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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 59 Elementgfools (includes K-8)
__11 Middle/Junior higtheols

13 High schools
1 K-12 schools

84 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

10 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 39 36 75
1 33 41 74
2 27 31 58
3 29 33 62
4 45 43 88
5 37 49 86
6 38 37 75
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 248 270 518

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of 1 % American Ind@nAlaska Native

the school: ~59% Asian
2 % Black or African American
12 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islander
75 % White
4 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during tf82 - 2013 year: 9%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 24

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 21
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 45
(4) Total number of students in the school as 592
of October 1

(5) Total transferred students in row (3) 0.086
divided by total students in row (4) '

(6) Amount in row (5) multiplied by 100 9

7. English Language Learners (ELL) in the school4 %
23 Total number ELL
Number of non-English languages represented:. 9
Specify non-English languages: Arabic, Czech, Kore/iethamese, Spanish, Tamil, Chinese, Nepali,
Russian, Ukrainian, Chinese/Mandarin.

8. Students eligible for free/reduced-priced meals:12 %

Total number students who qualify: _ 63

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 8 %

43 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

7 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 15 Specific Learning Disability

1 Emotional Disturbance 11 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

3 Mental Retardation 0 Visual Impairment IncludBighdness
1 Multiple Disabilities 1 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 20

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

12

Paraprofessionals 11

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 26:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Cougar Run Elementary is located in beautiful Hagldls Ranch, Colorado, a suburb just south of Denver
Highlands Ranch is home to 96,000 residents inobtige fastest growing counties in the nation. gially
named “Elementary #23,” Cougar Run opened its dimoi996 to 400 children in kindergarten through
sixth grade. Currently, Cougar Run supports just @00 families with 524 children in kindergarten
through sixth grade, and an additional 55 childneour pre-kindergarten program.

The strength of our organization is the daily datian of the entire learning community to encourage
inspire and empower children to achieve and leamrnespectful environment. Our stakeholders safger
care about what our children learn and who theyimec The passion of the leaders, teachers and
community sets our school apart as a unique plateptepares our students for career and college
readiness. The Cougar Run learning community’s pbi@sophy is to always do what is best for our
children each and every day.

When you first visit Cougar Run Elementary, youl witice several majestic Bradford Pear trees djrire
walkways, and several hundred painted rocks albaexeriscape areas. At first glance you mightkhin
these rocks look like jelly beans, but upon classpection you will notice that each rock is paihteith
unique designs, colors, dates and many include safrgtudents, staff and families. Together, tlokso
capture the essence of the eclectic but conneetedihg community at Cougar Run Elementary.
Separately, each rock represents an individualidggther they provide a pathway to excellencehEac
spring students add their own unique rock as a sywittheir place in our community.

Some of the ideals that set our school apart imctud investment in student performance data, appart
of the social and emotional growth of our studeots, priority on creating a strong school identayy
teachers, and our parent community.

Our school is highly invested in collecting and lgmiag student performance data to appropriateiyedr
meaningful and differentiated instruction for eatident’s individualized learning plan. Our Resgoto
Intervention (RTI) program is a district model tisapports at-risk, advanced students and secogddge
learners. The RTI program has been instrument@bingar Run’s achievement of the Governor’'s
Distinguished Improvement Award in 2011 and 20T8Bis award acknowledges schools that demonstrate
exceptional student growth.

We are also fully invested in supporting the soara emotional growth of our students, and helgiegn
become responsible citizens who give back to timensonity. Our Positive Behavior Support Program
(PBS) and our emphasis on Restorative Practiaegtriite our belief in the importance of identifyisgd
recognizing positive behavior. Our intent is tem@@se less positive and anti-social behaviorgtera
better understanding of relationships and thelu@rfce in building a quality learning communitydan
identify a process to restore relationships whewy thave been negatively impacted.

Cougar Run Elementary has consistently been ratachigh performing school for the past decade.
Student achievement and growth are celebrated @mgistently keep pace with the top 15% of schaols i
the state. However, Douglas County School Distifgrs school choice; residents can choose their
neighborhood school, other area schools, or chsetevols for their children’s education. To cremte
identity that sets us apart from other choicesaptobns families have in Douglas County and the@en
metro area, we focus our instructional philosoghgricompass Project Based Learning (PBL). PBL is
teaching method in which students gain knowledgksills by working for an extended period of titoe
investigate and respond to a complex question l@nglor challenge. PBL has significantly enhanced
student engagement and teacher enthusiasm.

As a byproduct of the PBL instructional philosopbyr new Learning Commons was developed. This
unique educational space provides support for ataffstudents engaging in a variety of activitigshsas
use of information technology, remote or onlineadion, tutoring, collaboration, content creation,
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meetings and reading. Once two separate entitieari building, the library and technology resoumaem
now cooperatively and seamlessly support our atadfstudents in authentic inquiry for their PBLjpots.

Our teachers are exceptionally caring and dedigattefééssionals. Ninety percent of our teacherghav
advanced degrees and just over 40% of these teasbek on district leadership committees. The
experience of our teachers provides authentic deafélopment in support of district initiatives and
enhances the craft of instruction. Our supporf stafisistently works to support the staff, studemd
parents of Cougar Run to achieve a culture andatéirthat values thoughtful communication, respect,
attention to detail, and puts customer servicdahighest priority. Our parent community is aelfyv
involved in the day-to-day operations of the buidi Volunteers are key in supporting the teachers,
classrooms, clubs, health and wellness initiatilzeayning Commons and safety initiatives.

Cougar Run was a proud recipient of the HealthieBdBool Challenge - receiving a Bronze Medal in201
The HealthierUS School Challenge recognizes schbatscreate healthier school environments through
promotion of nutrition and physical activity. Wevblve parents in this initiative at Cougar Run by
welcoming them as a part of our school Health amdigss Committee. This group of parents, teachers
and community members create and implement wagste our school healthier. Parents are key partner
in this process from thinking up unique ways tormpote and increase student wellness to leadingsitaed
nutrition classes for students.

Additionally, we stress the importance of PLC’sr@pd Learning Centers) to actively inform parenis o
best instructional support strategies and currioul@ur parent teacher association, Partners icdtitun
(PIE) and our SAC (Student Advisory Council) arstinmental in providing fundraising opportunities,
managing community engagement events and providicigmmendations to our leadership team that
represents the thinking of our community for thadfé of our students. Uniquely, there are 14fstaf
members, certified and classified, who are alsemarof Cougar Run students. This fact offersarcl
affirmation of one of our catch phrases, “Cougan Rua great place to work and learn.”

Cougar Run is worthy of the Blue Ribbon distinctimetause of our collective efficacy in making eant
every day a unique and meaningful learning oppdstdar our students. Additionally, consistent high
academic achievement and growth of our studerddetlel of dedication and expertise of our staif] the
enrichment opportunities that support a well-rowh8gst century education make Cougar Run an ideal
representative of the high standards of the Blidb&i Award. Cougar Run is a great place to work and
learn because of the quality and dedication opt@ple associated with the school.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

Colorado requires all students to take the Traomsti Colorado Assessment Program (TCAP) in reading,
writing and math annually to measure student aglmm®nt. The performance levels on the assessnment ar
designated as follows: unsatisfactory, partiallyfigient, proficient, and advanced. Our school district
consistently score well above the state averagheatandardized assessments. We are proud that ou
students consistently outscore the state average X2 to 23 points in each area. Both our distémat our
parent community have high expectations for oufgperance on state assessments and expect us &dexce
state performance in all areas. As a school, cares tend to remain fairly constant over time Witte
fluctuation.

Colorado also uses a growth model to track stuglentth over time. The growth model determines the
percentage of students in each school growingsaffecient rate to catch up, keep up or move uphwheir
peers. The state median growth rate is 50. Owepéast three years, Cougar Run consistently satrede
50 in all but two subject areas across all gradel$ethat were tested. The growth model also l@bks
growth rates for sub groups including minority gf@nd reduced lunch, special education studentgisEn
as a second language students, and boys vs. gitlef the sub groups scored at or above 50 isaljects
for the past three years. It is a huge celebrdtio@€ougar Run that our data consistently plaegssohool
in the high range for both student growth and studehievement.

In taking a closer look at our data, several pentorce trends can be uncovered. When analyzing last
year's assessment data we are pleased to regodratle writing scores increased by 13 percentamgsp
6th grade writing scores improved by seven pergenpmints; 94% of our 4th graders and 6th graders
scored proficient or advanced in reading; 6th gradeling scores increased by 24 points and the euafb
6th graders scoring advanced in math increase®Ippihts. When looking at our subgroups it is im@ot
to note there are no significant gaps with thegrernce of our ESL students. In fact, in sevaredsithey
outperform our non-ESL students. There are alssigmificant gender gaps to report. While boys
outperform girls in certain subjects and grades\acel versa, there is not a clear trend in anyiQddr
subject.

As we analyze our data, we strive to identify afeagrowth and improvement. One area of focus we
identified this year was the growth of our advansealents. While the majority of advanced studeseise
remaining in the advanced category over time, wbeking closely at their growth scores we noticed
several students were not making a year’s grovtiariety of structures were put in place to addiss
gap. First, we brought our teachers’ attentiothi®trend and had them analyze the data with\ie.then
targeted particular students and placed sevetakesk students on Advanced Learning Plans that
encompass specific SMART goals and progress mamgtoalong with identified enrichment strategiése
also expanded our current RTI support structuadtbadditional RTI interventionists designateduppsort
advanced students. As well, we expanded the @aobgyroups we offer to enrich our advanced students

Writing is also an identified area of need and aeeworked diligently over the past several years t
improve our writing scores. We selected a resotorageate a guaranteed and viable curriculum for
students. This curriculum resource, "A Completarvia Reading and Writing," helps teachers to idfigiat
scope and sequence of genres to teach acrosslgvatie We also worked with an advisory group raideg
level teachers to create consistent writing ruliddse used as a school that align to our currioulu
resource, as well as the state and district stdsdakdditionally, we implemented writing benchnatk be
given and analyzed three times per year by grads feams, and focused our monthly data meetings on
analyzing student writing data. We are pleasetitfita the increased focus on writing, our scores
improved a collective 16 points this year; and wpéito see the numbers continue to increase.

Based on last year's TCAP assessment data, arvaotgat gap of 10 or more percentage points between
the test scores of all students and the test sobtdispanic students was identified in three ardasth
grade, 95% of students were proficient in readimgd) 288% of Hispanic students were proficient. Im 6t
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grade math, 82% of students were proficient and 6F#ispanic students were proficient. In 3rd grad
math, 84% of students were proficient and 70% aspHnic students were proficient. One change that w
implemented this year to address these gaps edbygtion of the enVision Mathematics program. This
program is much more concrete for students thampwious program, and terms and vocabulary are
explicitly taught for ESL students. These gapsadge addressed through our RTI program. Based on
standardized assessment data, as well as benchatarkstudents needing support are identified tarsp
implemented to support students and close achiaviegags.

2. Using Assessment Results:

At Cougar Run Elementary we pride ourselves ongbeary data driven and using assessment data to
differentiate instruction to meet individual stut&meeds. We have implemented a variety of strnest

and routines to provide venues for teachers toyaaatudent data and collaborate with colleagues to
improve student and school performance. When amgystudent and school data, we strive to have a
triangulation of sources including standardizedingsdata, school-wide assessments, and classroom
observations and assessments. Our school-widssasset framework includes benchmarking all students
three times per year in reading, language and ositly the Measures of Academic Progress (MAP)
assessment. Additionally, grade level teams cre@temon assessments connected to their grade level
standards and their PBL units of study.

Teachers, administration, and specialists incluiigy ESL, and Special Education meet monthly as a
Professional Learning Community (PLC) to analyze@and brainstorm intervention strategies to suppor
struggling and advanced students. During these RRe€lings, we review the most recent data to look f
changes, trends and red flags that are raiseddiegastudents’ growth. The specialists are there t
collaborate with classroom teachers and discusgrednof intervention strategies that could beizgidi for
different learners.

Students who are not making adequate academicga®gegin to go through our formal RTI processis Th
is a collaborative process including classroomtiees; RTI interventionists and parents to set tache
SMART goals for students and develop an interveanpian to help them achieve their SMART goals.
Their progress is monitored regularly and review#tl the team during monthly PLC meetings.
Additionally, advanced students may be placed omaAdded Learning Plans with specific SMART goals
and progress monitoring to ensure they are maldeg@ate progress towards achieving their goals.

Teachers use assessment data to plan and difegeeimstruction for students, and to form need thase
classroom groups to target specific skills. RTémentionists also provide in-class support tgHelild
targeted skills and support students’ growth. hees use the data to plan for their Guided Readimiging
and math groups, as well as to provide enrichmppodunities to students.

Sharing results of assessments with students ardtgds a collaborative process. After fall banarking
is complete, teachers share assessment data wddgnss. Students are taught how to read and retedlpta
and are supported by teachers to set their owrs goahcademic growth. Assessment data is alsedha
with parents during fall and spring conferencesadhers not only share the data, but also useratjas,
such as national percentiles, to help parents statet how to interpret the data. During RTI mestjn
parents are an integral part of the process ahge®MART goals for students. Data is explainethem
and then goals are set collaboratively with inpatf all members of the team.

School-wide assessment data is shared with stadeisahrough a variety of venues. Our principalrsh
data during our Site Accountability Committee megsi as well as our PIE meetings. During these
meetings parents have an opportunity to interpietiata and ask clarifying questions. The princitso
explains school improvement goals connected tasisessment data so parents have a clear picture of
where we are headed. Parents also receive a ¢apy 8chool Accountability Report each year, which
includes school assessment data.
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3. Sharing Lessons Learned:

Cougar Run Elementary values each and every opptyrtw educate, communicate and collaborate with
multiple stakeholders. Cougar Run has been aieadellaboration opportunities with other schoinls
DCSD. Recently, we partnered with Redstone Eleamgriver a two day professional development
training on a new integrated reading and writinggoam that, in conjunction with strong fundamental
writing instruction and quality assessments, helpa@dwriting scores surge to the 73rd growth petiten
significantly outpacing other schools in DCSD aruldZado.

Currently, Cougar Run has a plan to partner withelother Douglas County schools who have idedtifie
PBL as their instructional model to create a calda¢ will support teachers in emphasizing real-dorl
application of knowledge and skills, and the depaient of the 4Cs of 21st century skills: critidaihking,
communication, creativity and collaboration. TH&LRschools will use district assigned professional
development days to work together in grade leahtg departments and vertical teams to develop high
quality and impactful backward designed units tonpote authentic inquiry and solve real world pratde
Additionally, Cougar Run has a Learning and Leddpr$eam that consists of five team members
specializing in technology, data analysis, quaggessments, professional development and consinuou
improvement. This team works in conjunction witle teadership team to support teachers with their
personalized professional growth plans and schitidiives in our on-going weekly professional
development meetings. All professional developnogmortunities focus on using 21st century
collaborative tools including Edmodo, Google Tatide&ymbaloo, and provide thoughtful feedback to
enhance future professional development opporasiti

Overall, the opportunity to share and learn witHtiple stakeholders has supported Cougar Run’ssgufal
continuous improvement, collaboration, reflectionl @romoting the joy of lifelong learning.

4. Engaging Families and Community:

At Cougar Run we truly value the connections we enakh our parent community and are strategic about
engaging them in our learning community. Each ypea@ents log an average of 5,000 hours at our $choo
The majority of these hours are spent helpingassiooms and working with small groups of students,
which directly impacts student achievement. Pavehinteers serve as an extension of the general
classroom instruction and support advanced litesaxcymath groups to stretch students’ criticalkimg,
analysis and problem solving skills. Parents plag a huge part in providing enrichment opportesifor
students.

Additionally, our parents have always been an iratiegupport layer to our students and school. We
continue to provide insight to our instructionahgices, assessment and school safety throughtParen
Learning Centers. At Parent Learning Centers tacthare their practices and train parents who
ultimately will support classrooms. Administrataliscuss and outline school safety initiatives thalude
plans to address bullying, cyber safety and cpkianing. A new layer of community engagement yieiar
includes our Dad'’s Club. The Cougar Run Dad’s Clab been instrumental in supporting our award
winning garden program by designing, building arainmtaining the facility. This year's initiative thi
Dad’s Club was to involve fathers, grandfathers amcles in classroom support. The Dad’s Club desdi
in collaboration with the school principal, has eleped a network of experts, based on professional
experience, to support teachers and students. o§l&survey was created to define fields of experti
among Cougar Run families. Teachers can submij@ess to be connected with an expert in a spefoid
who then provides support for specific projectsinits aligned with PBL.

Through our PIE group, parent volunteers help ganize and run community building events for our
school such as the school carnival, art night egeaight, “Muffins with Mom” and “Doughnuts with
Dad.” These events are an effective way to brimgemtire learning community together to help stusgle
and parents make connections with other familied,@ositively impact student achievement.
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We continue to connect with businesses in our conitymot only for financial support and sponsorship

but also to use their venues to meet with diffestakeholder groups. Over the years we have haBI&i)

SAC meetings and Community Coffees at a local apart complex, neighborhood coffee shops and homes
of families in our catchment. We find that goingt to our parents to discuss school initiativeisnigactful

and appreciated, and increases patrticipation atsevents.

We also strive to make positive connections to sudparning at Cougar Run within the Highlands &an
and Douglas County communities. Through our Ptdj@sed Learning (PBL) initiative, teachers stiiwe
make real-world connections related to their cureamt of study. This makes learning more autleeatid
engaging for students. Some of the powerful comityiconnections that were made this year inclugkx
graders connecting with Newmont Mining in conjuantiwith their study of the earth, rocks and mirgral
2nd grade connecting with Whole Foods and a pa@@&mtening expert to help complement their study of
plants and healthy eating through the Cougar Rutleger 1st graders connecting with a child cancer
survivor in support of their community service @djthrough Pennies for Patients. Teachers fateilit
these community connections to make learning atithand leave a lasting impression on students.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Cougar Run Elementary strives to have rigor aneveeice for students in everything we do with our
curriculum. While we understand that Common Coen8ards are important, we use them as the “floor
rather than the “ceiling” when it comes to plannfoglearning. In addition to the Common Core Stxad,
we focus on our district created “Guaranteed arath Curriculum® for each grade level, which
encompasses World Class Outcomes for studentmtihatle the higher levels of Bloom’s Taxonomy and
21st Century Skills/The 4 C’s, that are essentiahaster for success in the future. “Understanting
Design,” by McTighe and Wiggins, is a driving fortmethe thought process that our teachers applywwhe
planning their curriculum for students. With a “Ba@rds Design” approach that is research basedtestd
practice for thinking through the outcomes, assessm@nd instruction components of curriculum, our
teachers are extremely thorough when making insomel decisions for students. With a common belief
that high expectations for all students is essemia set our students up for success the momewtsiep
foot in our school.

As previously mentioned, Cougar Run ElementaryrBasntly embraced Project Based Learning (PBL).
Our staff underwent training at the PBL Coloradaiiiing Convention in the summer of 2013. The
philosophy of PBL fits what we believe as far agriand relevance being the core of what studeats a
doing at school, to be essential for them to irgkze and sustain their learning for years to cofte PBL
philosophy is to apply newly learned skills to realrld projects, where a real audience and realymbare
created with the skills and knowledge studentsaaggiiring in class. The approach includes crossatlar
integration of subjects, by having an “Enduring Erefanding” and “Essential Questions” that reacbhsz
all subjects, modeling for students that the skilbsy learn in school are utilized across evergtiirey will
be asked to create and/or innovate for a real warttence in their adult lives.

In the literacy instruction block, teachers arelaag the fundamental reading/writing skills. Wédidnee
that best practices for teaching reading and wgrigire to have students actively engaged in redtdyoo
writing real pieces, communicating, collaboratimgl ahinking critically with peers about what theg a
reading and writing, rather than teaching literak§ls that are practiced in isolation.

During math instruction teachers rely on an ingliiaged approach. Our main support resource for math
instruction is enVision Math. This curriculum allsws to differentiate practice and instructiondadents
based on their mathematical needs. Students emgagelputation instruction and practice, balancét &
real world application approach to assess thelisgki authentic summative assessment projectsaliec
we are a PBL school, our summative assessmenpegmrmance based, allowing teachers to assess a
student’s real world application of their learnedtimskills. This requires students to engage ilabofative
group projects where they practice the 21st Cerdkitis of financial literacy, resiliency, globavareness,
problem solving and the 4 C’s.

Social studies and science are also taught withqunry-based approach and frequently integrate tiné¢
literacy component. Students develop their reseskitls when investigating the concepts of history,
geography, civics and economics. A hands-on, cotkgive project approach to social sciences ignated
with a consistent use of 21st Century technologystaid in the inquiry process. Scientific unite gaught
at each grade level, with a focus on Life Sciel@@th Science and Physical Science. All units anght
interactively, with a focus on the Scientific Methd&tudents learn how to solve scientific problersisg
their critical thinking skills, while learning tmttaborate effectively with their science teams.

Art, music and physical education are vital to stutcsuccess. Cougar Run is fortunate to have these
programs that connect what students learn in tisobom to other aspects of their development. Our
physical education teacher incorporates brain-bessshrch into the movement that she plans foestsd
Her consistent focus on Restorative Practices t=astudents to be resilient in the building ofithei
teamwork skills and physical fithess. Our art tematapitalizes on student creativity. He focusesquiry
in his instruction, teaching students how to depe@anultiple perspective approach to viewing aming
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art. He integrates the 21st Century skills of dmlation, communication, critical thinking and dieigy
into his daily practice. Students learn how to camivate artistically, sharing the multiple dimemsi@f
who they are. Our music teacher capitalizes omgrateng rhythm and movement into her music instanct
This parallels our belief, based on brain reseahdt,students think at higher levels when theyleaening
through music and movement.

The incorporation of many extracurricular clubs amtichment opportunities at our school are meant t
promote a sense of belonging and develop the parseeds of each child at Cougar Run. Enrichment is
not only an extension of the classroom, but seages fun, unique and differentiated learning oppuoty

for our students. We have an Elementary Band acteé3tra Program that partners with our feeder high
school, giving our 4th-6th grade students the ojmity to participate in orchestra and band. Weehav
gifted and talented enrichment program that oféenschment opportunities in Language Arts and niath
identified Gifted students in grades K-6. Manyoaf enrichment opportunities are provided freeup o
students through the generous fundraising effdrtaioPIE organization. Often instruction is not
outsourced, but is provided by teachers and parEnts&chment opportunities include: Math Olympiads,
Destination Imagination, Battle of the Books, owdent leadership “Dream Team,” Lego Club, art ¢club
choir, basketball, cooking classes, foreign languelgb, geography and spelling bees, science tdah,
club and chess club. We desire well-rounded stigdmmd access to these opportunities engages aitelsex
our children.

2. Reading/English:

For reading instruction at Cougar Run, we utilizeakanced literacy approach. Teachers rely ordistiict
Guaranteed and Viable Curriculum as well as th@@dlo State Standards to determine the skills and
concepts that will be taught at each grade leVelhelp teachers know and understand their studesesls
as readers, students are benchmarked three timgegreusing the Measures of Academic Progress (MAP
and MAP for Primary Grades assessment. The dédtcta helps teachers to appropriately group stisde
based on their needs and skills, and is also usdédchers to set growth goals collectively witingmts and
students.

Based on a Reader’'s Workshop approach, there eeeasstandard components of reading instruction in
every classroom. Teachers often begin with diresttuction and modeling through a mini-lesson veter
concept or skill is introduced. Students then feavepportunity to progress to Guided Reading gsoup
facilitated by the classroom teacher. During GdiBeading groups, the teacher provides instruction
targeted at students’ specific instructional levith matching leveled text selected. Students lzave
opportunity to practice the skills and strateghesytare learning during Independent Practice and
Independent Literacy Activities. These componangstargeted to students’ instructional levelsugiothe
use of leveled books and differentiated learnirtiy/gies.

While we do not have an adopted curriculum, teachensult "A Complete Year in Reading and Writing"
by Pam Allyn as a curriculum resource. This resewwupports our school philosophy in teaching reqdi
and writing genre studies as connected processstultents. We also utilize Accelerated Reader) (&R
help motivate students and monitor their independeading. Through the AR program, students set
specific reading goals and have a range of aptgpbiooks from which to choose. They are motivaded
reach their reading goals by having an opportuwityarticipate in periodic reading celebrations.

Using our assessment data, targeted interventiengravided to students as needed through our RTI
program. Based on assessment data and teachgficd&nn, students are targeted for additional RT
support. In collaboration with parents, goalsseefor students and a plan of support is developed
Students are able to receive additional small greaging support through our RTI interventionigifaing
the Fountas and Pinnell curriculum. We also haReading Together program at our school where Elmgli
as a Second Language (ESL) students are suppbrtedgjh a peer tutoring model. Parent volunteers,
educational assistants, and senior volunteersiswautilized to provide additional support to otnuggling
readers.
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Our advanced readers are supported through thef tise Junior Great Books curriculum. Parent
volunteers facilitate groups where students reaflatging texts and build their inquiry and anadyskills
through a conversation about the text.

3. Mathematics:

Although we adopted the enVision Mathematics progtiais year to support math instruction, our distri
Guaranteed and Viable Curriculum (GVC) along witin Golorado State Standards guide teachers’
planning for math. We believe in an inquiry-basggroach to mathematics instruction. Each andyever
day, students are engaged in real world math pmobtEving and inquiry learning, which is self-paded
meet students’ needs. Teachers use similar ingnat methods for teaching mathematics as they do
literacy, which include: teacher demonstration amatleling, guided practice and collaboration and
independent practice. Through the enVision culuiti) students have access to tutorial videos which
enables teachers to let students’ guide their @aming when they are ready, rather than havingitiee
class of students move through the curriculumeatstime pace. Technology such as laptops, iPads and
Chromebooks, helps to facilitate this processoun5th and 6th grade classrooms, students plaanibr
facilitate their own learning. They complete cawts weekly to set learning goals for the weektaerd
teacher acts as a resource to support and guide th\ée also offer 7th grade math curriculum and
instruction to our 6th graders who are ready tdiooe with their learning and to help prepare tem
advanced courses in middle school.

Teachers utilize pre and post tests to help grougests and provided targeted instruction. Maaghers
embed differentiated math rotations in their clagsts so they are able to meet students’ very divers
needs. Students often work in collaboration wigkns on math projects that have real-world apjidinat
through our PBL model. Examples of math PBL prigecclude coming up with a gluten free cookie
recipe for a classmate with Celiac’s disease aadnihg a road trip calculating fuel cost and mikeag
These real world applications are engaging foresttgland help them make connections and underdtand
importance of using math in the world around them.

Support for students struggling in math is provittedugh our RTI program. Through assessmentatada
teacher observations, students are identifieddeive targeted RTI support in math. Goals aréoset
students in collaboration with parents and stud@ntgress towards their goals is monitored frediyen
through enVision or AIMSweb math assessments. RJurinterventionists work with students in small
groups to provide additional practice and suppartdrgeted concepts and skills. We also utiliee t
Renaissance Math web based program to providet¢argeactice and feedback to students.

For our high-achieving math students we also pmtédgeted RTI support. These students meet with a
RTI interventionist to work on more complex problepiving tasks and projects. Parent volunteers als
frequently support our advanced math students ¢iroveekly pullout problem solving groups. As well,
advanced math students have the opportunity tacgeate in math competitions through the Continkenta
Math League and Math Olympiads.

4. Additional Curriculum Area:

An additional area of curriculum that we are vergyal of at Cougar Run is our health and wellness
initiative, which includes nutrition, physical fisss and general wellness. Our core philosophyastays
do what is best for our children each and every dag we feel that helping to make health and vwekran
integral part of students’ lives is essential. Mége a site-based Integrated School Health Teamprssa
of classroom teachers, our physical education saelkministration, parents and community members.
This team helps guide the health and wellnesstiés at our school.

One of our biggest points of pride in conjunctioitivthe health and wellness initiative is our sdhgarden.
In collaboration with a parent leader, classrooathers and a partnership with Whole Foods, weldesta
plant, maintain and harvest a school garden on 3iéachers collaborate with our parent coordintatqrian
PBL units that connect with the curriculum at egcdde level as follows: 2nd Grade-Garden Caretaker
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3rd Grade-Food Business, 4th Grade-SustainaltityGrade-Past and Future Food Production, 6thésrad
Plant Based Living. Students go through the eptioeess of planting, caring for, harvesting anenev
selling the produce in a Farmer’s Market. We alsionect with our district chef to use the producetike
our own salsa to sell as a fundraiser.

Our cafeteria is committed to providing healthiroices. Cougar Run adopted a daily nutrition break
program where students have an opportunity to drdelthy snacks from the cafeteria. Through a
partnership with Whole Foods, we incorporated adwtrbar into our cafeteria, which offers frestitfamd
vegetable choices for students daily. Twice a yaasponsor “Pack Assorted Colors for Kids” wee#t an
encourage students to try out new fruits and védedaand pack them for their daily snack.

We have many other student wellness componentaae @t Cougar Run. In partnership with our plgjsic
education instructor and our Dad’s Club, we offeti@hment opportunities for our students such as
basketball club and running club. Through a Heaitti Wellness Grant we received, we put togethertSp
Bags containing active games and a variety of Bgpequipment that students can check out for ke
to engage their entire family in activity.

Knowing the importance of student movement on lieggrour teachers frequently incorporate Brain Bsea
into their daily classroom routines. They utilizié Sticks and GoNoodle to integrate fun and engagi
movement activities throughout the day.

Another unique program that is a point of pride@mugar Run is the Little Cougars Pre-Kindergarten
program. In collaboration with the Douglas Cousighool District Before and After School Enterprise
program, Cougar Run created a pre-kindergarterrgnogvith a focus on early literacy, math and chizrac
development. We see the value in providing an odto four year olds in our school to help recand
retain students, sustain quality programming farsmnool, and improve overall student achievemetr
Little Cougars program is directly aligned with @ahool initiatives and ensures connected instracti
between preschool and kindergarten. The progréensoé similar approach to teaching reading and
mathematics and utilizes a common handwriting culuim, Handwriting Without Tears. In addition to
offering instruction in the core content areastl&iCougars also provides enrichment through exjgosu
dance, technology, music and library. Researditdties that early literacy interventions have sitpe
impact on overall student achievement. Indicatfoos our kindergarten teachers are that studehts w
have enrolled in the program are outpacing theeroaxperformance of students who have not had acces
to a pre-kindergarten program and are better astjusicially and emotionally than their peers.

5. Instructional Methods:

Differentiation at Cougar Run is the fundamentalggophy of how we teach kids. We strive to undarst
the specific needs of our students, and develaffaehtiated curriculum that fits each studentsque
needs. We pride ourselves on being an elementhpokthat truly prepares our students for whatftiere

is going to require of them. Our students leavesatiool equipped with a mastery of 21st CenturiSki
21st Century Tools and highly effective abilitieshe areas of Communication, Collaboration, Galtic
Thinking and Creativity. We believe in using then@oon Core Standards as our vehicle to teach thase n
negotiable skills necessary for success in THERr&u

We focus on the use of 21st Century Tools in oily diastruction and student practice. One of ooalg is
to have our students at a 1 to 1 ratio with teabgby 2015; we are already close to reachinggbat. 1:1
access to technology allows our students the wlditleepen their understanding of their personal,
differentiated World Class Outcomes, making develept of self-directedness a part of their persagdli
curriculum.

Our advanced students have great growth and suat€ssigar Run, due to our school wide philosophy
that a “one size fits all” approach is a thinglof past. Our advanced students’ needs are metrpyiina
the regular classroom, with our teachers providlistruction and practice at a high level daily éoir
advanced learners. Our students have a lot of emoeithe products they create to demonstrate aenyast
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application of their learning and much of theiratesl products use 21st Century Tools such as kttern
access, mobile devices and web-based applicatiahsite at the fingertips of every student at Co&ym.
Our teachers view themselves as guides to stueemntihg, but we encourage our students to be therdy
instilling self-directedness and independence imkids. We have tremendous enrichment opporturities
our advanced learners, as well. We have the ContihMathematics League for grades 1-3, Math
Olympiads for grades 4-6, Sunshine Math Enrichn@ngrades K-6, Renaissance Math for grades K-6,
Accelerated Reading for grades 2-6, Junior GreakBoSpeech and Debate Program for grades 5-6,
Destination Imagination, Press Paws Student NevespB8attle of the Books, Geography Club, Geography
Bee, Spelling Bee, Science Club, Science Fairatoena few.

In that data analysis is a primary focus for u€atigar Run, we are able to target our strugglingesits
early on in our school year, allowing us to forrealintervention for those students most at-risk.N&kee an
incredibly talented RTI team of teachers who suppor at-risk students, providing intervention lire t
cornerstone areas of reading, writing and mathlsXoathese students are strategically set basauigent
data in a formalized plan, and students are pregremitored on-going, to ensure that intervention
strategies are working to close their gaps.

6. Professional Development:

Cougar Run has a strong belief that teacher PiiofeldDevelopment (PD) is integral for continuous
improvement of teacher effectiveness and the pesitpact it has on student achievement. Douglas
County is a pay-for-performance district. The atities of backward design, the development of guali
performance assessments and the integration ot@asgiry skills including the 4C's (communication,
collaboration, creativity and critical thinking)eakey performance elements in the teacher evatuatistem
in Douglas County. Cougar Run differentiates itstBEhe needs of individual teachers based on data
collected from the evaluation process, as weltadent growth and achievement data from our annual
School Improvement Plan.

Our Learning and Leadership Committee Teacher Lrsam#laborate with our Leadership Team to put
together a Staff Interest/Needs inventory thabimrised of options for PD opportunities for thayaNVe
use our professional learning specialist, admiatists and qualified Teacher Leaders, along withridts
Level Professional Developers, to lead high quaitprld Class Professional Development in our bogd
on a regular basis.

We have realized through our thoughtful analyss tur students need to demonstrate mastery of the
highest levels of Bloom’s Taxonomy in our assesgmtan their learning to truly be sustainable igith
future. District level assessment experts haveiteith very rigorous training on how to build a qual
assessment system that captures student data if@ipainterim and summative, so that teachers can
support students along the pathway of their leasroffering meaningful feedback that is neededtiem
to master their World Class Outcomes.

Another major focus of importance for our professiodevelopment is consistently implementing and
supporting a World Class Induction program for new teachers. Our professional learning specialist
(PLS), who serves as our instructional coach, léadisction PD sessions involving all teachers wimia
their first 3 years in Douglas County and considyerpaches teachers individually to support themtreeir
journey to being highly effective classroom teash@&his Induction Program is differentiated basedhe
needs of the probationary teacher. Focus ared® gfrogram include instruction development, assessm
practices, analysis of student data, district abgl initiatives, classroom management and
professionalism.

A priority of PD is to support teachers in theideavor to understand and master PBL, as it is nlanga

part of the identity of Cougar Run. Our PLS workghwteachers individually, and in small and whole
groups, to continue to support the developmenuokapertise in PBL planning and instruction.
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PD stresses Restorative Practices as a building-imitlative, in order that all staff acquire a rteag level
understanding and implementation of RP. A positind restorative culture and climate is a consisiesa
that we continue to develop in our building. The ftiHosophy allows us to handle difficult behaviors
restoratively rather than punitively, restore daesmgclassroom communities, make democratic clagsro
decisions, and promote a school community in whitmembers feel an authentic sense of belongidg an
personal accountability.

The last component to our building PD is individeed and differentiated coaching by our PLS, that i
designed to meet the needs of each of our teaohdtseir own professional growth journey. This doag
model follows the Cognitive Coaching structure tedaby Arthur L. Costa and Robert J. Garnston. This
model is designed to build capacity in our teagherthoughtfully process their current and desired
understanding, and complete the next steps needethieve new learning. The teachers set theicobgs
and the PLS helps to guide their thinking by faéaiing collegial conversations and meditative goestg
techniques to reach new understandings.

7. School Leadership

“The servant-leader knows, my success comes framsuaccess.” -Robert K. Greenleaf

The Cougar Run leadership team, which includeptimeipal, administrative intern/assistant prin¢ipad
professional learning specialist, champions thiskihg. As leaders we define a clear vision ofcass for
all stakeholders. We nurture this vision by ligtgn learning and seeking to understand beforegbein
understood.

The role of the principal is multifaceted. Thengipal is an instructional leader who: plans, adstérs,

and supervises the educational programming ofc¢hed; collects and analyzes student achievemeaht an
growth data for the purpose of appropriate and ingéul academic support; supervises all certifiad a
classified personnel and evaluates their perform@maccordance with district and state guidelines;
recruits, hires and retains high performing perstirmmanages all budget and entrepreneurial reveameeis
the communication liaison with all school stakeleotd The principal performs other duties as assign
needed to operate the school in a safe, positiggerductive manner.

As well, the role of the principal at Cougar Rueikntary is to create a vision for excellence aed t
collaboratively construct the framework for it tonge to fruition. Together the leadership teamaidar
Run Elementary identified, through careful analgdiacademic performance data and stakeholdergurve
data, that a guaranteed and viable curriculumytitieation of quality performance assessments, the
integration of career and college readiness skilig, a philosophy of collective efficacy would takgood
school to a great school.

Our collaborative leadership philosophy has prochafeportunities for all stakeholders to be involwveth
the success of the school through a variety ofrof@ur teachers can participate and take an active
leadership role on the Learning and Leadership T&antding Council, CITE 6 Team, PBL Leadership
Team and Crisis Team. All of these groups workpewoatively with our leadership team and have unique
roles in supporting our staff and students in aéhgschool goals.

The Learning and Leadership Team is very specbrel allows teachers to explore a leadership
opportunity that appeals to them personally. Té@sn supports our teachers with active instruciioh
guidance in technology, assessments, backwardiptpand backward design. They differentiate their
support to the specific needs of the staff and p@iaboratively with the administrative team farversal
PD opportunities.

Our Building Council consists of grade level, depant and classified employee representativesezidmt
their peers. Building Council meets monthly tol@obrate, share and problem solve issues relatdgt to
effective operations of the building. Building Gmil is a committee of educators working togethieere
are no sides, just authentic collaboration andlprotsolving.

Page 18 of 35



The Continuous Improvement of Teacher Effectivef€$SE 6) team works on supporting and educating
teachers on the redesigned district evaluationttadlis based on student performance. 50% of the
evaluation is based on practice and 50% is basetuolent growth and achievement. As this is a hegly
stakes initiative, this team has assisted in bujjdi culture of compassion, knowledge and patience.

The PBL Leadership Team appeals to another diygme of teachers who support the school’s visoon t
prepare our students for career and college resslinEhe PBL Leadership Team represents each grade
level and department, and is focused on develapidgmonstration classroom to be accessed by hisror
peers.

Crisis Team Leadership is an opportunity for teegla@d administrators to come together and sticebygi
plan how to keep staff, students and our buildefg.s We work together to develop a crisis plan wauld
support us in multiple scenarios. Working togetmedl communicating to all of our stakeholders thei€
Plan has given the learning community a sense afethat we have made safety a priority at Cougar. R

These leadership teams continue to positively imgacient achievement through a collective efficaicy
best instructional practices, developing qualityegsments and powerful student learning. High
achievement and growth scores on state mandategsassnts coincide with the unique leadership and
professional development opportunities createchbge teams.

Our parents are actively involved in the Studentisary Committee (SAC) and Partners in Education
(PIE) group. Their platforms are consistent witk sithool’s philosophy about continuous improve nagt
providing resources for teachers and studentsetivath and support each child’s educational expeget
Cougar Run. We have enjoyed a healthy relationsfitpour parent’s organization due to a common
vision of what is best for our children.

Our leadership philosophy also appeals to our studadership organization, the Dream Team. Cougar
Run cares very much about what our students leatméo they become. Dream Team has become a
vehicle for responsible citizenship and to givekbcour community. Dream Team annually supports
community service projects that make a positivenghan others’ lives. We are proud that our stiglen
understand the importance of giving back and steésVap.

The leadership philosophy fosters shared leaderalppsitive and thoughtful culture focused on what

most important, continuous improvement of acadeaniievement and growth, as well as development of
responsible citizens who give back to their comrtyuni
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher: CTB/McGraw Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanceq 84

95

84

84

83

% Advanced

51

49

41

47

31

Number of students tested

89

81

76

89

83

Percent of total students tests

d

100

100

99

100

100

Number of students tested wi
alternative assessment

9%

% of students tested with
alternative assessment

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

67

50

43

56

67

% Advanced

44

25

14

22

17

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

70

78

71

50

67

% Advanced

30

44

29

17

Number of students tested

10

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 88 97 86 87 84
% Advanced 52 51 40 30
Number of students tested 60 65 58 70 67

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: CTB/McGraw Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 96

93

93

89

92

% Advanced

43

43

64

49

58

Number of students tested

79

76

85

78

76

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

1

% of students tested with
alternative assessment

0

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 100

100

88

75

80

% Advanced

20

25

50

13

80

Number of students tested

10

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanceq 88

91

80

83

86

% Advanced

25

36

20

33

Number of students tested

8

11

10

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 95 94 90 92
% Advanced 48 45 67 50
Number of students tested 65 56 67 62 62

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 5
Publisher: CTB/McGraw Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 86

82

78

87

80

% Advanced

41

48

48

53

43

Number of students tested

76

80

82

77

79

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(9%

1

% of students tested with
alternative assessment

3

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 100

56

44

63

50

% Advanced

50

11

50

Number of students tested

6

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced 100

69

50

86

67

% Advanced

33

15

25

43

25

Number of students tested

9

13

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 82 82 80 86 86
% Advanced 39 54 48 52 51
Number of students tested 57 57 61 63 57

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 6
Publisher: CTB/McGraw-Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanceq 82

79

89

82

75

% Advanced

53

34

53

50

37

Number of students tested

72

80

80

78

91

Percent of total students tested

100

99

100

100

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

75

60

73

80

67

% Advanced

25

20

36

40

Number of students tested

11

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

67

50

89

73

83

% Advanced

33

25

33

18

17

Number of students tested

11

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 82 81 87 85 75
% Advanced 55 34 54 59 38
Number of students tested 55 62 61 55 73

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Transitional Colorado Assessment
Program
All Students Tested/Grade: 3 Edition/Publication Year: 2013

Publisher: CTB/McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Feb Feb Feb Feb Feb
SCHOOL SCORES*

% Proficient plus % Advanced 83 95 82 81 91

% Advanced 7 6 5 7 1
Number of students tested 84 81 79 90 82
Percent of total students tested 100 100 97 100 100
Number of students tested wittP 0 2 1 1
alternative assessment

% of students tested with 2 0 3 1 1

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 78 63 44 67 100
% Advanced 11 0 0 0 17
Number of students tested 9 8 9 9 6

2. Students receiving Special

Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino

Students

% Proficient plus % Advanced 80 78 100 50 67
% Advanced 0 0 0 0 17
Number of students tested 10 9 7 8 6
5. African- American

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 85 97 82 85 92
% Advanced 0
Number of students tested 60 65 61 71 66

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: CTB/McGraw-Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 94

87

94

84

86

% Advanced

5

8

1

8

Number of students tested

79

76

85

78

76

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

80

50

88

63

80

% Advanced

20

Number of students tested

10

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

73

90

83

86

% Advanced

13

Number of students tested

11

10

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 88 94 84 84
% Advanced 10 10
Number of students tested 65 56 67 62 62

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: CTB/McGraw Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 89

92

83

89

72

% Advanced

9

13

17

6

4

Number of students tested

76

80

82

77

79

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(9%

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 100

78

56

63

50

% Advanced

33

11

13

Number of students tested

6

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced 89

85

38

86

58

% Advanced

0

Number of students tested

9

13

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 88 93 89 89 81
% Advanced 12 18 4
Number of students tested 57 57 61 63 57

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 6
Publisher: CTB/McGraw Hill

Test: TCAP

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 95

71

78

67

92

% Advanced

24

18

18

20

22

Number of students tested

72

80

80

79

91

Percent of total students tested

100

99

100

100

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

75

80

82

83

83

% Advanced

25

20

Number of students tested

11

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

78

63

100

92

100

% Advanced

22

25

11

Number of students tested

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |

Page 34 of 35



Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 96 92 93 91 92
% Advanced 24 18 18 24 27
Number of students tested 55 62 61 55 73

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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