleddleds
CEC. Through this organization, we have sent teauh$o help other schools evaluate their own pregre
towards a goal of a being a vibrant and effectol®sl system. These teams not only help the otterdds,
but also return to our district better able to aaé our own school’s journey toward this same.goal

We have our share of experts at Spring Avenuettadhave provided PD to other schools and at nagjio
and national conferences. Our librarian spokecatrderence about the success of our summer library
program. Our sixth grade National Board Certifieddher spoke at a regional technology conference,
organized a “Share Your Tech” event at the ICE emfce and has applied to attend a National Summer
Institute about technology in the classroom. Oimgipal has provided writing consultation and seanin
throughout the suburbs over the last ten yearsddhition, our Reading Teachers have presenteditpeds
for improvement towards balanced literacy and diffiéiation for the many levels within the classr@om
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The Gifted Coordinator has provided Professionaldl@pment for staff about the differences between
giftedness and high achievers and how to meet tfifseent needs for our students. This year, odr K
Math Specialist planned and presented in all tamehtary buildings to share ideas that would endn#me
math instruction for teachers to understand the t@omCore instructional shifts.

Our Social Workers have given presentations ta@tmemunity about Bullying, to help parents and tessh
learn ways to support social-emotional concerrihénschools.

All staff steps up to the plate when the requeggalled about what is needed from our commuiiitgm
sessions about stress and anxiety in our childoemelping with homework and how to support outyear
readers, teachers are eager to share their knosvigitly the parents at our Parent Universities.

4. Engaging Families and Community:

As part of our #1 School award from the Chicago &kage, we were spotlighted for “Parent Power." We
embrace this on a daily basis. Our parents are Rriowupervise the running club, teach at the Adter
classes, facilitate the Field Day centers, propidea on Fun Lunch days, run the Book Fair and rimga

the Fun Fair. Our Math and Science nights are ddsgeour PTO, and are open to all schools. The
community attends en masse.

The most unique and supportive program that our Biy@nizes is the After 3 program. During the menth
of December through March, students attend clabs¢sre taught by parents or teachers after thdae
school day is out. We have an 83 year old grandenatho teaches students the art of cooking thr@augh
class called “Dough with Della.” Some students hiaeen attending this class for all of their sevearg at
Spring Avenue, a very cherished memory for therthe©examples include teachers and parents wha run
yoga club, math club, chess club and knitting cthging this After 3 program.

Each year our PTO also sponsors an author visit. lifrarian works collaboratively with a small
committee to secure a local or nationally knowrhauto visit. When Ralph Fletcher visited, we it
parents and teachers to have lunch with Mr. Fletdhe asked him about motivating boy writers. Tuess
inspiring to all teachers and parents as we redlizat together, we could create strong writeralladur
children.

Our lllinois 5 Essentials rating for Involved Farmad was VERY STRONG with a score of 98. We are very
proud of the efforts of the community, our stafflantire student body in keeping this as a priddtythe
success of our school. We realize on a daily khaisour families and their high involvement hegeh the
goals of the school focused on students and teiradi progress as individuals who are preparimgte
future.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

D105 is committed to the Common Core State Staisd@@SS) and aligning our curriculum and
instruction to these standards. The purpose oftadpfhe Common Core State Standards (CCSS) was not
simply to align with other states, but rather tiseahe bar in all grades to ensure that our stsdee

receiving a relevant and rigorous education. Tdepton of the CCSS means that D105 students will b
better prepared to meet the demands of collegematidd work place in the 21st century. Specifia®s
spent on formative assessments and grouping stjdeaording to individual needs for sets of skills

each of the curricula areas.

To maintain a focus on our learning standard arad: gdl students will demonstrate continuous growtid
achieve college and career readiness standardsdvi® encourage our staff to commit to these new
standards and levels of rigor and then accepthihages that were necessary to implement these new
standards.

To ensure our staff was prepared for the CCSSuctsbinal shifts we provided time, resources, angpsu
for each curriculum committee to meet and creattustional blueprints for the 2013 school yearefQhe
summer, every teacher in the school district pigdted in the renewal of our blueprints focusinglos
CCSS in one curricular area or another. Througtimiyear, the Teacher Academies have been the
continuation of this renewal process. Teacher droe, participation and ownership remain at a lagél.

The following, are the highlights for each area:

ELA: By integrating a Balanced Literacy model,reasing writing instruction and expectations actbes
curriculum, and reorganizing leveled reading materior guided groups we are able to fully suppivese
new standards. Teachers are able to help studemease and diversify the level of thinking, thueating
broader thinking skills for literacy because they atilizing Webb's Depth of Knowledge to create an
analyze questions and answers. Because our highievars have surpassed the grade level expectation
teachers have to focus on helping them to deemndbmprehension and expand their ability to afate
the full depth of their understanding.

Math: Training and attention has been given tgeagogical shifts demanded by CCSS which are Focus
Coherence, Fluency, Deep Understanding, Applicaiod Dual Intensity. Reflect on our guided model i
Literacy to help teachers implement guided matletpres and continuing our quest in answering why
processes work and providing evidence for conchssidOur Math Specialist provides coaching expegen
to expand our knowledge on performance tasks arating open ended questions. Students are asked
"Why?" "How?" and "What should you do to fix this® they grow as mathematicians.

Science: We have worked to increase teacher kngeled Next Generation Standards and integrate ELA
and Science due to the focus of non-fiction in@@&SS. We also support the varied abilities of reatdg
using leveled non-fiction materials and we haveraggd our nonfiction libraries.

Social Studies: Teachers use TCI curriculum whsotiesigned to reach learners of all abilities bgagis
multiple intelligences teaching strategies andaedebased active instruction. This curriculum gieer
teachers the tools they need to turn their sotigias classroom into an engaging and stimulating
experience for every student. We also focus omeghding CCSS that integrate strongly with sociadts.

Fine Arts: Music and Art teachers are increasimrttechnology use which provides higher engagement
and interest levels. Teachers use the Illinoieg&ndards and align curriculum to educate. They a
resourceful in purchasing equipment and maternswill include all levels of learners.

Technology: Teachers utilize technology throughbatcurricula to help students express and exgaid t
ideas and individuality. This technology takes méonyns but the instruction is always based on the
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learning standard, not the technology, as the @oly is used as a tool to further their learnimgt, an end.

Physical Education/Health/Nutrition: Elementary te&chers are collaborating to develop units thesdter
consistency across the district. PE teachers amg &ness Gram to monitor students' progressiestis
are also setting goals using their Fitness Gram. dat

2. Reading/English:

Spring Avenue is using a balanced literacy modelddress the needs of all our learners. Due téattie
that this model is researched based we know itpalide us with the tools and data we need to Gu@p
wide range of students' reading abilities. A ba¢ghliteracy approach to instruction provides stisl@rnth
daily opportunities to engage in various reading ariting activities to help them communicate more
effectively. In our balanced literacy frameworlydnts participate in read-alouds, shared readinged
reading, independent reading and word study. litiaddthey engage in modeled writing, shared wgti
interactive writing, guided writing, and independemiting. During balanced literacy instructionetie is a
gradual release of responsibility over time asstibdent becomes more independent. The role ottdeher
is to model, guide, and coach before studentsskedato work independently. Finally, the balandeatdcy
framework provides teachers with the foundationirieggrating instruction that will support the goaf the
common core state standards.

We are able to use assessments to determine wibadnss are performing below grade level, at giadel
and above grade level. For students reading bgtade level, we use the RTI process to address thei
needs. We use researched based interventioniptolose the reading gap. Students receive amdext
dose” of reading instruction. This extra readingtiuction is administered outside of the students’
classroom reading instruction. Through progressitaong, we are able to see how these students are
responding to the intervention(s). As studentselihe gap, we are able to slowly withdraw the
intervention. If students are not responding witttervention, we will find a different interveati to
address their needs.

For those students who are achieving above gragg lee provide them with enrichment opportunities
through small groups, differentiated work, intedeased projects, research activities, higher leeglle
novels, literacy conversations with buddies, onene conferences with adults, and reading response
journals. Eventually, students are able to degigir bwn challenging questions, based on Webb’stbep
Knowledge. Students are taught how to run their cemversations, explore the various literacy gaals
go beyond the expectations. In addition, studemtskown how to set reading goals including expbpri
more genres, increasing reading stamina, respondiliigrature, or conducting a lesson. Thesecamint
goals are expected at all grade levels, K-6.

3. Mathematics:

For improved instruction, Spring Avenue teacheesfacusing on the eight mathematical practicegén t
classroom. In District 105 the eight mathematicakfice standards are the guide to high qualityhmat
instruction.

* Make sense of problems and persevere in solving the

» Reason abstractly and quantitatively

» Construct viable arguments and critique the reagpaoi others
* Model with mathematics

» Use appropriate tools strategically

» Attend to precision

* Look for and make use of structure

» Look for and express regularity in repeated reaspni
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Given the new environment that CCSS has providedhave worked diligently to make sure that our
instruction and our curriculum are not only chadjeny each and every one of our students and ayeeali
with the Common Core Standards, but are also ageatportunities for children to problem solve dnade
meaningful conversations about mathematics. Therenany ways in which we attempt to accomplish this
momentous task.

To determine our students’ needs, we use many mesada the classroom there are both formative and
summative assessments, from exit slips to handigesto lengthy pretests, which help to determine
groupings, to the end of unit tests, which evaleateh student's understanding of that unit. Teacklso

use the NWEA MAP data to help to define strengtits\eeaknesses both as a whole and as individudls an
then use the Descartes to ensure accurate covafrttgeematerial.

To best meet our students’ needs, use of our resswary depending on the teachers’ and the stsident
needs and are always focused on utilizing the emgithematical practices recommended by the CCSS.
MAP data is also used by teachers to analyze #truittion, depth, successes and areas of improveimen
addition we have set a strong focus on enablingdrigevel discussions within the mathematics ctassr
to extend and further define concepts and proce$seis end, we have a math specialist for gr&dds
who works specifically with teachers to facilitdtest instructional practices to better meet mattiema
needs for all students. In addition, our math sgestihelps to identify and enrich students inkhé grades
that have exceptional math abilities by workingselly with the teachers to create an atmosphereathey
will continue to thrive.

4. Additional Curriculum Area:

The mission of Spring Avenue School is to empovedents to pursue their interests, talents andntsea
Our commitment to support each child as they aehibese dreams is accomplished, in a large pat, wi
the use of technology. Teachers are becoming aigipladept in using technology on a daily basis,
sometimes all day long and in each curricular area.

Currently we have 25 desktop computers in a stateecart computer lab and we have 46 laptop/natkbo
computers on mobile carts for student use. Evexyscbom, including the library learning center, &as
Promethean interactive board and projector. Sphvenue grade level teachers have Elmo document
cameras to share, as well as video and other ptagtiog equipment used for students’ presentatiotess
We have a wonderful assortment of software andcsifgh®n options for our teachers to use and irgegr
into their lessons to enhance student engagement.

Using modern technology, students can express #leassvisually and aurally. For example, when mgkin
videos on Animoto, students have to decide whickiand background to choose and why it fits the
theme of the story, and then they have to defegid teasoning. In addition, students are leartongse
different modes of expression, taking what theyrldeom one type of application to another. Foareple,
knowing how to do PowerPoint and then using thdigp them create Prezi. Our students use many
technological tools to express their ideas by n@Kower Points, recording and editing spoken word,
creating videos, using digital photography, commgjland editing class newspapers; they are alspingjl
many Web 2.0 tools to present their ideas, sudlasberize, Prezi, Animoto and Tagxedo.

We embrace the idea that these forms of technaagport our children in a deeper learning process a
that they are able to solve problems and issutsegsexplore the larger world around them. Helping
students research and compare information thatwhielzave to use to make decisions, solve problant
function in a college and career ready capaciigigjorating for all.

b) Our Preschool Program is a part of our schodlare that we have been able to grow to understand
these young learners explore their surrounding&l liendships, and increase their independenoe okir
preschool program, we use a research based pragidéed Creative Curriculum, and align our lessans t
the Kindergarten Common Core Standards in matHiemedcy. We also follow the new Early Learning
Developmental Standards that were developed anohattee ISBE website, which cover the 8 learning
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domains for early learners. In addition, to leawrenabout these young students, we use an online
assessment tool called Teaching Strategies Gold.tdbl shows the growth and progress that students
make throughout the year. Teaching Strategies G3llHased on research-based objectives that fedirwi
the domains of learning: Social-Emotional, Physitahguage, Cognitive, Literacy, Mathematics, Socéen
& Technology, Social Studies, The Arts, and Englishguage Acquisition. These objectives are predict
of school success and are aligned with the Comnuoe State Standards and lllinois State Early Leayni
Standards. These objectives help teachers focushahmatters most for children’s success. Teaching
Strategies GOLD can be used to support all typdsashers, including children with special needd an
children with advanced knowledge and skills. Wigaghing Strategies GOLD online, teachers can:

» gather and organize meaningful data, includingnenfiortfolios where children’s work can be
stored,

» scaffold each child’s learning,

» determine if a child is making progress and compaeechild’s knowledge, skills, and behaviors to
those of most children of his or her age,

* recognize children who might benefit from furthgakiation, and

* generate reports that can be shared with families.

The Preschool and Kindergarten teams are meetingehar to ensure better transition for our stuslénb
kindergarten. We are striving to ensure the stisdare kindergarten ready! As a district, we aymg) to

be more consistent within the preschool programthedndividual kindergarten classrooms in detemngn
if our students are kindergarten ready when thaydehe district preschool programs. We are deuedp
an assessment in the areas of social emotionalagenent and academic readiness in math and literacy
This assessment will be given at the end of presddad the beginning of kindergarten to check tatus
and areas of need. This way we will be able terdane if the child is kindergarten ready by megtihe
same progress on the test as when he/she left prefksome regression has occurred over the summe

Some indicators of program success are progressdsWwEP goals, Early Childhood Outcomes, and the
growth recorded in Creative Curriculum reports.
5. Instructional Methods:

In schools with strong Ambitious Instruction, clessnust be challenging and engaging. The instructio
clear, well-structured, and encourages studertisitd and apply knowledge. When combined with a
supportive environment, Ambitious Instruction hias most direct impact on student learning. True
ambitious instruction is well-defined with clearpectations for student success, interactive, andwages
students to build and apply knowledge, well-paeew], aligned across grades.

As part of our School Improvement Plan (SIP), antesponse to data and surveys, Spring Avenueeticid
to target rigor and engagement to improve instoneti methods. In selecting these two goals, we
determined our levels of understanding first, drahtthe process by which we intended to become more
skilled in both of these areas.

In a book study format for professional developnarpring Avenue, teachers studied the book, Rigor
Made Easy, by Barbara Blackburn. They learned andthe statement, “Having high expectations starts
with the recognition that every student possedsepadtential to be his or her best, no matter wgrigjor
Made Easy, p. 9). There is an emphasis on higlei-tpiestioning, open-ended questions and more
thoughtful consideration as to how teachers shmggdond to student questions. By scaffolding sfiate
teachers consider such items as asking guidingiqneschunking information, writing standards as
guestions for students to consider, and providngguaization tools to support all students.

By using the Charlotte Danielson model for selgm@nd formal evaluations processes, we have b#en a
to more accurately define what true engagementlaoki sounds like in the classroom. For exampde; fr
Charlotte Danielson’s model, (Enhancing ProfesdiBnactice) teachers have implemented ways to help
students take initiative to influence the formatadnnstructional groups and initiate the choiceation
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of materials to enhance their learning.

As part of this process, teachers observe one anasithey implement these practices and sharbdekd
with one another about their levels of succesinglso. Open discussions are based on the teatiiers
desire to improve, thus providing students withdhabitious instruction they deserve.

Last year, as part of the 5Essential Survey resstang Avenue was rated as STRONG in the area of
Ambitious Instruction, with a score of 72. Our g@ato improve this rating even more as our SIP is
centered around improving instructional methodsofarstudents' success.

6. Professional Development:

Professional development happens at three impdeteelts: district wide, building wide, and at thexde
level. Certified and non-certified staff have thgportunities to receive professional developmedt an
training. This training or learning is developedtbg Principal Team, Student Services Director, ELL
Coordinator, Director of Curriculum, Technology Tigaand District Specialists.

At the District level, teachers have the opportututtake part in ongoing teacher academies tteat ar
facilitated by outside consultants or the Dist@eirriculum Director. These have included STEM, Sces
ELA, Math, and training on best ways to utilizedstat data (NWEA tools). In addition, a core grofip o
teachers and administrators have been trainee alistrict level in the Common Core State Standards
(CCSS), by the Common Core Institute. Doing thagntthe trainer model, we are able to participata i
high level of discussion in a smaller, managealdeig, and then design professional developmerador
staffs. This model has been extremely well recebvadl staff members share their confidence in legrttie
expected information to advance in CCSS.

As part of our School Improvement Plan (SIP), antesponse to data and surveys, Spring Avenueetécid
to target rigor and engagement to improve instoneti methods. In selecting these two goals, we
determined our levels of understanding first, dmhtthe process by which we intended to become more
skilled in both of these areas. Our school basefkgsional development also consists of book ssudie
research, and discussion around the Charlotte Banienodel. These resources have provided us with a
rich and useful process to implement peer obsemsitiwalk-throughs and increased accountability. Ou
discussions during SIP meetings are centered atingrehsing our knowledge and moving students
forward. In addition, we have had several trainialgsut Bloom’s Taxonomy and Webb’s depth of
knowledge. Teachers explore the integration ofatlregher level thinking tools.

Grade Level Professional Development includes pitaa, data review, consultation with support staff
focus on the individual child’s needs, and revidwhe district goals and initiatives. This collahton
helps to support teachers’ efforts and provides@ict perspective. Teachers focus on the bluetpfrom
the summer work and begin discussing necessargtatnts and extensions for the standards.

According to our 5Essentials Survey, Spring Avewas rated as VERY STRONG, with a score of 89-
professional development is rigorous and focusestudent learning.

7. School Leadership

In schools with Effective Leaders, principals aeddhers work together to implement a shared vigmon.
such schools, people, programs, and resources@usdd on a vision for sustained improvement. Lesade
practice shared leadership, set high goals foritguaktruction, maintain mutually trusting and pestful
relationships, support professional advancemerfafrity and staff, and manage resources for swetai
program improvement.

During our SMART GOALS academy, we were encouragedulild a Building Leadership Team (BLT)
that would specifically address our SIP and devefeghods to create necessary change and focusd®war
our vision. This team consists of veteran and teaghers, a physical education teacher, resouschedes
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and administrators, for a group of 12 members. EBaeimber has been trained by the CEC, to help other
systems as they evaluated collaboration, resuttdemmning. Spring Avenue staff feels that we aréhe

right path to building and maintaining strong leaddaroughout. Because our BLT is learning together
about authentic and meaningful goals, we believamgeble to influence all teachers in a way thlt w
provide support and encouragement, and empower tihgnow with confidence. To do this, the BLT began
work on evidence based goals that could align withpurpose. In asking the questions critical to a
Professional Learning Community: (What do we waetc¢hildren to know? How will we know if they

know it? What will we do if they know it? What wile do if they don’t know it?), we are able to fean
data that can be measured, attainable and timetycahbine our knowledge and research to develop new
strategies for improving what we are doing with geal of moving all students forward.

The most powerful component of this BLT was theppgeful intention of designing SMART Goals and
helping students begin to design their own SMARBIGOThe implication of having students design,
maintain and measure their goals has been ins@ndgrery rewarding.

We believe the core group of leaders is just thedfwour leadership plan. Each teacher owns andarab

the desire to set goals and help students set,dbatsbecoming a leader. Each student is leatmmgto
set goals and manage their own learning, thus biegoaleader in their journey of learning.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 3
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus(+) % Exceeds

80

95

97

98

91

% Meets

55

41

17

30

51

Number of students tested

49

46

46

44

43

Percent of total students testgd

100

100

98

100

98

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus(+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus(+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus(+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus(+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus(+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus(+) % Exceeds

% Meets

0

Number of students tested

0
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7. American Indian or
Alaska Native Students

% Meets plus(+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus(+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus(+) % Exceeds 81 94 97 100 93
% Meets 58 36 11 36 50
Number of students tested 40 36 36 36 40
10. Two or More Races

identified Students

% Meets plus(+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus(+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus(+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus(+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studested in the white subgroup are spread out in
the other subgroups, too few to put into one osldgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 4
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

86

100

96

98

91

% Meets

63

33

40

64

58

Number of students tested

43

45

45

44

33

Percent of total students tested

100

98

100

98

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 89 100 97 95 96
% Meets 60 33 43 60 31
Number of students tested 35 36 35 40 26
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 5
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

96

100

96

94

100

% Meets

39

43

64

52

63

Number of students tested

44

44

44

33

38

Percent of total students tested

98

100

98

100

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 94 100 95 100 100
% Meets 36 41 62 52 58
Number of students tested 36 34 39 27 33
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 6
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

94

93

92

100

98

% Meets

54

39

30

46

40

Number of students tested

43

41

37

39

38

Percent of total students tested

100

98

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 94 95 96 100 100
% Meets 61 38 33 44 42
Number of students tested 33 37 30 34 33
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 3

Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

93

91

95

93

91

% Meets

48

49

41

41

49

Number of students tested

48

45

46

44

43

Percent of total students tests

d 100

100

98

100

98

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 86 95 97 94 95
% Meets 48 49 44 44 50
Number of students tested 40 35 36 36 40
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 4
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

79

98

96

91

95

% Meets

51

29

36

32

49

Number of students tested

43

45

45

44

33

Percent of total students tested

100

98

100

98

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 82 98 94 95 100
% Meets 51 25 34 30 54
Number of students tested 35 36 35 40 26
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 5
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

94

98

94

94

100

% Meets

30

27

23

39

40

Number of students tested

44

44

44

33

38

Percent of total students tested

98

100

98

100

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 95 98 92 100 100
% Meets 28 27 18 41 36
Number of students tested 36 34 39 27 33
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 6
Publisher: Pearson Education

Test: lllinois Standards Achievement Test

(ISAT)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus (+) % Exceeds

98

95

95

100

98

% Meets

49

32

46

36

45

Number of students tested

43

41

37

39

38

Percent of total students tested

100

98

100

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

2. Students receiving Special
Education

% Meets plus (+) % Exceeds

% Meets

Number of students tested

3. English Language Learner
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

4. Hispanic or Latino
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

5. African- American
Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

6. Asian Students

% Meets plus (+) % Exceeds

% Meets

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus (+) % Exceeds

0
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% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
8. Native Hawaiian or other

Pacific Islander Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0
9. White Students

% Meets plus (+) % Exceeds 98 94 100 100 100
% Meets 52 24 47 32 42
Number of students tested 33 37 30 34 33
10. Two or More Races

identified Students

% Meets plus (+) % Exceeds 0 0 0 0 0
% Meets 0 0 0 0 0
Number of students tested 0 0 0 0 0

11. Other 1: Other 1

% Meets plus (+) % Exceeds

% Meets

Number of students tested

12. Other 2: Other 2

% Meets plus (+) % Exceeds

% Meets

Number of students tested

13. Other 3: Other 3

% Meets plus (+) % Exceeds

% Meets

Number of students tested

NOTES: The students not shown in total number of studimsted in the white subgroup are spread out in
the other subgroups, too few to put into one osiiagroup.
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