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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.

141A264PU Page 2 of 23



PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

3 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

12 Number of years the principal has been ifhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 36 31 67
K 28 25 53
1 26 30 56
2 30 40 70
3 36 31 67
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 156 157 313

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

0 % Black or African American

2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

96 % White
2 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 10%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

20

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 12

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

32

(4) Total number of students in the schoo
of October 1

as  3p4

(5) Total transferred students in row (3)
divided by total students in row (4)

0.099

(6) Amount in row (5) multiplied by 100

10

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:46 %

Total number students who qualify: 117

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 6 %

20 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 0 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language et

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 16

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 15

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 95% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size

Enrolled in a 4-year college or university

d

%

Enrolled in a community college

0

Enrolled in career/technical training program

D%

Found employment

0%

Joined the military or other public service

q

%

Other

0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.

Page 6 of 23



PART Il - SUMMARY

South Central Calhoun (SCC) Elementary servesrigchool- 3rd grade students of the Rockwell City-
Lytton and Southern Cal School Districts under alefgrade sharing agreement. As a combined distric
SCC covers 435 square miles and enrolls 911 stedg@hb of whom attend the elementary.

Our rural communities strongly value education amgport our school even during recent years of
declining enroliment. Employment opportunities faiely limited to farming and blue collar jobs, tbu
families are attracted to the quality of life hekerime is low and a sense of belonging is highaniyl
community organizations operate to provide oppatiesfor our citizens.

The students at our school are diverse in ternesohomics and abilities, but they are very connketighe
community, school, and each other. They are dageners and active in school and community awit
From their first year in preschool, our studentsiiethe expectations for respectful, responsilold,caring

behavior, and they demonstrate these charactes tediably.

The mission statement of SCC Elementary is, “Totrtreephysical, social, emotional, behavioral, and
intellectual needs of every child, every day.” Shiission is the driving force for every teachess Hriver,
cook, custodian, and support staff. In fulfilliigwe’ve accomplished our vision: “To be a schatlere

staff and students excel and parents and commeaaig,” To be sure, our students excel both acawgiyi
and in character. Our teachers excel at improstadent achievement and in creating a caring
environment. Our parents and community care adchievement student data and the needs of individua
students.

Our school, as well as our community, has a loadition of pride. From the well-maintained builgiand
grounds to the student art work displayed in tHevaas, from the Behavior Honor Roll published et
newspaper to the student achievement graphs dexpltyBoard meetings, our stakeholders take both
ownership and pride in what happens at SCC Elemenfacontinuous cycle of setting goals and
celebrating successes is the culture of our school.

Whole-grade sharing, beginning in 2012, was an nmapb milestone for our school. Several years of
declining enrollment had resulted in decreasedmaee In order to maintain quality programs, RCald a
Southern Cal began the sharing process as a stapdteonsolidation. Changing from a PK-6 to a PK-3
building in 2012 allowed us to hone our focus orlyeehildhood. Multiple sections at each gradeelev
facilitated richer collaboration among teacherbar$ig also allowed us to maintain and expand @mogr
like visual/performing arts, Reading Recovery, aitte | Math.

Our building’s biggest strength is its professigraking staff. The 35 full-time teachers arehaghly-
gualified and experienced. While there is littientover, there is not stagnation. All teacheesd®dicated
to life-long learning, actively seeking new theerand practices for improved teaching and learning.
addition, we have an amazing cadre of paraprofealsavho support teachers and students. Because of
them, students are taught in smaller groups areiveenore individualized, targeted instruction and
personal attention. The safe, nurturing, and ehgihg environment that the staff has created is
foundational to the academic success of our school.

A track record of academic excellence, as measwyedandardized test scores, is only one of ourath
major accomplishments. We've aligned the currioylstaff, and professional development of two
previously separate schools. We've establishadladuality preschool where all children, includiHgad
Start and special needs kids, learn together gvaldpmentally appropriate environment. We've
developed a multi-tiered system of interventionsaftademic and behavioral deficits. An after-s¢hoo
reading program, staffed by volunteer senior aitizénas been operating for five years. A summeoac
program has been started to meet the needs afkagttidents. We’ve created opportunities for comityu
connections through partnerships like the Fostan@parent program at a local nursing home. Thrailigh
of the changes and challenges of the past few yearschool has adapted and thrived, a notablegbea
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of what can be accomplished when the communityeshutators work together.

SCC Elementary is worthy of National Blue Ribbon just because of what we have done but also becaus
of what we will do. We will never be satisfiedtiviour accomplishments but will keep working to noye
teaching and learning. Currently, we are assesusrgs and developing goals and professional
development plans for the 2014-15 school year. W&/givited a consultant to evaluate the safety and
security of our building, and we’ll be acting orosie recommendations. Our preschool teachers leaanb
working toward a four-star rating on the QualitytiRg System. National Blue Ribbon recognition wbul

be a great source of pride and affirmation forgiudents, staff, and community. It would not, hegre be

a point of arrival but rather a checkpoint on therpey of continuous improvement.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Our school uses "lowa Assessments" as our siindd test for accountability to the State. Threeé
levels of performance are non-proficient, profitjemd advanced. For mid-year testing at gradeethron-
proficiency in mathematics is defined as a standacde between 125-172, proficiency as 173-197, and
advanced as greater than 197. For mid-year teatigcade three, non-proficiency in reading isrudias a
standard score between 125-169, proficiency a2080and advanced as greater than 208.

Beginning in 2001, the lowa Department of Educatieha trajectory of annual targets for each imdial
school. Because RC-L and Southern Cal were anskifireperating as separate districts, data fer th
combined SCC district are not available. Only daden the RC-L school is addressed in this appghcat

Over the past five years, our school’s 3rd graddigiency rate in math has been at or above (by%ithe
State’s yearly target on our trajectory. Our sd¢lsdgrd grade proficiency rate for reading has bator
above (by 2-17%) the State trajectory for fourhaf last five years.

The State’s data warehouse, EdInsight, provideadditional comparisons. Each of the past fivageaur
3rd grade math proficiency rate has been 6-14%eabwy average for other schools in our Area Edocati
Agency (AEA) and 8-12% above the State average. 3@lgrade reading proficiency rate has been 11-
17% above other AEA schools and 12-17% higher tharState.

Although SCC Elementary has consistently met oeesed State standards, our District standardare f
100% proficiency for all students and >25% of stug scoring at the advanced level in both reaalim
math. We have been able to achieve <10% non-peafiovith few exceptions, and we have met the
standard for the percentage of advanced students.

b) With the relatively few number of students ¢églsper grade level, our scores are particularlgeqtible
to variances in groups of students. While this @sak more difficult to draw valid generalizatiomsir data
tables do indicate three significant trends.

First, our scores are consistently high in comparie® State and AEA averages with about 90% of our
students at or above the proficiency mark and abd% at the advanced level. While changes of 1aB8o
not significant trends, the dip in 6% that occurredeading between 2012 and 2013 warrants addition
analysis. Most likely, it results from a combimetiof student factors, the start of whole-gradeisgaa
stronger focus on math, and revisions to lowa Cditeere is also a trend of declining scores abthesth
grade levels, but with these grades now at the lmisithool, the efforts to address the trend areryhe
scope of this application.

Second, it can be noted that students who qualiéiettee/reduced meals (FRL) were less likely¢o b
proficient than students of higher economic staflisis was particularly true from 2008-2010. Taless
this trend, our staff studied DuFour’'s book WHATHEYET TAKES and established a “no-excuses”
philosophy for closing the gap regardless of studankground. We created a response to interventio
(RTI) system for all students. We dug into ouradateated multi-leveled interventions, and essabklil
protocols for progress monitoring. The results wasasurable, and by 2011-2012, there was no gap
between students who did and did not qualify fo F®ur system of RTI will continue to provide afte
school and summer school options (including trartagon) for non-proficient students at no cost to
families. We are also pleased that EdInsight ftatthe past five years indicate that our 3rd greBé
students achieved higher than both AEA and Stageages in math and reading; and the gap between our
FRL and non-FRL students is smaller than the aweAdfA and State gaps.

As a staff, we are aware of the changing demogeapifiour student population, with an increasinmber
of students coming from cycles of generational piyveln response, we are referencing Ruby Payinedik
BRIDGING POVERTY. Through our implementation o&tBtate’s School-Wide Positive Behavior
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Intervention/Supports, we are explicitly definingdateaching the middle-class values and expectathoat
are pre-requisites for success in schools. Thasare leveling the playing field for students dfeslonomic
backgrounds. Furthermore, we are attempting twaté the effects of poverty by partnering withiabc
services agencies to deliver programs like the Rartk of lowa’s “Backpack Buddies” and the
Department of Public Health’s “I-Smiles.”

Third, there is a correlation between the perceofigient and the number of special education sttgla a
given year. We have reconfigured our RTI systerthabinterventions are layered. Special edunatio
students now receive core instruction plus Tientirventions plus Tier Il (special education)
interventions. All teachers, not just the speetication personnel, share the responsibilityHferi¢arning
of special education students. This is a significhift in thinking and practice that will contieto impact
the results for our special education studentdodking at five years of EdInsight data, our matia
reading proficiency rates for 3rd grade speciakatlon students are below the annual targets stteby
State trajectory for 100% for 2014. However, otafigiency averages are 1-12% above the State gesra
in math and 10-60% above in reading.

2. Using Assessment Results:

a) In addition to using lowa Assessments, we useru of school-wide and classroom assessments to
monitor student learning, adjust instruction, eatduschool performance, and inform stakeholders.

Teachers have a thorough knowledge of formativessssent practices and implement assessment for
learning in their classrooms daily. During comnpdenning times, grade level teams use this infoionat
to plan the grouping of students as well as thedand pacing of instruction. Teachers also usadtive

assessment results to engage students in selfagiesand goal setting. Accelerated Reader quizrath
fluency checks, level word tests, and IEP probesame examples.

School-wide assessments are administered on amlssthedule to monitor individual student learning.
Preschool screening assessments include Ages agesStndividual Growth and Development Indicators,
the Boehm Concept Test, and Creative Curriculum BOThe results of these screenings are used to
determine the need for early intervention servareto measure individual student growth fromtiall

spring.

At the kindergarten through 3rd grade level, schuidie assessments include the Developmental Sgellin
Inventory, Basic Reading Inventory, Dynamic Indaratof Basic Early Literacy, STAR Reader, and
Measures of Academic Progress. The Observatiore8urRecord, Key Math, and CogAt assessments are
also used to screen subgroups for placement iniRg&ecovery, Title |, and Gifted/Talented programs

Following each school-wide assessment, grade teaehs meet with the Assessment Team to analyze
results. The data is used to determine the insbnal priorities for classroom instruction anddentify the
needs for Tier | classroom interventions. A camiim of Tier Il and Tier Il interventions is avdile for
students who did not achieve the benchmarks. &adr student who is assigned to an interventiongrau
measurable goal is written, and a system of pregremitoring is established. All teachers involvéth
the student are aware of, work toward, and mopitogress toward the goal. In this way, intervemgiand
classroom instruction are closely aligned. Pragraenitoring data is reviewed at least monthlyratlg
level meetings, and intervention groups are flexddcording to student needs.

The Core Curriculum (C2) team also uses assesgemiits to set targets for improved instruction snd
determine program effectiveness. For exampler aftalysis of fall DSA scores, they identified @&dé¢o
address the fidelity with which Word Journeys wamb implemented. The team used item analysis to
discover a need for more vocabulary building inhretd science. They also used fall STAR datadwdr
conclusions about the effectiveness of summer $choo
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The building leadership, district leadership, Sdigmard, and community school improvement committee
look at building data to set team, building, anstriit goals. Student achievement data has alsonive a
source of celebration and pride.

b) Individual student data is shared parents @méeacher conferences, and building data iseshaith
community stakeholders via newsletters, Faceboaksrarticles, and public meetings. When resuéis ar
shared, the purposes of the assessment as welssible conclusions and implications from the daia
also explained.

3. Sharing Lessons Learned:

Prior to whole grade sharing, there were multigipartunities for the two separate teaching staffshare
successful strategies. This allowed for a blendiiniipe most optimal approaches as South CentiabGa
Elementary was formed. Southern Cal teacheredhhe Daily 5 methodology of reading instruction;
Rockwell City-Lytton teachers shared how to implairi@/ord Journeys for phonics and spelling
instruction.

Within our district, the elementary teachers haweked with teachers from the middle school, botkHare
effective practices and to improve alignment betwide curricula of the two buildings. For example,
elementary teachers shared a scope and sequenedateaand rubrics they developed for the direct
instruction of comprehension strategies. Curretitly elementary interventionist teachers are mgeatith
the middle school interventionist teachers to liledgpn use assessment data and to build their own RTI
system with multi-tiered interventions.

Within our Area Education Association (AEA), ouathers have attended various trainings, workshops,
and collaborative events in which they have shategessful strategies with their counterparts foomer
districts. Our Positive Behavior Support Team px@sented our building-wide discipline procedures
trainings. Individual teachers have shared reasirajegies at Quint County Reading Associationtmge
and lowa Reading Association conferences. Théeratibrarian, preschool, technology, and
gifted/talented teachers as well as the principairavolved in professional networks through theAAE
Through these networks, they both share and receweideas.

We've been honored to have representatives fromwsdistricts and agencies visit our preschoasda
as a model for a high-quality, integrated program.

Our school is also very open to pre-service teachEigh school students complete school-to-work
experiences. Undergraduate education majors céenptacticums and student teaching experience with
our staff. We have multiple requests each yean facea colleges, and we welcome these future eatgcat
as we believe we can contribute to their solid arafon.

4. Engaging Families and Community:

Families are kept informed of student progressujihoon-line announcements, texts, newsletters,
Facebook, student agendas, parent-teacher conésres@®4 updates, and IEP meetings. Formal progress
reports occur four times a year in the form of repards with a summary of school-wide assessment
results.

Family input is solicited through feedback surveffamilies are invited to share talents, interests,
occupations, and they are given opportunities tiqgiyaate in activities, projects, and field tripSpecial
events are planned for families including open ksuslass performances, and fun nights.

Our school benefits from an active Parent —TeaChganization. Members sponsor fundraising evemts a

provide volunteers for school events. ThroughrtbHorts, the elementary has sustained field taipd
acquired additional classroom technology includimg iPads for every classroom plus training andsapp
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Families and community members are engaged atetisidn-making and policy levels. They serve on
advisory committees for Positive Behavior Suppgteschool, guidance, gifted/talented, and Title |
programs. Finally, our district's Comprehensivéa&u Improvement Committee meets at least bi-aryual
to set goals and review progress.

Our leadership structure includes a “Community Gations and Celebrations” (C3)Team to deliberately
and strategically bring the community into the edatary and the students into the community. Tlaeseh
recruited a core of retired community members tamneer, assisting teachers and helping studemisgiu
and after the school day. These volunteers, whddimave no other connection to our school, haveinec
a critical piece of our success. The C3 Team lsascaeated opportunities for students to visismg
homes, clean up the walk-park, and hang artwotkeasenior dining site.

The building principal speaks to community grougs Rotary, the Lions, and the Chamber to build a
greater understanding of and support for the schbol example, after sharing some student dembgrap
data with the Rotary Club, members provided nevicfia needy elementary students. The principal
attends Calhoun County Interagency meetings taloothte with local social service agencies. Now, t
lowa Food Bank provides weekend food for kids, spice counselor meets at school with students who
recently experienced a loss, and a new alliancenéortal health is under development.

SCC Elementary supports other youth organizatidis. have policies that allow the dissemination of
information and the use of our facilities by grogpsh as Girl/Boy Scouts, sports leagues, and dbicl
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Historically, lowa did not have state standardshedistrict had the task of defining standardssicery
content area at each grade level. To make thik wanageable and more valid, our school joined Mid-
lowa School Improvement Consortium (MISIC). Oupnessentatives helped write content area standards,
benchmarks, and assessments based on national éatisunviember districts then contracted with
Northwest Evaluation Association to develop compatiaptive assessments that were strongly aligned
with the written curriculum. Both Rockwell City-tipn and Southern Cal were MISIC districts prior to
whole-grade sharing, making the alignment of the districts’ curricula a much smoother process ifhan
they had written standards independently.

Our school officially adopted lowa Core at the etitsf our whole-grade sharing agreement. The Core
identifies essential skills, content, and proce$sethe content areas of literacy, mathematicdgnae,
social studies, and 21st Century Skills (employakiltts, financial, health, technology, and civitetacy).
The lowa Core is strongly aligned to national stadd for each content area, and it was develoged af
much input from content specialists and local dtal@ers. In addition to content, lowa Core alslingates
best practices for each content area and genaaedatiristics of effective instruction: studentiezed
classrooms, teaching for understanding, assesd$ordearning, rigor/relevance, and teaching fortea
differences. This comprehensive approach is hglpgachieve stronger alignment between the written
taught, and assessed curriculum. It also represggificant shifts toward deeper learning in all
disciplines.

For content areas not included in lowa Core, teactieveloped local curricula by following MISIC
standards and national standards as set forthrogspmnding national organizations. All teachersw,
however, that they share the responsibility forradsing the literacy and 21st Century Learningl$kil
components of lowa Core.

lowa Core provides a curricular framework but noiesailed scope and sequence of topics, units, and
instructional activities. Much is left to localdsion-makers and the professional judgment ofitesc Its
implementation has been organized into three nsgges. First, the content and processes of edphcs
area is unpacked. In our Area Education AgencyXAEhis work is being accomplished through the
“Investigations” process. Second, units of indinrcare developed. The approach used in our AEA i
conceptually-based instruction, and the methodoisdpackward-design. Third, units are deliverethwi
fidelity to effective instructional practices.

To date, SCC Elementary has worked with neighbatlistricts to complete the “Investigations” andtuni
writing stages for math. Similar work on literaeyl begin soon, with science and social studiefotiow.
Parallel to the curriculum work of classroom teasheontent specialists have studied lowa Core,
particularly 21st Century Learning Skills and lgey. All teachers have begun the third stage okwadihey
have studied and implemented strategies for fokmassessment and differentiated instruction aaibss
content areas. Finally, we have aligned our matereview/adoption cycle with our implementatidarp

Our literacy curriculum includes foundational reagiwriting, listening, and speaking skills as tethto
texts of increasing complexity. The math curriculaddresses the domains of cardinality, algebraic
thinking, geometry, operations, and measurememtigdéh heavily emphasis on problem-solving,
reasoning, and communicating. Science curriculogages students in inquiry in physical, life, andte
sciences. Our social studies curriculum exposetests to critical concepts in behavioral sciences,
economics, geography, history, political scienecg, @vic literacy. Both science and social studies
enriched by our large collection of nonfiction, éed reading books, and writing skills are taughtie
context of all the subject areas.
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Our health and nutrition curricula are integratet iour physical education classes to teach stadesalthy
lifestyles. We exceed the required thirty minuteplyysical activity per day for K-3 students.

Visual and performing arts curriculum is designegtovide the foundational skills young childreredén
order to develop into skilled artists and musiciaBtudents get a minimum of 60 minutes each pekwe

In the area of technology, students are taughtifspskills and applications for the purpose of
communicating, creating, and connecting in autiessuintexts, in all content areas.

Students also receive weekly instruction in libfargdia skills as well as guidance. The guidance
curriculum includes social/personal, career, aratlamic skill sets.

2. Reading/English:

a) Our reading curriculum reflects lowa Coreerlitture, informational texts, and foundationallsKjbrint
concepts, phonological awareness, phonics/wordyrétion, fluency). Materials, methods, and delver
methods are chosen based on research includingrigeéidst, Fountas and Pinnell, and “Daily 5”
framework. Ninety minutes are devoted to readiaityd

Thirty minutes is for whole-group. Teachers usadgrlevel texts and evidence-based strategieshlikk-
alouds and explicit instruction to advance studdmtswledge of vocabulary, story elements, texaicture,
and reasoning skills around a common text. Hetsregus grouping promotes rich discussion for stisden
of all abilities.

Sixty minutes is for independent and small growgzlieg plus writing about reading. Per lowa Core,
students read a range of texts representing inmtleasmplexity. Students take the STAR Readeltdest
determine their independent reading level and ghatk selection for independent reading. Compzeelri
quizzes monitor comprehension and provide teachkigihsnformation about what students are reading) an
how they are progressing.

Leveled texts are used during small group instonctiAssessments determine each student’s inginadti
reading level, and groups of 4-8 students with commeeds are formed. Teachers select texts frem ou
collection of fiction and non-fiction texts level@dR according to the criteria of Fountas and Pinne
Using these books, teachers follow a common leptomto explicitly teach decoding, fluency, vocawyl
and comprehension skills during daily lessons. ddm@ent and skills from the lesson then becomes th
basis for the writing about reading.

Specific methods used for decoding include phonewwareness, sight word memorization, and direct
instruction of phonetic rules/word families. MagiVords, Words Their Way and Word Journeys have
been useful resources. Fluency is accomplishédrepeated and choral readings, poetry, and pmogyra
like “Read Naturally” and “Great Leaps.” Speciéiemprehension skills are modeled, practiced, and
mastered according to a school-wide scope and segue

The ultimate objective of the K-3 reading curriaulis college/career readiness. For students rgadin
below grade level, our RTI system provides a cantin of interventions in addition to core instruatio
Often, the same materials and practices are ugbdadiitional time, repetition, and support. Ad tpper
tiers of interventions, more strategic and inte@givotocols such as “Guided Reading Plus” and Readi
Recovery are implemented per Linda Dorn’s Comprsiverintervention Model.

Finally, the skills of students reading above griedel are advanced by providing increasingly camrpl
texts, expanding their vocabulary, and challengfiregn to make more sophisticated connections.
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3. Mathematics:

Our math curriculum is organized around the fivargds of lowa Core: counting/cardinality,
operations/algebraic thinking, numbers/operatiomesasurement/data, and geometry. These five strands
spiral through each grade level. In addition, shid are provided with repeated opportunities tetera
eight mathematical practices.

In addition to mastery of essential skills, consephd processes, math instruction needs to prdieatble
thinking, the development of multiple solution ségies, discovery methods, and student understardin
the conceptual level. To achieve this, we've chdaSegnitively Guided Instruction (CGl), a reseabased
methodology for teaching math. Our commitmentis &pproach included three years of training with
coached implementation. Pre- and post-test data ghamatic improvement in student ability to solve
complex, authentic problems with multiple strategie

Sixty minutes daily are devoted to math instructidieachers use a variety of print and technoldgica
resources to teach math according to the contdoiat Core and the processes of CGl. They workigd w
grade-alike colleagues from neighboring distriotsiévelop units of instruction using the process of
backward-design. In order to ensure a better efiggtnd more standardized curriculum (written, tauayhd
assessed), a published curriculum was chosenaaftear of study and review. “Math Expressions” by
Houghton-Mifflin will be implemented beginning withe 2014-2015 school year.

In addition to the core curriculum, Title | mathaigailable for the remediation of skill deficitScores for

the Measures of Academic Progress (MAP) tests Hsaw/éeacher recommendations are used for plademen
in Title 1, and placement in the program is fluctarding to student deficits and needs. At thewoénd of

the spectrum, whole-grade acceleration in math ispdion for students who both meet the placement
guidelines on the MAP tests and exhibit particalfffiective characteristics. For all ability levelschnology
applications provide motivation and differentiafgdctice, both at home and school, on critical nsilhs.

The computer program “First in Math” is an exampli@ne such application.

4. Additional Curriculum Area:

Our preschool-grade 3 music curriculum focuses asicras a means of communication between
individuals and across cultures. Understanding peaple made music for centuries gives students a
context for their own endeavors. Essential skild aoncepts are organized by element — pitch, rhyth
form — to be mastered one at a time.

Pitch sequence begins with vocal exploration aedittminant-tonic cadence, fills in the middle pjtidten
completes the pentatone. Students learn Solfetgbkd to name intervals which are sung, playetdasred
instruments and keyboards, and later read onastalffplayed on recorders.

Rhythm sequence starts with steady beat in presandgprogresses to exploring two or three soundhe
beat and finally grouping sounds into measurehind grade. Young students acquire these skillsuitin
active listening and playing small percussion tpeogress to reading and writing.

Form is discovered through movement. Children wsaghutes, scarves, or folk dancing as they liateh
interpret the form of folk and classical music. Tduericulum is delivered in a developmental segeeanc
which children learn through the body and sounatee$ight. Instruction encompasses three phdses: t
rote phase involving echo, mirror, and improvisecading involving listening or reading for an ansvaand
creating involving the application of knowledgeotginal work.

Assessments include observation of students denatinstthe target concept. Video or audio recaslin
assess large groups performing a skill like timanginging. Written assignments are used when
appropriate. Students often complete tasks indebmilding levels of connection and a sense of
contribution for group success.
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Concerts are also developmental. Kindergartenatdiest graders perform once a year in a famil@om
for a small audience. Second and third grade stadese a formal stage setting and perform as&060-
member class, showcasing what they worked on tina@uighe year.

Making music is physical and social, facilitateseanmotional connection to the world, and enablesth
to engage in a comprehensive fashion that is nolicdied by any other activity.

Simple patterning activities reinforce math woRRhythmic movement helps children internalize
subdivision, providing a physical and practicalibdsr study of fractions. Timing and pitch workilal
attention and listening discrimination which arerdational for reading. Other correlations to negd
skills include moving left to right through spachunking sounds together, corresponding rhythm to
syllables of words, and reading multi-verse scores.

(b) SCC Elementary has been operating a presginogtam for three-, four-, and five-year-old chddr
since 2002. Initially, the program was designadstadents in need of early childhood special etioica
services, but it has since grown into an integrategram that includes children on IEPs, whose liami
pay tuition and students who are funded by Head,3tad others who are funded through lowa’s State
Voluntary Preschool Program. We are very proudusfintegrated approach that serves all distrigtiedn
through a unified program rather than in separedgrams operated by different agencies. This basb
accomplished by collaborating with several otheregopmental agencies including Early Childhood lowa,
Calhoun County Public Health, Childcare ResourakRe@ferral, and AEA Early Access.

Preschool instruction is based on Creative Cumiitiila research-based early childhood curriculum. |
includes the areas of social/emotional, physiaainiive, and language development. Language
development is given a particularly strong emphadigurriculum map articulates the specific topics
covered, concepts taught, and skills mastered gleach of the three years. The written curricuisim
aligned with not only Creative Curriculum but alsith the lowa Early Learning Standards, the “He#altS
Performance Standards,” and the research basestass® Creative Curriculum GOLD. Because of the
correlation of the curriculum to state and natistahdards, there is a high degree of alignmetftetd<-3
curriculum. To confirm that this is the case, gahildhood teachers meet regularly with kindergart
teachers to evaluate the preschool-kindergarteicala for gaps and overlaps and to ensure that
expectations increase in complexity and depth.

Curricular units are organized by themes and tajbiasare developmentally appropriate and intargsti
Unit plans identify essential concepts, criticat&bulary, specific literacy and math skills, adtés fine
motor practice, and experiences. Classroom rasian€ interest centers are also important parttseof
instructional program. For example, expanding stis! vocabulary and counting skills are embeddéal i
the daily routines for snack time. Students adsor as they explore interest centers like the dtiamplay
area, the science table, and the writing centarthBrmore, interest centers reflect unit contemeny for
instance, the housekeeping area is transformeaiptist office or the sensory table is filled veh
leaves. In these ways, both core curriculum amgtroctivist approaches are utilized to provideh r
program. Students also have the benefit of rengiwieekly music instruction from an expert in early
childhood music education.

The classroom environment is an important compoogtite program’s curriculum and instruction. The
Environmental Classroom Rating Scale-Revised esaarch-based assessment that is used to ensure the
environment is of the highest quality. This in@dgdappropriate furnishings, technology (iPads and
Smartboards), quality and quantity of books, aetgrdof manipulatives, and materials for creative
expression. Our commitment to the educationalrenment extends to our age-appropriate outdoor
playground that offers a safe space for gross npéy:. An independent evaluator rated our presichoo
environment as a 6.67 on a scale of 1 to 7. litiaddthe average student to teacher ratio issbne,
ensuring a high degree of individual attention.

Several standardized screening instruments andsameats are used to monitor students’ skill actjoisi
and readiness for kindergarten. These includevitdial Growth and Development Indicators, Creative
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Curriculum GOLD, and Boehm Concept Test, and Ages$tages. Students who do not demonstrate
readiness skills in either the cognitive or soslkalls prior to kindergarten are enrolled in traiwsial
kindergarten.

To help increase school readiness for the K-3 miogpreschool teachers offer workshops to teadnpar
strategies that they can use to support learnligics have included literacy, math, and language
development. One especially popular program iredla staff member modeling affective read-aloud
procedures, and all parents were given a bookigth-quality questions to ask while reading. Othays
that parents are informed and involved include Hsof@®ol communication notebooks, Facebook, family
night events, and a parent advisory committee.

Over 98% of our students enter kindergarten witle@dt one year of preschool experience. Thishas
dramatic impact on their readiness to learn. Allldten who attend preschool have access to hearisign,
and dental screenings. They also benefit fronsémeices of Area Education Association personnel
including audiologist, speech and language patlistigghysical therapists, occupational therapsthpol
psychologists, an autism team, and assistive téagyconsultants. Students who attend preschsol al
come into kindergarten with the prerequisite betsavior attending to instruction. Their vocabugari
background knowledge, and experiences are riclierramme varied. Furthermore, kindergarten literag
math assessment are consistently high.

The other measurable effect of preschool is iratiea of special needs students. Our preschodideaare
educated and licensed in both early childhood aedial education. Because of this, early intereent
services are immediate, integrated, and intendidany students who exhibit delays or needs in fresic
achieve and maintain grade-level (or above gradebleskills through third grade and beyond.

5. Instructional Methods:

While there is little ethnic diversity among oundeénts, there is great disparity between high/loenemic
status and high/low cognitive level.

To meet the needs of diverse economic groups, keeadhree-prong approach. First, we ensure tbie ba
needs of food, shelter, and security are met. nBBesearch makes it clear that crisis trumps legrrgo we
address those primary concerns. Second, we implkewhool-Wide Positive Behavior
Interventions/Supports (SW-PBIS). This is esgbcimportant for students coming to school witHues
and experiences different from the middle classesbf schools. Third, we are deliberate in oforesf to
provide rich experiences, build background knowtedmd expand vocabulary. These efforts begin in
preschool where students are immersed into a lgegtieh, stimulating environment and continue tigtou
third grade through cultural assembilies, fielddyiand virtual experiences.

The needs of intellectually diverse students arethmeugh both heterogeneous groups and differteatia
instruction. The composition of each class istsgigally balanced to be representative of thaenti
spectrum of abilities. Thus, class discussionspeaative activities, and peer modeling enrichléaening
of all students. Within these heterogeneous céaske core expectations (i.e. essential skillstertt,
processes) are held constant while time, numbegpatitions, instructional materials, criteria forccess,
and mode of expression are variables. Flexitwegng is used for spelling, reading, and mattatget
the needs of diverse groups within a given clasaroo

In addition to classroom differentiation, a builgiwide system of interventions meets the needs of
cognitively diverse learners. Options along thetewum range from whole-grade math acceleration to
special education. Reading Recovery, Title |, gifteéed/talented programs provide formal services.

Technology is an indispensable tool. Computer tlpssessments pinpoint what students can do and
efficiently monitor progress. Document camerakeractive white boards, and virtual manipulativeise
the level of student interest and engagement. IKiaddio books and leveled texts help studentss#oo
texts at their instructional levels plus accessigiavel texts through vocabulary and audio suppldidlti-
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leveled programs like First in Math provide praet@pportunities below, at, and above grade lev@ther
applications provide opportunities to create, cahrend communicate and are especially useful for
challenging advanced students to think beyonddhewalls of the classroom. Finally, adaptive teabgy
devices like Go Talk and programs like Teach Towarable special needs students to communicate,
connect with, and participate in the core curriaulu

6. Professional Development:

Our approach to professional development is dateewlr focused, and differentiated. Multiple sogroé
data determine the needs, priorities, and configmtofessional development. The building leadgyshi
analyzes achievement data to identify gaps anditefiWe reference professional literature, redeaand
consultants to match best theories and practicksilding needs in the formation of a comprehensive
building plan.

Given various student needs, constant policy charaged multiple developments in pedagogy, we have
made a conscious effort to avoid fragmented it that result in shallow learning. We are cottedito
align efforts around a single focus for three @ fyears. As informed by the lowa Professional
Development Model, we recognize that meaningfulrmmpment requires a cycle of theory, practice,
feedback, and reflection.

For three years, our focus has been math instruesalefined by the essential skills, conceptgguses,
and methodology of lowa Core. Much of this worls ln@en done under the umbrella of Cognitively
Guided Instruction (CGl), an approach in whichkaB teachers have been educated. As we conclede th
third and final year of training, we're now plangihow to sustain its implementation with fidelity.

A building-wide focus has helped build a commumifycommon practice in the area of math. It has not
however, been applicable for all teachers. Difféieted learning opportunities have been develdped
reading, preschool, and content teachers (musjguidance, library, and physical education). The
commonalities among these activities are a tigghadent to content standards and the characteristic
effective instruction as defined in lowa Core; tise of data to inform instruction; and implemetativith
coaching and feedback. By forming a consortiunmwetighboring schools, we’ve been able to provide
these teachers with collaborative networks to ecddanis work.

In addition to building professional developmergdhers also establish Individual Career Developmen
Plans. They are accountable for the learning ddflry these plans through the formal evaluatiocgss.

The building principal participates in all professal development activities, establishes a personal
professional development plan, and engages inifepapportunities specific to administrators thrbug
various networks and organizations. Our approasth iakcludes increasing the capacity the building
leadership to facilitate and sustain future improgats. While the current focus has been mathoapgof
teachers is working “ahead” on literacy initiativegpreparation to guide the building’s focus dariacy for
2014-2015.

Finally, we are developing professional developnfienbur paraprofessionals.
7. School Leadership

The Board and Superintendent provide support faC E@mentary and hold us accountable. They provide
fiscal leadership to maintain the financial solwen€the district and ensure the funding of edusl
priorities. These types of leadership decisioamfthe top impact student learning directly. Thaye
allowed for the purchase of needed materials amdhiting of the necessary staff to implement adsafid
effective “response to intervention” system. Farthore, district leaders also provide guidanceoial-g
setting and hold us responsible for measuring apdrting progress. They also contribute to thetipes
climate of our school by expressing appreciatiarttie work of the elementary staff and celebrativegr
successes.
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At the building level, the principal’s philosophyleadership is to eliminate barriers to teachind a
learning. Whether it's revising the building scbkx dealing with discipline issues, or planning
professional development, she considers it hergsimesponsibility to provide teachers with thedjm
materials, and training needed to deliver optireathing. Likewise, she works to ensure students ha
their basic needs met, feel safe, and have themsoand technology to learn to their maximum muié

While the building principal accepts ultimate resgibility, she is committed to staff input and sédar
decision-making. The leadership structure of feenentary includes three teacher leadership tedres.
“Common Core” (C2) Team oversees the implementaifdowa Core. This includes gathering teacher
input and making recommendations regarding prafessidevelopment, selecting curricular materiatsl a
determining school-wide assessments. The “Comm@ohnections and Celebrations” (C3) Team works
to strengthen the ties between the school andaimenzinity. This team also publicizes and celebrates
major events and successes. The “Climate, Cul@haracter, and Conduct” (C4) Team oversees our
building’s involvement in the State’s School-WidesRive Behavior Interventions/Supports (SW-PBIS).
They receive training on this initiative, help ddish and teach school-wide expectations for apjeite
behavior, create systems of acknowledging posiiateavior, define corrective actions for negative
behavior, and collect and analyze data regardingesit discipline and building climate.

Every teacher serves on one of these teams, ahdrezets monthly. In addition, the principal mdsts
monthly with the paraprofessionals in order to@btheir input on issues and decisions. Finally,
elementary teachers have the opportunity to ppatieiin district leadership activities by servimgtbe
Technology and/or Teacher Quality Committee.

Leadership is also distributed among students tir@ervice projects, special assignments, and an
Elementary Student Council.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher: Riverside/lowa Testing Program

Tesl: lowa Assessments
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Advanceq 93

89

94

88

90

% Advanced

26

25

35

24

24

Number of students tested

27

37

31

34

42

Percent of total students tested

100

0

100

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanceq 100

88

100

75

100

% Advanced

13

19

13

20

Number of students tested

8

16

20

2. Students receiving Special
Education

% Proficient plus % Advanced 67

67

% Advanced

0

Number of students tested

3

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 93 89 97 90 90
% Advanced 26 24 38 26 23
Number of students tested 27 33 29 31 40

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: NOTES: The grade-level configuration of our builglimas changed over the past 4 years. For
2008-2009, we were a K-4 building and tested gr&dés For 2009-2010 and 2010-2011, the building wa
a K-6 building, and grades 3-6 were tested. Begmwith the 2011-2012 school year, the buildingswa

3, testing only 3rd grade. Beginning in 2013, stud from both Rockwell City-Lytton and Southerr Ca
were attended and were tested at this building uiheéewhole-grade sharing agreement, and thidlected

in the demographic data for the students servatidogchool. However, only the results for RCL ritit
students are reported in Part IV and on the dala taeecause (1) RC-L data was used as the bagtssfor
Blue Ribbon nomination and (2) only RC-L data weailable for trend analysis. Finally, the 2000tieh

of lowa Tests of Basic Skills was used for year@82R009 through 2011-2012. The 2012 edition, relise

and renamed lowa Assessments, was used beginnimgh®i2012-2013 year.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3

Publisher; Riverside/lowa Testing Program

Tesl: lowa Assessments
Edition/Publication Year: 2012

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Jan

Jan

Jan

Jan

Jan

SCHOOL SCORES*

% Proficient plus % Advanced 89

92

84

91

90

% Advanced

15

28

23

25

7

Number of students tested

27

37

31

34

42

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

88

86

88

75

100

% Advanced

25

13

Number of students tested

16

20

2. Students receiving Special
Education

% Proficient plus % Advanced

67

67

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 89 91 93 90 90
% Advanced 15 33 24 19 8
Number of students tested 27 33 29 31 40

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: NOTES: The grade-level configuration of our builglimas changed over the past 4 years. For
2008-2009, we were a K-4 building and tested gr&dés For 2009-2010 and 2010-2011, the building wa
a K-6 building, and grades 3-6 were tested. Beggmwith the 2011-2012 school year, the buildingsWa
3, testing only 3rd grade. Beginning in 2013, stud from both Rockwell City-Lytton and Southerr Ca
were attended and were tested at this building uth@ewhole-grade sharing agreement, and thidlected
in the demographic data for the students servatidgchool. However, only the results for RCL riist
students are reported in Part IV and on the data teecause (1) RC-L data was used as the badisefor
Blue Ribbon nomination and (2) only RC-L data weailable for trend analysis. Finally, the 2000tieah
of lowa Tests of Basic Skills was used for year@82R009 through 2011-2012. The 2012 edition, relvise

and renamed lowa Assessments, was used beginnimgh®i2012-2013 year.
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