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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 108 Elemensrhools (includes K-8)
__37 Middle/Junior higtheols

26 High schools
4 K-12 schools

175 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

3 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 72 65 137
1 66 73 139
2 72 65 137
3 64 68 132
4 61 59 120
5 71 67 138
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 406 397 803

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5.

Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: ~59% Asian
12 % Black or African American
18 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
61 % White
4 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6.

Student turnover, or mobility rate, during tld2 - 2013 year: 1%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 2

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 3
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @
rows (1) and (2)]
(4) Total number of students in the school as 295
of October 1

—h

(5) Total transferred students in row (3) 0.006
divided by total students in row (4) '
(6) Amount in row (5) multiplied by 100 1

English Language Learners (ELL) in the schooll %
9 Total number ELL

Number of non-English languages represented:.. 8
Specify non-English languages: Chinese, Malayal®mpanish, Creole, Bengali, Urdu, Mandarin,

Portuguese

Students eligible for free/reduced-priced meals:22 %

Total number students who qualify: 180

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 9 %

86 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

8 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 12 Specific Learning Disability

0 Emotional Disturbance 50 Speech or Languagpaiment

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 1 Visual Impairment Irdthg Blindness
12 Multiple Disabilities 0 Developmentally Deky

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 49

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 1

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

At Morikami Park Elementary School, we understarelrinciple of educating to embody both academics
as well as social development. Our school vistatesnent reads: Educating Today’s Children for
Tomorrow’s World and our mission statement readsrkivig together with open and inquiring minds to
develop responsible, respectful, and caring cisagho are lifelong learners dedicated to succesma
global society. We analyze each statement to ensuaignment with the International Baccalauremtd
the Palm Beach County School District mission aistbm statements. Morikami Park is an Internationa
Baccalaureate (IB) school located in Delray Be&ttrida. We were one of the first 10 schools intRo
America to implement the IB Primary Years Progran{féP). In Palm Beach County we are one of four
schools to hold this accreditation. Morikami PBRi&mentary is a dedicated magnet school. We dffer t
International Baccalaureate Primary Years Progranithef our students must submit an applicatiohwi
the school district prior to Kindergarten in orderattend. Students are then selected throughdonan
lottery process. Due to Morikami’s reputation weeige close to 1,000 applications each year fod#e
openings we have in Kindergarten. Once our studeetselected they choose to stay until the effidtlof
grade.

In addition to the broad demographic area our dotmeers, our student population represents mavsrsié
ethnicities including African American, HispanicydhAsian. Our students come to us with a variéty o
educational needs; among the students supportetcae with learning disabilities and those in need
behavior modifications. We have many students areceligible for full time gifted programs, but apit
of attending gifted centers. Their families know will challenge their children with a rigorous,
comprehensive program.

Many traditions have become a part of Morikami. ®uidents celebrate diversity and cultures with our
annual Multicultural Day. Pink Night is an evenathiakes place every October to raise awarenestiadd
for breast cancer research. Karaoke Friday is @eniive that our students earn for good cafetesfatbior.
Golden Globes are awards that can be given dailgdtstanding behavior. Our FCAT Pep Rally is held
every year with the whole school involved to helgtivate our students to do their best for the ©st.
Earth Day celebration includes students and tlaenilfes to raise awareness about the importance of
keeping our environment clean.

For more than 10 years, Morikami Park has receilied=ive Star School Award which is presented each
year to those schools that have shown evidenceephglary community involvement. We have an average
of 10,000 volunteer hours logged each year. Olumteers include parents, guardians, grandparants,
community members. In addition, our School Advis@guncil is comprised of 15 voting members, eight o
whom are parents and business partners. Our lsggua@etners play an important role in the succkss o
many of our activities by sponsoring fundraiserd providing rewards and recognition of our students
accomplishments.

Another notable achievement is our recognition @een School for the fifth year in a row. We are
committed to environmental protection, both localhd globally, and we make every effort to promote
sustainable practices at school. Conservation ghasized in an interdisciplinary fashion throughtbiet
curriculum. The “Green Team”, which consists ofuiag and parents, was established to educate tiakc
community and to organize projects and activities tnvolve the participation of everyone.

Battle of the Books is a voluntary reading inceafprogram for students in grades 3-12. The purjgose
simply to encourage students to read good book$awvel fun while competing with peers. After
participating in school-level battles, the teahentcompete with others across the district. Feddst
three years, several Morikami Park teams rankelerop 10 of all Palm Beach serving schools gg&dde
6. In 2011, we brought home the trophy as our te@m the grade 3-6 county battle.

Our parent-teacher association (PTA) is an intggmat of our school community. We have maintained
100% membership for the past 9 years. Our PTAspsmany of our fundraisers and community building
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activities. The funds raised support many of aimosl programs as well as general classroom arabkch
needs.

The dedication of the staff at Morikami Park Eletagyn School sets us apart from other schools. Our
teachers give tirelessly of their time and talentnsure the success of their students. The sépsigl® at
Morikami Park with students and parents is palpa®ladents are proud of their school and they reach
above and beyond to meet the high expectatiorfersit
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A.

The Florida Comprehensive Assessment Test 2.0 (FEB)Imeasures student performance on selected
benchmarks of the Next Generation Sunshine Statel&tds (NGSSS) in reading, math and science. The
NGSSS articulates challenging content Florida sitglare expected to know and be able to do. FCAT 2
Reading and Mathematics are reported on a develuairecore scale, which is used to determine a
student’s annual progress from grade to grade.ie&ement levels define the success a student hihghe
NGSSS on the FCAT 2.0. The passing score on FCAR2ading and Mathematics is the minimum score
in Achievement Level 3. Achievement levels, whiahge from 1 (lowest) and 5 (highest) are defired a
follows: Level 1-students demonstrate an inadegleatd of success with the challenging contentef t
NGSSS; Level 2-students demonstrate a below setiisfalevel of success with the challenging conte#nt
the NGSSS; Level 3-students demonstrate a satsydeivel of success with the challenging contdrihe
NGSSS; Level 4-students demonstrate an aboveasdtsy level of success with the challenging contén
the NGSSS; Level 5-Students demonstrate masteheahost challenging content of the NGSSS.

B.

Trends: In a review of our data, we found that®@@2through 2011 our reading data remained comsiste
with 91-92 % of students demonstrating proficienath a score of Level 3 or higher on the FCAT. rAro
FY12 to FY 13 we saw a decrease in the percentio$taidents meeting proficiency standards with 87%
FY12 and 84% in FY 13. In a review of our mathagate found that we remained consistent from 20609 t
2011 with a score of 92% in FY09, 94% in FY10 ab#@n FY11. In a similar fashion to reading, we saw
a decrease in students proficiency in math with Z#t189% and FY13 at 90%.

Contributing Factors: There are many contribufangjors to the decrease in scores in FY12 and FODa.
major factor was the revision of the state starslsmdnclude more rigorous content; the new stadglar
(NGSSS) require more depth of knowledge of fewgrdrtant concepts as opposed to fragmented
knowledge of a multitude of concepts. The NGSSfire students to think critically, to work
cooperatively, and to problem solve creatively.dgtis are now required to go beyond a simple et ief
information and to move into the analysis, utiliaatand knowledge of pertinent concepts.

Additionally, the FCAT was revised to FCAT 2.0 &dlect the NGSSS. For example, the reading test now
includes more complex text passages as well asaggrnumber of test items requiring reasonable
inferences and prior knowledge. The math testaag5 is now a computer-based assessment which
includes more open-ended gridded response items.

In 2011, the State Board of Education establislesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltssuere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirigrdostandards and the achievement standards are
more rigorous, scores appear lower on the new $tateon the previous scale. We feel that theaagds
rather than a change in instructional practiceswemajor contributing factor to the dip in ourr&so

Achievement Gaps:

We have found an achievement gap in two of ourgsabps: African-American students in reading and
Students with Disabilities in reading and math. Ndge put in place a variety of measures to close th
achievement gap. We implemented a tutorial progmarthese students before, during and after sctwool
provide additional remediation. In order to cltise reading gap, we purchased the research-basetete
Literacy Intervention system and trained our supptaff in its use. These students receive da#rirction
with this curriculum. Additionally, we purchased amnline program called Raz-Kids that students can
access in school and at home. We are implemeatirly intervention strategies with these subgrdaps
identify strengths and weaknesses to support anddiate them before they get to the critical tesyiears.
For math, we have determined that students in th@sgroups have a lack of fluency with basic mathtdf
and, in response we have purchased an online pnocaled Reflex Math that students can access from
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school and home. We have opened our computer Efbsebschool and have computer lab time scheduled
into each teacher’s instructional day to make sheeevery student has access to this technology. W
provide these students with emotional support tiinanentoring programs with our guidance counseidr a
support staff.

2. Using Assessment Results:

Our assessment results are used to drive instructide are fortunate that our school district hesgetbped
an extensive Educational Data Warehouse (EDW) winizises all of our school and district data. On a
regular basis, we analyze diagnostic reports fadiregg and math, literacy assessment reports, and Pa
Beach Writes reports. We are able to drill downreports to show individual classroom teacher dath
make comparisons between teachers, individual stutia, and school performance in comparisondo th
district.

As professional educators who are striving to camusly improve we analyze our data in a variety of
ways. Administration and teachers collect multipleasures of student learning data, such as our
standardized tests, district diagnostic data, tachservations of student abilities, and authentic
assessments. When analyzing data we look attinder of students demonstrating proficiency angl, th
number of students not demonstrating learning gaimg we can dig deeper to determine the strands in
which the students are deficient. Teachers wollalworatively with their grade level; pooling their
knowledge, talent, and ideas to structure lessamsd the areas of deficiency. Students aresdlat
groups according to the areas in need of remediétie groups are fluid and change as data isatetleand
analyzed. Our use of data allows us to identifiglents in need of enrichment or special assistanany
point during the school year. Classroom resouacesligned so that teachers have the necessteyiaia
to remediate areas of weakness. We have devettpadgies such as after and during school tusoaiadi
intensive reading intervention in order to achibigh standards. In math we focus on problem-sglvin
strategies and rigor across all academic areaslar ¢o reach our goals. We meet through our Schoo
Based Team meetings to evaluate how the intervehaéffect student learning, what interventions are
working and for whom they are working. Using tmrmation, we adjust our instructional practicasg
try again.

Sharing information with our parents, students, @m@munity is an important component of our data
analysis. Three times per school year, our teaderinformed about our data through a formal sicho
presentation during a faculty meeting to ensuri Hwareness of the school’s challenges and cdlebhsa
Teachers are updated as to the patterns thatiexist data and the list of problem areas. Attleetings,
administration encourages teachers to brainstaategies to help increase student achievement.
Administration also holds data chats with teachwise during the school year to discuss currerdestt
data and instructional practices. Teachers hdia claats with students, notifying each studenheirt
progress. At that time, each teacher discusses afestrength and weakness and assist studesestimg
learning goals for themselves. Students track greigress on each learning goal in the classragsingua
scale. Parents and the community are notifiecuosohool data through our School Advisory Comrsitte
meetings and our monthly newsletter.

3. Sharing Lessons Learned:

Morikami Park has had many opportunities to shasd practices with other schools in our distriad an
beyond. Due to our high scores in writing overphst few years, we were contacted by our areaeotic
provide training to their schools for writing insttional practices. One of our fourth grade teaxhed the
assistant principal provided comprehensive aréaitigafor a number of schools and area staff in the
writing process and, strategy instruction, as aslthe writing workshop format. On a daily basgis,
receive phone calls from principals in our distrid¢to would like to know what practices and prograves
use to achieve our high results in reading andngritWe are always willing to share and have weledm
teachers from these schools into our classroorabgerve and meet with our teachers.
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We are a seasoned (IB) school and, as a resulirevealled upon to provide mentorship to otherdBo®ls
across the state and country. We frequently opedaars to schools from around the country to tnd
meet with our IB coordinator. They visit classrooamsl talk to our teachers about best practicdsen t
implementation of the IB program and inquiry acrites curriculum. In October, we hosted a two day
district IB training for schools both in our distriand neighboring districts. Teachers who attendem
able to visit classrooms to observe teachers &edpi@tures of innovative ideas. Our IB coordimatod
many teachers are certified IB trainers and theyfraquently called upon to train teachers in otlistricts
around the country and even locations as far awdyudbai. Our teachers join IB accreditation teams
throughout the country to mentor schools so thatavecontinue to evolve as an IB school.

Another program that has been shared is our dogphigrogram established to help our strugglingees
We have found this program to be successful inihgleluctant and dysfluent readers make progneds a
develop a love for reading. The principal has sth#nes idea with principals around our district.

4. Engaging Families and Community:

Partnerships are key to the success of Floriddisdsystem. While our schools work diligentlypimvide
all students with exceptional quality instructiona safe and stimulating environment, they canoat d
alone. Harvard Graduate School of Education lecfu¢aren Mapp, reported that just as certain
instructional strategies can help a school to réadearning goals, family and community engagetnoam
be a strategy for getting students reading at geadd, closing achievement gaps, and motivatingestts
for long-term educational success.

At Morikami Park Elementary, we could not agree enowe regard family and community involvement as
a vital strategy for achieving productive learnmgcomes. Morikami has done this successfullyvargety
of ways. Family and community involvement are keynponents in school events, such as literacy hight
family math night, science night, and an expandesiriess Partnership program. These programs are
designed to bring classroom concepts to life aneldp effective and lasting relationships with fhes to
support their children’s learning. Partnershipghwiommunity leaders, business owners, and area
“celebrities” are employed to execute events thrahgthen learning objectives. Examples of theskide
active and rotating reading rooms featuring “catgbreaders, a partnership with Publix Super Maske
host an active math scavenger hunt, and guesttistsethat deliver exciting demonstrations buildorg
concepts used in our school’s science lab. Themetg are just a few examples of how we engagdiéami
and communities to enhance student learning oppitigs.

Additionally, Morikami has strengthened its Busm&artnership program which now offers even more
student learning opportunities by linking commuratyd families together. Recently, a current bigsine
partner, the Delray Beach Public Library, spons@edrt showcase that featured Morikami’s visudl an
performing arts. Also at this event, a guest g@eantertained students and their parents byuder
stunning science concepts and by debuting theddatigital printer Morikami students had ever de&s
a result, students were enticed and motivatedksttae concepts learned at this event back into the
classroom. Additionally, they were emotionallytethto have their works of art showcased and te hiae
opportunity to share their musical talents with ¢bexmunity.

At Morikami, we have found that the evidence issistent - families have a major influence on stiden
achievement. When schools, families, and commugrityps work together children consistently dodyett
in school. As such, Morikami will continue to stggthen and expand its family and community engagéme
plan.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Our core curriculum is aligned to Florida Standastisch are the Common Core State Standards (CCSS).
Grades K-2 follow CCSS in both reading and mathgnadies 3-5 follow a blended model of the Next
Generation Sunshine State Standards (NGSSS) an8.CU& CCSS represent a coherent progression of
learning expectations in English language arts (Ea#d math designed to prepare K-12 students for
college and career success. The standards deéidebwledge and skills students should have iin the
education with an emphasis on learning goals, &at end-of-the-year expectations with a strongi$oan
results.

The standards set requirements not only for (Eb#,also for literacy in history/social studiesdan
science. Just as students must learn to rea@, wpeak, listen, and use language effectivelywiargty of
content areas, so too must the standards speeifitehacy skills and understandings required fillege

and career readiness in multiple disciplines. fEHaeling CCSS require deep comprehension and high-le
thinking. Close, analytical reading is what isuiegd of students. Rigor is a natural part of @&SS and
students are required to read increasingly comigbets for longer periods of time. The CCSS unégding
so that readers bring the same skills to varioxts teAt Morikami we strive to meet the demandshef
CCSS by requiring teachers to follow the mandaftedchihute literacy block and conducting small group
instruction daily.

The standards for mathematical content set gradeifsgpstandards. What students can learn at any
particular grade level depends upon what they kearmed before. Each skill builds upon anoth&he
mathematics standards follow several mathematieaitises with a focus on students making sense of
problems and persevering in solving them. At e time, all students must have the opportunitgdam
and meet the same high standards if they are &sat¢he knowledge and skills necessary in thetr pos
school lives. The standards for mathematicalerdrdare a balanced combination of procedure and
understanding. Structured, purposeful inquithesmain approach for teaching and learning matkiema
We have implemented a 60-minute math block thavepasses a whole group lesson followed by small
group instruction in order to meet the demand$ef@CSS.

For science and social studies, we utilize the N@S$our teachers write Units of Inquiry using thes
standards. What sets Morikami Park apart fromratlementary schools is that we do not use textbask
our main source of teaching science and socialegpadie use inquiry as a vehicle for learning ia th
Primary Years Programme. A requirement of baimdnternational Baccalaureate (IB) PYP schodhad t
we create a transdisciplinary curriculum that igaaging, relevant, challenging and significant farhers.
The curriculum comprises of three interrelated congmts that follow an open-ended question formpt-(1
What do we want to learn? (written curriculum)y Kibw best will we learn? (taught curriculum); 3w
will we know what we have learned? (assessedauturn).

At Morikami Park, learning to communicate in a ed#yiof ways, in more than one language is fundaatent
to the development of intercultural understanditrgercultural understanding involves recognizimgl a
reflecting on one’s own perspective as well aghispective of people of other beliefs and cultutas
students in grades K-5 receive instruction in Sgfaand Mandarin Chinese. They learn the languagebs
as the rich cultural heritage of countries speakimge languages and their commonality and cororetdi
our culture.

We have a comprehensive physical education progsamlents have classes with an instructor whovalo
state mandated curriculum to teach students tis akid fundamentals for individual as well as cetitpve
and non-competitive team sports. This program eragms life-long health and wellness. In addition to
Physical Education class, students are provideld aviitructured daily physical education time tooemage
health and relieve stress. Health and nutritidndsised on through our IB Units of Inquiry and ur anath
and science lab.

NBRS 2014 14FL156PU Page 12 of 28



2. Reading/English:

At Morikami, we take a balanced literacy approdehching with the Reader’s Workshop framework of
instruction which supports an inquiry based appndadearning. The curriculum we teach is based o
district-wide Units of Study that focus on readggnres. This curriculum is tightly aligned to thEES.
The teacher begins with a read aloud or sharedngatid then provides a minilesson to the wholeigto
expose them to the skill through a demonstratiomfthe unit while he/she is there to provide suppsithe
students try out the skill. Students are expetdade turn and talk, stop and jot, and readespanse
log/reflections to demonstrate a deeper understgrafi the learning goal. During independent timalshts
are taught to choose authentic literature at hestright reading level for their ability. Time isqvided daily
for students to independently read and build starasithey delve into increasingly complex textsiriiy
independent reading time, the teacher either tsaglgeiided reading lesson or confers with individua
students based on their need as determined thamsgssments.

We recognize that foundational skills are the boddolocks of reading. We utilize assessments to
determine student needs as well as the Continulriterficy to ensure that students are acquiring the
necessary reading behaviors, concepts of pringlfteabetic principle, phonics and basic convestioin
the English writing system through word work.

Instruction is differentiated based on student neild struggling readers given more direct instiaciike
daily, Immediate Intensive Instruction (iii) and alfrskill groups in order to develop the skills asitategies
that they will rely upon throughout their lives.

Through our many hours of collaborating to detesmiat will make students improve their readindiski
we have concluded that building stamina and holupsaztice will create confident, proficient reaslein
addition, as a staff, we recognize that as studdsuslop more proficient reading skills it is imative that
text complexity increases. While it is vital tivee provide our struggling readers with support and
foundational skills, it is also vital for us to prde enrichment to enhance the skills of our oalwrve grade
level students with novel studies, literature @sgland book clubs. Our ultimate goal through phisess is
to create a reading community where students acedtavork, reading, thinking, and making decisitms
become lifelong readers.

3. Mathematics:

At Morikami Park we understand that mathematiasigy of thinking, communicating, and learning abou
the world. Our mission is to ensure that each stuidechallenged to achieve growth and succedsein t
mathematic development. Our mathematics curricuhwolves the integrated, connected study of the
mathematics content as well as developed profigiamanderstanding concepts, computing fluently,
applying concepts, reasoning logically, and engagiith mathematics. Our instructional methods begi
with teachers understanding what students knownaed to learn and then challenging and supportiemt
to learn it well. As facilitators of learning, vmeodel mathematical thinking and reasoning as veell a
support and promote creative thinking and riskrtgkn finding and explaining solutions.

We use a range of assessments and analyze outtmmag students’ progress and plan appropriatedutu
leaning experiences. In an effort to improve tleghamatical skills of students who are performiafpty
grade level strategic interventions and appropasagsstance is provided. We chose to utilize sgrallp
instruction to provide an environment that maxirifarning opportunities.

We recognize that numbers are the foundation ohemaatics and students must learn and acquire instan
recall of the single digit number facts for addit@nd multiplication and the related facts for sadtion and
division. Our computer lab is open before schodlltow students to use a technology program called
Reflex math which builds fluency in basic factsr Bar students above grade level math skills ahaeced
through available technologies and the opportuoityxplore and apply mathematics across key legrnin
areas and beyond the school setting.
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Problem solving is not only a goal of our matheostiurriculum but an integral part of our program.
Students are given frequent opportunities to foatajlgrapple with, and solve complex problems that
involve a significant amount of effort. They arecearaged to reflect on their thinking during thelgem-
solving process so that they can apply and adapitthtegies they develop to other problems.

Student’s confidently engage in complex mathembtasks chosen carefully by teachers. They draw on
knowledge from a wide variety of mathematical tgpmometimes approaching the same problem from
different mathematical perspectives or representisgnathematics in different ways until they find
methods that enable them to make progress. Thetg@gh expectations for all, with accommodatiomrs f
those who need them and challenges for those vaimal $6 benefit from them.

4. Additional Curriculum Area:

A driving force behind the Primary Years Progran(P¥P) is a deeply held philosophy about the nabfire
international education. An international currigul guides our students in developing the knowledge,
values, and skills necessary to be citizens ofvibwtd. We help our students develop interpersondl a
communication skills as well as thinking and reskakills. These skills allow our students to berep
minded and inquiring individuals. Our commitmeniriternational mindedness is the central idea of ou
program. Internationalism is integrated into adlrl@ng rather than viewed as a stand-alone subject.

We recognize that teaching science and socialesuas a subject is not sufficient. We believe ithat
important to learn science and social studies imied and to explore content that is relevant tolents.
We teach science and social studies in the foromit§ of inquiry. These units of inquiry can lasyahere
from four to six weeks. Units of inquiry encouragjadents to ask questions, and provide input enthey
will learn the content, and how they will be asseéssfter the content is learned. Our teacherstateithe
learning environment to provide opportunities fardents to develop planned and spontaneous inguirie

When teaching science we offer an increase in handsarning experiences, a high level of student
involvement in a flexible learning environment, axmhcept driven curriculum. We have shown tremesdou
improvement over the past three years in our seigmtruction. We have reflected on our teaching
practices and made changes to our instruction mgstivat we are covering the material our studeatd

to know. We have implemented more hands on scilaceing in the classroom and a science lab tleat th
students visit once every eight days. The percemvégur students showing satisfactory progresthen
grade 5 FCAT 2.0 Science has maintained steadyoiwapnent and increased 9% from 2011-2013.

Our aim with social studies is to promote an intéitcal understanding and respect for individuald their
values and traditions. Our students have a deemrstanding of themselves and others as welleis th
place in the global society. As a result of thearhing our students take action within their stlaoal the
community. We believe that education must extenbe the intellectual to include socially respotesib
attitudes.

5. Instructional Methods:

Our school has a variety of strategies in placgufgport the diverse needs of students. All clasaro
teachers differentiate daily lessons to meet tleglgef every learner through small group instrucéind
utilization of a variety of instructional methodAs a way of sharing good teaching techniquesteachers
present “best practices” at faculty meetings anthduprofessional development. Master teachersgigeo
demonstration lessons in classrooms to enhandedhbbers’ proficiency. Once every eight days, ¢aam
of teachers meet to review lesson implementatiate (fevel, depth and complexity), teaching stiategnd
student data. This allows teachers to reflect ndesit needs and tailor instruction to meet thogelsi€The
teams examine specific student needs and develalb graup intervention or enrichment based on their
findings. These small groups are then taught bydahehers on the team who demonstrate the skill set
needed to support the learning.
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Many teachers provide enrichment or remediatiosdies before and after school, as well as durinig the
planning time. Our special area teachers, likeMidia Specialist, Spanish teachers or Physical &crc
teacher, provide small group or individual instrotto struggling learners outside the scope af tiegular
duties. We also have an After School Tutorial paogiin the areas of reading, writing and math fadgs
3-5 for those students needing remediation. Eimegitstudent education (ESE) teachers provideigivk
services, as well as small group, direct instructmstudents with special needs.

Technology plays a significant role in meeting stud’ learning needs. All students have access to
computer programs that provide both enrichmentrantediation. In addition to programs like Rivengee
and Soar to Success, that are provided by ouidljsire have implemented Raz-Kids, Reflex Math and
Read Naturally. We have instituted a motivatiométhforcement program to encourage students toheset
programs in their free time. Additionally, we hawe computer lab open before school to allow sttglen
who arrive early to access these programs. Ossi@am teachers use laptops, classroom computers,
interwrite pads, and Nooks/iPads to provide didgd@atons for students on a day-to-day basis.

6. Professional Development:

We plan and implement research-based professievalabment to prepare our teachers to deliver
differentiated instruction that meets the needsuofstudents. Most of our professional developriiga
year is centered on the understanding of Commoe State Standards (CCSS). Teachers have been
provided with the unpacking of the standards asdudisions on what students will need to know and be
able to do and the rigor needed to use close rgaditackle complex texts. Across our districtivese
adopted the reading and writing workshop instrunaidramework which is an instructional model that
aligns to our International Baccalaureate (IB) sttilawlessly. It provides students with rigor and
independence, and helps teachers differentiateitfgéruction to meet the needs of every studeathE
grade level has a literacy leader who attends niypntihort meetings to be trained in the structudrthe
workshop and, instructional strategies, as wethascurriculum units that will be taught and inrtainey
train their grade level. We have two district lead@ne in K-2 and one in 3-5). These leaders thsit
school once a month to provide a lab-site for eachers. They demonstrate lessons and provideJoands
training and coaching to our teachers in the culuim and framework; we facilitate teacher partitiga by
providing substitutes. We are fortunate to hawei@ber of instructional leaders on our staff. They
frequently provide professional development inrtlaega of expertise to the staff during profesdiona
development half days and faculty meetings. Adriaiers are also provided with an understanding of
curriculum and instructional strategies and howt beesupport teachers in the classroom.

In addition to literacy professional development; teachers receive professional development in
curriculum and instruction for our IB curriculumhiB year, we hosted a large-scale two day assessmen
training at our school to train our teachers inl#test research-based practices of the I1B. Teashere
required to bring artifacts and complete indepehdssignments for the training. Teachers had the
opportunity to collaborate with teachers from sdb@mross South Florida.

Every year our staff participates in a book stulhyis year our book is “Pathways to the Common Core.
We discuss the book at our monthly faculty meetin@sir school-based administrative team meets Mpnda
afternoons and we are currently doing a book studghe book “ The 15 Invaluable Laws of Growth" to
further develop our leadership skills.

7. School Leadership

Our school leadership team is comprised of thecp, assistant principal, guidance counselorigtss
with the emotional needs of our students), ESEamrfprovides input on the needs our ESE studeants),
magnet coordinator (ensures that we are meetinddimands of the PYP).

As a leadership team we strive to lead by insgiretind example, rather than authority. We ar@nasiy,
and collaborative, and foster growth in our st&®ur responsibility as leaders is to paint a cpgeture of
the vision required for the organization and to kvoollaboratively with the staff towards developiag
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shared vision. We perceive change as an oppoytimgrow and necessary to improve instructionallity
and student achievement.

Our mission as principal and assistant princip#b isiake sure that every student at Morikami Pak h
access to and receives a quality education. To &eepchool moving forward we must be instructional
leaders. Our job is to provide resources and suppoeachers and students. We mentor teachehegs t
embark on new instructional practices and curricubuth the implementation of the Common Core State
Standards (CCSS). Staff members find that we angapproachable and informal in many respects, but
that we hold high expectations for the work thatdee We feel people perform at their best if thegw
that we believe in them and care about them. Asadeaders, we strive to be objective and reflect
observers. Some of our time is spent resolvinglmb@ind enforcing rules. We lead by example tovpute
structure and still promote creativity and imagioiat We encourage our teachers not to simply acebpt
has always been done, but to question what isfeestir students and school. We strive to be @iges
influence on the Morikami Park community by demoatstg integrity, fairness, flexibility and
professionalism.

Day to day, we affect students in a positive manwér are a visible presence in the hallways and
classrooms, making ourselves available to stud&htsy are very comfortable approaching us to discus
their concerns. We offer the best resources we khawan resources. We support our struggling learne
by providing small group instruction. This persooahnection between administrators and kids makes a
huge difference in student achievement. As atre$wur leadership style, we are proud to say ith&ty13
we retained 100% of our staff.

Page 16 of 28



PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 3
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

93

89

86

95

92

Levels 4-5

67

62

66

78

75

Number of students tested

116

134

138

152

153

Percent of total students testd

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

89

73

72

92

78

Levels 4-5

50

30

48

60

48

Number of students tested

28

30

25

38

37

2. Students receiving Special
Education

Levels 3-5

64

47

71

62

69

Levels 4-5

54

27

57

46

38

Number of students tested

11

19

14

13

16

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

90

91

68

89

89

Levels 4-5

70

66

53

79

67

Number of students tested

20

32

19

37

18

5. African- American
Students

Levels 3-5

86

63

88

95

71

Levels 4-5

38

25

31

66

42

Number of students tested

21

16

16

21

24

6. Asian Students

Levels 3-5

100

91

Levels 4-5

100

91

Number of students tested

10

11
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7. American Indian or
Alaska Native Students

Levels 3-5

Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5 95 94 88 97 99
Levels 4-5 70 68 73 79 84
Number of students tested 61 77 84 76 87
10. Two or More Races

identified Students

Levels 3-5 90 92
Levels 4-5 70 77
Number of students tested 7 3 10 6 13

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells without data had fewer than 10 students deste
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltssuere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirigrdostandards and the achievement standards are
more rigorous, scores appear lower on the new fitafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesweemajor contributing factor to the dip in ourr&so
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 4
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

91

89

92

91

92

Levels 4-5

73

71

81

65

63

Number of students tested

137

146

148

147

146

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

81

65

83

81

78

Levels 4-5

60

54

72

39

37

Number of students tested

32

26

36

36

32

2. Students receiving Special
Education

Levels 3-5

76

56

58

50

65

Levels 4-5

48

44

41

20

36

Number of students tested

21

16

12

10

17

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

94

86

92

91

91

Levels 4-5

76

54

78

64

74

Number of students tested

32

22

36

22

23

5. African- American
Students

Levels 3-5

84

72

82

70

79

Levels 4-5

53

61

68

20

34

Number of students tested

19

18

22

20

29

6. Asian Students

Levels 3-5

100

92

Levels 4-5

90

50

Number of students tested

10

12

7. American Indian or
Alaska Native Students

Levels 3-5
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Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5

92

91

95

95

100

Levels 4-5

76

77

85

71

70

Number of students tested

75

87

73

86

65

10. Two or More Races
identified Students

Levels 3-5

81

Levels 4-5

81

Number of students tested

16

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells with missing data had fewer than 10 studesed.
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltsswere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirtgriostandards and the achievement standards are
more rigorous, scores appear lower on the new fitafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesevaemajor contributing factor to the dip in ourgs
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 5
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

86

90

83

88

85

Levels 4-5

70

70

53

62

68

Number of students tested

140

142

143

145

142

Percent of total students tests

d

100

100

100

100

0

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

81

76

68

80

59

Levels 4-5

57

51

44

52

37

Number of students tested

32

33

38

41

27

2. Students receiving Special
Education

Levels 3-5

50

70

80

59

Levels 4-5

44

30

52

37

Number of students tested

16

10

12

41

27

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

83

89

86

89

100

Levels 4-5

66

64

46

78

92

Number of students tested

18

36

22

36

13

5. African- American
Students

Levels 3-5

78

82

56

75

48

Levels 4-5

50

64

17

40

32

Number of students tested

18

22

18

28

25

6. Asian Students

Levels 3-5

85

Levels 4-5

46

Number of students tested

13

7. American Indian or
Alaska Native Students

Levels 3-5
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Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5

87

91

87

95

90

Levels 4-5

75

75

61

65

72

Number of students tested

86

68

84

62

82

10. Two or More Races
identified Students

Levels 3-5

100

Levels 4-5

75

Number of students tested

16

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells without data had fewer than 10 students deste
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltsswere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirtgriostandards and the achievement standards are
more rigorous, scores appear lower on the new ftafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesevaemajor contributing factor to the dip in ourgs
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 3
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

84

84

82

89

84

Levels 4-5

58

59

64

60

61

Number of students tested

116

134

138

153

152

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

79

73

68

84

62

Levels 4-5

68

46

60

42

35

Number of students tested

28

30

25

38

37

2. Students receiving Special
Education

Levels 3-5

64

47

71

54

56

Levels 4-5

54

27

57

31

19

Number of students tested

11

19

14

13

16

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

85

75

74

89

83

Levels 4-5

70

69

54

54

56

Number of students tested

20

32

19

37

18

5. African- American
Students

Levels 3-5

67

81

81

86

46

Levels 4-5

34

31

50

52

25

Number of students tested

21

16

16

21

24

6. Asian Students

Levels 3-5

80

100

Levels 4-5

50

91

Number of students tested

10

11

7. American Indian or
Alaska Native Students

Levels 3-5
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Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5 87 88 83 93 92
Levels 4-5 63 55 70 47 69
Number of students tested 61 77 84 76 87
10. Two or More Races

identified Students

Levels 3-5 70 85
Levels 4-5 40 61
Number of students tested 7 3 10 6 13

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells with missing data had fewer than 10 studesed.
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltsswere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirtgriostandards and the achievement standards are
more rigorous, scores appear lower on the new fitafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesevaemajor contributing factor to the dip in ourgs
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 4
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

83

89

80

88

91

Levels 4-5

61

66

60

64

65

Number of students tested

137

146

148

147

146

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

72

73

61

81

81

Levels 4-5

34

50

42

42

31

Number of students tested

32

26

36

36

32

2. Students receiving Special
Education

Levels 3-5

57

56

25

70

59

Levels 4-5

43

38

16

30

35

Number of students tested

21

16

12

10

17

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

94

82

75

91

96

Levels 4-5

68

59

47

63

69

Number of students tested

32

22

36

22

23

5. African- American
Students

Levels 3-5

68

83

68

70

83

Levels 4-5

21

56

63

30

27

Number of students tested

19

18

22

20

29

6. Asian Students

Levels 3-5

100

100

75

Levels 4-5

90

90

42

Number of students tested

10

10

12

7. American Indian or
Alaska Native Students

Levels 3-5
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Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5

81

90

88

90

95

Levels 4-5

64

70

73

68

81

Number of students tested

75

87

73

86

65

10. Two or More Races
identified Students

Levels 3-5

94

Levels 4-5

69

Number of students tested

16

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells missing data had fewer than 10 studentsdeste
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltsswere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirtgriostandards and the achievement standards are
more rigorous, scores appear lower on the new fitafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesevaemajor contributing factor to the dip in ourgs
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 5
Publisher: Pearson

Test: Florida Comprehensive Assessment
Test

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Levels 3-5

84

87

80

89

89

Levels 4-5

68

66

54

60

55

Number of students tested

140

142

143

145

142

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Levels 3-5

75

67

68

80

70

Levels 4-5

53

36

26

48

22

Number of students tested

32

33

38

41

27

2. Students receiving Special
Education

Levels 3-5

56

50

42

50

Levels 4-5

44

10

17

28

Number of students tested

16

10

12

14

11

3. English Language Learner
Students

Levels 3-5

Levels 4-5

Number of students tested

4. Hispanic or Latino
Students

Levels 3-5

83

83

77

94

92

Levels 4-5

55

58

41

75

46

Number of students tested

18

36

22

36

13

5. African- American
Students

Levels 3-5

67

68

67

71

68

Levels 4-5

61

59

17

25

24

Number of students tested

18

22

18

28

25

6. Asian Students

Levels 3-5

77

Levels 4-5

46

Number of students tested

13

7. American Indian or
Alaska Native Students

Levels 3-5
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Levels 4-5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Levels 3-5

Levels 4-5

Number of students tested

9. White Students

Levels 3-5 87 94 81 95 91
Levels 4-5 71 72 63 66 61
Number of students tested 86 68 84 61 82
10. Two or More Races

identified Students

Levels 3-5 100
Levels 4-5 69
Number of students tested 9 4 8 6 16

11. Other 1: Other 1

Levels 3-5

Levels 4-5

Number of students tested

12. Other 2: Other 2

Levels 3-5

Levels 4-5

Number of students tested

13. Other 3: Other 3

Levels 3-5

Levels 4-5

Number of students tested

NOTES: Cells without data had fewer than 10 students deste
In 2011, the State Board of Education establistesd Achievement Levels for FCAT 2.0 Reading and
Mathematics. Spring 2012 is the first time the ltsswere reported according to these new standards.
Because the FCAT 2.0 is based on more demandirtgriostandards and the achievement standards are
more rigorous, scores appear lower on the new fitafeon the previous scale. We feel that theaagds
rather than a change in instructional practicesevaemajor contributing factor to the dip in our g=0
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