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*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 12 Elementgfools (includes K-8)
_ 3 Middle/Junior higtheols

6 High schools
0 K-12 schools

21 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

2 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 16 11 27
K 37 35 72
1 42 36 78
2 29 28 57
3 26 33 59
4 32 22 54
5 32 24 56
6 20 17 37
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 234 206 440

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

9 % Asian

0 % American Ind@amlaska Native

11 % Black or African American

17 % Hispanic or Latino

1 % Native Hawaiian or Other Pacific Islander

32 % White
30 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 27%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

44

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 73

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

117

(4) Total number of students in the schoo
of October 1

aS 440

(5) Total transferred students in row (3)
divided by total students in row (4)

0.266

(6) Amount in row (5) multiplied by 100

27

7. English Language Learners (ELL) in the school32 %
140 Total number ELL
Number of non-English languages represented:__ 11
Specify non-English languages: Japanese, Spalfiginch, Tagalog, Romanian, Thai, Navajo,
Swedish, French Creole, Italian, and Viethamese.

8. Students eligible for free/reduced-priced meals:41 %

Total number students who qualify: 180

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 11 %

48 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

4 Autism 0 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 11 Specific Learning Disability

0 Emotional Disturbance 18 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 9 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 21

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

16

Paraprofessionals 11

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1

Page 5 of 34



12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 95% 96% 95% 95%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

M.C. Perry Elementary is a Department of DefensecBtion Activity (DoDEA) school, located on Marine
Corps Air Station lwakuni in Japan. Our studenesdapendents of US service members serving in the
Marines and Navy, as well as civilian and DoD/DoDia&ilies.Our community is small but supportive.
Marine, Navy, and community volunteers regularlgistswith classroom support as well as coordinated
events such as dental checks, Spring Fling, Fielg Bamily Math/Literacy Nights, guest readers, and
numerous events during April’s Month of the Miliga€hild. Our PTO provides material support as \asll
frequent coordinated events to unite our schoolcamimunity.

Our school was named for Matthew Calbraith Permyr{{AL0, 1794 — March 4, 1858), who was a
Commodore of the U.S. Navy and commanded a nunftsdigs. In 1854, Commodore Perry played the
lead role in opening Japan to the West. He was a@ngerned with the education of naval officers and
helped develop a system that is still present taddlye United States Naval Academy. At Perry
Elementary, we instill the problem solving and tiaking qualities exhibited by Matthew C. Perryoiur
students.

One of the most notable features of our schoaosiisguour local community as an extended classraom t
support our vision for 21st Century teaching araiiang. Our teachers frequently leave their clagsioto
provide real-life connections between our teaclsitagdards and environmental resources. For exaounle,
school is on a street that connects the NishikeRRelta to the Seto Inland Sea. A well-paved sal vor
foot/bike traffic only, skirts our base for overeal miles and ends at our school. Teachers ussetheall

for an outdoor nature studio, for class observatamd discussions, reading, and note-taking. Staden
record the effect of rainfall on our water leveddy cloud formation, track geese migration, obseand
research the water cycle, study the habitats dfgjdish and turtles, and monitor tidal changead8its
benefit from the multi-sensory experiences thatldowt be provided in the classroom. We also hawe a
after school walking club that walks along the wedl. Each student has a pedometer, and througlchinb,
students set and graph personal goals. Discoatimst measurement are enhanced using the outdwors f
rich, engaging learning experiences not founditbimoks. Students use math to measure their steps i
annual Hero Hike; tallying their steps while waliilaps in honor of our Heroes, our service-memh@us.
school garden connects teaching standards to eruesls-on opportunities for STEM lessons, stevisguds
of our environment, and food chains.

“If it's important, measure it; if it's measured siimportant™---- this concept is pervasive antemalized
for both students and staff.Monitoring our practiemd progress aligns with our vision statemenichvh
fosters a climate of excellence: “I will pursue elkence; | am responsible for my actions; | anfelibng
learner; Success begins with me.”

Another original characteristic of our school ikitey risks. Teachers are encouraged to take risks w
creative instructional strategies and studente@aceuraged to take risks in problem solving. This
environment motivates and inspires each of us teseurceful and inventive without apprehension.

After positioning a STEM teacher on our staff thésr, we found that collaborative STEM lessons heote
only motivated our students, but also our stafe ihmber of teachers aligning technology with cainte
objectives has increased with the implementatioouofmobile Computers on Wheels unit.

Our 21st Century Teaching and Learning methodoinghudes two “flipped” classrooms. Our sixth grade
teachers incorporated this innovative model thes ye make learning more student-centered. Thehpan
been very successful thus far, with many more gjxtiulers at or above grade level compared toithes t
last year. The benefit beyond improved scores iseeased interest in online research, technaloghs,
family projects, and a growth in self-monitorindiélse are all strategies that strengthen studemmfidence
in diverse learning environments.

Diversity creates an optimal environment for leagnat our school. Our staff, students, and communit
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stakeholders provide a wealth of cultural, ethaitd geographical backgrounds that enhance classroom
learning and discussions. Cultural awareness apecotis celebrated daily and is not contained in
nationally recognized Heritage months.

Our continued and deliberate use of data enhangedassroom instruction and ensures our dailyresffo
are aligned to our school vision. In pursuit ofia@motional, and academic excellence, we rebular
analyze various data to develop and support théendtold.

Our dedicated staff, high student achievement,vatiee thinking, and community support create & said
strong learning environment. This atmosphere esatle families to focus on their military missiavith
the confidence that their children are in the b@st most capable hands here at M.C. Perry Elenyentar
School.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

At M.C. Perry Elementary School, we currently adster CTB-McGraw Hill Education TerraNova 3rd
Edition Multiple Assessments to all students indgisathree to six as prescribed by the DoODEA assagsm
program. The TerraNova 3rd Edition is a norm-refessl assessment that allows us to monitor our
students’ ability with basic, applied, and higheder thinking skills in reading, language, mathesce,

and social studies. Aside from the norm-refererazddevement scores, the TerraNova also provides
criterion-referenced scores in the form of the ©Ofiye Performance Index that allows for targeted
instruction of deficit skills.

Student results are categorized into four perfomaaquarters according to their National Percestitere.
National Percentile scores are rank order scongslefinition, the median (average middle scoregestile
is 50. Student results for each sub-test fall ante of these four performance levels:

Above Standard: National Percentile score of 7&8bmve
At Standard: National Percentile Score of 51 to 75
Partially Met: National Percentile Score of 26 b 5
Below Standard: National Percentile Score of 2less

The minimum acceptable or proficiency score exmkctdDoDEA schools is a fifty-one Median National
Percentile Rank (51 MNP).

There are two indicators that we regularly exanain®l.C. Perry ES to monitor our growth on the
TerraNova: the percent of students in the At orv&bStandard quarters and the Median National Peleen
score.

An analysis of our assessment results show a &igntfy positive trend in the last five years fbetreading
and math sub-tests of the TerraNova in both pemfestudents meeting the standard and Median Naltion
Percentile (MNP) score.

Reading TerraNova 3rd Ed. from 2009-2013:

School wide MNP: From 64%ile to 74%ile. (+10)
School wide At/Above Standard: From 67% to 82%5(+1
White: From 66%ile to 75%ile. (+9)

Two or More Races*: From 58%ile to 77%ile. (+19)
Hispanic/Latino*: From 59%ile to 72%ile. (+13)

*MNP not reported for every grade.

Math TerraNova 3rd Ed. From 2009-2013:

School wide MNP: From 62%ile to 80%ile. (+18)
School wide At/Above Standard: From 65% to 80% 5(+1
White: From 64%ile to 82%ile. (+18)

Two or More Races*: From 56%ile to 85%ile. (+29)
Hispanic/Latino*: From 59%ile to 72%ile. (+13)

*MNP not reported for every grade.

Further analysis of 2009-2013 reading results adipositive trends in each of the four grade kvel
assessed, contributing to an overall increasetindavide results. Our positive growth trends iadiag
can be attributed to our systematic use of resmitsour responsive staff. For example, we useesults to
identify students in need of interventions in theyyears when the achievement gap is not so \idge.
systematically allocating our support servicesttents in need, we give our struggling studemtgetad
literacy support with specialized staff. Our usealafa also permits frequent monitoring of studeogpess
which gives teachers the needed information forooiarse corrections and differentiated instruct©or
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common reading assessments have fostered implamearidelity of our adopted reading program that
allows us to easily identify and plan for curriculgaps.

Similar positive growth trends can be found in owath sub-test results. Close analysis of our math
benchmark assessments identified small groupswigling students in each grade level. This proohpte
our school to staff a Math Support Specialist thatild provide small group, short term interventioms
students struggling with grade level material. didition, we have aligned our school improvemenigta
match the deficit trends that are identified in math benchmarks, making best practices in matajeet
throughout the school.

Each of our three largest subgroups also demoadtcainsistent growth over the last five years ithbo
reading and math. For example, in reading the Wite® or More races, and Hispanic or Latino subgsou
each improved 9, 19, and 13 percentiles respegti@ir math subtest had bigger gains (see datadabl
Our achievement results do not indicate a gap tmtvaay of our three largest subgroups and our $choo
wide results. In fact, two of our subgroups outperfed our school MNP in reading and mathematics. Th
third subgroup, Hispanic or Latino, was lower byya2fs in reading and 8% in math.

The positive growth trends in our standardized ssgents are consistent with the results indicatedi
school and classroom ones that are administeredrsadgized throughout the year to monitor progresk a
drive instruction. In addition, we have strong waapund services that meet individual needs ofesitsl
allowing them to be available for and focused @miang. For example, for the March 2011 TerraNova
assessments our students were dealing with thé@mrmabaftermath of the Touhoku Earthquake and
Tsunami that occurred here in Japan. This natiemargency occurred the Friday before testing asgite
students testing under duress we gained 1% in 8B for reading and slightly declined in math%s2
MNP). Students were able to remain focused on iegtmecause of the numerous supports that we have
available at M.C. Perry.

2. Using Assessment Results:

At Perry, we have made the use of data a partoflaily instructional practices. We implementechol-
wide assessment program, in addition to our staliwkad test, to monitor student achievement on readi
and math benchmarks. They are a combination ofranopdpased and teacher created assessments that
specifically measure the agreed upon expectatmmsach grade level. These benchmark assessments ar
administered to every student each quarter. Thdtsesre entered and processed through a schoel-wid
tracking sheet that is used as a tool for quickysismand access. When used in combination witbscteom
assessments, these benchmarks allow teachersitifyideends, strengths, and weaknesses with tiegs
and individual students.

At the beginning of each school year, teacherpareided with their current students’ previous ygar
assessment results. This allows teachers to determmstarting point (as used in Benchmark Assedsmen
Scales of reading) for baseline assessments amutéany regression that may have occurred over the
summer. Coupled with beginning of year assessnesutts, this information is used by teachers tmfor
small groups, plan instruction, and begin interiad (if needed) without delay.

Each quarter, we hold a data meeting where thdepllaassessment results are reviewed in gradé leve
teams with small group specialists and administnafl he purpose of these meetings is to identiéylgr
level and school-wide trends. Furthermore, gapgsiimiculum are identified and addressed. Instrunetio
strategies and best practices are also discussed@uded in our professional development to priemo
their systematic and prevalent use. For exampté, 882010 we noticed that every grade level hddia
majority of students struggling with basic mathtéawhich in turn affected their overall math aliliT his
trend lead to a school-wide focus on math factacliers developed common grade level assessments and
planned for and implemented strategies for teacimath facts. In addition, student results were mooed
and those not making acceptable progress recedditiamal support. Close monitoring and analysis of
school-wide and classroom assessments now ingioatgve growth in student’s math fact ability iaoh
grade.
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More importantly, identification of students in wlegf interventions or additional supports is sysigaally
built-in to our analysis of benchmark results. $fpestudent results are compared to the gradd leve
expectations to identify students that may needingeor math support. Our Student Support Team also
uses these results to monitor the progress of steideceiving interventions. The use of this d#ditanes us
to provide early intervention to students that nieed

Standardized, school-wide, and classroom assessasutits are shared with parents via progress tepor
report cards, and parent teacher conferencescinMaC. Perry conducts student-led conferencegevhe
intermediate students share their achievementtsegipected levels of performance, and personal
academic goals with their parents. Students, aldatigparents and teacher, formulate a plan to tredm
achieve their goals. Furthermore, specific achiemmesults and benchmark thresholds are sharadawit
explained to parents when recommending intervergrograms or additional special services.

3. Sharing Lessons Learned:

We are fortunate at M.C. Perry to have strong tealdaders that share their expertise at the comple
district, and international level.Our Reading Spbsi provides best practices, including preseoitast;
agendas, resources for involving parents with tteoRstic Read 180 reading support program, andl sma
group interventions to district Instructional Supgg®pecialists (ISS) for English Language Arts atiter
Reading Specialists in the Pacific area.

Our Education Technologist (ET), shares best prestior integrating the use of technology in afitent
areas. These ideas are distributed monthly vigitaticonferencing system for all district ETs apan.

Our Special Education Assessor conducted annuairtgefor teachers and paraprofessionals throughout
our district to meet the certification requiremefatsCrisis Prevention and Intervention through CHis
training allows staff to deescalate behaviors, @n¢erisis, and foster positive and safe learning
environments for all students.

In addition, our school-wide assessment prograndaia tracking tool has been shared with our distri
Continuous School Improvement and Educational Rekdastructional Support Specialists. In their
capacity, they have shared our practices in daawts other schools in our district. Our Data Claas also
exchanged and shared ideas for utilizing data thithContinuous School Improvement chairperson at ou
installation middle/high school, fostering a cobiadtive relationship between the elementary andrsary
School Improvement teams.

At M.C. Perry we share our expertise at the intéonal level. For example, in 2011 our school calns
provided the Japanese Parent Teacher Organizatiaming on cyberbullying, bullying, and schoofets.

In addition, annually for the last 10 years Japaregkicators and students visit our school for-fiestd
experience of differentiated instruction, coopematearning, and hands on activities. Our schosldiso
been a resource to Japanese school administrambzodicymakers seeking examples for teaching secon
language development and ideas on use of technalaggtruction. The music department has facaitiat
international and cultural exchanges includingipgudtion in the US/Japan Friendship Concert andyma
community performances on and off the installation.

In our recent External Review conducted by the Ad&D Accreditation organization, our School
Improvement Leadership Team model was identified pswerful practice and described as “represagjt[in
a highly effective way to encourage collaboratiod get everyone involved in the improvement protess
Our model will be shared with other educators aamgdary model by the AdvancED representative.

4. Engaging Families and Community:

Our school utilizes a variety of communication tghes increasing our contact and relationship with
stakeholders. Bimonthly, we publish school newststtvhere important events, ideas for working whtir
children, and success stories are published arid/iseemail for wide distribution and prompt deliyeWe
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also have access to a closed-circuit televisiommmélathat is accessible from all televisions wittméd
Forces Network capability on the installation. @ammunications committee coupled with our Public
Relations Point of Contact, keep our channel, lladian, and community publications updated with ou
school improvement initiatives, school events, acidievements.

Our school also maintains an updated and freques#y website that contains current and archiviedadc
newsletters, upcoming events, resources, and atressly programs. Parents and students are@ble t
access our secure website and educational program$ome at any time. Our website is also used to
broadcast important messages, promote our schpobirament plan, and elicit feedback for continuous
school improvement. Access to our website keepsleployed parents informed and connected to our

school.

Classroom teachers have frequent and ongoing comatiom with parents. Class information is sharied v
email, newsletters, and webpages. Intermediatbéeatise GradeSpeed, an online grade management
system, to send progress reports and upcomingnassigs to parents. An interactive feature of Grpee8
is the ability for dialogue between students, teashand parents. Our teachers and staff are yeadil
available to meet with parents.

M.C. Perry benefits from a supportive and geneRarent Teacher Organization. Our PTO’s strong
presence is evident during Spirit Fridays, fundnesand extracurricular events. Their fundraigfigrts
provide additional classroom resources and suppégend the school budget.

Furthermore, we have parent representatives tha s@ our School Improvement Leadership Team and
School Advisory Council. Along with our School L$ain, these parent representatives communicate our
school improvement efforts and plans to all stakdgrs. They provide our school leaders feedback and
insight about expectations and needs that allote better serve our student population and communit
These groups give the school a forum where we odd upport for our initiatives. For example, wavk
been able to decrease the number of absencesrdias ty working with our installation leadershihis
close partnership has contributed to the succeSs@©f Perry Elementary School.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Paralleling the Community Strategic Plan of the &#&pent of Defense Education Activity (DoDEA), M.C.
Perry follows the adopted curricular standards o0DBA. Like all schools in system, M. C. Perry azaly
school data to choose two curricular goals witgradd interventions that promote and target idesatifi
instructional practices for all staff and studedts. current school goals address comprehensids skit
number relations. M.C. Perry, along with all DoDE&hools, undergoes a 5-year accreditation process
including an external review. M.C. Perry went thgbtits 5-year school accreditation process in 2018
received Full Accreditation from AdvancED. As auk®f this visit, M.C. Perry used explicit feedlbao
improve our curricular and instructional practices.

English Language Arts (ELA) - M.C. Perry implemeffeading Street,” DoODEA’s adopted reading
program for elementary schools, to meet our ELAd&ads. All classroom teachers at M.C. Perry are
provided training in the instruction, differentiati, assessment, data collection, and data analiytigs
reading program. All teachers review and discuss gtudents’ progress on ELA benchmark assessraents
our quarterly Data Meeting.One of the strengthsurfreading program is using students’ assessrasults

to drive instruction for differentiated teachingddearning.

Math — Our elementary school’s math curricula igpsrted by three different textbooks adopted by
DoDEA. Our K-2 students learn from “Everyday Matktldents in grades 3-5 use “Envision Math,” and
students in 6th grade use “Glencoe Math Connedfli three different math curricula in our schaml,
challenge exists to ensure the vertical alignmémath skills. Our staff regularly collaboratesaiddress
this challenge and provide readiness preparatioalfstudents.

Science - In addition to a Science, Math, Engimgesind Technology (STEM) after-school club and an
instructor for STEM projects during computer laing, M.C. Perry Elementary has a 0.5 STEM teacher on
staff. Our STEM teacher meets with classroom teaathering grade-level meetings to identify science
objectives that teachers plan to teach in the dags. Our STEM personnel design aligned concepbles
using Science, Math, Engineering and Technologfuyltg explore and enrich grade level science stadsl
and concepts. Community engineers, bio-environntistgaand cryogenic specialists volunteer to suppo
our science program. Hands-on science discovamoimoted through our science fairs, robotics chuig

the Recycled Cardboard Convention.

Social Studies — With the high mobility of our raliy families, our social studies curriculum purgiody
equips our students with the tools to make conosstbetween personal and global cultures and the
understanding of neighboring and far-reaching seseand governments. Our curriculum inspires dloba
citizenship and awareness through a number of @goj®peration Tomodachi (2011 Touhoku
Earthquake/Tsunami) donation collection, clothégedior Afghanistan, Newtown Origami Paper Crane
project, lwakuni City Council student exchange, ®nt Civilizations Living Museum, classroom
economies, and donations for our local orphanagarHno-Sono. Our sense of community was
strengthened during the memorial celebrationsriaaked the passing of two of our educators. Theale r
life examples demonstrate how our teaching anahiegreach beyond the classroom.

Visual and performing arts — Students receive Gtuteis of both art and music every week. A varidtgro
media include video art, photography, drama, cesgnairigami, art history, and creative expression.
music, students creatively respond through movemedtdance to diverse music styles and genres.
Software is used by students to record their cortipos as well as provide relevant and immediate
feedback. Various world instruments and vocalsutiiged by the students during instruction to éwst
music appreciation.

Physical education/health/nutrition — Studentsixec80 minutes of PE/Health every week. Our school
follows a district-approved wellness plan. Studdvage participated in the following: Iron Works Gym
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Health and Fitness, Jingle Bell Jog, Jump Ropél&art, school-wide health and fithess, and Guinness
World Record attempt.

Technology — Our Educational Technologist workselg with teachers to model technology integration
for a multitude of 21st Century curricular connens, including research, projects and presentations
graphing, SMART Responders, SMART Board, and kegdiag instruction. Our elementary students
interact with our high school students in STEMat&s supported by our ET.

Foreign languages — Each student attends a weBkiyidute Japanese culture class, learning Japanese
conversation, songs, cuisine, origami, and cultddelitionally, all students have Spanish instructégach
week.

2. Reading/English:

M.C. Perry uses Pearson’s “Reading Street (R.8r)fdading instruction in kindergarten through Isixt
grade. R.S. components include interventions fibe@intiated instruction, progress monitoring toatsl
explicit, diagnostic plans to ensure success faealblers. The standards-based lessons includie detexts,
ELL support, spelling, writing, and technology igtation. The weekly selection tests provide immidia
feedback of grade-level literacy skills. The congputssessments easily track the skills our studevs
mastered and those that may need to be retaugiied>Reading instruction is used in intermediatelgs
as well as primary grades. The Fresh Reads, shdastto improve fluency, are used in grades 4-6 to
promote fluency.K-3 teachers use the Fountas &dfiBenchmark Assessment System (BAS) at the
beginning of the year to determine student’s indepat and instructional reading levels. Assessnaets
administered again at the middle and end of the tpemonitor students’ progress and make instraetio
decisions about proper placement.

Data including BAS results, teacher input, benclisniacholastic Reading Inventory (SRI), and clasmsro
performance are used to identify students falliaply grade level expectations. Teachers, literappsrt
specialists (LSS), and support aides use the RI$ Sidewalks” intervention kits, Read Well, and ded
reading books from our scaffolded, high-interesteled-text literacy library to meet the needslbf a
readers.Students in the intermediate grades avidpbintensive reading instruction through READ18
comprehensive, research-based curriculum thattasgsted instruction, assessment, and professional
development to raise reading achievement for siinmgeaders. READ 180 uses adaptive technology to
individualize instruction for students and providiésgnostic data for classroom teachers, in oetan
differentiated instruction and interventions in di@ssroom.

Literature Circles, “Daily Five”, and “Reading Sétework well together.Independent practice station
contained within R.S. are aligned to the “Daily ¢iand provide students an opportunity to practice
previously taught skills.Students’ lexile levelg a@etermined through the SRI. The Scholastic Regadin
Counts program assesses students’ comprehensiotiependent reading material. Students collecttpoin
to select items from our Samurai Reading CounteeSto

Development of life-long literacy skills extendstside our classroom. Ours is the only school inJtgean
District to participate in the Pizza Hut Book-liogram.Family Literacy Night is an annual event that
involves the community. Our Marine volunteers esthstically assist our committees to make thesateve
successful.

3. Mathematics:

Students in Kindergarten through second grade usa&tla program that focuses on hands-on activitiels a
spiral lessons to develop mathematical concept®atablish a strong foundation of number sensetHtor
through fifth grade students the focus shifts dpplication of math concepts, reasoning, and
communication. Our sixth grade math curriculumligreed to the expectations of our middle schooliclvh
extends student understanding of math conceptprpares them for higher-level math operations and
problem solving. Math reasoning and communicatiostegies are fostered school-wide.
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Based on benchmark assessment results, studerst axeeidientified for math support or enrichmentr Ou
math support includes a 0.5 Math Support Specidlgtcollaborates with teachers to provide stuslerth
targeted interventions that address deficits. Thallsgroup interventions support students as theskwo
achieve grade level expectations. Our specialisiscammunity volunteers help students with flastisa
and drills, mental math problems, and textbookicular skill exercises. Students performing aborazlg
level are provided enrichment opportunities thanpote their continued achievement. Enrichment
opportunities include leveled math practice, sumgletal instruction for our Gifted Teacher, and ovadi
competitions like Math Olympiad and Math Counts.

In the classroom, teachers implement guided madlth) wenters, journals, math-based literature,
manipulatives, and games to reinforce the mathctibps. Teachers use formative assessments as a best
practice to determine students’ readiness levaisath applications. They use these results to Isti&tegic
support or provide rigor based on student abiftyiong the technology programs that we currentlyarse
Xtramath and IXL Math. These are online subscriptitath programs to help students increase thedgdspe
and accuracy on math facts and master concepter8tuare able to self-monitor their progress.

We use an incentive-based program to help studemistoward mastery of math facts, called “Top Gun.
Since our school is located on a Marine Corps Aati&n, our student achievement levels are based on
aviation levels. Students who show mastery andgmifecant growth in their facts become members of
“Top Gun."These students are given wings to pithair clothing, and a t-shirt to show their progres
through the levels. Students reaching the higlesst bf growth are in the “Supersonic” level. Stoisé
names are announced when they receive a t-shithairdpictures are taken for our Top Gun Wall.

4. Additional Curriculum Area:

Visitors to M.C. Perry are welcomed with the sighbur beautiful and educational school gardenagpre
across the front of our building. This feature isnéque aspect of our school that few other schioal® on
their campuses. Classes choose the seeds to gtheinpersonal garden plots. Teachers, studeatengs,
and community volunteers tend the plots. Familigsnocome on weekends to turn the compost, pulbwee
and check water, soil and temperature levels fantdbeds. We are pleased that our garden provides
opportunities for families to work together andrtegardening skills together. This supports outovis
statement, that each of us are Lifelong Learneus.ROO has frequent produce sales from the garden’s
harvest and uses the profits to fund additionadgarsupplies. In the center of the garden is atiomut
classroom with benches, a chalkboard, weather-miegsastruments, scales, and other tools thatieac
use to model science inquiry skills. Students themthese tools to measure such things as rajnvisdither
patterns, plant growth, and pest damage. Studemntsde to synthesize the collected data into nmggunli
demonstrations of their learning through graphsstitations, non-fiction writing and science logki@h can
then be used for assessment purposes. Our outdssraom and laboratory fosters a 21st Century
collaborative model where students learn numeroiesific concepts through hands-on exploration,
students take leadership roles in forecasting agatiog action plans, and students learn from etuér
through rich and relevant discussions. Our gardas tive brainchild of one of our teachers. Takirgg hi
vision to our Parent and Teacher Organization (PTi€3ting, he requested PTO funding to purchase
supplies and began the garden as an outdoor sdandéiree years later, the garden has expandibe to
point where all teachers have class garden platay,ahe garden provides a plethora of year roaaching
opportunities for students and stakeholders. Aeraithool club for young gardeners extends theegeamd
experience beyond the science standards. The gasaehighlighted in two periodicals in our distrikct a
special part of our garden stands a cherry blogseen a true symbol of Japan. This was planted in
remembrance of one of our teachers who lost hélelwith cancer. Our garden reflects the Departnoént
Defense Education Activity’s (DoDEA) vision stateme‘Educate, engage, and empower each student to
succeed in a dynamic world.”

Matthew C. Perry Elementary School offers the Siegt preschool program to qualifying families uro
community with potentially at-risk children.Surea8tis a full day program that serves military dhéin and
families living overseas.Current adopted DoDEA eontstandards and curriculum materials are
implemented in the Sure Start classroom througlstigations and a hands-on approach to
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learning.Additionally, we utilize the Creative Cigulum program to guide our instruction and assess
students.A large majority of our instruction is d&ad to learning through investigations and playosr
classroom is divided into ten learning centers: poaters, blocks, music and movement, dramatic play,
library, sand and water, table toys, discoverykaug and art.Activities in each center are aligmeétth the
investigations we work on throughout the year.

In addition to a high quality education, Sure Stésb provides students and families health andtiomt
education as well as access to social servicesc@umunity WIC nurse facilitates a monthly Cookimigh
Kids activity that includes a nutrition lesson anbealthy snack.

The program also promotes parent involvement bp@raging volunteering in the classroom, supplying a
parent resource library, and providing parent etioahrough regular meetings.Some topics that loeesn
covered at these meetings include behavior manageererly reading development, fine motor skillsd a
transitioning to kindergarten.

Throughout the year, the Sure Start teacher caltaés with the kindergarten teachers to help dase t
students’ transition from preschool to kindergafirar the end of the year, our preschool studentsthe
kindergarten wing to visit the classrooms. Thist\daffords the preschoolers an opportunity to neeehe of
the teachers and experience what it will be liket gear in kindergarten. The Sure Start teacher als
collaborates with the guidance counselors, Pres@&wices for Children with Disabilities teachgpeech
teacher, English Language Learner teacher and ptrsonnel who may be able to offer strategies and
interventions that can be used to assist strugglindents.

Through a partnership with school personnel, paremd the community, Sure Start helps to lay the
educational and social foundations needed to erstudent success.

5. Instructional Methods:

At M.C. Perry, teachers work collaboratively toiesv data gathered from formal and informal asseagsne
which guide instruction to make learning goals aeable by individuals with wide differences in thei
abilities.

Educators provide instruction in both large andlsgraup formats allowing for remediation or enmicént
activities and explorations that increase awareunsisg current technology and interactive learnigjing
methods of differentiated instruction, we engage stimulate our students while providing needegsup
or rigor.Visible differentiation can be seen thrbugered lessons, leveled resources, varied predact
highly-effective instructional strategies in evetgssroom.Planning in this manner allows teacters t
scaffold lessons to provide meaningful instructioat assists each student in achieving their highes
possible growth.

Diverse needs of students are met with input framsonall group specialist, including LSS, SPED, ELL
(English Language Learners), MSS (Math Support @@pst), ET (Educational Technologist), para-
professionals, and classroom teachers. Data istasbatermine modified or supplemental curriculumd &
used purposefully to support instruction for alldgnts.

We recognize that technology influences all conégatis and enhances students’ productivity. SMART
Boards are available and used in each classroamgding specialists’ classes.From the preschoohbya
using Starfall or BrainPop Jr., to sixth gradensg$sale Research databases, technology is wetjrated

in our classrooms.Programs such as Pearson’s SuoetebXL Math and ELA, Khan Academy, Edmodo,
GradeSpeed and Google Apps for Education allowestisdand families to access online text resouncés a
supports from home.

Additional programs to support students includeaktath, ABCya, Everyday Math, and Reading Counts.
Science Technology Engineering Mathematics (STEiriction, taught in grades K — 6, provides
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opportunities to spark students’ imagination ay thgestigate and discover possibilities with neakld
curiosity.

ELL students are monitored and serviced by an Hidcmlist. To meet the diverse needs of our stgdent
this program works to develop each student’s laggukills in the areas of listening, speaking, iegdnd
writing in English.For maximum exposure to the &rignguage, classroom teachers collaborate with ou
ELL specialist to develop lessons that are engagimthcomprehensible. Differentiation of the claesno
coursework for ELL students allows for success pithjects, collaborative assignments, and homework
assistance. Inclusion and pull-out services prowiteto-one or small group support, based on studen
needs. This flexible approach allows for collabemainstruction, small group, or individual assrsta as a
response to specific English acquisition levels.

6. Professional Development:

The Continuous School Improvement (CSI) procesksvtr identify areas for professional development
designed to increase student achievement and emkaneculum and instruction through targeted iragn
and collaboration.

Professional development is an essential compafenir school improvement process and as suchlat al
time and resources for it.Differentiation is nabilied to our students. Each month, we have desdrsiaff
development days with professional growth oppotigsibased on staff needs. We differentiate faaréety
of teaching approaches and the unique populatiosemee. The topics for professional developmentlresu
from the identified school improvement plan, stadback, curriculum adoptions, and data results of
student achievement. Our school is distinctivedture; we ensure continuity of learning by inclggdour
paraprofessional staff in all professional develeptropportunities.

M.C. Perry has educators with many years of expeei@nd specialized training. They share their gigge
on a broad range of subjects and mentor our nesthées and staff. We use the Teachers-Training-Tezach
model as an effective approach to ensure that gsmfieal development is relevant, effective, and
comprehensive. This approach cultivates an atmospileere teachers become leaders and stewards for
school improvement.

Our professional development plan extends beyondheluouse resources. On Educator’s Day, both the
high school and elementary school staff collabam@tarovide training and information on a broadgaiof
topics, with sessions led by both staff and baséepsionals.M.C. Perry’s on-site facilitator supgpataff
from both complex schools with continued educatignaduate credits through outside colleges.

Ongoing professional growth is supported in ouf@&sional Learning Teams that meet to discuss resea
based instructional strategies. These teams arpas®ed of the principal, classroom teachers, spstsal
and para-professionals allowing for rich dialogbew a topic from different perspectives.

Instructional Support Specialists from the distaffice provide opportunities for professional dieyegnent
through the use of Video Teleconferencing (VTCiniray. These trainings include a variety of topics
targeted to support both students and staff. Throuigtine year, the staff has access to on-siteitigsn

which include: Analyzing Reading Miscues, Using Ressto Drive Instruction, Web Page Design, Mukipl
Intelligences, SMART Board, Pencil Gymnastics, Eoas and Baking, Literacy Stations, Time
Management, Writing Traits, and Behavioral ManagemAelditionally, our staff participates in Lifesgyl
Insights, Networking, Knowledge, and Skills (L.IKNS.) workshops provided by the Marine Corps Family
Team Building staff designed to help us best meeunhique needs our military population.

7. School Leadership

M.C. Perry leadership has developed a culture kdilmoration that helps the entire community brihg t
vision of our school to life. The administrationcenrages teachers, support staff, and studerasstome
leadership roles that support our school visiorargples of these are: the Continuous School Impreném

Page 17 of 34



(CSI) tri-chairs, the School Improvement Leaderdfgam (SILT), the School Advisory Committee (SAC),
the Student Council, and the Installation AdvisGgmmittee (IAC).

Our CSil tri-chairs are responsible for facilitatipgpfessional development for teachers, workindp e
district and area offices to implement our Schagblovement Plan, and be knowledgeable about and
articulate AdvanceED standards and the accredit@tiocess. As a result of these professional dpusdnt
opportunities, students are provided with the mesént research-based instruction. These best geacti
have led to our students achieving the highestaNava scores in our district for the past two years

Our SILT is comprised of the principal, one teadnem each leadership committee, one paraprofeakion
representative, one stakeholder, the Student Cldaresident and the School Liaison Officer. TheTSik a
governing structure which represents a highly éffeavay to encourage decision making and ensuaés s
is actively involved in the improvement processisTyear, through SILT, our administration supportesl
implementation of Professional Learning Teams (PIOQr PLTs ensure that our teachers stay on the
cutting edge of research-based instructional presti

The School Advisory Committee (SAC) provides oppotties for our stakeholders to voice opinions on
school improvement issues, consider school poleigsprocedures, and recommend modifications to the
school administration. For example, the SAC reaeeetiat the principal consider adding Foreign Laugu
Elementary School (Spanish) for the intermediatelgs. The principal got this request approved at the
district level, and then made staffing adjustmémisrder to provide a certified FLES teacher fa th
intermediate grades.

Concerns that cannot be resolved at the SAC leead@dressed at the quarterly Installation Advisory
Committee (IAC), with representation from the Conmaliag Officer of MCAS Iwakuni.

Our school benefits from a close partnership withinstallation leadership. The Commanding Officas
shown his commitment by supporting our school pedi@and being present at school functions.

The structure that has evolved at M.C. Perry erages rigorous involvement and helps build ownership

the improvement process.Our administration hagetesn environment that empowers teachers to make
influential decisions, impacting our students atedy basis.
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PART VII - ASSESSMENT RESULTS

REFERENCED BY NATIONAL NORMS

Subject: Math Test: TerraNova 3rd Ed. Multiple Assess
Grade: 3 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 80 75 66 67 59
Number of students tested 61 63 62 65 69
Percent of total students tested0 30 26 26 28
Number of students 0 2 0 1 3
alternatively assessed

Percent of students 0 3.08 0 1.54 4.48
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 81 62 66 67 66
Number of students tested 24 27 24 33 30

2. Two or More Races

Average Score 86 78 76 56
Number of students tested 16 18 12 7 15

3. Hispanic or Latino

Average Score 78 71 46 49
Number of students tested 14 12 9 18 15

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassnts includes: Form B of the LAS Links and tAg C
Plus by CTB/ McGraw-Hill. These assessments adsegksh language proficiency in reading, writing,
listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 3

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

80

75

66

67

59

Number of students tested

61

63

62

65

69

Percent of total students test

do

30

26

26

28

Number of students
alternatively assessed

2

0

1

3

Percent of students
alternatively assessed

3.08

0

1.54

4.48

SUBGROUP SCORES

1. Black or African
American

Average Score

60

Number of students tested

11

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

5

4

4

2

7

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 4 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 89 81 63 68 55
Number of students tested 48 44 64 59 61
Percent of total students testpé4 21 27 24 28
Number of students 2 1 1 3 0
alternatively assessed

Percent of students 4.17 2.27 1.56 5.08 0
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 84 86 67 70 50
Number of students tested 14 20 32 29 33

2. Two or More Races

Average Score 92 80 55 77

Number of students tested 17 10 10 11 7

3. Hispanic or Latino

Average Score 42 62
Number of students tested 9 5 14 14 11

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and thg C

Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,

listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 4

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p 2009-20

L2008-2009

Testing month

Mar

Mar

Mar Mar

Mar

SCHOOL SCORES

Average Score

89

81

63 68

55

Number of students tested

48

44

64 59

61

Percent of total students test

pd4

21

27 24

28

Number of students
alternatively assessed

2

1

1 3

0

Percent of students
alternatively assessed

4.17

2.27

1.56 5.08

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

4

4

4 6

8

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 5 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 78 72 61 60 61
Number of students tested 39 51 50 65 65
Percent of total students testpl9 25 21 26 27
Number of students 1 0 3 1 2
alternatively assessed

Percent of students 2.56 0 6 154 3.08
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 86 66 75 58 65
Number of students tested 17 20 20 35 29

2. Two or More Races

Average Score 79 85

Number of students tested 7 14 10 8 8

3. Hispanic or Latino

Average Score 43 54 66
Number of students tested 5 9 15 14 12

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,

listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thk Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 5

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

78

72

61

60

61

Number of students tested

39

51

50

65

65

Percent of total students test

pd9

25

21

26

27

Number of students
alternatively assessed

1

0

3

1

2

Percent of students
alternatively assessed

2.56

0

6

1.54

3.08

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

4

5

4

6

4

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 6 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 75 72 68 70 74
Number of students tested 54 48 62 60 51
Percent of total students testpd7 23 26 24 21
Number of students 0 0 1 3 0
alternatively assessed

Percent of students 0 0 1.61 5 0
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 75 72 60 72 74
Number of students tested 21 14 33 28 28

2. Two or More Races

Average Score 77 81 72 71

Number of students tested 15 15 13 10 4

3. Hispanic or Latino

Average Score 73 62 83 63

Number of students tested 11 12 10 11 7

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,

listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Math

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 6

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

75

72

68

70

74

Number of students tested

54

48

62

60

51

Percent of total students test

pd7

23

26

24

21

Number of students
alternatively assessed

0

0 1

3

0

Percent of students
alternatively assessed

0

0

1.

61

5

0

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

5

5

3

4

4

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thad C
Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,
listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 3 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 74 64 64 61 57
Number of students tested 61 63 62 65 67
Percent of total students testp80 30 26 26 27
Number of students 0 2 0 1 3
alternatively assessed

Percent of students 0 3.08 0 154 4.48
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 83 69 73 63 59
Number of students tested 24 27 24 33 30

2. Two or More Races

Average Score 79 54 48 0 58
Number of students tested 16 18 12 7 15

3. Hispanic or Latino

Average Score 65 72 49 53
Number of students tested 14 12 9 18 15

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and thd C
Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,
listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 3

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

74

64

64

61

57

Number of students tested

61

63

62

65

67

Percent of total students test

pdo

30

26

26

27

Number of students
alternatively assessed

0

2

0

1

3

Percent of students
alternatively assessed

0

3.08

0

1.54

4.48

SUBGROUP SCORES

1. Black or African
American

Average Score

56

Number of students tested

11

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

5

4

4

2

7

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 4 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 75 76 70 61 64
Number of students tested 48 44 64 59 61
Percent of total students testpé4 21 27 24 25
Number of students 2 1 1 3 0
alternatively assessed

Percent of students 4.17 2.27 1.56 5.08 0
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 70 81 70 66 63
Number of students tested 14 20 32 29 33

2. Two or More Races

Average Score 75 67 72 58

Number of students tested 17 10 10 11 7

3. Hispanic or Latino

Average Score 51 51 62
Number of students tested 9 5 14 14 11

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and tAd C
Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,
listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sissas
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 4

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

75

76

70

61

64

Number of students tested

48

44

64

59

61

Percent of total students test

pd4

21

27

24

25

Number of students
alternatively assessed

2

1

1

3

0

Percent of students
alternatively assessed

4.17

2.27

1.56

5.08

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

4

4

4

6

8

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 5 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported hre as: Percentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 70 63 56 61 57
Number of students tested 39 51 50 65 65
Percent of total students testpl9 25 21 26 27
Number of students 1 0 3 1 2
alternatively assessed

Percent of students 2.56 0 6 154 3.08
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 72 58 58 64 63
Number of students tested 17 20 20 35 29

2. Two or More Races

Average Score 71 79

Number of students tested 7 14 10 8 8

3. Hispanic or Latino

Average Score 45 64 61
Number of students tested 5 9 15 14 12

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and tAd C
Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,
listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 5

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201p

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

70

63

56

61

57

Number of students tested

39

51

50

65

65

Percent of total students test

pd9

25

21

26

27

Number of students
alternatively assessed

1

0

3

1

2

Percent of students
alternatively assessed

2.56

0

6

1.54

3.08

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

4

5

4

6

4

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,

listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA Test: TerraNova 3rd Ed. Multiple Assess.
Grade: 6 Edition/Publication Year: 2009
Publisher: CTB McGraw-Hill Scores are reported here asPercentiles
School Year 2012-2013 2011-2012 2010-201L 2009-201@008-2009
Testing month Mar Mar Mar Mar Mar
SCHOOL SCORES

Average Score 75 69 66 70 77
Number of students tested 54 48 43 61 51
Percent of total students testpd7 23 18 24 21
Number of students 0 0 1 3 0
alternatively assessed

Percent of students 0 0 1.61 5 0
alternatively assessed

SUBGROUP SCORES

1. White

Average Score 75 69 57 74 77
Number of students tested 21 14 25 28 28

2. Two or More Races

Average Score 76 73 70

Number of students tested 15 15 8 10 4

3. Hispanic or Latino

Average Score 78 68 70

Number of students tested 11 12 7 11 7

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduegrners with an English language proficiencglev

of 1 or 2. In addition, the ESL Student Team matgdrine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesagsmnts includes: Form B of the LAS Links and thd C

Plus by CTB/ McGraw-Hill. These assessments agseghish language proficiency in reading, writing,

listening and speaking; as well as math computatialis.

Percentiles not reported for subgroups with leas tt0 students tested. DoDEA does not collect sssad
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0thke Touhoku Earthquake and Tsunami.
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REFERENCED BY NATIONAL NORMS

Subject: Reading/ELA

Test: TerraNova 3rd Ed. Multiple Assess.

Grade: 6

Edition/Publication Year: 2009

Publisher: CTB McGraw-Hill

Scores are reported here asPercentiles

School Year

2012-2013

2011-2012

2010-201

L

2009-20

L2008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES

Average Score

75

69

66

70

77

Number of students tested

54

48

43

61

51

Percent of total students test

pd7

23

18

24

21

Number of students
alternatively assessed

0

0

1

3

0

Percent of students
alternatively assessed

0

0

1.61

5

0

SUBGROUP SCORES

1. Black or African
American

Average Score

Number of students tested

2. English Language
Learners

Average Score

Number of students tested

3. Students with IEP

Average Score

Number of students tested

5

5

3

4

4

NOTES: The percent of students alternatively assesseddadtudents with Individual Education Plans
requiring alternate assessments and English Laeduearners with an English language proficiencglev
of 1 or 2. In addition, the ESL Student Team matgdeine that Level 3 English Language Learners take
that alternative assessment. The ELL alternatesassmnts includes: Form B of the LAS Links and thd C
Plus by CTB/ McGraw-Hill. These assessments adseghish language proficiency in reading, writing,
listening and speaking; as well as math computasiilis.

Percentiles not reported for subgroups with leaa ttD students tested. DODEA does not collect sssrd
results for the Free or Reduced Meal subgroup.

March 2011: Students tested under duress due @0tht Touhoku Earthquake and Tsunami.
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