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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 241 Elemensrhools (includes K-8)
__106 Middle/Junior higthools

107 High schools
77 K-12 schools

531 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 19 56 75
10 32 82 114
11 25 68 93
12 13 35 48

Total

Students 89 241 330

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

0 % American Ind@amlaska Native

3 % Black or African American

5_3_8 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

8 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 2%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

4

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

as 307

(5) Total transferred students in row (3)
divided by total students in row (4)

0.016

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:55 %

Total number students who qualify: 181

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 2 %

6 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 3 Specific Learning Disability

0 Emotional Disturbance 3 Speech or Language Immeant

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 18

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 0

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 95% 95%
High school graduation rate 97% 95% 94% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 68
Enrolled in a 4-year college or university 971%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 1%
Joined the military or other public service 2%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Doral Performing Arts & Entertainment Academy (DP®XEs located in Doral, Florida, nestled between a
residential neighborhood, industrial warehousernmssies, and cow pastures, and minutes from thinigust
Miami city center. The student body, much like steff, is comprised of approximately 88 percent
Hispanic, 8 percent white, and 3 percent blacke 3thool campus houses two middle schools and iyt h
schools within its three main buildings and a braad, state-of-the-art, gymnasium. DPAEA provides
students with a rigorous academic education aldtigavperforming arts program of their choice, \fidrich
they are required to audition, and interview. &@be of students are first based on talent and theough

a lottery process. Once students audition, theddaetermines the number of students which can be
accepted in each program. A public lottery is tbenducted and certified by a public accountant.
Currently, the program offers visual arts, photpgrsg acting, musical theater, dance, instrumentaio
vocal music, or television production. Studentseree hands-on, real world experience in theserprog
from instructors with many years of professiongdenence in their field.

At DPAEA, our mission is to prepare students wite &cademic skills to perform at or above gradel liev
any rigorous educational setting while instillingaief in their own self efficacy. We set a stardifor
outstanding student achievement while providingfa and nurturing environment. Students at DPAEA a
given the opportunity to enroll in courses at detstrof levels in order to accommodate heir leagmeeds
and educational aspirations. Students may begindbllege coursework while in high school andreve
earn an associate degree at the same time asitfieischool diploma.

In 2013, DPAEA was ranked as the 12th highest paifig high school in Florida, by meeting and
exceeding annual goals as determined by the stalétested areas. DPAEA continues to be suackdsé
to a culture that encourages an ever changing titgntihe school staff collaborates to review dateal
determine what teaching strategies and progranhbevibest to meet the needs of the students whigtiser
to remediate or enrich the curriculum. Technol@gglso integrated into the curriculum. Interagtbhoards
are used to present innovative lessons and comiaibieand student tablets are used in all subjeetsao
complete activities and diversify classroom indtiarc

The staff at DPAEA is involved in numerous professil development opportunities to improve insticti
and discuss best practices. During professionadldpment, teachers and administrators learn ssuligé
current educational trends, research, and crosgglar instruction. Information that we learndbgh
professional development is implemented at theachbthe practice heeds excellent results, warsthi,
along with other knowledge and expertise, with puhools around the nation and provide suggestions
regarding implementation of the practice and imprognt of educational programs and strategies.

Students attending DPAEA engage in numerous sh@scasd performances at the school to develop and
share their talents. In addition, students alstighgate in activities outside of school whereytlvan be
judged and honored for their hard work and persecs.

DPAEA students have been honored to participatecand awards in the following competitions:

» Students in the visual arts program have submatedork to various galleries and competitions,
such as the Scholastics Art Awards where studectsived awards for their outstanding work.

» Photography students participated in the Junion@dBowl Photography Contest and won awards
in a variety of categories.

e Students in the acting, musical theater, and insntal music programs received Superior and
Excellent ratings in the District Festival.

* The dance program students attended the AmericaneDalliance Regional Competition and came
home with a series of exceptional awards for teachsalo routines.

* The vocal music students participated in a distvide caroling competition and earned second
place.
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» Television production students competed in theiffdoBcholastic Press Association Competition
and won many State and National awards and stiitedirdTV, so school events can be watched
live on the Internet from home.

Students at DPAEA engage with the community thraibhghsponsorship of several activities and voluntee
efforts with the Department of Parks and Recreatibnese students volunteer at events such as miéspa
Heritage, Holiday Lights and Ice, Movies at thel®and Extravaganza.

DPAEA is worthy of being honored as a National BRibbon School because the staff and other
stakeholders are dedicated to providing studerits avhigh-quality education that will prepare thiem
college and beyond. Since its inception, the schas been nationally recognized by Newsweek aisd U.
News & World Report as one of the top 500 schaokhé nation and received a school grade of "Athay
state of Florida. At DPAEA, we strive to instillstrong educational foundation in our studentsetp them
to not only succeed academically, but also readliee dreams.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Doral Performing Arts & Entertainment AcademyPEEA) administers several standardized state and
national assessments. These standardized ass¢ssinhie State level include the Florida Comprshven
Assessment Test (FCAT) 2.0 and the End-of-Cour€C(EExams in Algebra I, Geometry, Biology, and
U.S. History. DPAEA students also participate ationwide assessments such as the SAT, ACT and
Advanced Placement (AP) Examinations.

All Florida public schools are given a “grade” basm the school’s performance on state assessments.
High schools can receive a max score of 1600 poifitee 1600 points for high schools are broken down
into two components: 50 percent based upon studnevement and learning gains from the FCAT, @&hd 5
percent based on non-FCAT components. The gratialg is as follows: A=1050-1600 points, B=990-
1049 points, C=870-989 points, D=790 to 869 poilRrtL)-790 points. Levels 3-5 on these assessments a
considered proficient. In 2013, the percentageigti school students performing at a Level 3 avatfor
Reading in the State was 53 percent compared pe&ent for DPAEA, State Algebra | EOC was 64
percent compared to 98 percent for DPAEA; Statent&txy EOC was 64 percent compared to 96 percent
for DPAEA; State Biology EOC was 67 percent comdadaoe93 percent for DPAEA; State US History EOC
was 35 percent compared to 59 percent for DPAEA;State Writing was 61 percent compared to 93
percent for DPAEA. As to AP Exams, DPAEA had 58ecent of its students scoring a 3 or above
compared to the State’s 51.1 percent. DPAEA alecesl above the State average in SAT and ACT
assessments by obtaining a combined score of 92 iISAT and 20.6 in the ACT. The State average w
1457 and 19.6.

In 2013 DPAEA ranked 12th in Florida by obtainints® points.

b) In the past five years, DPAEA has evolved inte of the top performing high schools in both tta¢esof
Florida and the nation. Like all other public solsonationwide, DPAEA is required to meet Annual
Measurable Objectives (AMOs) set by the state tindhe No Child Left Behind Act (NCLB). In the pas
few years, DPAEA has been able to meet and excé&dsAfor every grade level and subgroup.

In 2008, 63 percent of DPAEA students were profitia reading and 87 percent were proficient inhmat
Although those averages were above the state avatabe time and our school received a lettergyodd
an “A”, DPAEA continued to raise its expectatiorGurrently, 85 percent of DPAEA students are prefit
in reading and 97 percent are proficient in mathese gains show a 22 percent and 10 percent secfea
reading and math respectively, our collaboratiferef bridged the gap between our reading and math
proficiency.

The increases seen are also remarkable considarirdgmographics and minority rate. In the 200820

school year, DPAEA’s minority rate was 89 perceigpdnic and 4 percent black, with a free or reduced
lunch rate of 28 percent. Since then, the enraitrhas more than quadrupled and the free and rdduce

lunch rate has risen to 55 percent, while maimaginihe same demographic make-up. This truly exiéegpl
the meaning of “bridging the gap.”

DPAEA not only helps every student develop andgumitheir talent as a performing arts member, lsat a
ensures their academic needs are being met. Thoatthe years, DPAEA has been able to increase the
number of students achieving proficiency in alldgeraic areas by implementing a variety of progrants a
teaching strategies that create an environmentumwvel to learning. These programs and teaching
strategies cater to all students regardless aof #ssiessment performance level or academic ach@tem
For example, all students receiving a Level 1 or the FCAT 2.0 Reading or Math are placed in istes
courses to help remediate deficiencies the stuaeayshave. In these courses, teachers analyzadata
differentiate instruction to ensure all studentaiatproficiency by the end of the year. We offgoring
before, during, and after school, as well as onr8ays. Summer sessions and virtual recovery eswae
also offered to students needing additional assista
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Aside from remediation, DPAEA also challenges ftglents by enriching the curriculum with a variefy
rigorous courses and programs to ensure all sta@eatcareer and college ready. One aspect of the
curriculum that has truly made a difference is,ntbhenber of Advanced Placement (AP) courses, across
multiple subject areas, the school is able to dfepf the 30 AP courses College Board has devdlofas
gives all students the opportunity to graduate kighool with at least one college-level credit.tHa past
five years, the number of students taking AP cauasal achieving a score of 3 or higher has inctease
significantly. In 2009, 30 percent of our studetotsk at least one AP course and 31 percent oéthes
students scored a 3 or higher. In 2013, 64 peafesur students took at least one AP course & 5
percent scored a 3 or higher. This year, 71 péafsour students are enrolled in at least one édditse and
we foresee the number of students scoring a 3gtehiincreasing as well.

The achievements mentioned above can be attrilifealt to the dedication of all DPAEA stakeholdirs
ensuring student success now and in the future.

2. Using Assessment Results:

DPAEA is dedicated to student achievement and sscteerefore, data is reviewed and monitored on a
weekly basis by a number of stakeholders in theachProfessionals analyze school data in their
department meetings, Professional Learning ComnesniPLCs), administrative meetings, department
chair meetings, and even in Educational Excell&Sa®ol Advisory Council (EESAC) meetings. Using the
ongoing school improvement plan, professionalssiakieholders revisit strategies and new educational
trends that can benefit student performance inimgadhathematics, science, writing, and other state
assessed areas.

Strategies and interventions are put in placerggetaall learners in each of the disciplines mereth
previously. Through the school’s leadership tedata is utilized to drive instruction for all tedtareas,
create pull out programs that target interventiamgl create review sessions that are held befodeafser
school, and on Saturdays. Stakeholders are ribtfi¢he school’s performance monthly during theSBE
meetings. Each month, representatives of a péatiacademic subject area present informationee o
school and student performance data so that, etiéions may be put in place to meet the areasdd.ne

The leadership team analyzes baseline, fall antewanterim results in Reading, Algebra |, Geometry
Biology, and U.S. History and compares them taridistesults. The school also utilizes score repfsom

the AP exams and results from, the Post Secondiugdfion Readiness Test (PERT), ACT, and SAT. The
school implements a five step Data Student Perfoce&uccess Wheel, which occurs as follows:

1) The administrative team meets and breaks doedaka by subject area.

2) The administrative team meets with each assigeedrtment. Learning gains by each benchmark are
analyzed and strategies are put in place to meeteglds of the students. Teachers are then apeige
student performance by individual, classroom, aradlgrlevel data utilizing an in-house data program.

3) Subject area and grade-level data chats arauctediwith each individual teacher, which allowsrthto
focus and plan a prescribed intervention strategyargeted students and class needs.

4) Teachers gather their data and meet with indalidtudents to conduct data chats as well. ds$ential
that each student knows and understands his/hetedyaerformance data and mastered benchmarks for
each interim and mini assessment.

5) Lastly, the school-wide data by subject areshemed with all stakeholders during the schoodESEC
meetings. The school improvement plan is referggicging each data presentation in order to demetest
how each goal area is being met.

Through the school website, stakeholders are afsomed of DPAEA's academic performance on AP

Exams, ACT and SAT results, and college readinessgpation. Committees of professionals gather
monthly to monitor and make recommendations foaee€r and College Ready Initiative Plan.
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3. Sharing Lessons Learned:

DPAEA serves as a leader to other schools withonidd and around the country by sharing its strageg
and ideas. Through work with National Academic &ational Partners, the principal has performed
workshops on school-level strategies for improstugent performance at the following locations: St.
Croix School District, School Board of Memphis C&ghools, Milwaukee School District, and Providence
School District; he has also worked with Gibson i@raSchool Miami-Dade, Cornerstone Academy
Orange County, Doral Academy Las Vegas, and Somacselemy Washington, D.C. Several teachers
and administrators from DPAEA have traveled thraugh-lorida and the nation to perform workshops and
model lessons at schools including Los Angeles Aoadof Arts and Enterprise Charter School, Key West
Collegiate Academy Charter School, Charles Gibsearter School, and College Preparatory Academy of
the Treasure Coast. During these trips, DPAEAheexassist with the development of curriculum,imin
assessments, and pacing guides, and conduct tedxderrvations. Their contributions to those schbaise
led to improved performance on accountability exams increased teacher capacity.

In addition, DPAEA staff has worked with Cerego,imternational language learning company, to dgvelo
software to improve instruction in reading, Amerniddistory, AP Art and Biology, Geometry, Algebradan
Physics. This 18-week pilot was developed by teexcirom DPAEA with the support of programmers
from Cerego. A study of the pilot results is cathg being conducted by researchers from New York
University.

DPAEA has also used its technology to reach oother teachers within and outside of our school for
professional development and modeling lessonsnd.siconcept that the school calls “linking classne”,
teachers collaborate to create lessons seen waitidiroutside of the school to improve learning ounes.

For example, two classrooms are equipped withewitgbn monitor, camera and microphones. Using the
Internet the teachers broadcast the lesson thahtge pre-planned together and stream it liveis Th
permits the two classes to interact by seeing &ading each other. "Linking classrooms" allows t@as
teachers to work with a new or struggling instru¢tomodel excellent teaching. The lessons ane the
recorded and made available for playback as partioprofessional development program.

4. Engaging Families and Community:

At DPAEA, we believe that engaging families and cmmities contributes to greater academic
achievement and to the improvement of the schoalwlsole. This model of engagement is predicated on
three core beliefs: 1) student achievement inceetimemore knowledge parents have about theirreilsl
school experience; 2) greater involvement of fasithrough non-academic channels still contribigdes
greater academic buy-in by all; and 3) the morehaal invests in a local community, the more resesy
support networks, and allies are available to bolgte health and vitality of the school more hialy.

Our goal is for parents to be fully aware of thademic happenings in their student’s education. In
addition to communicating standardized testingltesuind marking period grades, DPAEA staff alsasha
important announcements and activities with parantsstudents through weekly calls. Furthermoreegla
portal allows parents and students to access heaneihg and pertinent academic resources; tradestu
achievements and activities; and keep up with studews and any other relevant school information.
Additionally, parents have access to a web-sediwe feed” where they may watch their students'iaigr
instruction to get a better sense of their acadexperiences. This program is offered in conjumctidgth

an online after-school teaching and tutoring prograhich allows parents and students alike to ablest-
specific questions to DPAEA teachers and guidesmaiin understanding what they can do to ass#t th
children in their studies. DPAEA empowers parents @@mmunity members to enhance school programs
by meeting formally with them during our monthlydgational Excellence School Advisory Council
(EESAC) and Parent Teacher Student Involvement jRM&etings, after which their feedback is traresda
into a concrete plan of action for school improvaine

DPAEA strives to engage the community through ncadamic means as well. For example, the school
encourages our stakeholders to join our multipieise programs for the local community, such asdfo
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and donation drives for the needy, social eventssaipport services for the elderly, and walks teera
awareness for those with special needs like autiéoneover, each student’s parent commits to volenme
30 hours every year at the school. This encourpgests to be more invested in the growth of dinga
school community and ultimately, increases thdilik@d that they become more involved in their
children’s academics.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Doral Performing Arts & Entertainment Academy (DP®Es a public charter school dedicated to
providing its students with a rigorous and diveasademic curriculum enriched by an exceptional
performing arts program and dedicated to ensuhiagall students are college ready regardlessenf th
socio-economic background. This dedication is @vidvhen walking the hallways of DPAEA. Students
are constantly reminded that although DPAEA isrdopming arts school, college is the priority.

In order to ensure that all students are careecaliege ready by the time they graduate, DPAEA has
aligned its curriculum to the Florida Next GenevatSunshine State Standards (NGSSS) and the Common
Core State Standards (CCSS). The curriculum regjtinat students not only meet the state’s gtaua
requirements, but exceed them. Students at DPAE#$t nomplete at least 24 credits in order to greedua
four in English, four in math, four in science, fan social studies, two in foreign language, amelysical
education, one in virtual, and at least four irfgening arts.

The DAPAE English curriculum offers a variety ofjugred and elective courses that prepare our stsiden
for high stakes testing like the Florida's Compredie Assessment Test (FCAT) 2.0, SATs and ACTe Th
curriculum offers courses for all students regasslief academic levels and performance; this inglude
regular, Honors and Advanced Placement (AP) counsEsaglish language as well as English for speaker
of other languages. Through these courses, swidemequipped with the tools necessary to be tittuig
judicious writers who reflectively engage in crti@nd creative thinking, and understand the ingoae of
doing so.

The math curriculum provides a strong foundatiooaicepts, techniques, and applications. DPAEArsffe
required courses like Algebra | and Geometry, andenadvanced courses, like AP Calculus AB, and BC,
and AP Statistics to ensure students are colleaggyreStudents also have the unique opportunity to
participate in our advanced Math Academy. Thisd&ray engages students by giving them the tools
needed to become proficient problem-solvers whistiliing self-confidence and developing a deep
understanding of core mathematics concepts.

The challenging science curriculum offers studentgses like Physical Science, Biology, Chemisind
Physics, as well as more demanding courses likiaP®gy, AP Environmental Science and AP
Chemistry. These courses, offer our students dppities to explore new questions and use scientifi
knowledge and critical thinking in their own lifecision-making. Students are also given the oppdt
to solve real-world problems by engaging in longiihal research-based projects in which studentsegat
and discuss data on a daily basis.

The social studies curriculum is aligned with tteges standards and extends its students a comigben
offering of required and elective courses. Requaeurses include World History, U.S. History, Aman
Government, and Economics; elective courses indlage Studies, Sociology of Sports, AP European
History, AP Psychology, and AP Human GeographyesEhcourses allow our students to explore the
elements of society to develop an appreciatiomdfraspect for a variety of cultures and theirddsli
values, and traditions.

The physical education curriculum is intended tovte students with an understanding of and apatieci
for physical exercise. Furthermore, students eseigled an opportunity to learn recreational atgei that
can be enjoyed for a lifetime with the knowleddells and attitudes to maintain healthful and Sgtng
lives.

Technology is integrated into the curriculum arlcckAssrooms. Classrooms are equipped with intieeac

boards that provide teachers with inventive anerattive ways to deliver lessons. We also haveragv
virtual, science, and math labs with computers sibée to students on a daily basis. DPAEA uses th
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Internet to live stream lessons, tutoring sessimkschool events. The TV Production Program ades u
the Internet to report the news live and streamtspgpand school events to the community.

The foreign language curriculum has proven to erg successful program at DPAEA. Students are
required to take two full years of the same languagprder to fulfill the graduation requirementVe offer
a variety of courses in Spanish, French and Itallzast year, 100 percent of the students enrafieP
Spanish Language attained a 3 or higher on thexame

2. Reading/English:

The foundation of DPAEA’s English curriculum is t@ellege Board's College Readiness System —
Springboard. This proven Pre-AP program prepétetests for success in AP and college courses. The
program is aligned to the CCSS and offers a rigocauriculum and ongoing professional development f
teachers. This English language arts (ELA) pnagiracludes course offerings in English for gradei?9
Honors English for grades 9-12, AP Language andfsition for grade 11, and AP Literature for grade
12. SAT preparation, dual enroliment and colleggdiness English courses are also offered to staiden
DPAEA is currently partnered with Florida Intermatal University, Miami-Dade College and Doral
College for dual enrollment.

To prepare for the FCAT 2.0 Writing, a departmehitaiting Action Plan was established with inputrfro
all teachers. The Writing Center is availableltstdents after school. Several Saturday ant/Ear
Release writing seminars are offered to targetediesits. Teachers also keep logs of all studemigri
assignments and follow an FCAT Crunch Time Calehefore the writing and reading assessments.

Reading skills are infused into the English Cuftian, but additional Intensive Reading courses are
assigned to students who received a score of llesePl on the FCAT 2.0 reading. In Intensive Regdin
each students receives explicit instruction onrttegiding deficiency, which is identified and monéd
through data analysis. Between September and,AlpeilReading Coach conducts pull-out groups
throughout the day for targeted students who heweed below and above grade level. From January to
April, after-school tutoring is offered in the foroh three sessions, each addressing different stubeds.
Annually in March, in-school reading workshops affered to targeted students in preparation for the
FCAT 2.0. Saturday reading tutoring is open tecstaltents on a first come first serve basis. A bitgrClub
was also created to increase participation okalthers and to better assist students. Eventsasuch
Literacy Pasta Night and Literacy Book Swap welld beincrease parental involvement. Finally,
SAT/PSAT Saturday tutoring was held for all studeamid six week SAT prep classes were held to peepar
students for college entrance exams.

3. Mathematics:

DPAEA uses the Carnegie Learning math curriculggfades 9-12. The Carnegie Learning CCSS
transition plan for middle school aligns to therfsiards for Mathematical Practices and improve
foundational skills to prepare students for theaambed study of mathematics. The texts are rich reil-
world applications of the topics being covered arpose students to the different career pathsafbay
the same concepts they are learning in the clagsr@arnegie Learning offers an Adaptive Math Safev
program that aligns to each course and providetesta with highly individualized and self-paced
instruction to improve their secondary math skills.

DPAEA implements a math research program that iienimathematically gifted students in grades 9-12
and offers them special research classes and eatt@te To enter the math research program, stedeost
take an entrance exam; upon passing, these stuateraiowed to take, the Math Research course as a
elective. This course enables them to explore uarrealms of mathematics, especially those outhele
scope of a typical mathematics course. Many stgdarthese courses are also involved in the Mu &lph
Theta Math Honor Society, which is very activedndl, state and national math competitions. The
members and teachers meet several times a weekakan math topics beyond those experienced in
class.
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DPAEA also offers a variety of AP mathematics cear® its advanced students such as AP Calculus AB,
AP Calculus BC, and AP Probability and Statistics.

In an effort to provide students that are perfogrielow grade level with the necessary remediattum,
students are identified and placed in an Intensiaéh course to provide them with additional matheéosa
instruction. The school offers after-school matioting, as well as online Algebra tutoring in gheenings
through the Blackboard Connect Program availablgltstudents at DPAEA. In addition, the schoobals
offers before- and after-school FCAT 2.0 / EOC timig to selected students, based on their previous
assessment scores.

4. Additional Curriculum Area:

The Performing Arts Program, the heart of DPAEAGasmitted to making our school a beacon of attisti
excellence in the visual and performing arts comitgurationwide. The program provides intellectyall
stimulating and educationally challenging classethé arts for students who, through the auditiwh a
interview process, demonstrate a talent in a pdatiart form. Students and teachers engage ireraus
opportunities to develop and showcase talentsarathas of dance, music, photography, television
production, theater, visual arts, and voice. DPAEeAforming arts teachers have many years of
professional experience in their specific fieldd Aave been able to bring their real-life experssnio the
classroom. Their expertise as artists has helpad tlevelop and implement an innovative curriculum
which allows students to be competitive in thestidiand academic community. For example, asm® f
reporting the daily news and making music videtgjent in the TV Production Program can take a tSpor
and Entertainment course that allows them to brastdgporting events and school functions live ke t
Internet. The ultimate goal of the performing ausriculum is to provide a rigorous education whil
encouraging and fostering to each student’s talents

DPAEA's science and mathematics curriculum is exgranding with opportunities and challenges. The
school offers an array of AP courses in both mathstience. During the 2013-2014 school year, the
school increased the enrollment of females and mti@® in AP science, technology, engineering, aradh
(STEM) courses, such as AP Computer Science, APnStey, AP Physics, AP Statistics, AP Biology, AP
Calculus AB and BC, just a few of the 23 AP courfsesy which students can choose. The schookis al
participating in a College Board AP STEM Grant teatourages the participation of females and ntieeri
in AP math and AP science courses. This granafiasded DPAEA students to participate in a variety
learning opportunities outside the traditional stasm experiences. One of these projects is owalD
Academy Nutritional Supplement Mouse Longevity Stu@his project is a randomized, long-term, multi-
generational study to determine the effect, if dhgt an antioxidant nutritional supplement hashen
cognitive functions, physical activity, breedinthéss and longevity of mice. The students invoivetthis
research are responsible for keeping clean, swoiiditions in the research room by cleaning theemi
habitats twice a week. They are also responsibledeping up to date data on weights and general
wellbeing of the specimen on a weekly basis. Tééearch includes but is not limited to solutiors fo
aggressive behavior and competition for mates astangles and research for cures for everyday 8lnes
amongst the specimen. The Bioethics course, atredelition to the curriculum, teaches studentgates
10-12 about moral reasoning and ethical principlEsis college-ready initiative has motivated stutddo
participate in the National Undergraduate Bioetldomference in which teams debate resolutions for
bioethical issues. In preparation, students recaisackground in philosophy-based ethical priesipl
create outlines for their competition argumentsl discuss those arguments with their classmates to
strengthen their reasoning. Students are uphdhkthighest standards and, notably, have placéd six
amongst competing universities. Providing studémsopportunity to compete at a college—level
competition, is a true testament to the school'ssion.

Additionally, starting in grade 10, students areid the opportunity pursue their favorite disicipl

beyond the level offered in secondary schools até&dpead start on their college requirements. The
DPAEA Scholars Program enables sophomores, juaitifor seniors to enroll in college courses and ear
college credits at local institutions of higher edtion such as Miami Dade College, Florida Intdometl
University, and Doral College. Students are exgxbtd receive an Associate in Arts degree by taling
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combination of AP and dual enroliment courses thhaut their sophomore, junior and senior years.uAbo
50 students at DPAEA currently are participatinghis program, the benefits of which include insieg
college readiness, starting a college degree whitégh school, and increasing students' gradetpoin
average. We also offer students not in the Sch®amgram the oportunity to enroll in dual enrolithe
courses at the above-mentioned institutions aneivecollege credits without having to pursue as
Associates Degree.

5. Instructional Methods:

The students of DPAEA strive for high academic agbiment. Students are enrolled in courses regfored
standard high school graduation as well as electjgared toward their art form of choice, suchisisay
arts, photography, theater, dance, music, voicelevision production. The integration of thishn set
of electives into the curriculum motivates studdatexcel academically and continuously improveérthe
own performance.

High performing students can enroll in advanceeélleourses. Honors courses are structured around
lectures, discussions, and activities involvingghlr order thinking process and challenging tasksme
students also choose to participate in AP couvgigh are noticeably more rigorous and thought-
provoking. There are also opportunities to takal @nrollment courses through a local college or
university, funded by the school, to receive calegedit.

Struggling learners with low standardized testssare registered for intensive courses in matlisn
and/or reading in order to obtain additional assist. These students are taught alternate statagd
techniques that will advance their overall perfonoce

Each student in the exceptional student educaB&&] program has a plan that states their goalstend
accommodations necessary to ensure their succbis,still continually challenging them. The scha

an inclusive setting where these students parteipacourses alongside their peers. Studentxipating

in the gifted and special needs program also hawedl plans in place to show their goals and/or
accommaodations needed for support. Some of thedergs are supported through consultative services
where a program specialist works together withtélaehers to ensure that students are challenged and
excelling throughout their educational pursuitudgnts in the special needs program may also take
Learning Strategies, a course in which a certit&E teacher provides them with learning strateigies
match their specific educational needs.

All courses involve differentiated, data drivensdeoom instruction to accommodate a range of legrni
styles. Some teachers utilize rotations whereestigdparticipate in whole group instruction anchthatate
through three stations: independent activity, coaipes group work, and small group instruction ksdthe
teacher. Other teachers prefer more traditiongihaaks of instruction including discussions and opeded
tasks. Technology also supports instruction thinaihg use of Mimio Technology, KarbonPad, student
tablets, and computer applications such as Red&lirgy Achieve 3000, and Cerego. The teachers at
DPAEA strive to deliver the best instruction possito their students.

6. Professional Development:

DPAEA believes that ongoing professional developngerssential for improving instruction and
safeguarding the highest levels of student perfan@aTo that end, we offer our teachers and stafhbers
a wide variety of professional development oppaties that range from universal strategies for sasc
across all disciplines to course specific instutdi practices and skills. First, we assist newcational
professionals to become “highly qualified” in theubject areas. With this in mind, we offer a ment
program to provide beginning teachers with supp@ining, and guidance in a comfortable and
confidential manner to ensure their success irhiagcSecond, they work to maintain that eliteisdiy
attending multiple professional development workshper year, which cover essential topics such as:
instructional best practices; data lesson developneerrent educational trends and assessments;
Professional Learning Communities (PLCs; constititeth by content area and specific courses taught)
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effective lesson planning; action research and-daten instruction; cross-curricular literacy
enhancements; and differentiated techniques focatohg students in the English speakers of other
languages (ESOL) and exceptional student educéESE).

In addition to the professional development thaiticmally occurs through PLCs, teachers receivppstt

as they align their assessments and lessons witB@%S and develop ongoing focus calendars, used to
create the most engaging and productive instructRnofessionals participate in the Miami-Dade Ggun
public Schools' (M-DCPS) Instructional PerformabBs@luation and Growth System (IPEGS) in which they
develop a yearly Individualized Professional Depatent Plan (IPDP). The IPDP assists teachers in
aligning their professional growth to the schogitsls as outlined in the school improvement plaesé

goals, often address areas such as reading andshathnt performance, individual learning goals,
professional development activities, and perforreamgcomes.

Finally, DPAEA is dedicated to integrating art thghout the curriculum. DPAEA is involved in Artsrf
Learning—a Miami affiliate of the national non-fprofit organization, Young Audiences—in which the
school provides an impactful art experience fostlblents through teacher development, curriculum
consulting, and professional practicums. DPAEA st are not only successful academically, butaiso
constantly motivated to surpass their own acadstaitdards while still excelling in the arts. Aadeers
and administrators, we believe that it is our dotgevelop ourselves personally and professioriailyhe
benefit of our students, to provide a strong fodiogaupon which they can not only achieve acadeltyica
the classroom, but also actualize their dreamsdruts it.

7. School Leadership

The leadership at DPAEA is committed to providingpdege preparatory environment for all studerithe
Doral leadership philosophy is to educate all stislén a manner that provides them the opportunitye
successful at the college level; thus, each detisiade at the school is aligned to that centrdbpbphy.

The administrative leadership team consists optireipal, assistant principal and lead teachdre T
extended leadership team at the school includearttepnt heads in all of the core academic areas and
electives, reading director, ESE and ESOL dire@otiyities director, athletic director, studentsees
chair and testing chair. The administrative leadigrteam meets on a weekly basis and the extérded
twice monthly.

The administrative team uses iPads to conduct diegsroom walkthroughs. The entire leadershimtea
has identified 15 behaviors that should be obseirvethssrooms during these walkthroughs.
Administrators use their iPads to record data émheteacher and report their observations. A réport
generated every two weeks and the observatiordisressed with the extended team. Professional
development for the faculty occurs in accordandé ttie results of these online surveys recordealitir
Survey Monkey. Visibility in classrooms is of kagportance in establishing a culture of expectation

In addition, at each leadership meeting alternadgygartments are required to present relative dath as
interim testing, AP, and SAT results, new initigsvand other academic issues as they arise. hittiata
in mind, the leadership team develops and monéctien plans and instructional focus calendarsseBan
what the entire leadership team is seeing, pursbatcisions are made collectively on new readmng o
math programs, textbooks and other instructionaémals, and technology. The principal’s philosph
to be inclusive of the content area experts indén@sion-making process to help make the bestidedis
promote student learning and engagement.

The principal and assistant principal meet with$thedent Government each month to address issues

brought forward by their officers. Suring theseetivggs, the administration also reviews school
performance data and new academic initiatives thighstudents.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 10

Publisher: Pearson Access

Test: Florida Comprehensive Assessment
Test/Geometry End-of-Course Assessment

(starting in 2011-12)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

95

87

95

90

94

% Exceeding Proficiency
Levels 4 and 5

65

55

55

50

55

Number of students tested

101

104

42

20

15

Percent of total students testd

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

90

85

90

85

90

% Exceeding Proficiency
Levels 4 and 5

60

50

50

42

35

Number of students tested

57

52

27

2. Students receiving Special
Education

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

3. English Language Learner
Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

4. Hispanic or Latino
Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

96

88

95

90

94

% Exceeding Proficiency
Levels 4 and 5

65

55

55

50

55
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Number of students tested

90

92

38

19

13

5. African- American
Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

6. Asian Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

9. White Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

10. Two or More Races
identified Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

11. Other 1: Other 1

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

12. Other 2: Other 2

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5
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Number of students tested

13. Other 3: Other 3

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

NOTES: In the 2011-2012 school year, the Grade 10 FCAThEmaatics was replaced by the Geometry
EOC assessment. All students enrolled in Geometgardless of their grade-level, took the EOC
assessment in the 2011-12 school year.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 9
Publisher: Pearson Access

Test: Florida Comprehensive Assessment
Test/Algebra | End-of-Course Assessment

(starting in 2010-11)

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

98

74

50

98

94

% Exceeding Proficiency
Levels 4 and 5

40

23

25

68

52

Number of students tested

45

27

20

40

17

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

95

65

50

96

75

% Exceeding Proficiency
Levels 4 and 5

40

20

25

40

25

Number of students tested

25

13

10

18

2. Students receiving Special
Education

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

3. English Language Learner
Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

4. Hispanic or Latino
Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

98

85

50

98

94

% Exceeding Proficiency
Levels 4 and 5

40

20

25

68

52

Number of students tested

40

25

18

36

15

5. African- American
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Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

6. Asian Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

9. White Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

10. Two or More Races
identified Students

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

11. Other 1: Other 1

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

12. Other 2: Other 2

% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

13. Other 3: Other 3
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% Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

NOTES: In the 2010-2011 school year, the Algebra | EO@ssment replaced the FCAT Mathematics for
all students enrolled in Algebra I, regardlessheiit grade level. This is the reason for the dnog

Meeting and Exceeding Proficiency in 2011. Thiswbso the baseline year for the Algebra | EOC
assessment and students received a score on @&2a8k80 (T-score scale), rather than a scoredbase
Achievement Levels 1-5.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 10

Publisher: Pearson Access

Test: Florida Comprehensive Assessment
Test (FCAT)/FCAT 2.0

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

Meeting and Exceeding
Proficiency Levels 3,4 and 5

83

73

79

57

47

% Exceeding Proficiency
Levels 4 and 5

55

51

54

39

14

Number of students tested

90

49

42

20

15

Percent of total students testd

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

85

71

60

45

50

% Exceeding Proficiency
Levels 4 and 5

52

50

38

27

25

Number of students tested

38

30

27

2. Students receiving Special
Education

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

3. English Language Learner
Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

4. Hispanic or Latino
Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

83

73

69

57

47

% Exceeding Proficiency
Levels 4 and 5

55

51

31

39

31

Number of students tested

78

45

38

19

13

5. African- American

Students
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Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

6. Asian Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

9. White Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

10. Two or More Races
identified Students

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

11. Other 1: Other 1

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

12. Other 2: Other 2

Meeting and Exceeding
Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

13. Other 3: Other 3

Meeting and Exceeding
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Proficiency Levels 3,4 and 5

% Exceeding Proficiency
Levels 4 and 5

Number of students tested

NOTES: The 2010-2011 school year results were retrofiibeckflect the change of test from the FCAT
Reading to the FCAT 2.0 Reading.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 9
Publisher: Pearson Access

Test: Florida Comprehensive Assessment
Test (FCAT)/FCAT 2.0

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Mar

Mar

SCHOOL SCORES*

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

87

82

71

85

76

%Exceeding Proficiency
Levels 4 and 5

56

47

32

48

30

Number of students tested

66

30

40

17

Percent of total students testd

100

93

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

86

83

60

42

40

%Exceeding Proficiency
Levels 4 and 5

54

42

31

38

20

Number of students tested

47

45

19

17

2. Students receiving Special
Education

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

3. English Language Learner
Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

4. Hispanic or Latino
Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

86

80

69

75

76

%Exceeding Proficiency
Levels 4 and 5

56

50

33

48

30

Number of students tested

90

57

27

38

15

5. African- American

Students
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%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

6. Asian Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

7. American Indian or
Alaska Native Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

9. White Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

10. Two or More Races
identified Students

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

11. Other 1: Other 1

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

12. Other 2: Other 2

%Meeting and Exceeding
Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

13. Other 3: Other 3

%Meeting and Exceeding
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Proficiency Levels 3,4 and 5

%Exceeding Proficiency
Levels 4 and 5

Number of students tested

NOTES: The 2010-2011 school year results were retrofiibeckflect the change of test from the FCAT
Reading to the FCAT 2.0 Reading.
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