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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 31 Elementgfools (includes K-8)
_ 9 Middle/Junior higtheols

5 High schools
5 K-12 schools

50 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

9 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 21 10 31
K 43 25 68
1 41 44 85
2 38 46 84
3 44 49 93
4 45 56 101
5 40 53 93
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 272 283 555

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5.

Racial/ethnic composition of 1 % American Ind@nAlaska Native

the school: ~ 3% Asian
2 % Black or African American
14 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
77 % White
3 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6.

Student turnover, or mobility rate, during tl82 - 2013 year: 12%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 41

end of the school year
(2) Number of students who transferred

from the school after October 1, 2012 until 24
the end of the 2012-2013 school year
(3) Total of all transferred students [sum af 65

rows (1) and (2)]
(4) Total number of students in the school as 546
of October 1

(5) Total transferred students in row (3) 0.119
divided by total students in row (4) '
(6) Amount in row (5) multiplied by 100 12

English Language Learners (ELL) in the school6 %
31 Total number ELL

Number of non-English languages represented:. 9
Specify non-English languages: Spanish, Arabicnd4ain, German, Gujarati, Malayalam, Russian,

Swahili, Urda

Students eligible for free/reduced-priced meals:26 %

Total number students who qualify: _ 146

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 8 %

46 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

2 Emotional Disturbance 23 Speech or Language impat

1 Hearing Impairment 1 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
1 Multiple Disabilities 1 Developmentally Delaie

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 25

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 13

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 22:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 96% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Kruse Elementary School, located in the southeagtertion of Fort Collins, CO, serves over 550 stud
in the Poudre School District (PSD). Fort Collindhome to approximately 150,000 residents anccestéal
about 50 miles north of Denver. Kruse opened ir21&%d is named in honor of Ray Kruse. Mr. Kruse
served PSD as a teacher, coach, athletic direartdrprincipal. We are very proud to have a schaoted
after such a wonderful educator and person.

Kruse is a neighborhood school that also serves @xcellent school-of-choice option for those ole®f

our attendance area. As you research Kruse, ydtindlwe have an excellent reputation. Evidencéhef

assertion can be found in our students’ acadenmieaement and growth, and in parents and students’
positive perception of our school.

With 10 different first languages spoken, an insiegly diverse racial composition and over a quaste

our student population qualifying for free or reddgriced lunches, we have become a much moresdiver
school over the past decade. We embrace this divard feel it makes our school a much betterglac
where everyone has the opportunity to be exposadjtpacademic expectations and achieve at higildev

As you'll see below, our mission is to "educatergwhild, every day." This is not simply a nicegdm or a
catchy phrase, but truly permeates the culturaioBohool. We are very proud of our students’
performance, individually and collectively. Thinkgiof each student individually, a couple of exaraple
come to mind. Last year a student transfered tscliwol because her mother did not believe shebeiag
challenged. This student was performing at ver hegels as measured by standardized tests. However
with the individual attention and dedication sheeiged from her teachers at Kruse, she was alskective
a growth score of 99 in reading. Despite alreadgdoa very high-achieving student, her growth was a
high as any other student in the state. Anothefestuwho recently joined us at Kruse came for very
different reasons. She needed a variety of suggademically, behaviorally and socially. The tedm o
educators with whom she worked each day not orjyeldeher to earn a growth score from the stat€©oh9
reading, but also helped her self-image change atieatly. Whether a student is already high aclnigvi
and bored with their work or not meeting benchmarfiqserformance for a variety of reasons, Krusesdoe
indeed help every child to learn and grow, every. da

We are equally proud of our students collectiveéeaaments. We have been recognized multiple timtgs w
the Governor’s Distinguished Improvement Awardhanor that highlights the academic growth of our
already high-performing students, and, more regevith The John Irwin School of Excellence distioat
While we value these accolades, it is equally irtgurto us that our kids-and their parents-areagph

with the high quality of education and the genwsease of community that exist at Kruse. Perceputaia
from our most recent parent and student surveyw $ig to be true. For example, 97% of parent
respondents consider Kruse an excellent schoolitidddlly, only 3% of students surveyed responded
negatively to the survey prompt, “In my class | ancouraged to work hard and succeed.”

There are several reasons Kruse is so highly redakfe offer a continuum of services that meewvtred
needs of our students. Regardless of what academimnment students need to flourish, we offenthe
the necessary support to learn and grow. Speaigiagidn resource support, literacy lab supplemental
service, excellent general education classroomuctsbn, and a variety of extension and accelenatio
opportunities create an environment where studmmtgeach their full potential.

We have a myriad of wonderful enrichment opportasibefore, during, and after the school day. Our
school is replete with opportunities for our studesutside of their regular school day. We offeaidph
and French classes, Chime Choir, Chess Club, Intr@$ports, Science Fair, Student Art Galleryenal
Show, Spirit and Pride Days, Outdoor Educationd&ti Council, Spelling Bee, Book Bowl, Math Club,
Engineering Club, Odyssey of the Mind, Lego Rolmtkit Club, 5th-Grade Recognition Ceremony,
Mason’s Outstanding Student Award, and Scouts.
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While students and parents may choose to take taty@nf several of these options, it is not ougpams
that make Kruse such a special place, it is ouplge®Vhen you combine an involved, supportive paren
community with a dedicated and effective staff, sult is obvious. That result is a tremendousigaf
kids who love to learn!

Mission: Educate...Every Child, Every Day

Vision: The Kruse community will help every chiaghieve his/her full potential while fostering f@4long
love of learning in a nurturing environment.

Beliefs: In order to accomplish this mission aiglon, we believe we must:
1. Love working with kids

2. Create strong relationships with our studerdsgmts and community

3. Establish and maintain high expectations fodestd learning

4. Acknowledge and recognize academic growth akaggbroficiency levels
5. Have a thorough understanding of curriculumtritgion and assessment

6. Balance challenging instruction in literacy, maicience and social studies with an appreci&tiothe
arts, health and wellness, and character education

7. Make learning relevant and engaging for students
8. Ensure students are learning what we are tegchin
9. Recognize and address the diverse needs ofumlergs

10. Be dedicated to continuous improvement asff sta
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

The Colorado Department of Education (CDE) issuesrhain reports each year to each school in the.sta
They are the 1-year School Performance Framewd?k)&nd the 3-year SPF. Both of these reports have
three main categories which are Academic Achieverfraaasured by the percentage of students scoring
proficient or advanced on the TCAP, Colorado’sestaindardized assessment), Academic Growth (which
is described below) and Academic Growth Gaps (whfatws the growth of students in certain subgroups)
The 1-year SPF is valuable because it is the schimalst recent achievement and growth data for all
students tested. The 3-year SPF is more valuald@ whed to analyze performance and growth trerdis an
has a much larger sample size of students fromhwdme may more accurately posit theories about the
guality of instruction students have received.

Kruse meets or exceeds all State expectations lueskely performance indicators, as indicated it lobt
the SPF reports. We celebrate the academic achemtashour students from these reports and oungatif
“Exceeds” on both the 1-year and 3-year SPF. lemtal obtain this rating a school must show academi
performance in the top 10% of the state. In orddyet rated “Meets” a school must be in the top S0%e
state.

In addition to being rated “Meets” overall in Acadie Growth, we are also rated as “Meets” in each
academic area with the exception of reading antingrin which we are rated “Exceeds.” In academic
growth gaps we are rated “Meets” overall. In theaaof Reading, we are rated “Exceeds” in Minority
Students, English Learners, and Students Needi@gtch Up. In the area of Math, we are rated “Edsée
in English Learners. In the area of Writing, we @&ted “Exceeds” in Minority Students and Students
needing to catch up. Out of the 15 possible sulggamder Academic Growth Gaps, we are only rated
“Approaching” in one subgroup, which is Studentghwidisabilities in Reading. The fourteen remaining
subgroups are rated “Meets” or “Exceeds.”

Several years ago, the CDE created the Coloradet@ridodel. This model collects baseline data for al
third-grade students in reading, writing, and matese data are then compared to scores of the same
students a year later in 4th grade and then twrsyater in 5th grade. Each student is compared to
students in the state that scored the same aglith@y third grade. These “academic peers” are then
compared normatively and each student is giveroathrpercentile. A growth percentile of 99, thehagt
score a student can receive, would mean a studsdre increased from third to fourth grade moeaa thny
other student scoring the same in third grade.

Growth percentile data is then compiled for eadtostand district and Median Growth Percentiles ®)G
are identified. The expected score is 50, givehttha is a normative measure. The 3-year SPF #0ii
shows Kruse with MGP of 67, 63 and 65 in readingthmand writing respectively. All of these placems
the top 10% of the state. This same report fronRZbibws similarly high growth scores of 64, 64 6Ad

for the same content areas. All of these scorezpla in the top 7% of the state. The 2013 versidhe 3-
year SPF shows growth scores of 62, 56 and 61.ewdith growth scores have shown a slight decline in
recent years, we attribute this mostly to highefqrenance by our younger students. This leadsdbéri
baseline performance in third grade, the first y@BE collects standardized data from which growires
are ascertained in the following two years of 4tll &th grade. To illustrate this point we need dobk at
our most recent math achievement data from CDEiiows Kruse math scores remaining strong and
many students scoring in the advanced range oh@Ad> (55% advanced in 3rd grade, 46% advanced in
4th grade, and 48% advanced in 5th grade). A cotgpomth score for 3rd-5th grade shows 133 students
scoring advanced—that's exactly 50% of our testedents scoring in the advanced range.

Our reading and writing growth scores remain intdpe15% of the state. In fact, a new tool credigd
PSD’s Research and Evaluation Department shows reasen for celebration. This new tool, The
Matchmaker, shows all the schools in the statelthaé consistently high MGP in each content aréa an
with various subgroups of students. Only schoadds tfave growth in the top 20% of the state or higbe4
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years in a row are included. Demographic data feach school are also provided so schools througheut
state can identify high-growth schools and emulagé# practices. Kruse is identified as one of‘tnedel
schools” in both reading and writing in The Matclveia

In addition to strong growth data, we are very protiour most recent achievement results. CDE ranks
schools each year based on the percentage of susbeming proficient or advanced in math, readamgl
writing. Results from the 2013 TCAP show Kruseha top 10% of the state in each of these subjeitiis w
percentiles of 90, 91, and 93, respectively. Thiesalts are more impressive when one considershiiuege
in demographics we have experienced. Achievement$ continue to edge upward, despite having an
increase of more than 300% in our Free/Reducee BEiigible students in the past decade.

These results are far from a one-year anomalyréetigear trend of performance data also shows Kruse
the top 10% of Colorado schools in math, reading,ariting. Recent achievement data are so stroag t
Kruse was recently recognized with The John Irnéhd®l of Excellence Award.

In researching the award-winning schools, it quidddcomes apparent that the vast majority have legry
percentages of students who qualify for Free/Redlbeech (FRL). When we look at the 178 John Irwin
Schools throughout the state of Colorado, only 2620% or higher FRL.

Of these 26 schools, only ten have a total stuelerdllment greater than 400. Schools with sma¥lesy
small enrollments are more likely to be anomalidth wample size affecting statistical variation.

When we look a bit closer at these top-ten schegsiind that three of them are selective, allowomdy
GT or high-performing students to enroll or remiaitheir schools.

This leaves only seven schools in the entire skatieearned the John Irwin distinction this yearlevh
having at least 20% FRL, at least 400 studentdledrand serving all students. Kruse and one d&
school are in this top seven!

2. Using Assessment Results:

A wide variety of assessment data are utilizeshtorm and improve the instructional program at krus
Measures used with all students are referred tmagrsal screening tools and include the following
reading assessments: Treasures Weekly Assessmerntdppmental Reading Assessment (DRA2),
Measures of Academic Progress (MAP) from the NWIErnsitional Colorado Assessment Program
(TCAP) and decoding and oral reading fluency (OREgasures for primary students. Math assessments
include the Everyday Math Unit Tests, MAP, TCAP &wriculum-Based Measures. In addition to these
measures, classroom teachers use a wide variggri@rmance tasks on a daily basis to formativeleas
student learning, make in-the-moment adjustmeniissspns, and adjust planning for future lessons.

Students receiving supplemental support in ourady Lab are assessed three times each year hsing t
DRAZ2 and weekly using Running Records. The lattehese assessments are brief and yield an ORE scor
and a words-per-minute result, along with a lite@hprehension score. Students receiving thisvietgion
also have a learning target that is focused omahgrehension strategy and skill for the week.

Progress Monitoring assessments are utilized tmtesits we deem to be Tier Ill. This group of stusléras
not made expected progress from classroom instruatid the supplemental support described above.
Consequently, this group is our most at-risk ofmeeting benchmarks of proficiency. Progress Maoimitp
tools regularly used include benchmark ORF passagéten expression prompts, AIMSWeb and MAZE.
These assessments, and the concomitant intensileofeintervention provided to these students, are
provided to only our most struggling students, ¢gfliy 3-5% of our student body.

This group of students has also been through auedt Support Team (SST) process. The SST is ggrou
of professionals that meets weekly to suggest apnitor interventions and individual plans to sugpor
students who have not yet met with academic sucteasldition to this team, regular collaborative
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meetings are held at other points throughout tlae iyeorder to review and analyze data and make
instructional adjustments based on what studems learned. Each grade-level team meets with our
intervention team every 6 weeks to review the prsgiof all students who are receiving any intergant
All students’ progress is monitored quarterly inding, writing and math. These results are summadi/
grade-level teams and presented to our School Atability Committee (SAC). Our SAC is a leadership
group of parents, administrators and teacherssadddcribed in greater detail later in this applca

In addition to the interventions provided to studemho have not yet met proficiency, Kruse ideatfi
students who are likely to benefit from gifted pramming by screening all students for gifted anenizd
identification in mathematics and language artsriveqg in third grade. Students in grades K-2 may b
referred for identification by a parent or teachiBD supports identification in specific acadennaaa,
creativity, leadership, art, and music.

Classroom teachers share individual student ddtasttidents regularly so they can see how muchalrey
progressing throughout the year. Parents are kelbpinformed of their child's progress through pdre
teacher conferences, which are held formally atleeice a year and at other times throughout ds& gs
needed, whether requested by a parent or a te&®ttevol-level results are regularly communicatediny
principal through monthly newsletters, weekly engitiates and at PTO meetings and student
performances and recognition ceremonies.

3. Sharing Lessons Learned:

Beginning in the 2012-2013 school year, our priatlegan serving as a mentor to other principalstoe
PSD. Connected to this mentoring, we have hosteerakeschool visits. These visits from four oth&P
elementary schools have focused on effective magtithin the classroom and have involved teactiers
visiting schools observing lessons in several blastsrooms here at Kruse. These observations were
preceded by a discussion of school improvementsgaald strategies to meet those goals, along with
effective instructional strategies and technighes were expected to be observed within each dassrA
conference followed each of the classroom visitsfanused on what was observed, what questions the
visiting teachers and principals had, and whatatbel learned by the visiting schools and applig@iiwi
their own school setting.

The first series of school visits, which took plakeing the 2012-2013 school year, focused on stiasd
and learning targets for individual lessons. Migjtteachers and their principal were expected seoe:

» Lessons based on grade-level standards

» Connections to previous and future lessons

* Meaningful and relevant tasks that help studerland apply skills that would be applicable in
real-world settings

» Learning targets that are measurable, posted Wswvalerenced multiple times throughout a lesson,
and, consequently, clearly understood by students

» Criteria for success that clearly articulate wisagxpected in student work

» Exemplars and models from which students can seaftirementioned success criteria in the
performance task in which they will participateoirder to show they’ve met the learning target for
the day

The second series of visits, which occurred eairtiéhe 2013-2014 school year, focused on the use
of formative assessment as a means through whidests could maximize learning. Visiting
teachers and their principal were expected to ebser

» Clearly articulated learning targets with succegera and models or exemplars

» Multiple opportunities for students to demonstiaggning, and, consequently, multiple
opportunities for teachers to formatively assessraake in-the-moment adjustments along with
planning for adjustments in future lessons
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» Individual feedback provided to students by the#rcher that is specific to the learning target and
their progress toward the target, which is botretinrand individualized

» Collection systems for formative data

» Student use of formative data and self-assessmemparing their work to the success criteria

4. Engaging Families and Community:

Kruse is very fortunate to have a parent commuthidy is eager to be involved in the education eirth
children and happy to help our school in a wideetgrof ways. That being said, the vast majoritypafent
events are coordinated through two distinct gratpasur school. The first, our School Accountability
Committee (SAC), deals primarily with our ongoirgngol improvement efforts and the allocation of
resources within our school. The second major gisaprr Parent Teacher Organization (PTO), which
coordinates fundraising and the great multitudeefbre and after school enrichment opportunitiesioed
to our students and their parents.

The Kruse SAC was created from the existing Schroptovement Team (SIT) commensurate with state
legislation focused on increasing parent involvenagr decision making within each Colorado school.
This group meets monthly to review student data@ndress towards the lofty goals set within ouifigd
Improvement Plan (UIP). Another key function of 8&C is to recommend to the principal how school-
level resources should be allocated. In this raleparents are essential in deciding how many eyachke
will have at each grade level, the number of spistsainterventionists and paraprofessional supgtaiff

we hire or retain from year to year.

Our PTO organizes and leads our main fundraisethtogyear, the Kruse Read-a-Thon. Prior to theaday
this event, students solicit donations from frieadd relatives. The day of the Read-a-Thon is dusat
with many guest readers from local businesses,r@doState University athletes, police, firefiglster
doctors, etc. Students earn prizes, donated by bosinesses, based on the amount of money they ficii
the PTO and for our school.

Our PTO also coordinates the many exciting oppdramthat exist at Kruse for students and parkefsre
and after our instructional day. Some of the man@#ed events are Family Movie Night, Family Fit
Night, Bike Parade, and Bingo Night.

Our PTO was also the recipient of a recent welligeast from Keiser Permanente in order to further
develop our recently-created PTO Fit Club whiclerdffstudents Tae Kwon Do and Yoga lessons, and
coordinates a running club. In addition to this; BWO has recently fostered a partnership with IREEl
Up to Play 60, which is a program for our studé¢héd encourages healthy nutrition and exercise.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Curriculum

Years ago in our district there was a great detwae the term curriculum. Some felt that curriculum
referred to the district-adopted materials andueses our teachers were expected to use. Othethdel
curriculum more accurately referred to the stanslatddents were expected to master. At Kruse we've
always believed the latter, viewing curriculum las €olorado Academic Standards (CAS) and district-
adopted materials simply as resources that willdeal to help students attain mastery of the CAS/olis
read each of the content area descriptions belase keep in mind that while resources may be
mentioned, and instructional strategies and teclesigdentified, the main focal point of our instiao is
helping students master the CAS.

Reading

Reading is addressed in much greater detail ilRRtaling section of this application. As an elemgnta
school, teaching students to make meaning fromt jgriof the utmost importance. Providing consistent
small-group, differentiated instruction and havautinuity between classrooms and intervention etpp
helps our students to be successful. A focus orpoelnension strategies and skills, consistent vdaapu
instruction and daily learning targets are all mdid throughout grade levels. As needed with oungeu
students, there is a much greater focus on phgpincg)emic awareness, word recognition strategids an
oral reading fluency.

Math

Math is addressed in much greater detail in thenMattion of this application. A spiraling, cohesiv
primary resource in the form of Everyday Math igitable to all of our K-5th grade students. Sevgratle
levels utilize additional resources to meet granel state standards. These include online resesraeh as
Kahn Academy, IXL and Moby Math. We also use aetgrof enrichment and extension materials from
Pearson and M2 to ensure our highest achievingstadontinue to progress academically.

Writing

Writing is addressed in much greater detail inAdditional Curriculum Area section of this appliat.
Our primary teachers utilize the Writer's Workstagproach, which then begins to shift to writing
instruction that uses Step-Up to Writing and EmpangeWriters. By fifth grade, the focus of writing
applying it in content areas such as science acidlssiudies.

Science

The primary resources used include: Discovery Eilut@nline TechBook, FOSS, and supplemental texts
that are grade-level specific. In science, we ermsigbkarue experiments and investigations that yiedd

data similar to what a scientist in the field woakperience. We also focus on the scientific procesl
experimentation while integrating math, readingnom-fiction text and technical writing, mostly inet form

of expository lab reports.

Social Studies

Our social studies content varies by grade-levefdzuses on history, geography, economics, andsciv
Social studies lessons are rich with content, laat provide teachers the opportunity to integrataing
and writing throughout the majority of the instiocial day.

Physical Education

P.E. at Kruse focuses on meeting the Colorado Anad8tandards through skill-based lessons and
applying these skills through creative games. Sttgdare pre-assessed on standards, using botBrwaitid
performance-based assessments. Success Critestamolards-based skills are presented visually to
students and can be used as a rubric with whisklfeassess performance. Our Wellness Team progides
wide variety of before and after school enrichrraestivities. Science may be integrated into P.Hizirtg
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aspects of Health. For example, students may eseeazid compare active heart rates with resting hear
rates, graph results and compare results over time.

Visual and Performing Arts

Performance assessments are recorded with a viteera as students are asked to explain each gdiece o
artwork and how it meets the success criteriatinatbeen provided. Similar to P.E., students maythesse
success criteria to self-assess and make necesjasgments to their learning strategies. Instruaieand
choral music are also a focus of instruction atdéruChime Choir, Honor Choir and Guitar Club afe al
options for students as well.

Technology

Our technology instruction integrates science, etk encourages real-world application of techgwlo
tools. For example, a recent lesson focused omitagstudents how to use Excel. This lesson redquire
students to stay within a given budget while shognline for toys. They had to use Excel to trémekr
spending, stay within budget, and find the diffeebetween the amount spent and the allotted bubiget
recent Bond, passed by local voters who residémfRB8D boundaries, allowed each classroom to be
outfitted with an interactive (smart) whiteboardj@ument camera, projector and netbooks for 3nd-5t
grade students.

2. Reading/English:

The district-approved program in PSD is Treasuras fMacmillan McGraw-HIIl. We use Treasures as our
main resource and supplement with a variety ofratiegerials. One of the main advantages in utdjan
program is the continuity it provides across classrs, grade-level to grade-level and between gkenera
education classrooms and intervention supportishatovided to all students at our school that haseyet
mastered benchmarks of proficiency.

When our district adopted Treasures several yegrsaur staff saw the adoption as an opportunity to
reflect on our collective practice and alignmertine®en classrooms. What emerged was an agreemeat to
consistent with our daily learning targets thatstrared with students, consistent use of the cdmepsson
skills and strategies in the program, vocabulasyrirction, and small, differentiated reading groupisig
leveled texts.

When students are engaged with fictional textscepts taught include identifying literary elements,
comparing, sequencing, making inferences, drawimglasions and summarizing. Text features and
author's perspective are taught using non-fictoastand are often integrated into other subjexdsrsuch
as science and social studies. Of course, nomfiitéxts also lend themselves to identifying mdasai and
the relative level of importance of supporting dsta

Phonics, phonemic awareness, fluency, explicit batay instruction and comprehension are integrated
into high-quality, authentic literature and exposijttexts for our students. Think-aloud modelingaoy
teachers, clarity around the purpose of each lessdrsuccess criteria with exemplars can be obdenve
each classroom. Small, differentiated groups pmeitidents the opportunity to access materialeat th
current reading level. While the flexible naturetlése groups allows them to progress at theivididal
rate and still remain challenged.

This adoption described above also provided an ity to revamp our master schedule and crea##540
minute Intervention/Enrichment blocks at differémes throughout the school day for each gradekleve
These blocks allow all students who have not ydtbeachmarks of proficiency to have a supplemental
reading group each day in a small, targeted setthie not missing any core instruction in the@sdroom
that they would be accountable for making up.

Small group and individual instruction are alsceodd to all students who do not demonstrate exgecte
growth within the I/E model described above. Thgmrips are skill specific with teaching for mastigry-
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6 week blocks. Student members of these Tier tHrirention groups are progress monitored weekly to
ensure improvement using AIMSweb.

Enrichment opportunities are offered in classrodonsng the I/E block in each grade levels' schefell
students who do not fit into any of the groups desd above. In addition to these enrichment grpups
several of our students are eligible for supplaimettuction in reading. These students are idieqti&s
gifted in language arts or are part of a talent pased on ability and achievement characteristioe
identified as gifted in language arts, studentgiriediave at least three achievement scores &tomeahe
95th percentile, as measured by TCAP and MAP, ditiath to at least one score in the gifted range fo
ability, as measured by the CogAT.

Students who are identified as gifted qualify toeige supplanted reading instruction provided by ou
Gifted and Talented Coordinator utilizing a variefymaterials including Junior Great Books, Caesar’
English, teacher-created materials specificallygiesd for students with these characteristics, lJaco
Ladder, and William and Mary language arts curadolr higher learners.

3. Mathematics:

The district-approved program in PSD is EverydaytM&DM) from The McGraw-Hill Companies. Much
like in reading, we use the district-adopted matsras our main resource and supplement with atyaof
other materials in order to ensure our studentsnaistering all of the concepts in the Colorado Acaid
Standards. A common resource from which to plasodles allows continuity across classrooms, grads lev
to grade level, and between general educationroass and intervention support that is providedlko
students that have not yet mastered benchmark®fi€ipncy.

As one would expect, a typical math lesson at Kisi$ecused on creating mastery of the concepts
identified in the CAS. Lessons involve clarity afrpose, extensive teacher modeling, opportunites f
students to problem solve in real-world situatiaglain their thinking and develop conceptual
understandings. What is atypical about math insbn@t Kruse is not the curriculum we use or the
instructional strategies utilized, but the groupstigategies that we implement.

In kindergarten and first-grade, students are diviohto small, flexible groups within their classno based
on their current performance level and masterdtssKihese groups rotate from the classroom teather
parent volunteer or paraprofessional, to an indégeinactivity. Those students who have not yet met
benchmarks of proficiency receive small group supfrom our interventionists in the Math Lab durithge
time they would have worked independently or witaaent volunteer.

Students in second-grade go to the Math Lab duheiy independent or parent groups, much like
kindergarten and first-grade students. Second-gsadkents who have demonstrated a need for more
challenging material receive supplanted instructitnich is compacted and accelerated based on their
needs. This group finishes the second-grade cluritlong before the end of our school year and treen
the opportunity to access third-grade material ftbenEDM program.

By third-grade, our highest achieving studentsodfiered the opportunity to grade skip to fourthdga
during our common math block in our master scheditiedents who remain with our third-grade teachers
are grouped and receive instruction from one offour third-grade teachers. Within these classeretls a
high-achieving group that moves through contesat fatster pace and is then exposed to additional
enrichment material. There are two high-averagegg@nd one group that needs additional suppds to
successful. This latter class is much smaller tharother three classes and has two adults prayidin
instruction in smaller, targeted groups to ametmskill deficiencies and gaps in mastered content.

Fourth and fifth-grade students also have the dppity to grade skip to the next grade level ifytinecet
rigorous criteria on multiple measures. In ordea¢coommodate fifth-grade students who are gragepeki,
our GT Coordinator teaches a sixth-grade math cldss highest-achieving students who remain within
their grade level are pretested during each uait 8plit into separate groups with those scorirtg 80
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higher on the pretest briefly touching on itemg thare missed on the pretest and then accessing muc
more rigorous curricula in the form of Envisionritd®earson. Two high-average groups exist in thesgeg
levels and, much like third grade, a smaller grotifpwer-achieving students who have both a teaahdr
paraprofessional to help them close the gap bettfencurrent and desired performance levels.

4. Additional Curriculum Area:

While our curricular efforts in the area of readarg described earlier in this application, andctwsely
linked to our instruction in writing, writing is @mportant enough subject, in and of itself, thatwe
chosen it as our “Other Instructional Area.”

Our kindergarten through first-grade teachers ud&iter's Workshop approach utilizing research and
materials from Lucy Calkins. The main focus for gaungest writers is to ensure they find greatqleain
the writing process and to “see themselves asnsrite

Our second-grade teachers primarily focus on hglpindents understand the structure of writtengsiend
the components that make up quality paragraphngritht this grade level Step-Up to Writing is an
important resource which teachers access in oodeelp students meet grade-level standards. Thggram
may be perceived as formulaic and limiting for hadhility writers, but also provides structure thangs
clarity to the writing process for many students.

Third-grade continues use of Step-Up to Writinglevishifting into resources from Empowering Writbys
Barb Mariconda. As the use of resources shiftglaas the focus of the writing students are expected
produce. Student “voice” in writing, elaborativetaie and exciting leads that capture the readstsntion
are all focal points of writing instruction at trggage. In addition, students are expected to aamach
better sense of writing as a process, while begqto appreciate the importance of revising.

Fourth-grade continues to more deeply develop ststeriting utilizing the Mariconda resources. Bye
end of fourth grade, students should have a ramarstanding of the writing process, its recursiatire,
and a clear understanding of the importance obirewiin the writing process.

By fifth grade writing is mostly content-based drehvily integrated into other curricular areas.réhe a
greater focus at this stage of the writer's develept on how writing can be used to show what orse ha
learned about American history and science, fomgte.

5. Instructional Methods:

Poudre School District recently created the Stadwd®ased Teaching and Learning Framework based on
the Center for Educational Leadership’s Five Dinems of Teaching and Learning. These documents form
the foundational expectations we hold for our teaghnstructional methods. Teachers are held axtable

to these standards using our district-createdcuhnd teachers are regularly observed and givertbek

by administrators using iPads and the GoObserve@ppcommunity recently passed a Mill Levy and
Bond that enabled every classroom to have a doduraemera, Smart Board, and projector to suppoit the
instruction. Smart Boards are often used to prostddents with interactive visuals and may be matte
work stations where a parent volunteer guides siisdbrough an activity prepared ahead of the tebgo
the teacher. Document cameras are most often agkhionstrate student or teacher-created models. Fo
example, during a writing lesson a teacher mayeskaccess criteria in the form of a rubric and then
provide a teacher-created model that shows theesaawiteria in a written piece. A student-createdlel
from a previous years' class may be similarly digpetl, or a current student's sample may be shautbe i
moment.

Our special education teachers utilize Lexia, wisch computer-based program that allows individedl
instruction on phonics and sight words. They als®the Read Well program, which is a highly struedu
phonics-based program for students who have nporefed to more traditional approaches to reading
instruction. Our special education teachers focugging multi-sensory approaches to teaching regador
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students who are not performing at grade levelathmour special education teachers use Math Niriga
in conjunction with the Every Day Math program aoget areas for intervention. The design of oucigpe
education and literacy lab services allow for ardeas flow from the general education classrooms to
special education and literacy lab classes.

Our general education teachers primarily utilizeolebgroup direct instruction in combination witlhwvade-
variety of small-group, differentiated lessons. iDgreading, the small group instruction involvias tise of
leveled readers to meet each student at his ansieuctional level.

Our advanced and gifted learners receive someugtgin in reading and math that supplants theiegan
classroom instruction. Because these pull-out gg@up smaller than the general education classethan
are grouped homogeneously, the whole-group dinsttuction is more like a small group discussiothwi
maximum of 13 students. Teachers are also ableetd mith individuals more frequently and provide
differentiated curriculum and homework assignments.

In math, the M2 curriculum by Kendall and Hunt ged to work on critical and creative thinking skilAt
the end of lessons in which the Pearson math cluncis used, “quick checks” are given either opgraor
online to assess students’ level of mastery fotdbgon, and differentiated homework is assigneédan
the quick check. Kahn academy is also utilizedbtanktively assess students on specific skills,thad the
teacher assigns specific Kahn academy lessonslitodoal students to help them master the concepts
and/or skills on which they demonstrated a lacgroficiency.

6. Professional Development:

Professional development (PD) at the district ldnad focused on PSD’s Standards-Based Teaching and
Learning Framework (SBTLF). The SBTLF is heavilflienced by the work of the Center for Educational
Leadership (CEL) from The University of Washingt@pecifically, PSD’s SBTLF is based on CEL's 5
Dimensions of Teaching and Learning.

All PSD schools are currently working with CEL,did this work during the 2012-2013 school year.lEac
school selects a 5-Dimensions Lead Team. Thistksd is paired with one or two other schools in the
district for five full days with CEL facilitatorslhe first two days of training are spent creating
understanding of research-based instructional ipescéind the use of the 5-Dimensions Smartcard. The
following three days of training involve schoolités These visits include a summary of the focahtsoof
school improvement for the host school, classrowmitsvio see improvement strategies in action, and
extensive reflection on what was observed and steyis in the continuous improvement cycle for thet h
school.

Outside of work with PSD’s Professional Developmieapartment and the facilitators from CEL, we have
also been engaged in school-based PD. The firststemof which focused on the new evaluation system
adopted by PSD to ensure high-quality professipredtice by all PSD teachers. During this time, staff

focused our improvement efforts on the strategiesd within the dimension of Purpose from the SBTLF

During the second semester, our PD efforts haveskxt on a book study of Brookhart and Moss’ seminal
work, Advancing Formative Assessment in Every CGla@®. This focus fits into the dimension of
formative assessment or Assessment for Studenhinegwithin the SBTLF. Participants in the bookadstu
are responsible for reading a chapter prior to ataffi meeting, using the newly acquired knowleftge

this reading to discuss instructional implicatiovith grade-level teams and vertical articulatiommixed
grade-level groups. Following each meeting is kecéfze prompt on our staff blog where teacherpoas

to the reading, discussion from the meeting, andtwiey’ve learned.

While a casual link may be difficult to establisttlwveen PD and student achievement and growth nesgsur

changes in professional practice are apparent.€l¢temnges are noted during regular classroom wisids
formal observations. These observations of prafessipractice are, of course, anecdotal in nature.
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However, there is a positive correlation betweeniticrease of observed strategies and technigues an
student growth and achievement scores.

7. School Leadership

School leadership at Kruse is distributive in nataind is the responsibility of many of our commynit
members. Teachers and parents are actively invatvechool leadership through several teams and
committees. Our school features a 5-D Lead Teastruational Leadership Team (ILT) and a School
Accountability Committee (SAC). This collaboratigpproach to leadership is successful because of the
guality of our parent community and staff (the imtpace of the latter of these groups is discussenidater
detail below in human resources leadership).

Our 5-D Lead Team led our school’s efforts to innpéat the SBTLF referenced in an earlier sectiothisf
application. This team is made up of our principakistant principal (AP) and three classroom teach
from first, second, and third grade.

The ILT at Kruse is made up of our principal, APading specialist, Gifted and Talented Coordinatut a
teacher representative from each grade-level, kyzdten through fifth. This team is responsible for
planning professional development at the schodl)erfluencing the pacing of change initiativeslan
master scheduling. Perception surveys from ther@dtoDepartment of Education, along with PSD and
local formative surveys, inform and influence therkvof this leadership team.

We also have a very active and involved parentgmres in our school leadership. Parents are anraiteg
aspect of our SAC. This group is mandated by thee &if Colorado and took the place of our formdrost
Improvement Team when state legislation went iffiece several years ago. Our SAC is made up of our
principal, AP, one classroom teacher, our Officenitger, a PTO Board Member, our District Advisory
Board Parent Representative and four other par€hits.committee is responsible for the creation and
quarterly monitoring of our Performance Plan (foripeur School Improvement Plan) and recommending
to the principal how school-based funds shouldlleeaed. SAC recommendations from several yeans ag
led to the addition of several classroom teachethat we now have four teachers in each gradé. leve
These additions resulted in smaller class sizah, avi average class size of 21.75 students cur&alC
recommendations also led to increased funding foo@ions and music, art, P.E. and computer lab
instruction.

While none of these groups have identical membgyshiew individuals are on each of these teames@&h
individuals provide the nexus between the teamehE@am or committee is, in turn, expected to nadird
clear focus on improving the quality of our stadf@ur students can have an excellent experienoerat
school.

The principal's role in building leadership is nifdiceted in nature. Three of the most important
responsibilities of the principal are human researeadership, instructional leadership and leagers
focused on building and maintaining a productivieost culture. The principal must have rigorous dtads
for the selection and retention of only the mo&taifve teachers and staff. A truly great school caly
exist in the presence of great teachers. Greatéeagvant to continually improve. They expect weree
feedback that challenges them to reflect on andawgtheir practice. This is where the ability evdn
effective instructional leader is imperative for quincipal. Teachers also expect a school culiuaeis
results-oriented and supportive. These qualitiestiine provided by the principal, and school leduprsf

a school is to fully flourish.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: TCAP/CSAP

All Students Tested/Grade: 3 Edition/Publication Year: 2013
Publisher: CTB McGraw-Hill

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Mar Mar Mar Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 92 90 85 87 73
% Advanced 55 44 55 55 23
Number of students tested 98 80 80 87 79
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wiftD 0
alternative assessment

% of students tested with 0 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 70 79 74 65 46
% Advanced 15 14 17 20 8
Number of students tested 20 14 23 20 13

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or

Page 19 of 30



Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 95 89 86 89 76
% Advanced 59 44 65 61 24
Number of students tested 80 70 65 74 63

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: CTB McGraw Hlll

Test: TCAP/CSAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 94

80

91

84

85

% Advanced

46

48

59

a7

44

Number of students tested

81

84

88

75

75

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

94

60

80

75

53

% Advanced

13

24

25

19

12

Number of students tested

16

25

20

16

17

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

56

67

60

64

% Advanced

38

11

67

18

Number of students tested

11

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |

Page 21 of 30



Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 93 84 93 85 90
% Advanced 46 54 60 52 49
Number of students tested 69 63 70 62 61

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

Test: TCAP/CSAP

All Students Tested/Grade: 5 Edition/Publication Year: 2013
Publisher: CTB McGraw Hill

School Year 2012-2013 2011-2012 2010-2011n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Advanceq 82 92 79 92 80
% Advanced 48 55 51 46 42
Number of students tested 87 102 86 72 85
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wittD 0 1 1 0
alternative assessment

% of students tested with 0 0 1 1 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 64 86 68 82 67
% Advanced 5 21 28 6 33
Number of students tested 22 28 25 17 9

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 87 93 79 97
% Advanced 55 56 57 48
Number of students tested 69 81 67 60

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: CTB McGraw-Hill

Test: TCAP/CSAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Feb

Feb

Feb

Feb

Feb

SCHOOL SCORES*

% Proficient plus % Advanced 91

94

84

83

81

% Advanced

15

13

10

7

4

Number of students tested

98

79

80

86

79

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 71

85

70

55

46

% Advanced

0

Number of students tested

21

13

23

20

13

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 90 94 88 85 87
% Advanced 17 13 11 5
Number of students tested 81 69 65 73 63

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: CTB McGraw Hlll

Test: TCAP/CSAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 90

86

88

84

80

% Advanced

9

6

12

9

12

Number of students tested

81

84

89

75

74

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

81

80

81

81

44

% Advanced

Number of students tested

16

25

21

16

17

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

88

78

100

40

55

% Advanced

13

11

50

Number of students tested

11

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 90 87 86 87 85
% Advanced 11 11 12
Number of students tested 69 63 70 62 60

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: CTB McGraw Hill

Test: TCAP/CSAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 86

92

86

85

86

% Advanced

18

20

15

17

13

Number of students tested

87

102

86

72

85

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 68

82

76

59

70

% Advanced

0

20

Number of students tested

22

28

25

17

10

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 90 93 90 90 88
% Advanced 23 15 18 17 12
Number of students tested 69 81 67 60 73

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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