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*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 0 Elementsakools (includes K-8)
_ 2 Middle/Junior higtheols

1 High schools
0 K-12 schools

3 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

7 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males
PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 183 168 351
10 208 187 395
11 211 211 422
12 233 195 428
Total
Students 835 761 1596

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

11 % Asian

0 % American Ind@amlaska Native

3 % Black or African American

1 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

81 % White
4 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 2%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

10

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 15

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

25

(4) Total number of students in the schoo
of October 1

a5 1506

(5) Total transferred students in row (3)
divided by total students in row (4)

0.016

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the schooll %
14 Total number ELL
Number of non-English languages represented._ 7
Specify non-English languages: Arabic, Bangla,tGa@se, French, Korean, Mandarin, Spanish

8. Students eligible for free/reduced-priced meals:5 %

Total number students who qualify: __ 73

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 10 %
158 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do thadd additional categories.

18 Autism 0 Orthopedic Impairment

0 Deafness 39 Other Health Impaired

0 Deaf-Blindness 55 Specific Learning Disability

16 Emotional Disturbance 16 Speech or Languageaimment

2 Hearing Impairment 2 Traumatic Brain Injury

6 Mental Retardation 1 Visual Impairment Irdthg Blindness
3 Multiple Disabilities 0 Developmentally Dgkd

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of
personnel in each of the categories below:

Number of Staff
Administrators 6
Classroom teachers 90
Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.
Paraprofessionals 8
Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

43

17

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 97% 97% 96% 95%
High school graduation rate 98%% 97% 93% 95% 97%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 392
Enrolled in a 4-year college or university 83%
Enrolled in a community college 12%
Enrolled in career/technical training program 1%
Found employment 3%
Joined the military or other public service 1%
Other 1%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Amity High School is a comprehensive high schoohposed of 1596 students in grades 9-12. Amity High
School is part of the Connecticut Region 5 Pubtibd®| District that serves resident students froen t
towns of Bethany, Woodbridge and Orange. Beth@hyodbridge and Orange are suburban communities
in the Greater New Haven area of Southern Conngcftegion 5 students are motivated to succeedtyAmi
students see academic excellence as a pathwdg-torig success. The passion for learning and fitble

a solid education will prepare individuals for lifeng success is fostered in the home. The vasinhapf
students from Bethany, Woodbridge and Orange résidemes with well-educated parents. A recent
census found that when compared with other commesraicross Connecticut, Woodbridge has the highest
percentage of residents with a Bachelor Degreeéghieh. Families from Orange and Bethany are also
composed of well-educated individuals. Many pareftamity High School students work in academia,
business, medicine and law. A large percentageuets works for Yale University and other colleged
universities that comprise a vibrant academic conitpun the Greater New Haven area. In generakmmsr
of Amity High School students have forged succdssdteers after many years of advanced studies.
Bethany, Orange and Woodbridge parents value edncaind see education as the most important
foundation upon which they raise their children.inkligh School parents choose to reside in the
communities of Bethany, Woodbridge and Orange duké outstanding system of public education
afforded students by the K-6 Woodbridge, Bethary @range Public School Districts, which feed the27-
Region 5 Public School District.

Teachers and administrators at Amity High Schoelextpected to be the best. When it comes to the
education of children in Region 5, the Bethany,@mand Woodbridge communities do not abide
mediocrity. Amity High School teachers are mastérheir content, possess a deep understandirigeof t
curriculum, instruction and assessment practicatsghide teaching and learning in the classroormh,zae
passionate about educating young people. The tgaodmmunity at Amity High School is driven by the
school’s Mission Statement and Academic, Civic 8odial Expectations:

Amity Regional High School Mission Statement anghé&otations

Amity High School teaches all students to thinkicaily and creatively and to develop their potahti
through a diverse program of courses and activitiashelp them mature into productive and resb@si
citizens.

The achievement of our mission will be realized wber students can demonstrate the following acédem
expectations: 1. Read effectively in all curricudaeas. 2. Write effectively in all curricular ase8. Think
critically and creatively to solve problems ands@awith evidence. 4. Present information and ideas
fluently and confidently before an audience. 5. Dastrate technological proficiency aligned withtds
competencies.

The achievement of our mission will be realized wber students can demonstrate the following social
expectations: 1. Act with respect and compassiolaintain physical fitness and personal well-beiBg
Participate in a variety of school activities. 4dtonstructive strategies for conflict resolut®nGain
knowledge of personal strengths, weaknesses, sakemd interests to fulfill personal goals and eare
possibilities

The achievement of our mission will be realized wbar students can demonstrate the following civic
expectations: 1. Adhere to school rules and reigumsias delineated in the Student Handbook. 2.
Demonstrate service to the school and community

The Amity High School Program of Studies offersistots a wide range of academic and elective courses
that span the humanities, sciences, mathemateative and performing arts, career and technical
education, physical education, health, and worduages. Each of these courses is guided by atigor
curriculum that is fully aligned to the Common C&tate Standards, relevant state and nationalrionte
standards, industry standards, and best practiteslated in current research and theory. Uporcessful
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graduation from Amity High School, students areipped with career and college readiness skills and
content knowledge.

The Amity High School Program of Studies is suppated and supported by a wide-ranging program of
extra-curricular and co-curricular activities, atelite program of high school athletics. Amityghli

School students are regularly recognized as reb#mhstate champions in all manner of athletic and
academic competition. The Amity High School DebBtam, Mathematics Team, Robotics Team, Junior
States of America club, and students in the AmitigSce Research Program meet with regular and
unprecedented success. Two students in the Amign&e Research Program have been recognized &s Inte
Science Semi-Finalists. In the area of creativepartbrming arts, Amity students are recognized
throughout the region as some of the finest mussgiactors and artists in Connecticut. The Amitgafive
Theatre was recently recognized with the 2013 Beagit School Musical award by the Connecticut High
School Musical Awards selection committee for thedpiction of Sweeny Todd. The Amity Athletic
Department has a noteworthy record of successeowatious courts, fields, and tracks throughout the
Southern Connecticut Conference and, more broadllgin the scope of the statewide Connecticut
Interscholastic Athletic Conference.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

The Connecticut Academic Performance Test (CAP¥)deen administered annually to Connecticut public
school students in grade 10. The CAPT assessaemnstoerformance in mathematics, reading, writimgl a
science. Performance levels are reported as BebmsicBBasic, Proficient, Goal, and Advanced. Amity
High School uses CAPT as a graduation requirenheioirder to satisfy the school’s graduation
requirement, students are required to achieve ttenint of the proficiency band on all four sectsoof

the CAPT.

On the CAPT, Amity High School students demonsttaignificant improvement from the 2010 to the
2011 testing years. Amity students sustained thiggdavement from 2011-2013. In Mathematics, in 2009,
64.4% of students made goal; in 2010, 65.8% ofesttedmade goal; in 2011, 80.7% of students made goa
in 2012, 76.2% made goal; in 2013, 81.2% made go&cience, in 2009, 59.3% of students made goal;
2010, 66.7% of students made goal; in 2011, 76%tunfents made goal; in 2012, 75.9% made goal; in
2013, 75.6% made goal. In Reading, in 2009, 72.0%tuglents made goal; in 2010, 73.6% of students
made goal; in 2011, 82.4% of students made go&i01?2, 81.5% made goal; in 2013, 79.8% made goal. |
Writing, in 2009, 76.7% of students made goal;@ 85.1% of students made goal; in 2011, 87.4% of
students made goal; in 2012, 85.8% made goal; 18,287.7% of students made goal.

On the SAT, Amity High School outperformed the vastority of public high schools in the State of
Connecticut. From 2008-2012, on average, Amity Highool students outperformed students from 88.3%
of Connecticut public high schools on the SAT Msglation; Amity High School students outperformed
students from 90.2% of Connecticut public high sth@n the SAT Critical Reading section; Amity High
School students outperformed students from 92.7%owoiecticut public high schools on the SAT Writing
section.

On the Advanced Placement test, Amity High Schasl ddministered more tests each year since 2009,
while maintaining strong overall performance. I920Amity High School administered 453 AP tests to
251 students, with 92.4% of students scoring 3girér; in 2010, Amity High School administered 469
tests to 248 students, with 91.9% of students sgd@ior higher; in 2011, Amity High School admieistd
454 AP tests to 252 students, with 92.1% of stuscring 3 or higher; in 2012, Amity High School
administered 553 AP tests to 292 students, witB%®Iof students scoring 3 or higher; in 2013, Ankiigh
School administered 590 AP tests to 304 studeritis,9%.4% of students scoring 3 or higher.

Over the past five years, the Amity High Schoolgolip which has made the most impressive gainken t
Connecticut Academic Performance Test (CAPT) isid8hts with Disabilities.” In Mathematics, in 2009,
64.7% of students with disabilities reached preficy; in 2010, 63.9% of students with disabilitieached
proficiency; in 2011, 73.9% of students with diditibis reached proficiency; in 2012, 77.1% of stutde
with disabilities reached proficiency; in 2013, 9% of students with disabilities reached proficiero
Science, in 2009, 62.9% of students with disabsitieached proficiency; in 2010, 70.7% of studesits
disabilities reached proficiency; in 2011, 71% twidents with disabilities reached proficiency; B2,
74.4% of students with disabilities reached preficiy; in 2013, 93.3% of students with disabilitieached
proficiency. In Reading, in 2009, 73.5% of studemith disabilities reached proficiency; in 2010,4% of
students with disabilities reached proficiency2@11, 91.3% of students with disabilities reached
proficiency; in 2012, 94.3% of students with didiéibis reached proficiency; in 2013, 100% of studen
with disabilities reached proficiency. In Writinig, 2009, 80.6% of students with disabilities reathe
proficiency; in 2010, 92.7% of students with didifies reached proficiency; in 2011, 81.3% of stotde
with disabilities reached proficiency; in 2012, 98¥students with disabilities reached proficienicy;
2013, 90% of students with disabilities reachedigiency.

The improvement in the subgroup Students with Diisigis is attributable to three pedagogical and
organizational shifts at Amity High School, whichve occurred over the past three years: First, YAmit
High School embraced a mainstreaming approactetdelivery of instructional support to special
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education students. Core course levels were celth@sd an emphasis was placed on ensuring thaakpe
education students receive support services ifetist restrictive environment. Second, special atioie
teachers were removed from the traditional “reseuoom” model of support service delivery and ptace
directly in the classroom, where they now co-teaith regular education teachers. Special educatimh
regular education teachers are provided the timsegsary for co-planning, and ongoing professional
development in the area of differentiated instaut&nd assessment, and co-planning strategiesl, Thir
planning and placement teams redoubled effortasare that appropriate accommodations and
modifications are made to promote the least rdBtei@nvironment and maximize special educatiodestti
access to content material with non-disabled peers.

2. Using Assessment Results:

The Connecticut Academic Performance Test (CAP&aiministered annually to all sophomores at Amity
High School. The CAPT is administered in March. JABsults are returned to the school in July.
Throughout July and August, the high school adrtrai®n carefully analyzes CAPT results. The
community is informed about students’ achievemenCAPT via press releases from Amity High School
and the Connecticut State Department of Educafibbparents are informed about CAPT results during
back-to-school meetings and email communicatioaseis of students who took the CAPT are informed
about CAPT results through a direct mailing thattams a full report of their child’s performance.
Teachers are informed about CAPT results duringi-b@aschool meetings, department meetings, and goal
setting conferences with administrators. Studargsnformed about CAPT results when performance
reports are distributed and reviewed by teachetmselors and administrators.

Performance gains on the Connecticut Academic Rediace Test (CAPT) at Amity High School are
attributable to several efforts associated withstigool's adoption of Response to Intervention tres,
and use of student performance data to monitoviehgial student, full cohort, and subgroup progress.

From 2008-2010, student performance data was drafualyzed. Teacher assessment data was
electronically extracted from the school’s studmahagement system and tested for statisticallyfgignt
correlation with student performance on the CAPSL. t€hose teacher-created assessments that weik fou
to have a Pearson r Correlation >.400 were uséukeasasis for the creation of common formative and
summative assessments. Once developed, on a mbasil; these common formative and summative
assessments were administered to all studentategr9 and 10 in the social studies, science, gngld
mathematics content areas. Assessment data waslload the school’s student management softwdre. T
data was electronically harvested and analyzedyUSRES. The assessment data was analyzed on tiré coh
level, subgroup level, and individual student leé@hce the analysis was conducted and findingsnazregd,
teachers then collaborated with department chailsadministrators in data team meetings to reviegv a
discuss student progress.

Using the common formative and summative assessmgrtenchmarking data, individual student
performance is reviewed monthly. Those studentsfatdelow determined cut scores are identified fo
Tier 2 remediation. Tier 2 remediation programmiogsists of short-term, intensive tutoring in tkils or
content area assessed on the benchmark asseskleetified students are required to attend thisrtag
during the school day. Identified students remaithe tutoring until the tutor and classroom teadeetify
that the identified student has demonstrated pesfay in the targeted skill or content material c®@an
identified student demonstrates proficiency, heha is returned to Tier 1 programming, which cdasi§
general classroom instruction and assessment. 18tuabo fail to demonstrate proficiency in targeséils
and content are considered for Tier 3 programnang, potentially special education testing.

Parents and students are informed of progressmmon formative and summative assessments through
the school’s grade reporting system, which is awdd electronically to parents through an onlireder
portal. Students who fall below identified cut s®are notified by a letter. The letter identifies skill or
content material that has been targeted, and ataidents and parents to the scheduled tutorirsiosess
Support is provided to parents and students vialdssroom teacher, tutor, and school counselor.
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3. Sharing Lessons Learned:

The faculty and administration at Amity High Scheollaborates with teachers and administrators fitoen
two middle schools that are part of the Region Bliewchool District, and the faculty and admirasion
from the Bethany, Orange and Woodbridge Schookidist Successful approaches are shared withdistri
and feeder schools. The faculty and administraaiolimity High School also shares approaches to the
development of curriculum and instruction, and afsstudent assessment data with a variety of stitels
in the wider academic community, including teactsard administrators from other schools, aspiring
teachers, and aspiring administrators.

District teachers regularly meet for the purposewficulum articulation. These curriculum artiduta
meetings ensure horizontal and vertical curriculignment. During these meetings, successful gfiege

are shared and duplicated. The Region 5 Direct@uoficulum meets with counterparts in the Bethany,
Woodbridge and Orange School Districts, which féedRegion 5 School System. These meetings are held
for the purpose of vertical curriculum articulatiand sharing of successful strategies.

Outside of Region 5 and the Bethany, Orange anddiMaige School Districts, the faculty and
administration at Amity has presented to a widelience. For example, the Amity Regional High School
Principal and teachers have presented the schHoglementation of Response to Intervention at &oreg
wide conferences hosted by the Connecticut Assoniaf Schools.

Many teachers, including the principal, teach atuhiversity level. In this capacity, Amity High I8l
approaches are shared with aspiring educatorstatiaéty at Amity High School regularly hosts stutien
teachers, interns, and university students conmgetbservation hours as part of educator preparatio
programming. These aspiring educators are prouitedt insight into the outstanding teaching and
learning at Amity High School. This insight incligdebservation of classroom instruction, opportesito
review curriculum documentation, opportunities bs@erve and discuss assessment practices, and
participation in the dialogue that occurs durintpdeam meetings and as part of the school’s oggoin
program of professional learning conversations. gifirecipal at Amity High School serves as an adjunc
professor in the Department of Educational Leadprahd Policy Studies at Southern Connecticut State
University. As an adjunct professor, the Amity Higbhool Principal teaches the EDL 685 Curriculum
course, which is a required course for educatarsying a Sixth Year Degree in Educational Leadershi
Amity High School approaches to curriculum, instioie and assessment are used as case studies
throughout the semester-long EDL 685 course.

4. Engaging Families and Community:

Amity High School regularly communicates schoolcgass and needs to families in the community, and
actively promotes ways that families can ensurettifecontinuum of teaching and learning extendsfr
the classroom into the home. Information is commated via the school’'s website, and a weekly email
distributed by the high school principal on a kststhat contains over 2,500 email addresses.

All parents of Amity students have access to ondtuglent information through the school’s data
management system. Parents may view real-timeramsigt grades, exam grades, and in-class assessment
grades. Parents are also able to access and videnstdemographic, attendance, discipline and
standardized testing information. Teachers regutmmunicate student progress and informationtabou
current and future assignments and expectatioparents through email and online systems such as
Moodle, Edmodo, Blackboard, and Schoology. Paremsnvited to a series of annual assemblies and
meetings at the school, including freshmen pargahtation, parent back-to-school nights, thredntagf
parent conferences, monthly PTSA meetings, andiatyaf awards ceremonies. These regular meetings
are supplemented with special events and prograsigred to engage and educate parents about school
programming.

Each individual student is assigned a school cdangeounselors monitor student progress and ietesv
on an as-needed basis if students begin to striaggidemically, behaviorally or socially. The schosés a
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Student Study Team (SST) process to program amdf@tastudents who begin to struggle. Any teacher,
administrator, counselor, coach, or member of thetyfaculty may refer a student to the SST. Thd& SS
meets to review student progress, interviews theesits, interviews the parents, and gathers as much
information as possible about the student. The B8 programs for the student, and carefully mosito
student progress going forward. Resources avaitalitee SST include the services of three school
psychologists, a student assistance counselohamssocial worker, three reading teachers, a $paed
language specialist, an alternative education pragan adult and continuing education program,aand
wide variety of programming available in-house anthe broader community.

Families of students with special needs are relyudsrgaged through PPT and 504 meetings. The work o
the school’'s SST, PPT, and 504 teams individuafizegramming and actively engages families. More
broadly, all families of students meeting with gvdegree of success are fully and actively enghgatie
professional faculty and staff at Amity RegionaghliSchool.

The broader community is actively involved at Antitigh School. Strategies that the school has found
successful in working with community members, antlving community members in school
improvement efforts and student success, inclueesthool’s Senior Service Learning Program and yAmit
Speaker Series. Each year, over 150 seniors ayAdigh School spend the last six weeks of theii@en
year participating in the Senior Service LearninggPam. During the Senior Service Learning Program,
local businesses, non-profit organizations, schdalspitals, farms, day care centers, non-goverhmen
organizations, etc.., host Amity seniors. Amityisemspend eight hours a day working and learnirtgese
placements. The program is designed as a capstojeetfor seniors. The goal of the program isrovjde
seniors career-readiness skills. At the conclusidhe program, sponsoring agencies in the commyame
invited to provide the school feedback on the qualf seniors’ work ethic, performance, and relatkiils.
This feedback guides school improvement effort® $bnior Service Learning Program is complimented
by the Amity Speaker Series. Through the Amity &pe&eries, professionals in the Amity communiwy ar
invited to the school. During visits, these profesals engage Amity students in discussions abangsr
and college readiness skills necessary for sudcesgious organizations, businesses, and agencies.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

In 2009, the Connecticut State Board of Educatawpsed the Common Core State Standards. The
Common Core State Standards replaced the leganyastis in Connecticut known as the Connecticut
Frameworks. As part of the adoption process, then€cticut State Board of Education targeted a Commo
Core State Standards implementation date of Segterd013. The implementation of the Common Core
State Standards was scheduled to coincide withethlacement of the Connecticut Framework-aligned
Connecticut Academic Performance Test (CAPT), amulémentation of the Common Core State
Standards-aligned Smarter Balanced (S-Bac) assetdfnem 2009-2013, the faculty and administratbn
Amity High School carefully studied the Common C8&ttate Standards, attended professional development
on the Common Core State Standards, and engagieel amduous task of re-aligning all written curhica

to fully articulate the Common Core State StandadrdSeptember 2013, the faculty at Amity High Saho
implemented a Common Core-aligned curriculum wiidlelfty.

To begin the transition from the Connecticut Frames to the Common Core State Standards, Region 5
invested in an online curriculum mapping softwaakbed! Atlas Rubicon. The online Atlas Rubicon sgste
replaced the traditional paper-based curriculune @ihtire faculty was provided professional develepim

in the use of the Atlas Rubicon curriculum mappsggtem. The faculty was also provided professional
development on the Common Core State Standard&mglish teachers in grades 9-12 were orientedeo t
Grades 9-12 Common Core English Language Arts 8tdsdAll mathematics teachers were oriented to the
Common Core High School Number and Quantity, Fonsti Modelling, Geometry, and Statistics &
Probability Standards. All science and career anfrtical education teachers were oriented to ther@m
Core State Standards for Literacy in Science amthieal Subjects. All social studies teachers were
oriented to the Common Core State Standards ferddy in History and Social Studies. All world
language, art, physical education and health teaahere oriented to the Common Core Career anc:@all
Readiness Anchor Standards. All Amity teachers gagan the laborious process of transitioning
curriculum to Atlas Rubicon, and realigning eacl amery unit of study to the Common Core State
Standards.

In 2011, Amity High School adopted a new 8-periodesiule. The new schedule has provided teachees tim
during the school day for professional learningvaweations. Department chairs and administratore ha
structured this time for the purpose of creatidigiag curriculum that is aligned to the Common E@&tate
Standards and other pertinent content standardekilgocollaboratively, teachers documented course
essential questions, unit focus questions, cons&iils, objectives, activities, instructional dgies,
techniques for differentiated instruction, literastyategies, resources and materials, and assessikn
curriculum material, particularly assessments, al@gmed to the Common Core State Standards. The
curriculum was purposefully designed to promotéaai and creative thinking, and 21st century l@agn
objectives.

Concurrent with the curriculum revisions, all teaxhat Amity Regional High School were provided
professional development in the area of text corifyleReading teachers trained faculty in analyditext
complexity through quantitative considerations,ligaiive considerations, and reader-task orientatfdnce
training was complete, Amity teachers were askeaév@w the entire diet of reading students engeitie
at Amity Regional High School. Teachers considdreith the content aims of the material, and thel lefve
text complexity. Texts with less complexity wergmehated from the resources and materials usedmityA
classrooms. Texts that articulate content aimsaaedietermined to be appropriate in terms of grede-
text complexity are documented in resources anémadg housed in Atlas Rubicon. The appropriately
complex texts are used to stimulate critical argtive thinking, and are subject to a wide rangextf
dependent assessments that measure student didlisaded in the Common Core State Standards.eBtsd
at Amity are now exposed to a diet of reading th&0% fiction and 70% non-fiction, all of which is
appropriately complex and supports literacy skittsculated in the Common Core State Standards.

NBRS 2014 14CT100PU Page 13 of 21



The curriculum used at Amity Regional High Scha@ogiounded in the Career and College Readiness
Standards articulated in the Common Core Stated8tds. Instruction and assessment practices axtgcll
in the school’s written curriculum are purposefudiysigned to prepare students with the skills reeagdor
career and college readiness.

2. Reading/English:

At the beginning of the current academic yearstitlents were assessed using the Gate-McGinnitirigea
Test (GMRT). The GMRT provided feedback on all statd’ reading ability and grade level proficiency.
This data was carefully reviewed by reading teach&tudents who fall below an identified cut score
receive direct instruction in reading through regdiourses. Reading scores were distributed toyever
teacher based on his or her course load. Teaagheesved GMRT reading scores in a concerted effort t
gauge the reading ability of students they direictbgruct during the school year. As part of teacral
principal evaluation, all teachers and administsatoe expected to set measureable goals for studen
reading improvement. Teachers are expected tatesacy-based instructional strategies to scaféoid
build student vocabulary and reading comprehersdls. Students will be re-assessed using GMRhat
end of the school year. Student progress will luated and used as part of teacher and principal
evaluation.

All teachers at Amity Regional High School are ddased teachers of literacy. All teachers are etqubto
use reading materials that are appropriately tertgiex, and engage students with assessmentssehat u
text-dependent questions to promote critical aedtore thinking. English teachers hold a speciat@lin
the development of student literacy skills.

The English Language Arts curriculum begins witbitagrade survey of world literature. The 9th grade
curriculum is focused thematically around the canod “The Hero’s Journey.” Students read classica
contemporary works such The Odyssey, A Tale of Gities, Speak, and Night. Students use these t@xts
examine the development of the protagonist thrabghens of the hero’s journey. The 10th grade
curriculum is based on American Literature. Essgigiestions focus on what it means to be an Amasric
and the individual versus society. The 11th gradeiculum provides a survey of British Literatur&€he
11th grade curriculum engages students in inquicy$ed on reality versus illusion, power versus
powerlessness, fate versus free will, and goodugezsil. Each of these courses prepares studetits wi
reading and writing skills necessary for career emibbge readiness. In the senior year, thesesskié
formalized through a senior year elective prograat includes semester-long courses focused oatliter
or writing, such as Expository Writing, Creative ithg, Journalism, Modern Novel, and World Litenagu

3. Mathematics:

Students are required to complete 3 years of mattiesrat Amity High School. On average, for thetpas
three graduating classes, over 90% percent of Agnaguates completed four full years of mathematics
For the Class of 2017, the mathematics graduagiguirement has been raised to a four-year requirteme
The mathematics program is designed to preparestsifor career and college level application dfssk
and content material.

The mathematics curriculum has been fully aligreethe Common Core State Standards. Before therjunio
year, students are exposed to all of the Commoe @arcess standards, including persevering when
problem solving, justifying and critiquing the wook others, paying attention to precision, enhagcin
estimation skills, choosing the appropriate proceda solve a problem, and problem solving. These
process standards are elucidated through the sfutig Common Core Content Standards, including
number and quantity, algebra, functions, modellgepmetry, and statistics and probability.

Instructional strategies focus on developing sttidatical thinking, reasoning, problem-solving. Ay
mathematics teachers are as concerned with studetifging and providing logic for a solution dwly are
with finding the correct answer. Amity students prempted with cues such as: How did you find your
answer? How do you know this is right/wrong? Exphgour rationale. To engage in these types of anés
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prompts, mathematics teachers at Amity rely headilyiumeracy and literacy strategies. Students are
shown how to find the right answer, and then taegiplicitly about the language of mathematics, and
instructed in ways to use the language of mathesdijustify, explain, and expand upon their answe

In concert with the adjustments to instruction aaodiculum, assessment strategies at Amity haesealt
Teachers now regularly collect data on individuatlent, subgroup and full cohort progress. Teachers
collaboratively review and discuss student progrédsen individual students are identified with dé#,
they are required to attend RTI-designed Tier 2emtiation support. This support comes in the form of
required tutoring in the identified skills and cent material. Students are required to remaintioritug

until they demonstrate proficiency in the areasvhediation. Excelling and gifted students are enajéed
with content material designed to push them tdri&ration level. Once students arrive in the Zohe
Proximal Development, scaffolding is provided, atutdents are encouraged to explore ways to apply an
extend their understanding of mathematics contenovel and new situations. Examples of these
enrichment activities include authentic researehl-world design challenges, engineering projects,
computer programming projects, field studies, imsbips with researchers and engineers, and otfuetsef
designed to allow student to contribute to theditere and research conducted in the academiocezednch
fields.

4. Additional Curriculum Area:

Amity High School students complete a minimum aéthyears of lab-based science. The science course
progression includes biology, environmental eactersce, and chemistry. Over 85% of students comalet
fourth year of science through coursework in phgjsicarine biology, technical and applied science,
anatomy and physiology, forensics, and/or nutridod exercise science. Science course curriculum is
aligned to the Common Core State Standards (CClBSnty in Science and Technical Subjects, and
Connecticut content frameworks. Science coursedasige literacy and inquiry, foster an understagain
the scientific method, and focus student learnim@ st century concepts and issues. Amity offers
Advanced Placement science courses in chemistviroemental science, biology, and physics. Many
students participate in a unique program callediinéty Science Research Program (SRP). SRP provides
direct instruction in research methodology. SREetis partner with professional scientists and
researchers, and conduct research in fields suehv@®nmental science, health and medical science,
behavioral science, and physical science. Stu@ésetrch is adjudicated in local, regional and natio
science fairs. SRP students have had researctspetlin leading peer-reviewed journals, and haea be
recognized statewide and nationally for researchsaholarship.

The fine and performing arts program at Amity Hi§thool provides opportunities for students to think
critically and creatively, and demonstrate pradtéctstic skills. The Amity Art Program includesvariety
of courses in digital video, photography, theatts,acting and directing for stage and film, bastdngs,
orchestra, and chorus. The curriculum in thesesasuis aligned to the CCSS Anchor Standards, dsawel
Connecticut content frameworks. Advanced Placemeumtses are offered in art history, 3-D design, and
music theory. The art program is supported witltla array of musical productions, plays, film fests,
concerts, and exhibitions that showcase studesttttal the fine and performing arts.

The career and technical education program oftedests over 30 elective courses that are aligned t
industry standards and best practices. Studentséedo select technical courses in computer aigsin,
auto maintenance, robotics, wood working, engimgesind design, web design, computer programming,
manufacturing, child development, business, acéognand silk screening. These courses are aligméte
CCSS Literacy in Science and Technical Subject$Gonnecticut content frameworks. Some CTE
programs are fully aligned with the course sequerfis¥ed at area community colleges. Students who
complete an aligned sequence of technical courdearerawarded community college credit towards
associate and bachelor degrees.
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5. Instructional Methods:

Differentiated instruction and literacy instructiare the centerpieces of Amity pedagogy and meibggio
Since 2007, the faculty and administration at Arkltgh School have calibrated instruction used in al
academic areas to focus on the inclusion of stiegadpsigned to help students engage in the reaflimgth
fiction and informational texts. This focus on ey instruction supports and complements the giatuof
differentiated instructional strategies, which basn a focus of Amity instructional practices sigo@9.

During the 2006 academic year, the Region 5 P@ulwol District implemented a literacy initiativithe
initiative began with an external audit commissibibg the Superintendent of Schools. The audit cofed
that the district should use reading teachers asuttants, and begin equipping all teachers wighskills
necessary to instruct and guide the reading ofectrdpecific text. Reading consultants were assida
each content area and worked with content areheesto identify the type of fiction and informatad
texts that students were reading. The reading ¢tamss then worked with content area teacherstioudaite
research-based before, during and after readitigiot®nal strategies designed to help studentagmthe
text. Literacy-based instructional strategies wadrared within and across departments, and have been
documented in the school’s written curriculum. 013, all teachers adopted a SMART goal in the afea
literacy. The SMART goals include a measureableaut aligned to student literacy skills, and reguir
teachers to identify instructional strategies nsagsto guide student acquisition of literacy skill

In 2009, the faculty and administration at Amitygienal High School focused on the inclusion of edaler
array of differentiated instruction strategieshe tlassroom. The focus on differentiated instamctivas
necessitated by the elimination of one academiel J@nd inclusion of special education studenthénleast
restrictive environment. With the support of diffatiated instruction experts and consultants, abalty
identified differentiated instruction strategieseimch content area. The differentiated instructiostegies
were piloted in the classroom. Those strategiesrabed to be successful, are now documented in the
school’s written curriculum.

Digital literacy and the incorporation of technojdg also a centerpiece of instruction at AmityeTdistrict
has adopted a Bring Your Own Device (BYOD) stratéldye vast majority of students bring personal
electronic devices into the classroom. Teachernstemstruction by using these devices for onliesearch,
organization of information, presentation of infation, and analysis of data.

6. Professional Development:

The Region 5 Board of Education provides threedalls of professional development each academic yea
In 2011, the Region 5 Board of Education adoptadva schedule for Amity High School. The new
schedule provides teachers two, 57-minute longgdsrévery four days in the schedule cycle. Thig tign
used for professional development and professidiaédgue. These periods are referred to by thdtiacu
and administration as interdisciplinary PLC andasdisciplinary PLC.

Interdisciplinary PLC groups are composed of 13e2hers from across content areas. These
interdisciplinary PLC groups meet throughout thieost year, once every eight days. The groups are
facilitated by teachers who have been trainedémtiocess of stimulating professional learning
conversations. These conversations span the speofrteaching and learning, including differentiatiof
instruction, literacy, incorporation of technoloigyinstruction, assessment practices, examinaticgtudent
work, development of the school's core values atiéfis, school climate, etc. The interdisciplingrgups
provide teachers a forum to discuss successesdnck§, and study best practices.

Intra-disciplinary PLC groups are composed of witbontent area teachers. The groups are organimed a
led by the content area department chairs. Insehglinary groups meet three times every eight dayise
schedule for 57-minute long periods. The groupstiftedhe purpose of creating and maintaining atv
curriculum. Intra-disciplinary PLC groups monittketscope and sequence of content instruction, #ign
curriculum to Common Core State Standards and ogihevant content standards, refine essential iqunsst
and unit focus questions, update resources andialaf@locument instructional strategies, develug a
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document common formative, summative and performdomased assessments, and reflect on data derived
from unit assessments.

The professional development that occurs durirgrdtisciplinary and intra-disciplinary PLC meetings
complemented with workshops offered during full-d&gff development sessions, and external workshops
and seminars that teachers are encouraged to afteagrofessional development program is overbgen
the Region 5 Director of Curriculum and Staff Dehent, who works closely with the building
administrators and leadership team to develop oggoiofessional development programming, and align
the professional development programming to bugdind district goals. The professional development
program works effectively to build programmatic aegty and guide school improvement.

7. School Leadership

The school leadership team is composed of theibgilorincipal, two associate principals, one aasist
principal, a director of counseling, and eight depant chairs. The school leadership team is supg@dry
the work of the district leadership team, whichsists of a superintendent, director of pupil ancgpenel
services, coordinator of pupil services, athletfector, facilities director, director of financand director of
curriculum and professional development.

The school leadership team meets regularly to moaithool operations, promote school improvemeand, a
ensure that the school is living its mission. Aample of how the Amity High School leadership team
ensures the implementation of school improvemeognamming occurred this year when the leadership
team implemented a new teacher and principal etratuplan.

In 2012, the Connecticut State Legislature passeghastatute calling for revisions to teacher ardggal
evaluation in the State of Connecticut. The Corioet6tate Board of Education adopted guidelinesHe
use of formal observations, informal observatistandardized assessment results, non-standardized
assessment results, student feedback, teachemafdedind parent feedback in teacher and principal
evaluation. During the 2012-13 academic year, @ici€ommittee used the guidelines to developwa ne
teacher and principal evaluation plan. The plan adigpted by the Region 5 Board of Education in the
spring of 2013. An implementation date was seSeptember, 2013.

Throughout the process, the school leadership teatmegularly to review the progress of the distric
teacher evaluation committee and provide input.eJolly developed, the leadership team was trained
the new evaluation instrument, went through calibreexercises, communicated expectations to teache
students, and parents, and implemented the pldnfidélity. The building principal and associatefatant
principals provided in-service training to the emfiaculty in August and September, 2013. Follovtirig
training, department chairs consulted with contgat teachers to guide the development of SMARTSgoa
that incorporate standardized and non-standardigselssment data. Throughout the process, the $éguler
team met to monitor progress, troubleshoot, aleggources, calibrate and adjust the plan to eniaetiee
implementation.

The development and implementation of the teachémpaincipal evaluation plan provides an example of
how the leadership team works collaboratively tplement district and State policy. The site-based
approach relies on effective collaboration betwaléstakeholders. Ultimately, the focus of the kexathip
team is always on implementation of practices sog@port student achievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 10

Test: Connecticut Academic Performance
Test
Edition/Publication Year: 2013

Publisher: Connecticut State Department of Education

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient and Above

96

96

96

89

90

% Goal and Above

81

76

80

66

64

Number of students tested

410

395

378

421

402

Percent of total students testd

d

98

95

96

98

98

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient and Above

% Goal and Above

Number of students tested

2. Students receiving Special
Education

% Proficient and Above

77

77

74

64

65

% Goal and Above

46

29

44

36

18

Number of students tested

26

35

23

36

34

3. English Language Learner
Students

% Proficient and Above

% Goal and Above

Number of students tested

4. Hispanic or Latino
Students

% Proficient and Above

% Goal and Above

Number of students tested

5. African- American
Students

% Proficient and Above

% Goal and Above

Number of students tested

6. Asian Students

% Proficient and Above

93

98

97

97

97

% Goal and Above

82

87

94

77

90

Number of students tested

39

50

37

40

41
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7. American Indian or
Alaska Native Students

% Proficient and Above

% Goal and Above

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient and Above

% Goal and Above

Number of students tested

9. White Students

% Proficient and Above 97 97 97 92 90
% Goal and Above 83 75 81 67 63
Number of students tested 332 336 316 354 328

10. Two or More Races
identified Students

% Proficient and Above

% Goal and Above

Number of students tested

11. Other 1: Other 1

% Proficient and Above

% Goal and Above

Number of students tested

12. Other 2: Other 2

% Proficient and Above

% Goal and Above

Number of students tested

13. Other 3: Other 3

% Proficient and Above

% Goal and Above

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade: 10

Test: Connecticut Academic Performance
Test

Edition/Publication Year:

Publisher: Connecticut State Department of Education

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient and Above

98

98

98

97

94

% Goal and Above

80

82

82

73

73

Number of students tested

410

395

381

421

402

Percent of total students tests

d

98

95

97

97

98

Number of students tested wi
alternative assessment

§5)

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient and Above

% Goal and Above

Number of students tested

2. Students receiving Special
Education

% Proficient and Above

100

94

91

94

74

% Goal and Above

46

51

56

50

44

Number of students tested

26

35

23

36

34

3. English Language Learner
Students

% Proficient and Above

% Goal and Above

Number of students tested

4. Hispanic or Latino
Students

% Proficient and Above

% Goal and Above

Number of students tested

5. African- American
Students

% Proficient and Above

% Goal and Above

Number of students tested

6. Asian Students

% Proficient and Above

90

96

100

98

98

% Goal and Above

75

82

84

90

81

Number of students tested

39

50

37

40

41

7. American Indian or
Alaska Native Students

% Proficient and Above
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% Goal and Above

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient and Above

% Goal and Above

Number of students tested

9. White Students

% Proficient and Above 98 99 98 97 94
% Goal and Above 80 82 83 76 74
Number of students tested 332 336 319 353 328

10. Two or More Races
identified Students

% Proficient and Above

% Goal and Above

Number of students tested

11. Other 1: Other 1

% Proficient and Above

% Goal and Above

Number of students tested

12. Other 2: Other 2

% Proficient and Above

% Goal and Above

Number of students tested

13. Other 3: Other 3

% Proficient and Above

% Goal and Above

Number of students tested

NOTES:
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