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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 57 Elementgfools (includes K-8)
__12 Middle/Junior higtheols

16 High schools
0 K-12 schools

85 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

14 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 25 29 54
1 28 26 54
2 22 32 54
3 25 29 54
4 34 31 65
5 34 32 66
6 32 34 66
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 200 213 413

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

11 % Asian

0 % American Ind@amlaska Native

2 % Black or African American

7 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

73 % White
6 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 6%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

8

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 18

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

26

(4) Total number of students in the schoo
of October 1

as 413

(5) Total transferred students in row (3)
divided by total students in row (4)

0.063

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
1 Total number ELL
Number of non-English languages represented:. 1
Specify non-English languages: Gujarati

8. Students eligible for free/reduced-priced meals:7 %

Total number students who qualify: _ 31

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 4 %

17 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 1 Specific Learning Disability

0 Emotional Disturbance 14 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 21

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 0

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 97% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes X No

If yes, select the year in which your school reedithe award. 2008
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PART Il - SUMMARY

Freedom 7 Elementary School of International Sttiea Brevard County, Florida choice public school
located at 400 Fourth Street South, Cocoa Beach s&ie kindergarten through sixth grade students
throughout the district who apply and go through Itittery selection process, conducted in Febraach
year, to be admitted. Siblings of enrolled stugeateive preference and are admitted if spacesitable,

if not, they are at the top of a waiting list fbetr grade. All applications received prior to kedry are
treated equally with no selection criteria. Thoseeived after the lottery are added to the walistdn the
order they are received. If a space becomes al@jlae call students into the school from our imgitist.
The hardship appeal process is available for thdgeextenuating circumstances.

Students maintaining continuous enrollment at tle@om 7 Elementary School of International Studies
need not reapply at the end of the school year.

At the heart of the school’s philosophy and inginral organization is the International BaccalategIB)
Primary Years Programme (PYP). An authorized IBrM/8chool since 2005, Freedom 7’s mission is to
provide students with a quality public educatiod archallenging and creative integrated curriculum.
Students are encouraged to become critical and @ssigmate thinkers, lifelong learners, and respdesi
world citizens who respect cultural diversity. dagh the implementation of our curriculum we aim to
develop inquiring, knowledgeable, and caring yopagple who help to create a better and more pdacefu
world through intercultural understanding and respe

At each grade level, six transdisciplinary themesisa teachers and students to explore knowledge.
Teachers and students use questions that are ¢drassal to structure units of inquiry and develop
challenging programs of international education agarous assessment. The development of explicit
attitudes and the expectation of socially respdadiBhavior are also essential elements of theabchds
an IB World School, Freedom 7 is a student-cemimmunity sharing core values as well as the ek
and opportunities of belonging to a worldwide netwof schools. Our program is academically aggvess
and we strive for excellence for our students &edt fearning. We define and share “best prastiead
always seek to improve through reflection.

Essential to the success of our students is tlegration of the arts into the basic structure dued t
meticulous building of extracurricular events tdhance the school/student connection. Students are
introduced to the Spanish language beginning iddagarten and continuing through fifth grade. ikihs
grade, students switch to learning the French laggu Another key process in the success of theosha
strong parental involvement component. Parentpatiphe academic process both at home and at lschoo
Parents volunteered an excess of 11,000 hoursgilmn2012-2013 school year, assisting in the ass,
fundraising efforts and special events. We knowstudents by name; their families and friends;rthei
interests and strengths; their goals and aspimatidtvle work collaboratively to help our students to
appreciate the beauty and wisdom of the worldnléacommunicate effectively with others, love thest
for knowledge, and show our concern and empathgtfers through acts of kindness and service. We
prepare our students to embrace a strong senszsainal responsibility, to set goals and achieeentho
recognize and accept leadership opportunities@abed¢ome responsible citizens of the world. Service
learning is an essential component of the actiatecyhich is the outcome of student learning atEoen
7.

Since receiving our first Blue Ribbon Award in 2008r school continues to be ranked in the top five
elementary schools in the state. In September Z2d2nting Magazine highlighted Freedom 7 in thielar
“Best Schools in America.” Freedom 7 continues gehthe standards of the IB PYP through the setfyst
and program evaluations in 2005, 2008 and aga201r3.

Our instructional model is based on the theory ‘tleairning is one step past what you already knois’a

result, classroom instruction is differentiatedrteet the needs of individual students, while acatd
reading and mathematics programs are widely imphéeake
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Our vision for our future is to develop proficienicyreading, mathematics, writing, and sciencesfary
student; support and build families and the homarenment, build stronger students; increase the

instructional opportunities for students to excehbove grade level work; and continue to devetup af
Florida’s best elementary schools.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A) The Florida Comprehensive Assessment Test ZA{F2.0) is the foundation of the statewide
educational assessment and accountability progifamFCAT 2.0 measures student achievement of the
Next Generation Sunshine State Standards (NGS3®)hweplaced the Sunshine State Standards, in
reading, mathematics, science, and writing. FCATadsessment items are classified using a model wit
origins in the works of Dr. Norman Webb on depttkiedéwledge and the cognitive classification system
used for the National Assessment of Educationajiess (NAEP). With this system, items are classifie
the cognitive demand inherent in the test item,amassumptions about the student’s approach tibetme
The FCAT 2.0 is comprised of multiple choice quassiand gridded response questions and is adnedste
annually, in the spring, to all Florida public sochetudents in Grades 3-11.

FCAT 2.0 Reading, Mathematics, and Science resgkghree measures, Scale Scores, Content Area
Scores and Achievement Levels. The FCAT 2.0 ReaalimgMathematics score scales established in 2012,
which are also referred to as developmental saaies, range from 140 to 302 for FCAT 2.0 Reading
across grades 3 through 10 and from 140 to 29B@#&T 2.0 Mathematics across grades 3 through 8. The
FCAT 2.0 Science score scales range from 140 td@8afoth grades 5 and 8.

Content area scores are reported as the actualamghbaw score points earned out of the numbgioofts
possible for each reporting category. Reportinggaties represent groups of similar skills, or iemarks,
which are assessed within each grade and subjeetsdccess a student has achieved with the NGSSS
assessed by the FCAT 2.0 is described by Achievebheyels that range from 1 (lowest) to 5 (higheAt).
score of Level 3 indicates a satisfactory levedwicess with the challenging content of the Nextggation
Sunshine State Standards. A score of level 1 iteBcan inadequate level of success. Third gradersg

a Level 1 in reading are retained per state mandate

(B) The FCAT began in 1998 as part of Florida'sralfglan to increase student achievement by
implementing higher standards. When in full impletad¢ion, the FCAT was administered to students in
grades 3-11 and consisted of criterion-referenssdssments in mathematics, reading, science, atiagwr
which measured student progress toward meetin§uhshine State Standards (SSS) benchmarks. During
the 2010-11 school year, Florida began the tramsftom the FCAT to the FCAT 2.0. It should be nbte
that in 2011, The Florida Comprehensive Assessifiestt® 2.0 (FCAT 2.0) for Reading and Mathematics
were revised along with the cut scores for eachbllérm 2012 the Achievement Levels for FCAT 2.0
Science were changed. A five year comparison ®purpose of this application, would not be advali
comparison as the assessment and scoring criteréath level changed for the years 2011-2013.

For the past five years, Freedom 7 Elementary dased an A grade, the highest possible rating based

the FCAT scores. Analysis of FCAT performanceegading and math from 2008 to 2013 shows continuous
improvement in meeting grade level standards, wisidkefined by achieving Level IlI-V in all subghosi
reported.

In 2008 all of the subgroups in our school metgiadiciency targets for Adequate Yearly Progress in
reading and mathematics. In 2008, 99% of the stsdested were at or above grade level in readidg a
100% in mathematics. For all students,79% madailegugains in reading. Of the lowest 25%, 79% made
learning gains in reading and 89% in mathematiesediom 7 was the seventh highest scoring schdbkin
State of Florida in both reading and mathematics.

Although making a direct comparison of achieventewtls of all students tested using the FCAT ad th
FCAT 2.0, would not be a valid data comparison,ttbad for high achievement has remained through th
transition of the FCAT 2.0. For the past five ye&#4% or higher of the students tested in readioges! at
or above grade level. It should be noted that 100%e sixth graders tested over the same fivesyear
scored at or above grade level. From the years-2008 94% of the students tested in math scored at
above grade level.
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Using the revised FCAT 2.0 for the years 2011-2@18eading, 97% or more of the students in gr&dés
have consistently performed on grade level or higheer the past three years gains in the lowe%t 25
indicated in the FCAT 2.0 have remained steadgatling with an average gain of 84%. Analysis of FCA
2.0 performance in reading from 2008-2013 shows 82%ore of the students in all subgroups reported
achieving at or above grade level.

Again, using the revised FCAT 2.0 for the years120013, in mathematics, 93% or more of the studients
grades 3-6 have consistently performed on gradd tavhigher. Over the past three years, gaingén t
lowest 25% as indicated on the FCAT 2.0 performanceathematics ranges from 84% in 2011 to 89% in
2013 making learning gains. Analysis of FCAT 2.&@enance in mathematics from 2008-2013 shows
92% or higher of the students in all subgroups meplcachieving at or above grade level.

Freedom 7 has consistently ranked in the top fiementary schools in the state of Florida for et five
years.

2. Using Assessment Results:

A variety of assessment results are analyzed lmhéza and administrators in order to make instoueti
decisions, which positively impact student achiesatn The assessments used to make informed degisio
for differentiation of instruction are the FCAT dneas of reading, writing, math, and science; taafsrd
Achievement Test in reading, math, and scienceidatalized Test for Achievement in Reading (STAR),
Florida Assessments for Instruction in Reading @p4&nd Scholastic Reading Inventory (SRI); alonthwi
county benchmark tests in reading and math. Bathadred with professionals through electronidqlats
such as A3 and a common folder on school netwBdtents are informed of assessment results ataregul
intervals via Edline and printed interim reportsl gmogress reports, quarterly. The analysis of FQata
consistently involves a process called “By the Narsbwhere teachers organize their data usingiatyar
of templates that focus in more detail on compétsniested to determine strengths and weaknegsah
year, during pre-planning week, all teachers amefymilable assessment data compiled for them in
advance, for the classes they taught the previeasand for new students entering their grade leVhky
then use worksheet templates to sort, record, eaggregate their data for purposes of reflection o
practice, along with preparing for the needs oirthew students. Improvement goals for studergs ar
discussed and decided upon, then included in tesighfessional growth plans. The professionaindh
plan includes baseline data to set student achientgoals. The students performing in the low88t 2are
targeted and improvement strategies are discusskdeveloped. Teachers meet with the principal and
assistant principal during the first two monthsolfiool to review student performance data availabteat
time and discuss their professional growth plamrecibje, work strategies, and desired outcome. rigutie
first semester, all teachers compile a portfolieettior their classes. This document includeasgbssment
information described above and is updated at aeguolervals. The portfolio sheet is used as autative
reference to discuss students’ progress at regutamthly Multi-Tiered Support System (MTSS) meesing
Struggling students are identified early on and itaoed by individual Progress Monitoring Plans (PNLP
Intervention strategies for remediation both insade outside the classroom are discussed and
implemented, as needed. Weekly assessments amgisténed to document progress. Non-classroom
teachers assist with academic support outsidelissroom on a consistent basis in order to implémen
individual academic improvement plans. During weékofessional Learning Community Meetings
(PLCs) teachers develop both formative and summaissessments to guide teaching and learningaeAt t
end of each unit of inquiry teachers reflect onrgslts of these assessments and make adjustifiidinése
is agreement that change is needed.

3. Sharing Lessons Learned:

As an International Baccalaureate (IB) Primary ¥d&rogramme (PYP) School, over the past severasyea
we have hosted visitors from around the USA. Timpgse of these visits was to observe, inquire, and
share best practices. The Freedom 7 Elementaunitfaand administration are members and regular
attendees of the Florida League of IB Schools (B)|Bvhich offers professionals an opportunity to
participate in collaborative sessions to share fegitices and strategies with other professidinaia
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around Florida, for successfully developing théeddnt IB Programs. Our IB coordinator and dasts
principal have both achieved certification as vetidp leaders for the IBNA and FLIBS, and work with
teachers and schools throughout North America. oiwggeollaboration, both formal and informal, with
professionals throughout our district and stateeHasen integral in our continuing professional
development. Our principal has presented sevessiagns on Student Led Conferences to fellow praisi
during professional development meetings at theictisevel. Assistant principals from other schoim
Brevard have come to observe the Student Led Gamdes in action prior to implementing this practite
their own schools. We share our successful progjiamd practices via our school website. For exampl
we found Student Led Conferences to be a valuaaletarshare student progress with parents; thexefor
we videotaped several sessions, then createdaarstg video and made it available for others tawos

our website. We have received excellent feedbboktathis informational piece, which leads us thdve

it has been a valuable reference for parents autiteg professionals, especially teachers newito ou
school. Freedom 7 Elementary is recognized ndtioaa an ALLTHINGS PLC school, we believe this
practice has contributed significantly to incregsstudent achievement. Over the past two yeashaol
team of administrators and teachers attended timirig sessions, provided by the state, to asdisttie
implementation of the Common Core State Stand&dSGS). Our assistant principal was selected by the
state to present a training on this topic to adstiators. A mentor program was developed in tlze ye
2011-2012 at Freedom 7 Elementary. Each new teagliee school is assigned a coach/mentor who is a
colleague. Each new teacher is also mentored &ydministrator. Both administrators participate i
collaborative sessions with feeder chain colleagoehare best practices.

4. Engaging Families and Community:

Freedom 7 Elementary, as a Brevard District Ch8itieool, requires that each family complete 20
volunteer hours a year. The school consistentyayes 11,000 volunteer hours annually. This far
surpasses what is expected by our families. We teamaintain our high level of parent involvemént
continuing to involve our parents in our school caumity. We review our client survey each year waith
School Advisory Council to identify needs in thiea A New Parent Liaison is now an active menaber
our Parent Organization (APT). The role of thésdon is to contact new parents and be availald@sover
guestions about the school and extend initiationgdrious volunteer opportunities. In additionr parent
organization maintains a website and Facebook fmagemmunicate with the school community, and sends
regular mass electronic communications to requsssi@nce with school activities, fundraisers, aiter
needs. Opportunities for parents and teacheesato together are planned and include Math andiRgad
Nights, First Grade Grandparent’'s Day, Grades 8iéri8e Night, International Festival, Student Led
Conferences, and Parent Back to School Night fagratles. Parents are used as mentors for otr sixt
graders as they move through the different stafkesmming for the PYP Exhibition. All parents gaipate

in a required orientation conducted by administratiefore their child is enrolled in the schoolth€
events to involve the school community include:afiksgiving Luncheon, BooHoo Yahoo Breakfast,
Father Daughter Dance, Mother/Son Evening, Hol@dyDrive for Children’s Home Society,
Thanksgiving Food Drive, Project Hope (to suppagdnant workers), Jog-a-thon, Field Day, and Veteran
Day Assembly. Parent volunteers facilitate Sursiviiath across the school, an enrichment progratn tha
provides students with a weekly math challengeeavolunteers assist with extracurricular progsauch
as: Chess Club, Future Problem Solvers, Odyssthedflind, Coding Club, and Book Bash. Science Fair
Judges are recruited from local high schools, tleness community, and parent population. Business
partners are recruited and maintained providingstpn a variety of ways. A staff member serveoar
business partner liaison to maintain these relakips.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The curriculum at Freedom 7 Elementary is develdpethe teachers who incorporate the mapping df bot
the Common Core State Standards (CCSS) in Engliglubge arts and mathematics and Florida’s Next
Generation Sunshine State Standards (NGSS) incecand social studies. It encompasses the phhiesop
and principles outlined by the International Baacatate Primary Years Programme (IBPYP). Following
Understanding by Design, the trans-disciplinarynaapt-based curriculum focuses on the whole clsidgu
strategies of guided inquiry. Students are imneeis@pportunities to develop social, communicative
research, thinking, and self-management skilldfeBntiation is essential in students gaining @pih
knowledge and understanding.

Reading: Using various assessment data, studeaising levels are identified. Students are theomgd
based on their zone of proximal development aneagaged in explicit reading instruction. The aoire
the reading instruction includes a district adoptsitling program, which is a systematic researsiedba
framework for teaching the five components of it®r. In addition, fundamental to reading instrorctis

the use of text sets, developed to increase camglemhderstandings within the six units of inquiry.

Writing: All students receive writing instructiorabed on the CCSS. Curriculum resources includeatis
publications and current best practices in writgwg;h as 6+1 Traits and the Lucy Calkins writingksbop
methodologies. Using rubrics, writing is assessestbdents and teachers in order to provide quality
assessment that guides instruction.

Math: A core state adopted math curriculum is us#abol wide. The math curriculum meets the neéds o
students with hands-on learning, and applicatioreaf world problem solving. Additional opporttiag for
enrichment take place during weekly volunteer deeSunshine Math, and participation in Chess Ghudb
Math Team.

Science: The science standards are integratethatonits of inquiry using a trans-disciplinary eqgch.
FOSS kits, portable lab kits, multiple technologeesd student-centered campus areas, such asiéhe 6F
Dreams Garden” and nearby Cocoa Beach shorelioeidar for hands-on inquiry based instruction, gdide
by the scientific process. A fully equipped scietab incorporates technology in the form of laptop
computers, projection systems, and lab experientks.extent of students’ knowledge is evidentulgio
participation in school and district science faiwhere they consistently place in the top threhéar
division. Students annually visit and participgi¢he Indian River Lagoon Quest, Kennedy Spaceddten
the BCC Planetarium, and Rockledge Gardens.

Social Science: In gaining a global perspectivedetts are engaged in synthesis and analysis ial soc
studies concepts and content. Teachers developuRY$of inquiry and utilize strategies such as
simulations, problem solving, differentiation, aml world experiential learning. Children conduct
research using a variety of non-fiction level tefitdd experiences, and multiple technologies sagh

Power Media Plus, online databases, and web qualtstudents participate in the volunteer based
community program Junior Achievement. Studentshawichment opportunities through Future Problem
Solvers and Odyssey of the Mind.

Arts and Physical Education: The arts program eszadudents to meet standards through an integrated
curriculum. Students have opportunities for enriehtrin school wide programs such as Chorus, Orff
Ensemble, and Strings. The students perform tiauigthe school year in a variety of school and
community events, including opportunities througheatnership with the Brevard Cultural Alliance.
Wellness education is evident in classrooms, dysimgsical education classes and integrated thraughe
units of inquiry. Enrichment is available to dlidents through participation in the Freedom 7 Rtlke

Club and Jog-A-Thon. Through traditional mediumd gechnology, such as iPads, students gain
understanding and appreciation of art conceptadtition to weekly art classes, students are @éithe
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opportunity to express themselves creatively thincarg in the culminating projects of each unitrafuiry.
Participation in community art events providesaleasion for students to display their artwork.

Spanish Language: All students are engaged in weetdgrated foreign language instruction. Stusléemt
grades K-5 are immersed in Spanish language atuteulStudents in grade six are immersed in French
language and culture. Technology affords studir®pportunity to listen, speak, write, and intersith
others in Spanish. A designated iPad lab facigdarning in French.

2. Reading/English:

All students are engaged in a rigorous, balanderhlly program that focuses on the five componats
literacy: phonemic awareness, phonics, vocabufrgncy, and comprehension, based on the Common
Core State Standards (CCSS). The curriculum ircatps a variety of scientifically researched reses!
and student growth is monitored by standardizedsassents. Reading instructional strategies include
literacy centers, literature circles, guided regdgnoups, and are delivered in whole group andIsgnaiip.
Since the majority of the students read on or algoade level, the district adopted Houghton Mifflin
Harcourt curriculum and the online learning resewtThink Central, which is supplemented with Open
Court Classic Literature Series, trade books, amdfittion leveled readers in social studies andrsme, as
well as the inquiry-based Junior Great Books Prnograeachers plan for reading complex texts with
quality questions that ensure students are thindleeply, and getting a better understanding of episcby
answering open-ended higher order thinking questidrext sets for each unit of inquiry at everydgra
level have been organized for this purpose. Theds’ bring your own device (BYOD) policy allows
students to both access the web for research adthgetexts. Teachers use data collected frorflibreda
Assessment for Instruction in Reading (FAIR), Selstit Reading Inventory (SRI), unit benchmark tests
and the Standardized Test for Achievement in Rep(8TAR) to help guide instruction to meet the reeed
of all students. The curriculum is modified to pag the needs of those students performing inawest
25%. Ongoing progress monitoring and monthly Mulgred Support System (MTSS) meeting discussions
are used by teachers when making instructionabibers. Students receive small group instruction,
individualized tutoring, and intensive explicit ingction using curriculum materials such as Science
Research Associates Reading Labs (SRA), FloridéaeCérr Reading and Research materials, and
Houghton Mifflin Harcourt intervention materialss ell as online programs such as Lexia, Easy CBM,
and Zondle. Motivational and enriching programsisas Young Authors, Discovering Quality Literature
Accelerated Reader (AR), Book Bash, and Read Adkassrica help to create lifelong readers for
acquisition of knowledge and enjoyment. Over thstphree years, the library has undergone a major
transformation. Now called the Center for InqUiBFI), it is a space through which a collaborative,
flexible access model has been implemented. Rgad@entive programs supporting the Sunshine State
Young Readers books are in place and ongoing steddaboration in learning is recognized and
celebrated.

3. Mathematics:

Mathematics is taught using the Common Core Statedards (CCSS) utilizing a variety of resourcesisu
as Pearson’s EnVision Math, Cognitively Guidednnstion, and Florida Connects. Students develop
hands-on conceptual understanding of math coneéfiithe use of manipulatives, real world problem
solving, and technology through both heterogenemoashomogenous groupings. Differentiated learning
engagements ensure that students at various kneebseing challenged. Assessment of studentsyisimn
and benchmarks are used to establish interventidrearichment opportunities. Across grade levels,
students are held accountable for explaining timeith process both orally and in writing. Teaclnarge
undergone training in concept based teaching ardilgy. In 2008, teachers in kindergarten through
second grade began training with a focus on nusdiese. Development has been ongoing throughout the
implementation of the CCSS. Two teacher leadensistently attend district training to help maintai
depth of mathematical concepts. Teachers' prafiegsgrowth plan strategies include participatiofook
studies using Number Talks by Sherry Parrish arathiieg Student-Centered Mathematics by Van de
Walle. Parents attend a math night where tea@ggisin the need for subitizing and number sense.
Parents view a collaboratively created video tleahadnstrates the need for students to be able taiexp
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their thinking when solving math problems; themgnés are given opportunities to engage in mathegam
with their children. Students in grades two thiosg utilize IXL, an online math program that aii®
students to practice skills to mastery, with oppeities for both remediation and enrichment at hame at
school. Parent volunteers facilitate the SunsMagh program, an enrichment program that givesesttsd
additional challenging engagements with math skiieeedom 7 Math Club meets two times a week
whereby students are challenged with pre-algehiaafgebra concepts. Fifth and sixth grade students
participate in the District Math Tournament compegtwith other schools in our district. Additionalfifth
grade students can participate in after school meatiediation. All students in grades four throsgh
participate in the Florida Math League Math Olynap@ontest.

4. Additional Curriculum Area:

The International Baccalaureate Primary Years Rirngre (PYP) is designed to ensure development of the
whole child. Five essential elements comprisectireculum: concepts, skills, knowledge, attitucdssg
action. Concept-based instruction provides thadation through which guided inquiry lessons occline
curriculum is designed to give students the opmitguo develop trans-disciplinary skills such as
communication, thinking, social, self-management] eesearch. All students are challenged to develo
higher order thinking skills with the use of keyncept questioning. The Program of Inquiry (POI),
developed by the teachers, is both vertically amizbntally aligned, reflected upon systematicadigd
consists of six globally themed units of inquiryeatch grade level. Using a backward design mbaéth,
formative and summative assessments are an infggntadf the POI. Every unit of inquiry offers the
opportunity for students to synthesize their coteaipunderstanding. At the core of developing the
internationalist student is the Learner Profilejahthelps the child develop as an inquirer. This
internationalist is also open minded, knowledgeataeing, reflective, balanced, principled, a riaker, a
thinker, and a communicator. Vital to the POI i®eus on the development of personal attitudethey
student. Students are taught, supported, and ®ptcreflect and act on their learning to conwtée
action component of the curriculum. AdditionaBroject H.O.P.E (Helping Other People Everywhere),
Freedom 7’s school wide initiative for service lgag, provides for the needs of our local commuaitg
beyond. Student growth is exhibited through indiinal portfolios. These portfolios serve to helg th
student reflect on their learning and set goalgyfowth in all the areas. The portfolios are aday piece
used for Student Led Conferences, which are halgetavyear. In sixth grade, students embark omded
inquiry focusing on a real world issue of theireir@st; during this time, they are grouped with mtlveho
have the same interests. This yearlong study oaltes with students demonstrating their knowledge
during the multi-faceted Exhibition. The PYP figesential elements extend into all areas of theach
which include the gifted student program, the goigsical education, and world languages. Teachers
collaboratively plan and integrate subject arendseds with the units of inquiry.

5. Instructional Methods:

The use of inquiry-based instructional strategsethe primary focus in all areas of teaching aadnmg.
Planning for teaching and learning is based upendkearch-based model Understanding by

Design. Beginning with the end in mind, teachexs the Common Core State Standards (CCSS) to
conceptually map the curriculum through six trarssiglinary themes. Teachers consistently analyze
student data through collaborative meetings, exigigrade level data, classroom, and individuadiest
data to determine the most appropriate methodside student achievement. Teachers have theiflgxib
to use different forms of instructional stratediesed on student needs, learning styles, coneepts t
learned, CCSS, and resources. Through differémtiaff instruction, varying content, product andgess,
teachers use pre-assessments and then make usermbar of strategies to ad-dress the needs of the
student. These instructional strategies includelgan learning in the areas of math and scienog us
manipulatives and appropriate tools, active learhimough simulations, game playing, real life
experiences, Visible Thinking strategies, problatviag, and competitions. Technology is integeal t
instruction in that it not only aids teacher plaignbut is paramount in student learning. Studarés
encouraged to research and present in a varietyags. The use of data notebooks has been esdential
students to monitor their own growth. In additidmough careful planning, instruction varies andsists
of direct instruction, shared inquiry discussiccmyperative learning groups, writing and reading
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workshops, mini-lessons, and discussion. Studamdage in teaching methodologies that enable them t
become independent learners with the use of mingpimg strategies and research methods using various
forms of media and technology, along with discoJeaiged strategies. Modeling and guided practiee ar
used to help the students learn to acquire knowleag higher order thinking skills. Through thg ke
concepts, an element of the PYP, students are edgagnew learning through an organizational stmect

of questioning. Purposeful planning of higher orthénking questions guide student experiences
throughout the units of inquiry and may include appnities for learning through field trips, guest
speakers, learning partners, and blended leartngdamental to all learning is the ability to eetion

what was learned, make choices about learningtteerdtake action based on this new knowledge. This
integral component of the curriculum is modeled tawilitated by the teacher in all disciplines.

6. Professional Development:

The ongoing opportunities for professional develeptrare vast for all faculty of Freedom 7 and are
congruent with the implementation of Common Com@é&standards (CCSS), School Improvement Plan,
and International Baccalaureate (IB) philosophies rquirements. Our district provided training &0
team of teacher leaders to unpack the CCSS asdpimort of new implementation, return to school to
facilitate this process with colleagues. To addtheschallenge of teaching IB curriculum and megetin
requirements of state standards, teachers rettorszhool two days prior to school start, to work
collaboratively mapping standards into the schd®¥® curriculum. We believe this has contributed t
high student achievement. Weekly faculty meetergsdesignated for professional development, which
includes delivery of new information from the IB @&dinator, teacher leaders, and the district culuim
specialists. Grade level teachers meet weekly aritlB Coordinator and administration in Profesalon
Learning Communities (PLCs), which provides theapmity to collaborate on instructional strategiesl
classroom experiences, unpack the new CCSS, dedtreh the effectiveness of these practices. IBacu
and administrators regularly attend quarterly [Eladieague of International Baccalaureate Schod8&)
workshops, as well as regional workshops, and theual Regional IB Conference. District sponsored
professional development days are dedicated toghds of staff in providing a high standard of edion.
First year teachers participate in the New Teabtdtrction program sponsored by the district. Téteos!
also has a strong mentoring program for all newttess to the school, facilitating classroom managgm
strategies, communication skills, assessment meftoodriculum, and professional goal setting. BEgedrr,
a team of professionals attends the Florida EducakiTechnology Conference, keeping abreast of the
current trends in the digital world. In additidhe district has designated regular early dismidagsé for
students, in order to dedicate time for profesdideselopment. The opportunity to offer onsite
professional development is afforded to our leddpream, but also to those teacher leaders inest@s
this pursuit. Collaborative planning and implenagion for professional development sessions involve
using a Wiki, such as PB Works, and Google Doasdke the experience more collaborative and
interactive, and to provide documentation of ttegneng taking place. As part of a district initvat, the
principal leads Instructional Rounds for a groudministrators throughout the year. This process
assure an inter-rater reliability standard to bedus revise the teacher evaluation program.

7. School Leadership

The leadership philosophy focuses on the whol@l@dslthey develop international mindedness, wlsich i
the mission of the International Baccalaureate BBnary Years Programme (PYP). The school has a
shared leadership structure that is headed byctimosprincipal, assistant principal, and the PYP
coordinator. These leadership team members faeilweekly 80-minute grade level PLCs where thedoc
is implementation of best practices for teachind l@arning in the classroom. The school has weé&ki$0
minute faculty meetings which are dedicated todissemination of information, professional develein
and sharing successful classroom strategies.

Early in the school year, teachers meet with thecjal or assistant principal to discuss their
Professional Growth Plan (PGP) for the current stiiear. This plan is developed by teachers based
the previous year’s assessment data provided d¢on tfuring preplanning. Teachers submit a formal,
written reflection mid-year, then meet with an adisirator to discuss their PGP progress. Admiaists
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conduct regular classroom walkthroughs, informalestsations and formal observations, each one feitbw
by feedback to the teacher related to performdmigalighting best practice, and offering sugge<titor
improvement.

During the 2011-2012 school year, the entire staff involved in revising four policies: Languagdi®o
Assessment Policy; Special Educational Needs Pdaing Academic Honesty Policy. Faculty members
worked on policy revision based on their inter&8ammittees were formed with a member from the
pedagogical leadership team as the lead in eachitaa. Meetings were held weekly for the process.

Communication and collaboration are facilitatediy use of electronic access to all documents dedbg,
meeting notes, planning guides, and resourcesjghra common drive at the school and the web based
Google docs, including calendar feature.

Administration has scheduled meetings with merdachers to discuss needs and challenges facedwby ne
teachers; collaborate to solve problems; and reflesuccessful practices. Faculty members arecteg

to create essential agreements for collaboratidrdaneloping their grade level units. Essentiaéaments
are developed and revised collaboratively withahgre staff each year for implementing the cuttioy
assessment, and use of portfolios.

PYP 101 is offered to new teachers monthly, byRYiP coordinator, to give them orientation and iregn
for the IB Program. Often this is followed up wih observation and feedback of practices by these
teachers in the classroom. With the support ofiaidtnation, teacher leaders have implemented peer
walkthroughs, with a focus on differentiation, aasahe school to facilitate sharing best practaces
increase student achievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher: Pearson

Test: FCAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Level 3-5

100

100

94

100

100

Level 4 and 5

85

72

66

95

95

Number of students tested

53

54

53

54

54

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Level 3-5

92

Level 4 and 5

25

Number of students tested

12

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
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Alaska Native Students

Level 3-5

Level 4 and 5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 100 100 92 100 100
Level 4 and 5 86 73 63 95 94
Number of students tested 35 44 38 43 47

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the AC®unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messatudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl teeeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsgextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitive demand inherent in the test item, not on
assumptions about the student’s approach to the itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasumi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stucdeeatsested.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: Pearson

Test: FCAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

:Level 3-5

98

95

93

100

100

Level 4 and 5

79

84

76

95

95

Number of students tested

62

60

61

64

64

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

:Level 3-5

100

Level 4 and 5

75

Number of students tested

12

2. Students receiving Special
Education

:Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

:Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

:Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

:Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

:Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

:Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

:Level 3-5

Level 4 and 5

Number of students tested

9. White Students

:Level 3-5 100 98 95 100 100
Level 4 and 5 78 91 82 95 94
Number of students tested 49 44 44 53 28

10. Two or More Races
identified Students

:Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

:Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

:Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

:Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,

gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgniiove demand inherent in the test item, not on
assumptions about the student’s approach to the itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasumi
or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 studeattested.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: FCAT

All Students Tested/Grade: 5 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Mar Mar
SCHOOL SCORES*

Level 3-5 95 98 97 97 99
Level 4 and 5 78 77 77 92 92
Number of students tested 61 64 64 64 64
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

Level 3-5 100 100

Level 4 and 5 80 72

Number of students tested 5 7 10 11 5

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 98 100 100 100 96
Level 4 and 5 84 76 77 81 82
Number of students tested 45 46 47 52 55

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 studeattested.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: FCAT

All Students Tested/Grade: 6 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Mar Mar
SCHOOL SCORES*

Level 3-5 100 100 100 100 100
Level 4 and 5 80 93 93 92 97
Number of students tested 64 64 64 64 62
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

Level 3-5 100

Level 4 and 5 92

Number of students tested 7 8 12 7 4

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 100 100 100 100 100
Level 4 and 5 80 91 96 91 96
Number of students tested 45 44 54 48 52

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stu@deattested.

Page 24 of 32



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: Pearson

Test: FCAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Level 3-5

100

98

94

100

96

Level 4 and 5

91

87

81

89

89

Number of students tested

53

54

53

53

54

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Level 3-5

92

Level 4 and 5

58

Number of students tested

12

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 100 98 95 100 96
Level 4 and 5 88 87 84 88 89
Number of students tested 35 44 38 43 47

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stu@deattested.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: Pearson

Test: FCAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Level 3-5

97

97

98

100

100

Level 4 and 5

86

80

77

84

83

Number of students tested

62

60

61

64

64

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Level 3-5

100

Level 4 and 5

92

Number of students tested

12

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 98 95 98 100 100
Level 4 and 5 84 80 75 86 83
Number of students tested 49 44 44 49 52

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stu@deattested.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

Test: FCAT

All Students Tested/Grade: 5 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Mar Mar
SCHOOL SCORES*

Level 3-5 98 100 97 100 97
Level 4 and 5 76 77 82 78 85
Number of students tested 62 64 64 64 64
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

Level 3-5 100 100

Level 4 and 5 80 72

Number of students tested 5 7 10 11 5

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 98 100 96 100 100
Level 4 and 5 76 76 78 81 82
Number of students tested 46 46 47 52 55

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stu@deattested.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

Test: FCAT

All Students Tested/Grade: 6 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Mar Mar
SCHOOL SCORES*

Level 3-5 98 100 98 100 100
Level 4 and 5 80 91 82 92 97
Number of students tested 64 64 64 64 62
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

Level 3-5 100

Level 4 and 5 50

Number of students tested 7 8 12 7 2

2. Students receiving Special
Education

Level 3-5

Level 4 and 5

Number of students tested

3. English Language Learner
Students

Level 3-5

Level 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Level 3-5

Level 4 and 5

Number of students tested

5. African- American
Students

Level 3-5

Level 4 and 5

Number of students tested

6. Asian Students

Level 3-5

Level 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Level 3-5

Level 4 and 5
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Level 3-5

Level 4 and 5

Number of students tested

9. White Students

Level 3-5 100 100 98 100 100
Level 4 and 5 80 95 85 91 96
Number of students tested 45 44 54 48 52

10. Two or More Races
identified Students

Level 3-5

Level 4 and 5

Number of students tested

11. Other 1: Other 1

Level 3-5

Level 4 and 5

Number of students tested

12. Other 2: Other 2

Level 3-5

Level 4 and 5

Number of students tested

13. Other 3: Other 3

Level 3-5

Level 4 and 5

Number of students tested

NOTES: The FCAT (2008-2010) included two portions, the HC3unshine States Standards (SSS) and
the FCAT-Norm Referenced Test (NRT). FCAT-SSS messstudent achievement and skill mastery as
outlined by benchmarks. The FCAT-NRT was a testl tiseeompare student performance in reading and
math with the performance of students nationwide FCAT was comprised of multiple choice questions,
gridded response questions, short written resparsextended responses.

FCAT 2.0 (2011-2013) items are classified on thgnitove demand inherent in the test item, not on
assumptions about the student’s approach to thre itew-complexity items rely heavily on recall and
recognition. Moderate-complexity items require mibegible thinking and may require informal reasoi

or problem solving. High-complexity items are weiitto elicit analysis and abstract reasoning.

No data are reported when no fewer than 10 stu@deattested.
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