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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 4 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

6 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

1 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 22 8 30
K 58 60 118
1 57 54 111
2 62 71 133
3 54 44 98
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 253 237 490

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

1 % American Indanlaska Native

24 % Black or African American

3 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

70 % White
1 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 16%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

26

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 53

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

79

(4) Total number of students in the schoo
of October 1

aS 486

(5) Total transferred students in row (3)
divided by total students in row (4)

0.163

(6) Amount in row (5) multiplied by 100

16

7. English Language Learners (ELL) in the schooll %
5 Total number ELL
Number of non-English languages represented:. 1
Specify non-English languages: Spanish

8. Students eligible for free/reduced-priced meals:56 %

Total number students who qualify: 248

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 12 %

59 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 19 Specific Learning Disability

2 Emotional Disturbance 0 Speech or Languageimyent

0 Hearing Impairment 0 Traumatic Brain Injury

3 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 33 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 24

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

11

Paraprofessionals 12

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 95% 95% 94% 94% 94%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

The mission of Lake Forest North Elementary Scli®td provide educational experiences that enca@urag
and challenge all children to develop to theirdstlpotential academically, emotionally, physically
socially, and culturally. We will use quality stalommunity involvement, and technological resositce
help our students achieve. In accordance withrtision, we believe that every child is born wgtleat
potential and deserves the opportunity to reachpbiential. We acknowledge that each child has
individual needs which need to be identified amavjated for so that they can learn at their own eaoad
pace. This could not be achieved without thedupiport of the administration, educational staft &amily
members.

Lake Forest North is situated in Historic Feltorl&@ware. Felton was founded in 1856 when theoadlr
arrived in Delaware. It is a small, rural commymitith a strong agricultural base. Many residemts

active participants in the Delaware State Faircivlaccurs in nearby Harrington. The community eltén

is proud of its history and has strong traditicined. Lake Forest North operates in the buildimat tvas

once Felton High School. The building was builiB20 and was used as a high school until 1969 nQuri
those years, the students excelled in academiegelaas extra-curricular activities to include sgaand
band. The marching band even performed in the Newk World's Fair and the Cherry Blossom Parade in
Washington, D.C. The past laid the foundation efsbhool being acknowledged on a national levelisnd
pride and tradition of excellence.

As an elementary school, we pride ourselves inigointy this tradition of excellence. From 2006 120

North Elementary has had a Superior Rating by Dataidepartment of Education. This recognition was
given to schools that exceeded the state standaod®rall student achievement, as well as in ttewing
subgroups: African Americans, Special Education.,. Bhd low income. In 2009, North received the DOE
Parent Involvement Partnership Award. The schoal rgaognized for engaging the parents and community
in instruction and student achievement.

In 2009, North received the Delaware Departmetidifcation-Focus Monitoring Report. This report is
produced after representatives from DOE meet vatiemts, students and staff members to discuss
instruction, planning, parent involvement and vasiother components. Lake Forest North receivedbne
the highest scores ever given. We received a fopaient involvement section. Very few fours hagerb
given in the ten years of the monitoring. In 2048,received the U.S. Department of Education, Doing
What Works Initiative Award. We were one out of sbhools were selected in the nation. North Eleargnt
was featured in their work book and the websiteofte year for researched based practices in reading
comprehension.

In 2010 and 2012 we received the Delaware Titléstibguished School, awarded to schools who have me
state targets and closed the achievement gap.tinely schools were selected in the state. In 26d1 a
2013, we received the National Title | Distinguidtchool. This is awarded to schools who have elenke
state targets and closed the achievement gap.t®@algchools are selected in the state to recewe th
National award.

The school itself has a strong tie to the commuanitg its residents, many of whom are graduates from
either Felton High or the current Lake Forest Higihool. It is a close knit community, with strofggstto
community groups, businesses, and government aggeridie Felton Little League Park is located on the
school grounds, further strengthening our commubaiyds.

North’s strengths and accomplishments stem froongtteadership and branches out to every member of
the staff. As a dedicated and devoted team, omguyi focus is always on the students. Not only éo w
focus on their academic success, we continue tmreee the importance of developing the whole child

North has proven to be both creative and adaptivis iefforts to meet the ever changing needs of ou
students. Undeterred by changes in testing, heglsmning and implementation, North has consistent
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shown an ability to adapt in order to achieve ssec®ver the past several years we have shown both
dramatic improvement and high performance, as meddwy our state assessments, despite having over
50% of our students coming from disadvantaged lrackgls. National recognitions, along with our State
recognitions, conveys to the community and scheaégnnel the high quality of education providethi®
students. This, in turn, sparks the dedicationa@mdmitment to further the success of our well déagr
students.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a. The two standardized assessments North primes#s are the Delaware Comprehensive Assessment
System (DCAS) and STAR (a reading and math td3QAS is the statewide, adaptive test that students
first take at the end of second grade. Startirtyind grade, students take this test at the beginand end
of each school year, up through eleventh grades I@Vels of performance on this test are: 1 — \Belbw,
2 — Below, 3 — Meets, 4 — Exceeds (students ne&doa ‘4’ in order to meet the standard). Delawar
DoE sets a standard each year that each schd@ state must meet. Through the use of the School
Improvement Team (which is comprised of adminigirgtteaching staff, the literacy coach, parents, a
community members), North also sets local goaignatl with the previous year’s performance, cregtin
our atmosphere of high expectations. The statefigency standard for third grade reading in 204 2-
2013 school year, was 70% of the students needinteet or exceed the state standard. The schioal se
goal of 87% of the students meeting or exceediagtandard. In math, the state proficiency goal was
70.2% and the school required a goal of 91%. Tate'st proficiency standard for second grade reaiing
the 2012-2013 school year, was 70% of the studergded to meet or exceed the state standard. The
school set a goal of 87% of the students meetirexoeeding the standard. In math, the state’s geoity
goal was set at 70.2% and the school required leo§84%. Another standardized, adaptive (but non-
statewide) assessment that is implemented to stackent achievement is the STAR test (reading and
math). The school requires that 80% of the sttgliengrades K-3 are scoring within the 50th petitenor
higher in both subjects.

b. Analyzing the school’s assessment data, itiseew that North’s personal goals, which are seetiect
our high expectations for the school, may not Haaen met consistently; however, the state goale wer
always exceeded. Beginning in 2009, North’s datatrended upward, with the exception of the 201D an
2011 school years when the state shifted from tB&mto DCAS protocol. From North’s high expectasion
the number of students that are exceeding the stitelards in reading has steadily increased, 2&#h in
2008-2009 to 75% in 2012-2013. This growth is duddta driven interventions such as Meet the
Challenge, Reading Specialists, a Literacy Coamtgvative support staff, and various tutoring
opportunities before, during and after school.

Meet the Challenge is a program based on studewisreeccording to the Spring 1 DCAS data. The
uniqueness of this program is the differentiatibmetruction and the pairing of the teacher bestesl to
meet these needs. This may mean that studentswitbria different homeroom teacher. A block of tirme
designated for students to work on activities thiltenhance their specific deficits. The LiteraCpach
collects student data and works with the Readirecjists to develop small groups, targeting aodas
need. The support staff, which includes the Relaigsl Specialists, paraprofessionals, and foster
grandparents, assist the teachers by pushinghatolassrooms and working either with targeted
interventions.

North offers tutoring sessions through various aesn There is a morning computer session, based on
needs, and provided through Lexia, Read Naturaiig, Odyssey. During school, students are pulléd ou
two to three times a week, on a rotating basigydrk on numeric, algebraic, and geometric reasoning
Immediately after Fall DCAS testing, students wrerev‘below” the standard are tutored after school i
reading and/or math. In the beginning of Janudngdents who were “well below” the standards are als
added. Students are re-evaluated after they coenleir Spring | DCAS assessment and all studehits w
did not meet the standards are offered after sdiotmling. Even with all of these intervention opjpmities
mentioned above, the school is continuously workingleveloping new strategies to close the achiemém

gap.

Testing accommodations and procedures for studecgsving special education services have become
more stringent (such as losing the ability to reathe students) since transferring from DSTP tcABGn
2010. Delaware’s Department of Education projeete@cline in all populations meeting the standards
This realization has prompted the teaching staéfttend to the importance of incorporating tesinigk
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strategies into instruction. There is a 14% achiev@ gap in math between special education studeiks
typical students. These students are stronglywaged to attend morning tutoring in the compuaerfbr
twenty minutes, five days a week. That provideshespecial education student with an additional one
hundred minutes of intervention for math. Otheeiwéntions include small group instruction in the
classroom and the opportunity to attend after sifuboring. North takes pride in making data-driven
decisions to improve student achievement.

Regarding the shift from DSTP to DCAS, Delaware \ea¥ing for a new test that better reflected its
changing standards. DCAS was selected becausesiapaperless, rigorous, adaptive test that dmuld
taken online, and used multiple times throughoetsthool year. It also provided immediate feedliack
students and staff that would help direct instarctind student support. Furthermore, this immediat
feedback was also integral to the implementatioa méw component in Delaware’s teacher appraisal
system, which evaluates teacher effectiveness lmsstiident growth.

2. Using Assessment Results:

We use a variety of assessment data to analyzergmdve student and school performance. Startiriljea
end of second grade, administrative staff, Readgpegialists, Literacy Coach, and the Special Edutat
Coordinator, along with the second grade teacheggt to analyze standardized and common assessment
scores. These include DCAS and STAR reading anl,raad unit and quarterly assessments. Thisislata
triangulated to strategically place students ihtgrtthird grade classrooms, as well as Summer @ el
JumpsStart programs. The Literacy Coach preparesasled spreadsheet that tiers students into “tie,
“Strategic”, and “Benchmark”.

North implemented a “JumpStart” program in ordepttepare students for the upcoming school yeas Thi
two week program, offered prior to the start of #lotual school year, gives students a previeweafitht
units of instruction in Math and Reading. Basedhlmcumulative data provided by the Literacy Coach,
students who would benefit from this program aentdied. The students from the program, alondnlie
data spreadsheet, allow third grade teachers te whatia driven decisions on students that need gmnaalp
instruction before new assessment data is gathered.

Once the school year is underway, the students ledenihe first round of DCAS and STAR testing as
baselines. This information provides more detailath to use for the formation of student groupstiN
groups students in a variety of ways to improvérutiion and student learning, such as small grevitign
the classrooms. A unique component of North’s giogi process is the use of the Related Arts teacher
These teachers push-in to the classrooms, inadlegr; during small group time and provide additiona
instructional support for a minimum of 120 minugeweek.

Students are also referred to the Instructionap8dpream. This team reviews student data eackingar
period to determine which students will get addisibsupport with the Reading Specialist. Studesmtsive
a minimum of 150 minutes, per week, of additiomading instruction. Students are also offered lechmid
after school tutoring, which includes computer-loblsarning programs, interactive SmartBoard aatisjt
and small group teacher instruction.

Finally, North implements an innovative instructdbneeds based program entitled, Meet the Challenge
This program uses information gathered from thdestts’ strengths and weaknesses, as identified tihem
Spring | DCAS assessment. Teachers within the deads target specific conceptual deficiencies3or
minutes a day, for six weeks.

North strives on communicating the school’s acadeachievement to the parents, students, and
community. Parents are made aware of their stislacademic needs and achievements through parent
conferences, interims, report cards, assembli@gslatiers, and principal/teacher phone calls. The
community is aware of achievement through our Sthoprovement Team, and various press releases such
as the Lake Forest Reporter, that are distributedtgrly. Student academic achievements are
communicated internally by teacher-student confegepadministrative-student conferences, and reward

Page 10 of 22



assemblies such as Reading Counts and Honor Riadl.school also celebrates student success/growth b
hosting a DCAS dance party.

3. Sharing Lessons Learned:

Our school has shared successful strategies withr sthools and districts in a variety of ways. (Gag

the school shares with other schools within thiridids through the curriculum planning sessioiitiese
monthly sessions consist of grade level teachers) €ach school, sharing strategies used within the
classrooms to develop units and assessments. Bas#ata obtained from each assessment, North's team
analyzes and revises those common assessmentsdasa student learning. Administrators from each
building meet monthly where the Curriculum Instractand Assessment (CIA) Team shares instructional
development relating to the Common Core. This foallmws administrators to collaborate and discuss
strategies for learning that are aiding, or hinagrstudent success.

The district administrators also meet each sumorea fretreat” to strategically plan for the upcoii
school year. Topics include professional developrfarthe staff and new initiatives. Data shariagn
intricate portion of the retreat because each dakaeives the opportunity to share strengths and
weaknesses which provide avenues of support witigrdistrict. We have had numerous schools from out
of district, as well as out of state, visit our sohto observe effective teaching strategies. Thesk-
throughs enlightened the visitors on how to driwglent success. Recently, an elementary schodipah
contacted our administrator to gather more infoiome&bout what strategies we use to excel in studen
achievement. Through the discussions, their pralay@s particularly interested in our “Meet the
Challenge” program. As a result, a team from theltool asked to observe a Professional Learning
Community (PLC) meeting while data was revieweddtermine student groups.

North was also showcased by “Doing What Works” legitwebsite. This company interviewed and
recorded various staff members and administratohéghlight key teaching and leadership tacticsithe
successes have been promoted on a national lethepreisentations in St. Louis at a National Reaéingt
Conference and the Principal’'s Academy Conferenéé¢ew Orleans.

4. Engaging Families and Community:

Lake Forest North understands that family involvatne a key component for student success. Asudtre
a parent and a community member are part of oun@dmprovement Team. This reflects that parewt an
community input is an active part of our school-aviditiative. Community involvement also occurdonr
major areas: Curriculum nights, in-school prograspecial events and fund raisers.

North provides six annual curriculum nights. Thesgents focus on DCAS, Reading/Math, Literacy dred t
Visual and Performing Arts. In preparation for eaaht, teachers develop activities for the parenis
children that focus on upcoming curriculum contargas. This information may include study packets,
additional reference materials and resources. eleesnts also showcase student work and curriculum
units.

North also provides in-school special events and@ms to encourage community involvement and
provide additional educational opportunities. Téegents can be classified as educational events or
community outreach events. The educational evealisde Veteran's Day, Black History and Fire
Prevention. The Veteran's Day program is held wéhsupport of our local VFW troop and American
Legion, along with active duty personnel from thever Air Force Base. The Black History program
highlights key African American figures from Amedit History and also includes keynote speakers from
the community and local colleges. The Fire Praeenirogram is supported by the Felton Fire Depantm
The outreach events include our Granola for Graraps, Muffins for Moms, and Danishes for Dads.
During these events, we take the time to acknovdedgl thank these family members for all they do.

North also holds several special events to profadglies with additional support. These activitiegolve
our Family Relief Night and Musical Adventures. effamily relief night was started to provide famedi
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with an opportunity to shop, without their childréo prepare for the holiday season. Staff members
provide activities and games for this event. T¢teosl| also holds bi-monthly musical adventures Wwhic

consist of dancing and games afterschool. All @eds raised from these events are used to suppOrt P
and educational needs.

Finally, North also provides a variety of suppartddundraising programs which include, Penniefasta,
Jump Rope for Heart and Wounded Warrior. In addjtour Family Crisis Therapist helps provide
backpacks, coats and uniforms for needy familiesese events ensure that North is not only a pesiti
learning environment but also part of a healthy acti’ze community.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

At North we use the Common Core State Standardsue our instruction. These standards, along with
data, are used to plan horizontally and verticadbating an effective scope and sequence for pignrur
goal is to present the information effectively aagrovide seamless and consistent learning fradegto
grade.

In reading and math, we differentiate by developé@ayning units based on these standards usingradse
based resources. We also supplement our curricwitimmultiple programs and technology resources.
These programs present the material in an excimghands on format. They also provide additional
opportunities for small group, individual exploti and tutoring. Grade level teachers meet momnthly
design, analyze and refine these plans to adapt théhe students’ needs.

Step-up to Writing and Handwriting Without Tearais our teachers to enhance the Common Core
Writing Standards, thus developing our school- widiting plan.

In Science, we use Smithsonian and FOSS Sciensewiich offer interesting and kinesthetic
opportunities for the students to engage with thecepts and skills being taught. They also intoedihe
students to living creatures and real world expees.

Our visual arts, technology, physical educationl mnusic education teachers support the curricuum b
integrating the Common Core State Standards wéin twn State and National Content Area Standards.
This ensures that our students’ education is bathaad adaptive.

In Computer class, it is understood that advocadey for continued success in our ever-changirng an
advancing society. Students focus on developingd@rding skills and fine motor skills. They alsse
selected software to chart and graph informatiozate text documents, and present materials byirngea
PowerPoint presentations.

In order to instill the importance of reading, thibrarian exposes our students to books that aide i
developing their background knowledge. In coopenatith the Imagination Library Program, district
families with children from birth to age five hathee opportunity to receive a book monthly in thalma

Music class provides a balanced education fortadlents through vocal and instrumental performaaocels
aesthetic awareness of the basic music elemenide8t learn these concepts through collaboratidn a
teacher input to incorporate school and communignts.

In Physical Education, the students focus on dg@iedpphysically and mentally. They work on exersise
develop coordination and balance while refiningfimnotor skills. They also focus on team building,
strategic planning and spatial awareness. In catipmwith physical education, students receiveyhi
minutes of daily recess.

It is understood that a healthy art community cstssof art creators, art critics and educated viswihe
goal is to provide every child the understandingheftechnical, critical and visual aspects of dittey
focus on fine art methods and techniques, basatigeeexpression and visual communication skills,
cultural and historical insight and influence ahd ability to use critical analysis and aesthegftection in
everyday life. It is through these practices thiatlents develop a full appreciation of the fine art

ESL provides differentiated English language ingion to support the content areas for students wit
English as their second language. Collaboratidh teiachers ensures that educational plans ardisakye
tailored to meet the needs of each English Languagener. The ESL teacher also develops stratéigies
teachers can implement within the regular classroom
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As demonstrated by the focus of our curriculum enhaireas, Lake Forest North is dedicated to making
education a driving force in the lives of our stuide We focus on providing the knowledge, attitualed
abilities that will enable them to succeed in higb@ucation and the work place. By encouraging our
students to be lifelong learners, we try to insgiiem to become active, engaged, and healthy meanalber
society.

2. Reading/English:

North’s reading curriculum is immersed fully in tB@mmon Core State Standards. We implement the use
of a research based curriculum, and supplemergalirees to encompass the five major areas of Rgadin
phonemic awareness, phonics, fluency, vocabuladycamprehension. Learning Focused provides an
innovative guideline to align our curriculum witiet Common Core Standards. This curriculum was chose
because it is one of the top researched basedalurris as well as its ability to meet the needhef

students. We have found it to be a strong basehich to build with supplements, enrichments, drel t
implementation of Learning Focused Strategies. staff’s buy-in and familiarity with the curriculutras
helped the transition into the Common Core Starglandl its ELA shifts seamless.

Ensuring that students acquire foundational reaslkilts begins with our school-wide assessment&FST
Reading and DIBELS. Every student takes the STAReabeginning of the year and that data drives ea
student’s instruction in the five components ofdieg. For those students that show fluency torbissue
they are further assessed with DIBELS. This daga drives the instruction during all grade levelg’
minute reading block. During this time studentseiee whole group instruction using Scott Foresman
Reading Street as well as other supplements suBmasgtboard Activities, Learning A-Z, Brain Pop, and
Odyssey Learning. Small group instruction is usedlifferentiation and is tailored to meet thedstnt's
needs in the areas of Reading. The interventiangange from the scripted Horizons Discovery far o
25th percentile and lower to independent book stuttir our 75th percentile and higher. During timalé
group time Related Arts teachers push in to theseteom, and our Reading Specialists pull-out Tier 3
students. We make use of various computer basadrgasuch as Lexia, Read Naturally, Earobics,
Odyssey, and Reading Counts.

Outside of the classroom, various intervention paiots are offered for those students who need t@mak
improvement as well as for those students who tebé challenged. We offer our unique Meet the
Challenge time, before school tutoring, and aftéiosl tutoring. At the end of each RTI cycle studeare
reassessed with STAR Reading, and the data iswegliéo once again drive the formation of our
differentiated small groups. This process assiin@sour students are constantly working in thesaa of
need to ensure success.

3. Mathematics:

North’'s mathematics curriculum, until school ye@12-2013, was Math Investigations. Our planning
methods include using Common Core State Standardisvie instruction through district-created uritsd
assessments using Learning Focused Strategiese Thés are created at the previously mentionéd Cl
meetings where teacher representatives from e&tokget together, with curriculum specialistsprder
to develop a cohesive curriculum reinforced ancsued by a research-based curriculum. It is tginou
this unique style of planning, making the curricalwork for us as a resource rather than forcing the
curriculum to fit our model, which guides Northlscgess.

Students acquire foundational mathematics skitisutph a variety of ways. Students use manipulative
many concepts, such as the representation of psttenmbers, counting, operations, telling timel an
money. Classrooms also use small-group learninopital, differentiated instruction. Following
assessments, both formative and summative, custdrsinall groups are created to reteach studerits tha
require additional help with a concept, and acegdethose that are ready to explore and show deeper
understanding.

Page 14 of 22



North improves mathematics skills of students wieoerforming below level by offering after school
tutoring, math pull-out, and a targeted Meet thall@hge program. Math pull-out and Meet the Cimajée
allow us to meet with very specialized groups afisnts that show specific conceptual deficienciemrder
to meet the diverse needs of every student andestudent success. Tutoring is also a modifiexitile
grouping program where students are given the dppity to work in a small group on specific skilés)d
they are able to “test out” when future assessnsdaw acceptable growth.

In all grade levels, teachers have higher levehrgabups that they meet with to do extended thigikin
activities based on the skills being learned isglaFor students that show success in mathematinaépts
above grade level at the end of second grade, Nffighs an accelerated class in third grade inrai@e
allow those students the opportunity to furtheirtheathematical abilities beyond their current grdevel.

4. Additional Curriculum Area:

a. The Visual Arts Department focuses on supppttie district’'s mission to provide every studeithw
knowledge, skills and attitudes that will help thbatome successful and responsible citizens. hitd
occur, it is vital that every student not only halve essential knowledge to create art, but als@tility to
critiqgue and express ideas to ensure understamagic@ppreciation of art in society. Rather tham$ongy on
every child becoming an artist, it is importanfdous on how the visual arts can be of value toyewhild.

Visual Arts Learning Focused Units are directlywdnarom State and National Standards. Through
collaborative planning, elements from Common Corghlvand ELA standards have been implemented in
every lesson. The lessons center on media teabsifjgnocesses, knowledge of structure/function and
cultural/historical connections with themes fronm tacal community. Each lesson has elements wtdech
be linked to personal insights and interests ottiikel, promoting individuality and ownership. Edesson
is designed to introduce information, while builgliand reinforcing prior knowledge and skills. Cepis

are taught in an appropriate format with differatitin occurring as needed. Teacher collaborationigles
opportunities to use new technologies in art, aghomputer graphics.

In Kindergarten, students are introduced to shageipnlation and geometric form applying a variety o
drawing media. Through observation, they gathgoirtant information and use it to create worksraf a

As their skills develop, they progress from two dimsional to three dimensional constructions. Eirstde
students expand their skills through investigathmg Elements and Principles of Art and Design. yThe
explore how each component promotes art creatidrhaw they have been implemented by others. They
also begin to explore the arts’ close relationstith history and culture. Second Grade studentsiwoe
exploring various advanced art styles and techisiqdnese lessons span multiple class periodseayuire
more advanced insight and development. The stageattice the process of creating art from
brainstorming, to planning and construction. Tihde students work with Visual Communication and
Commercial Design. These lessons have more inwevdiemes and ideas. The students understand that
art is a powerful and influential communicationltand artists have an important responsibilitytfor
messages they send. Students also focus on stugscing, text details, character and settingutiito
illustration.

Through these investigations, the students aretatdgplore, refine and expand their art abilitidhey
learn to express their ideas in creative and hgatlys. While not every child may choose to purgue
career in the visual arts, it ensures that theabiatts can have a healthy place in his or her [ifais is
evident in the success our students have beeriabthieve in the visual arts as they continue thei
education.

b. Our district provides a preschool program farrfgear old students with developmental or speetdyd.
A lottery system has been developed to place additistudents as peer models into our program.eThes
students serve as age appropriate models for lgeguad social skills.

The Delaware Department of Education has develdpedEarly Learning Foundations for School Success.
The Foundations serve as a curriculum guide andhgteictional outcomes are linked to K-3 standards
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The core curriculum areas addressed in our presghogram are language development, mathematics,
approaches to learning, emotional and social devedmt, science, creative arts, and physical heaith
development. Using the Scott Foresman Readin@Stregram and the Early Learning Foundations, many
of the curriculum areas are incorporated into dailytine and learning activities. Our purpose ipriovide
instructional experiences that are essential titithte children’s development to reach the indtital
outcomes targeted.

Our preschool program has a diverse populatiotusiests learning at many different levels. To eea
learning and to be sure we capitalize on the braade of abilities, we utilize our paraprofessignialthe
classroom. We also tailor small group instructiommeet the needs of the students and technolaggeid
to target learning skills. Occupational Therapye&ch Therapy, and Physical Therapy are providéelfm
our students who need additional support in magaigs with language development and/or motor
development.

While we do not have any indicators of the impdaarly education on school readiness, the kindtrga
teachers have said that there is a marked differbatween those students who have been enrollad in
preschool program and those who have not. Studdmashave been enrolled in our program are moemnoft
able to sit for an extended period of time, recogiétters of the alphabet, count to 20 or highempgnize
numerals 0-10, work independently, write their nafokbow two and three-step directions, answer tjoas
related to a story, and demonstrate positive sekils.

5. Instructional Methods:

North differentiates in all classrooms by using Bm@oup instruction. Data is used to place stuslémto
small groups for reading, writing and math. Theads reviewed throughout the school year and obsihg
the small groups are made as needed. All classbawe student computers, interactive white boards,
document cameras and access to numerous compoggams and websites. The technologies, computer
programs and websites help to differentiate bothllsgnoup and large group instruction.

Odyssey allows teachers to differentiate by chapattivities based on both level and the CommoreCor
Standards. The computer programs Lexia and Easodain be modified for individual student needesEnh
programs can be used independently, as well ag laeressible from home. Reading A to Z is usedl in a
classrooms to develop phonics, fluency, and congm&ibn. These are informational readers to helll bui
background knowledge that gives the students agtradfoundation for learning.

An example of differentiated instruction in an wibn classroom would be to base their learnintheir
modalities. Lessons are modified to include malaipes, songs/rhymes, scaffolding, and visuals.
Depending on the lesson, students may be taugttiate group, small group, or individually. Some
students require direct, scripted instruction sahepetitive rote learning.

The more intensive special needs students receiveess for ELA and math in a smaller setting. The
teacher, along with a paraprofessional, provideatinstruction for primarily individual and/or tway three
students at a time. Lesson goals for these studemiadividualized and based specifically on their
Individual Education Plans. The majority of thetedents also receive services through occupational
therapy and/or speech. Instruction for these stisdeties on a lot of repetition and routine. Anpary
focus is basic letter, sound, and number recognitMisuals are utilized through all subjects vatipport
from the interactive white board.

On the other end of the spectrum, students withdrigbility levels are placed in our acceleratexty@m.
These students are exposed to the grade levelntantd are expected to be consistently challengid w
activities that fall within a higher depth of kna#ge. Third grade students placed in the acceterate
program begin to learn fourth grade content by Marceach year.
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6. Professional Development:

Professional Development, as with all academic etes) is data driven to support our students’ ever
changing academic needs. Our Professional Deveopapportunities primarily consist of collaborativ
planning time and key note topic/special presenté&tss not only provides staff with key data and
instructional methods but also provides them witfetto develop, plan and implement lessons.

Collaborative planning sessions provide opportuftityhorizontal and vertical planning to occur vifitlan
individual grade level, as well as across gradel&evThis helps to develop a solid framework frohich
lessons can be developed for classroom implementalihese sessions also provide for integration
opportunities with our related arts teachers amgbsrt staff. This enables Common Core alignmenafor
subject and content areas.

The presenters and focus areas are selected hased imdividual school data to provide the needsup
teachers to ensure they can effectively plan fodexit success. These opportunities are constagithg
adapted and changed to align with our staff's agreental needs. For example, last year’'s evidence
showed that there was a need for specific trainm@ommon Core alignment. As a result, consultants
from Southern Delaware Professional Developmentéeas well as other key note presenters, were
contacted to provide training. Previous presertax® included consultants from Max Thompson for
Learning Focused Strategies and Ruby Payne foaguélin closing the achievement gap.

North also uses Professional Learning CommunityQPiheetings and School Improvement Team (SIT)
meetings to provide additional growth opportunitiesC meetings are used to preview key learning
strategies and highlight individual areas of foclibese bi-monthly meetings allow opportunitiesdftect
and provide teachers with follow-up on specificlgoaNe also use these meetings to develop a deeper
understanding of the Common Core Standards anshifie that drive instruction in our classroom. thor
also utilizes the efforts of the SIT team to pr@vile grade level chairs with additional topicentérest
which they share with their individual grade lev@lkese opportunities combined provide our stafhithe
professional development needed to align the stdadad support student achievement.

7. School Leadership

The leadership philosophy and structure for theé pageral years has been “Climb the Mountain.” rigve
staff member, including principals, are aware @fthle they play in ensuring that the studentsaahgeving
at the highest standards. Each year, staff an@mstsidre expected to continue their academic diinmbach
their highest potential. The principal’s role ifaailitator. Surrounding herself with people whosba
knowledge and experience in vast areas of the #dneaprocess is a must. Everyone should havet ispu
that it is “our” school, not just the principal’s.

The primary staff members who assist with decismaking are the assistant principal, the literacycto
the special education coordinator, and the gradd thairs. The assistant principal’s role is tdadmwrate
with the principal on all major decisions so tha staff and students realize that it is a parimenshen it
comes to managing an effective learning environment

The Literacy Coach is unigue to this school. Weodleoto maintain a coach because of the vital twe s
plays in data collection and implementation. Titedacy Coach facilitates PLC meetings, both irdneg
and math, and is the driving force for the schogdiovement team.

Our Special Education Coordinator ensures all ghe@eieds students’ IEP’s are completed in compdianc
with State and Federal regulations and implemeintéie classrooms. She also holds monthly meetings
with all special education staff in the buildingeiesure any new or ongoing policies and regulatéwas
reviewed and adhered to.

Grade level chairs are imperative in relaying valaealata, instructional practices, strategies,andor all
information that needs to be conveyed to theiniidtial grade levels. Grade level meetings are held
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weekly and information is shared, implemented, disdussed with the principal. The grade levelshai
drive weekly curriculum planning.

The collaborative effort of the team ensures thatstudents are our number one focus. The principas
not expect anything from the staff that she wouthe willing to do herself. She tries to setélxample so
that everyone sees that she is willing to do wheatéwakes for the school to be successful. Tat seeds

to feel appreciated, and they need to know thaptimeipal values all of the hard-work that theyfdotheir
students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: DCAS

All Students Tested/Grade: 3 Edition/Publication Year: 2013
Publisher: AIR

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Meets plus % Exceeds 93 87 85 92 74
% Exceeds 47 30 31 50 18
Number of students tested 97 123 117 131 136
Percent of total students tested 99 98 100 100 100
Number of students tested wiftD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Meets plus % Exceeds 91 83 81 90 61
% Exceeds 35 22 25 43 8
Number of students tested 57 78 63 67 74
2. Students receiving Special

Education

% Meets plus % Exceeds 55 44 36 81 39
% Exceeds 0 0 14 43 0
Number of students tested 11 16 14 21 13
3. English Language Learner

Students

% Meets plus % Exceeds 100 100 70
% Exceeds 50 0 0
Number of students tested 2 1 4
4. Hispanic or Latino

Students

% Meets plus % Exceeds 100 100 100 100 70
% Exceeds 0 33 0 67 0
Number of students tested 4 3 3 9 10
5. African- American

Students

% Meets plus % Exceeds 83 70 68 84 59
% Exceeds 29 7 16 48 6
Number of students tested 24 27 19 31 34
6. Asian Students

% Meets plus % Exceeds 100 100

% Exceeds 50 50

Number of students tested 2 2

7. American Indian or
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Alaska Native Students

% Meets plus % Exceeds 100 75
% Exceeds 100 0
Number of students tested 2 4

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 96 92 88 96 78
% Exceeds 54 36 34 52 23
Number of students tested 71 94 98 88 87

10. Two or More Races
identified Students

% Meets plus % Exceeds 90 82
% Exceeds 30 18
Number of students tested 10 11

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: The state of Delaware changed its standardizeshggstogram from the DSTP (final round
SY2009-2010) to the DCAS (Initial round SY2010-2P1This saw a dip in scores between those school
years as students adjusted to the new programm #rat switch, North has shown steady growth and
achievement each subsequent year of consisteimgt@gth DCAS.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: AIR

Test: DCAS

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Meets plus % Exceeds

93

87

81

90

79

% Exceeds

75

55

51

41

28

Number of students tested

96

121

114

123

125

Percent of total students tests

d

100

98

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

91

80

82

89

71

% Exceeds

64

46

52

28

15

Number of students tested

56

76

60

61

66

2. Students receiving Special
Education

% Meets plus % Exceeds

64

56

46

92

50

% Exceeds

55

13

18

46

Number of students tested

11

16

11

13

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

75

67

67

100

60

% Exceeds

75

33

67

11

20

Number of students tested

10

5. African- American
Students

% Meets plus % Exceeds

92

77

78

90

61

% Exceeds

63

27

39

37

14

Number of students tested

24

26

18

30

28

6. Asian Students

% Meets plus % Exceeds

100

100

% Exceeds

50

100

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

100

100

% Exceeds

25
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds

93

89

81

91

84

% Exceeds

80

63

53

42

29

Number of students tested

70

94

96

81

83

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: The state of Delaware changed its standardizediggstogram from the DSTP (final round
SY2009-2010) to the DCAS (Initial round SY2010-2R1This saw a dip in scores between those school
years as students adjusted to the new programm tfrat switch, North has shown steady growth and
achievement each subsequent year of consisteimgt@gth DCAS.
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