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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 9 Elementsagkools (includes K-8)
_ 2 Middle/Junior higtheols

0 High schools
0 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

5 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 38 32 70
1 35 21 56
2 26 39 65
3 43 37 80
4 35 31 66
5 29 38 67
6 32 35 67
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 238 233 471

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

3 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

5_3_5 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

5 % White
6 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 8%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

16

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 21

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

37

(4) Total number of students in the schoo
of October 1

a3 un

(5) Total transferred students in row (3)
divided by total students in row (4)

0.079

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school14 %
66 Total number ELL
Number of non-English languages represented:. 3
Specify non-English languages: Spanish, Mand@amtonese

8. Students eligible for free/reduced-priced meals:57 %

Total number students who qualify: 268

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 9 %

44 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

8 Autism 5 Orthopedic Impairment

0 Deafness 8 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

0 Emotional Disturbance 14 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 1 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 17

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 13

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachecgs, 22:1 31:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 97% 96% 96% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.

Page 6 of 33



PART Il - SUMMARY

At the core of our work at Wallen L. Andrews Elertaay School is a shared responsibility to prepaese
child to lead successful and productive lives.dklthe staff, families, and surrounding communhgi® in
a vision that all students can achieve high legélkuccess:

Andrews Elementary School is admired throughouttiramunity as a school committed to excellence.
Every student is respected as an individual anghtaio value independence in learning. Studermts ar
provided with a well-rounded, rigorous curriculunat allows them to experience multiple perspectives
develop critical thinking skills, and collaboratelearning. Students leave Andrews with the skifid
confidence to become impactful leaders in the 2éstury.

Andrews Elementary School lies in the tight-knitreaunity of Whittier, California, 13 miles east ob$
Angeles. The pride of the community, Andrews Schad been trusted to serve multiple generations of
families. Grandparents, parents, and former pasarige as classroom volunteers and reading tufidre.
Andrews’ Harvest Festival, Fine Arts Festival, d&ainily Academic Nights are annual traditions thétdp
together the staff, family and community partn@ise neighborhood community serves a unique rotbes
school’s advocate; an example is their work with ltlos Angeles County Supervisor’s office to secure
funding for projects such as a 1:1 iPad prograngfades 4th — 6th grade students and a walking tmac
campus.

Andrews Elementary School is a Title | Program Stlamd serves a diverse population of students with
three significant subgroups: Hispanic, Socioecowratfty Disadvantaged, and English Learners.
Approximately 480 students in grades K-6 of varyatignicities, socioeconomic backgrounds, home
languages, and diverse learning needs attend Asdiewajority of students, 85%, are Hispanic. Over
60% of students qualify for free or reduced lunot 47% of students are identified English Learnalis.
subgroups over the past two years have met Anne@tly Progress (AYP) in accordance to NCLB
legislation. In 2013, Andrews Elementary School was of 17 schools in California to exit program
improvement, California’s criteria for identifyirgghools that do not meet AYP.

Andrews has experienced exceptional academic growghthe past five years. The school’s Academic
Performance Index (API), California’s accountakibstem for schools, has increased 75 points to an
overall score of 870. Of those 75 API points gdjr@ were achieved in the last two school yearae
overall achievement data shows that 69% of allesitglat Andrews met proficiency requirements in
English Language Arts and 78% of students met gissfcy requirements in Mathematics.

Two years ago, after close analysis of five yeda,dhie educators at Andrews noticed little groard,
more concerning, a widening achievement gap. Aftany conversations regarding the data and
performance, the staff determined that the culbeeded to change from one that accepted the spatu®
one that focused on the learning of every studamdamental changes were made in order to raidevbke
of learning for every child and the educators atiéws developed a comprehensive action plan teaser
student achievement for every student in every iulpy

First, the staff committed to developing as a Fsifenal Learning Community and structures werargat
place to support teamwork. Professional Learningn@anities (PLCs) brought teachers together with new
norms for collaboration to plan high quality lesspanalyze student work, and share in instructional
strategies. As part of the PLC process, Andrewsilgpambraced the use of student achievement data to
closely monitor student progress. Teachers systeatigtused both summative and formative data to
determine progress towards meeting end of yeadatdas, identifying individual student needs and
classroom trends. The use of data has ensuredwitat student in every subgroup is considered,
instruction is adjusted, and progress is made.

Through all of this work, a culture of mutual acntability was created. Through trusting relatiopshi
developed during PLCs and the open and honestfulsay every teacher took ownership of the sucokss
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the school. The leadership team researched new a@hmethodology, shared with grade level colleagu
and accepted responsibility in making instructiatedisions. Teachers realized the need to focusen
area of instruction to deepen knowledge and studamting. Over the past two years, all profession
development, leadership team meetings, and gradepanning work focused on increasing the
achievement of every student in writing.

Andrews will sustain and experience academic grdatlall students in years to come as professional
structures and systems have created a culturexpatts excellence. Educators are knowledgealdes &
leadership, and have developed into a communilyashers. The entire staff at Andrews takes ownrigrs
and responsibility for the success of every child aully expects through the efforts of the enstaff and
community, the achievement gap will continue teselo
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Student achievement results show that Andreagsnhade exceptional growth over the past five years
Andrews’ Academic Performance Index (API) has iasesl 75 points since 2008-2009 to an overall score
of 870. In just the last two school years, AndrefRl has increased an impressive 64 points. ARhe
measure of academic progress of individual schodBalifornia. Andrews surpassed the API perforaan
target of 800 for all schools in California fivears ago.

The students at Andrews achieve at remarkabledewehe area of English Language Arts (ELA). Ha t
2012-2013 school year, 69% of all students scorefigent or advanced on the ELA section of the
California Standards Test (CST) while 67% of Hidpatudents, 64% of socioeconomically disadvantaged
students, and 54% of English Learners met proftgien

The students at Andrews also achieve at impressiats in the area of Mathematics. In the 2012-2013
school year, 78% of all students scored proficeradvanced on the Mathematics portion of the C8&ilew
77% of Hispanic students, 72% of socioeconomidadibpdvantaged students, and 70% of English Learners
met proficiency.

Andrews met Adequate Yearly Progress (AYP) withiDLM measures for every subgroup. More
specifically, AYP was accomplished by increasing tlumber of students within every subgroup Hispanic
Socioeconomically Disadvantaged, and English Learperforming proficient or advanced for two
consecutive years.

The statewide average for English Learners perfagmroficient or advanced on the ELA section of the
CST is 39%. The English Learners at Andrews outpertthis average by 15%. Furthermore, over thé pas
two years 25% of English Learners met English Lagguproficiency requirements as determined by the
California English Language Development Test (CELRd are no longer identified as English Learners.
Andrews is closing the achievement gap.

B. Andrews is committed to closing the achievengap between all demographic groups. As a result,
every subgroup at Andrews has made significant tirawer a five-year period. Data tables of perfance
trends show that on the English Language Arts@ecif the California Standards Test (CST) the
percentage of all students who scored proficieridwanced increased by 12%, Hispanic studentsased:
by 11%, socioeconomically disadvantaged studesteased by 15%, and English Learners increased
almost 12%. Data tables of performance trends ghatthe percentage of all students who scored
proficient or advanced on the Mathematics sectfidhe@CST also increased. The number of all stiedent
who scored proficient or advanced increased by Hi%panic students increased by 17%,
socioeconomically disadvantaged students increlagd®%, and English Learners increased a remarkable
25%. Performance trends show that the needs ahitkese student population at Andrews are being
addressed.

The significant gains in student achievement atrAwd can be attributed to the careful implemenatio
new systems and strategies. First and foremastptused, collaborative work in Professional Leagn
Communities (PLCs) has changed the manner in wbithers plan together, share best practices, anonit
student progress and develop strategies to adifresgeds of our students. Within PLCs, teachsgdata
to monitor the progress of students in every sulggrol eachers share instructional strategies asid be
practice to design lessons that are aligned talatds and meet the diverse needs of students. BMirs
teachers together with new norms to support prageigbrofessional conversations about student iegrn

The educators at Andrews use student achievementalalosely monitor progress to ensure that every

child learns. Through the use of data, teachers hoon the specific learning needs of each stualedt
tailor instruction within the classroom to provigeod first teaching for every child. When a child
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demonstrates specific learning needs that reqdiléienal support, targeted instruction is providgthin
our tiered Response to Intervention Model.

Another key factor to which Andrews’ remarkable segs can be attributed is the emphasis on focused
professional development, coupled with coachinfigeton and feedback. After close analysis of stitd
achievement data, the educators at Andrews deted@meed to focus on writing instruction to raise
level of learning for all students. Teachers endagesystematic professional development, resedrblst
practice, and made commitments about further imphaation. The literacy coach, Cotsen Mentor, and
principal provided timely feedback to teachers plathned professional development based on the reéeds
teachers. Within this instructional focus, teashstudied lesson design and planning practiceshEes
developed clear teaching points or lesson objexti&e a result, Andrews’ teachers are intentiofemers
who deliver clear lessons to support the learningvery child.

The number of English Learners (ELs) performingraficient or advanced has increased 12% overaise p
five years in the area of English Language Artsthate remains a discrepancy between their periocea
and the overall performance of Andrews studentghitWthe classroom, instruction is differentiatatd the
needs of ELs are carefully considered in plannifigachers utilize Specially Designed Academic
Instruction in English (SDAIE) strategies to enshtes’ access to good first teaching. Within the
classroom, teachers provide additionally suppadugh the use of sentence frames, “accountablé taikl
visual supports in all subjects. ELs are givenydsimall group, targeted instruction based on Ehglis
proficiency levels and are given opportunities togpess through language proficiency levels by geg
oral language, explicit instruction in the formsldanctions of English, and mastery of academic
vocabulary.

2. Using Assessment Results:

The educators at Andrews systematically use atyasfeassessment data throughout the school year to
monitor the progress of every student. Formalssssent results from the California Standards Tests
(CSTs) and the District Benchmarks are pieces winsative data used to set goals and determine afeas
growth for a class, grade level, and school. Infdrassessment data collected from common formative
assessments and student work are used to detestadent progress towards meeting established goals.

Structures are clearly established at Andrews ppeu the use of data to monitor the academic psxjof
every student. At the beginning of the school ytsachers at Andrews use the results from thdqarsv
year's CSTs or end of year District Benchmark dgtades K-2) to determine a baseline proficiengglle

for every student in both ELA and Mathematics. Teais create a class chart on which to display iddal
student results and track progress throughoutdhe. Wt the close of every trimester, grade legahts

meet with the principal and literacy coach to amalthe achievement of every child based on theittist
Benchmark assessments in both ELA and Mathemdigzchers use the student achievement charts to code
each student’s growth or decline based on the tdmathmark assessment. Teachers use item analysis
uncover noticeable trends that indicate both anéarength and weakness. The team creates Medsurab
Attainable Results-Oriented Time Specific (SMART§ssroom and grade levels goals for the next ttenes
in both English Language Arts and Mathematics basetlends. SMART goals are designed to increase th
number of students meeting proficiency and decréamse who are not. Finally, within SMART goals,
teachers determine a specific, high priority stadas which to plan instruction and develop a commo
formative assessment to monitor student progress.

Both formal and informal student achievement datauaged to improve instruction and student learning
Teachers closely analyze data to identify trendisd@termine an instructional focus for a schoolyea
Within the informational reading and writing foctigachers develop common constructed response
prompts. Teachers share in analyzing student wgalnat a standards-based checklist and use data
collected to design instruction.

Parents are kept informed of student progress tisuaieeting end of year standards throughout theosch
year. At the beginning of the school year, parattend information sessions to review CST ressitgjent
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goals for the year, and discuss strategies to suppbome. Parents are provided with district iemark
results, a standards-based report card, and pactier conferences every trimester to remainnméarof
their child’s progress.

Monthly newsletters provide families with importamtormation to support the academic programs.
Monthly newsletters include information about tegtschedules, benchmark assessments, and unitglgf s
in the classrooms. Banners proudly display the @thacademic growth to share successes with thatgr
community. School topics and information are shatedarious community meetings, i.e. Neighborhood
Watch, hosted at Andrews.

3. Sharing Lessons Learned:

The educators at Andrews have long studied bestipeaand shared successful instructional stragagith
other teachers in the district, state, and probesdiassociations. When Andrews emerged as a rfadel
Writer's Workshop, teachers from throughout the #i#ri City School District visited Andrews to obsger
classrooms, consult with Andrews’ teachers, and gapport in developing a similar program at their
school. Andrews’ teachers shared teaching paituslent writing checklists, and units of study. déews’
classrooms were used as demonstration classroerteafhers throughout the District through theafse
videotaped lessons. The District organized a legrwalk for a team of administrators to visit desoms
and learn how to implement and support a comprébemgiting program.

Within the District’s collaborative structures, Aregvs’ teachers have the opportunity to share theessful
practices Andrews has implemented. Andrews’ teacparticipated in Curriculum Improvement Teams
(CITs) in the Whittier City School District in thereas of Writing, Reading, Mathematics, Englishdieage
Development, and Response to Intervention. Andrsa@shers shared model lessons, specific strategie
and best practice.

The staff at Andrews committed to partnering wite Cotsen Foundation to participate in the Art of
Teaching program to further professional growthmajority of teachers at Andrews applied to theeel
fellowship program for a two-year study in a selfexted, specific content area. Six fellows anel on
mentor were chosen to participate. Fellows intgnstedy pedagogy and methodology in reading,
mathematics, and science. At Cotsen sponsordtutest Andrews’ fellows meet with other teachers
throughout California to share best practice astrirctional strategies. The Cotsen mentor at Anglrew
regularly presents to colleagues within the Cotstwork the work of the Andrews’ fellows in best
practices in Balanced Literacy and Cognitively Gaidnstruction.

Andrews was one of two schools in the districtnbeace a 1:1 technology device program. The Jladl iP
program spans across three grade levels. Whenstheols were planning to follow this path, priradg
sent teams of teachers to observe Andrews’ clas® ¢o gain ideas and strategies to integrate téagyo
across the curriculum.

Andrews has partnered with Growing Educators, &gsional development organization. Through custom
designed professional development, labsite clagssdwmve been created at Andrews. Labsites provide
opportunities for teachers to observe a demonstrégisson and dialogue with other educators to grow
instructional practices in teaching. Labsites grernoto teachers throughout the Whittier City Schaistrict

and other schools affiliated with Growing Educators

4. Engaging Families and Community:

The staff at Andrews believes that informed parantssempowered parents and that student achievasnent
improved when parents are partners in their chllbsning. The educators at Andrews constantly work
engage families to raise the level of learningdeery student.

The most effective strategy found to engage parargsademic programs are parent information sessio
about end of year expectations in reading, writarg] mathematics. Parents look at their childdévidual
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achievement on the California Standards Test ih hahguage Arts and Mathematics. They also review
their child’s established goals for performance keadn ways to support learning at home. Paremts a
informed of grade level standards, try sampleitests, and examine school-wide achievement datathé&
state of California transitions to the Common Cs8tate Standards and Smarter Balanced Assessments,
study sessions have evolved into a close studyeo€ommon Core State Standards. In Common Core
Study Sessions, parents examine new expectatiossuident learning in reading, writing, and mathecsa
Parents are also given the opportunity to compiedetice exams.

Any student, in any subgroup, who is strugglingreeet end of year standards is offered intervention
services. Parents of ‘at-risk’ students must ateecdnference with the principal. The principal gagdent
closely examine achievement results and the prhsipares student learning goals. This practiee ha
ensured that parents of at-risk students are edgaghe school process.

Parents are further connected to students’ acaddentbrough Literacy, Science, and Math Familyghlis.
Furthermore, parent orientation is offered for vbelsed academic support programs, i.e. Accelerated
Reader and Spatial-Temporal Math. Parents areghe opportunity to preview the programs, create
parent log-ins to monitor their child’s progressdadaught how to use these programs at home. PThe
and Dad’s Club work tirelessly to provide resoursesh as books, classroom materials, and incerftives
student academic progress.

A majority of Andrews’ students will be first gerion college graduates. Andrews’ parents and staf

develop strong, supportive relationships to ensumeall children have a solid academic foundat@mn
promote future successes in college and career.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

For several years, Andrews Elementary School usedtate adopted standards-aligned reading curncul
with fidelity but all efforts yielded little growtin students. Close analysis of student achieveaeatand a
careful review of the curriculum showed studentsdeel support in comprehension of informational #esxt
well as explicit teaching of writing. Andrews cortied to an instructional focus of writing acrodis a
content areas. Teachers deconstructed informatieading standards to develop long-range plansa As
result, teachers also chose to implement closéngad a practice to teach students to carefullg eind
understand complex, high-quality texts. Standaatse lessons were carefully crafted to develojalit
thinking skills about new information. Constructedponse writing prompts about texts were develope
solidify learning.

Teachers at Andrews built on that work and commhittestrengthen pedagogical knowledge through the
Writer's Workshop approach. Teachers planned staisdaligned units of study, lesson design, and the
developed clear teaching points within Writer's \R&itop. Students study the writing process within
narrative, opinion/argument, and information wigtiend develop pieces. Through close reading and
Writer's Workshop, teachers at Andrews cultivatkitled planning practices based on standards and
student need.

Andrews teachers’ close study of pedagogy and thetipe of standards-based planning based on dtuden
need laid a strong foundation for the implementatibthe Common Core State Standards. Andrews
transitioned to the Balanced Literacy approacleazhing reading and writing this year to design
curriculum that meets the rigors and demands o€dramon Core State Standards. At the core of this
approach are the daily Reader’s and Writer's WaskshOther components of Balanced Literacy are
interactive read aloud, shared reading and writthage reading, and word work that, combined togreth
provide students with a rigorous and relevantditgrprogram.

Providing opportunities for students to use a \and strategies to solve contextual mathematicablems

is the cornerstone of the mathematics program. mdwe traditional adopted mathematics curriculum is
supplemented in every classroom to include oppdi#srfor students to develop into skilled problem
solvers. Spatial-Temporal Math (ST Math) is a velsed individualized, supplemental program designed
to provide additional problem solving support tbstildents. In the primary grades, teachers atéwsl
emphasize foundational skills such as identifyiagfgrns and developing visual representations oiflyaus.

In the upper grade classrooms, teachers utilizenitegly Guided Instruction as an approach to téagh
mathematics.

Science and social studies are essential compoagats curriculum. All grade levels participatethree
science units each year with FOSS hands-on, indpaisgd science kits. Students develop theorisgts, te
hypotheses, collect data and observations, and @alibut the scientific process in their sciencebmbks.
A science lab enrichment course enhances currictdunrther engage students in the scientific pgecdn
addition, every grade level plans social studigsun which the Common Core State Standards for
Literacy in Science and Social Studies are embeddedchers use primary sources and informati@xas t
to support units of study. Students write aboetastudies topics and respond to new informalgamned.
Academic vocabulary, content knowledge, and apatieci for careers within science and social studies
provide all students with valuable learning expeeés to close the achievement gap.

At Andrews, technology is used as a tool for betiching and learning. Every teacher at Andrews use
iPad applications to collect student data and genfie records to design instruction. Students hagess
to a fully upgraded lab and 4th, 5th, and 6th grddssrooms have 1:1 iPad programs. The 1:1 iPad
program allows students to communicate throughmatesocial media applications, collaborate to terea
shared projects, and have immediate access tonfemniation. Technology is embedded into instructio
and 21st century skills are integrated into théydaies of students.
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Students at Andrews are exposed to enriching extpegs that enhance the rigorous academic program.
Students study the work of various artists and omediin the art program and display their work at an
annual Fine Arts Festival. Students participateusic education and study composers in histogynle
how to read music, and apply music skills in aimigirogram. All teachers use the CATCH curricultam
teach physical education, nutrition, and promotealthy lifestyle in students.

2. Reading/English:

For several years, Andrews Elementary School usedtate adopted, standards-aligned reading clumigu
Houghton Mifflin, a traditional basal series. Andis experienced initial success upon implementation
the program but quickly experienced a plateauudestt performance. Teachers closely analyzed &ngli
Language Arts results from the California Standdrelsts over the course of several years. A ndileea
trend emerged: reading comprehension scores wexke Wwdore specifically, the results showed that a
majority of students did not demonstrate understandf informational texts.

Andrews’ teachers made the decision to augmenetiging curriculum to include constructed response
writing about the close reading of informationaltte Teachers utilize the close reading approach a
choose high interest, complex informational textéaiad which to build lessons to develop criticahking
and textual analysis skills for all students. Tese lead structured discussions using sentencee$rand
provide students opportunities to synthesize anveldp new ideas about information learned. Stuglent
then craft well-developed writing to constructedpense questions to solidify learning. Through the
implementation of close reading, planning practivese strengthened and teachers recognized themeed
create curriculum that was rigorous, relevant, laaskd on student need. The Andrews’ staff tramst to
the Balanced Literacy approach this year to prostddents with rich reading and writing experiences
aligned with the Common Core State Standards.

Explicit instruction of foundational skills is primed to students learning how to read. Beginning i
kindergarten, students are immersed in languadpectassrooms with significant exposure to a vargdty
texts. Specific time is set aside to teach phoo@wareness in kindergarten through songs, poems,
rhyming, and nonsense words. In first and secoadey teachers continue to build early readindsskiith
direct instruction in phonics. In the primary geada great deal of emphasis is placed on explicit
vocabulary instruction to ensure that studentsdeaive meaning from words. With this solid foundat
every student in every subgroup will transitiomfréearning to read to reading for meaning.

Through good first teaching, students are givenlarnme to practice reading and build reading stemi
every day. During independent reading, student®peing above and below grade level are matched to
texts to ensure practice with appropriate compyexiduring conferences, teachers assess progrdss an
provide tailored instruction to support the specifeeds of the reader. For students performingnbgtade
level, targeted tier two intervention services witthe Response to Intervention model are provided.

3. Mathematics:

Andrews Elementary School uses the state adoptetitibnal Mathematics curriculum, Harcourt. The
program provides teachers a framework to teach sidlik across all mathematical strands, i.e. nusibe
sense, algebra & functions. The curriculum is \@gad in scope but does not offer students enoagthd
to develop strong conceptual understanding.

Andrews’ teachers participated in the District'stM&urriculum Improvement Team. Teachers restrectur
the existing math program to provide more oppotiesifor students to develop important mathematical
concepts based on identified priority standardsvefal teachers participated in a math grant taided on
strengthening conceptual mathematical instructibnis understanding was the impetus for change in
instruction to strengthen mathematical concepisgrade level team meetings, teachers developkdrad
knowledge of how to explicitly teach students talgme a problem and determine an appropriate pmoble
solving strategy.
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Modest gains were made before the implementati@patial Temporal Math (ST Math), a research based,
online program designed to develop logical andiapaasoning in students. ST Math is a visual paoy

and designed to move at an individual pace Thgrpro allows students, regardless of home language o
English proficiency, access to mathematical corcpe from reading. Significant growth was made
across all subgroups in mathematics. After onlyfitisé year of implementation, 11% of English Lears
increased proficiency as measured by the CST.h&umiore, upper grade teachers use the Cognitively
Guided Instruction (CGI) approach to teaching miatiics. CGI develops math skills through contelxtua
problem solving. Within this approach, studentssrpported in development of visual representatfon
numbers and problem solving efficiency.

There is explicit instruction in foundational skiflor our youngest mathematicians. Time is seteatsid
teach patterns and number sense. In first anchdegrades, a mathematical foundation is built tghou
direct instruction in place value and a visual espntation of numbers. Students move from concrete
problems to abstract ideas with a strong concepitudérstanding of mathematics.

During instruction, teachers carefully monitor stots’ progress and differentiate based on studssd n
within good first teaching, tier one instructiorarfstudents performing below grade level, teacpheygide
on the spot support through questioning and smallgstrategy work. Teachers offer extension a@iwvi
for current concepts such as more rigorous probtéatsmay include complex numbers or multi-steps fo
students performing above grade level. For straggltudents, targeted tier two intervention ses/me
provided within the school day.

4. Additional Curriculum Area:

Andrews is a school committed to excellence. Sitgwill leave Andrews with the skills and confiderto
be impactful leaders in the 21st century. In ofdestudents to be competitive in college and egréhey
must be able to think critically about new inforinatand write well to communicate. Through writing
instruction, the Andrews’ teachers provide expergsnfor students to analyze new material, addr@isssp
of view, and effectively convey information.

Several years ago, the educators at Andrews coethiitthe workshop approach to teaching writing.
Within Writer's Workshop students are provided wettplicit, daily instruction in writing. Studenggow
as writers within units of study that instill geieowledge and are taught specific strategies ppat
writing development. The four specific skills masfportant to 21st century learning: critical thingi
communication, collaboration, and creativity argedeped in and through Writer's Workshop.

The units of study at Andrews provide studentsojfygortunity to develop pieces aligned with genres
required by the Common Core State Standards: haarargumentative/opinion, and information. Afl o
our writing work requires students to demonstraieviledge at levels 3 and 4 as outlined in Webb'gtbe
of Knowledge, i.e. create, revise, synthesize,@ifidence. For example, our upper grade studevisiab
personal essays, a form of narrative non-fictiontimg. Students must develop a logical argumeouah
topic of choice and cite specific evidence to supph@ir point of view. Students must synthesize
information as well as communicate their ideasiaf@mation in a well-organized structure. Another
example of a unit of study at Andrews is our AllgAlt Books writing in grades K-2. Every child must
construct a book of knowledge about a chosen rudioii topic, differentiate between important
information, and make connections among informatiStudents at Andrews produce writing of relevance
and significance to the world.

Daily, explicit writing instruction and independeastiting time has positively impacted all studeats
Andrews. Students take great care in their wonkréters. Children have internalized the writing pess
and independently develop pieces over time. Stedbink deeply about topics on which they writel an
develop critical thinking skills when writing abomgw information. Students have confidence, writee,
and are connected to writing. The students at Amslige strong writers and this foundation suppactess
in all future endeavors.
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5. Instructional Methods:

The educators at Andrews spent several years gemglourriculum to supplement state adopted program
Student achievement results showed positive graattigorous learning experiences were created in
reading, writing and mathematics. Andrews’ teacheflected on possible next steps to continue avaungh
trajectory in student achievement. Educators debteanext steps to include designing and constrgcti
standards-based curriculum responsive to studet teeincrease rigor in academic programs and ensur
that all student learning is the focus of all instion.

Andrews’ teachers embarked on a year-long studigssbn design, choosing to study the architectiige o
lesson within the workshop approach to instructitime architecture of a lesson within this appraadtuilt
upon an intentionally crafted teaching point basedhe standards. In every lesson, teachers nane th
lesson objective and explicitly demonstrate a gyt Students talk about and practice the objetfere
they engage in independent work. Within the lestzachers utilize a variety of strategies to reeh
diverse population of students in the classroomachiers create charts to visually support instractio
particularly for students who may need additioedéé¢rences.

The workshop approach is used in reading, writimdj @ath instruction and allows teachers opportesitd
check for understanding and differentiate basestodent need. Throughout the workshop lesson, éeach
observe, question, and listen in on student coavierss to check for understanding. Independent work
is intentionally designed to support differentiatid eachers meet with small groups of studentsguri
workshop to reteach the lesson when needed. Drgandjng, students are matched to texts based on
individual students’ reading levels. In writingudents develop pieces based on choice and interesing
through the writing process at an independent dageng mathematics, teachers provide students with
problems of varying complexity based on studentnéwlividual conferences with students are held in
every subject area to provide immediate feedbadko#fier additional support or extension to diffdiate
instruction for all students.

Technology is meaningfully integrated into acadepwmgrams to support student learning. Teachelizgauti
iPad applications to collect student data and ¢enfee notes to inform instruction. Students havessto
a fully upgraded lab and our 4th, 5th, and 6th greldssrooms have 1:1 iPad programs. Spatial-Texhpor
Math (ST Math) is a web-based individualized, seppntal program designed to provide additional
problem solving support to all students. Studetitize e-tools in mathematics, such as online
manipulatives, to support independent work.

6. Professional Development:

Establishing and maintaining a culture of ongorhing is a core principle of Andrews School.
Professional Learning Communities, which focusesmbedding teacher collaboration and instructional
planning into the daily schedule, ensures sustgineféssional development for Andrews teachers. In
addition, the educators at Andrews recognize thatimperative to collaborate around an agreedupo
instructional focus in order to increase studehi@a@ment. Through collaboration, teachers engage
shared planning, reflective dialogue, and resebest practice. All professional development at rémg is
collaborative and the responsibility for learnisgshared among all staff members.

The catalyst for professional development is alwsiygdent achievement data. Each year, all teaelers
Andrews examine student performance to identifinatructional focus. Two years ago, Andrews chose
writing as the area in which to focus all collabim@ conversations, shared planning, and the sofithgst
practice. The instructional leadership team drresgarch and are responsible for disseminating
information and new learning to grade level teanemat

Collaboration is formalized through Professionaatréng Communities (PLCs). Within PLCs, norms are
established to provide a framework by which graell teams work. Grade level leaders and the ipahc
work closely together to plan detailed agendasndueadership team meetings in order to guarantee
productive team meetings. Teachers develop conforamative assessments to closely monitor student
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progress. Through the analysis of data and studerk, teams identify student need and share giestdo
differentiate instruction. Furthermore, grade ldeams share in the development of clear teaghimgts
and planning of effective lessons.

Lesson Studies and Learning Walks are other emblgaidéessional development opportunities that
enhance the effectiveness of instruction at Andr@efool. In Lesson Study, teams of teachers plan a
standards-aligned lesson, implement the lessdmeiclassroom, and reflect on its effectivenessdéit
work produced during the lesson is analyzed antlsteps are determined. During collaborative Lewyni
Walks, a lead teacher facilitates classroom obsensaround a chosen topic such as environment,
instruction, or student engagement. Learning Weikate consistency, build capacity, and allow teesto
find evidence within classrooms that support shamdmitments.

Andrews’ teachers participate in collaborative pssional development within established labsite
classrooms. In the labsite classroom, teacherg\aaedemonstration of best practice, immediateblyze
observations, and hold reflective, collaborativavarsations about learning. Teachers collaboratgrwi
labsites to grow best practice and share in legrnin

7. School Leadership

At Andrews there is a shared belief that all staglean learn and that it is the collective resyuilisi of
every educator to ensure that every child is sfeks he responsibility to safeguard this visiershared
and distributed among every staff member. Achiedungvision requires high quality curriculum and
instruction and is dependent upon a high levebdiiboration forged around a shared commitmenuto o
common purpose.

At Andrews, all instructional decisions begin witfe leadership team. The leadership team is coetpab
grade level leaders and the principal. Every lesidp team agenda includes time for the team teaebn
work accomplished during grade level team meetiregearch best practice, make commitments about
sharing with grade level teammates, and strengtdmlitation skills. At every leadership meetingade
level leaders discuss next steps to further prggrethe instructional focus.

At the same time, the principal’s knowledge of skendards-based instructional program, developing
teacher expertise, as well as supporting the psifieal development needs of teachers are critieadents
of a successful school. The principal provides amgysupport for the learning of all teachers, emguthat
teachers have opportunities to participate in awahge of professional development opportunities,
collaborate and share best practice with peerspfiheipal participates in a variety of professibna
development opportunities along with teachers armbimmitted to being co-learner with teachers, tinge
the continuous improvement practices she seeksrtare and support.

Decisions about policies, procedures, and progamshared and responsibility is distributed atranc.
The vision statement guides every decision. Thedeship team works collaboratively with the priradifn
implement policies to protect instructional timeydlop procedures for grade level team meetings and
collaboratively plan agendas to enhance produgtditing PLCs. The leadership team shares in the
responsibility to build professional relationshipsetter support student achievement. Grade leaders
develop team norms for their work in PLCs and ferttievelop facilitation skills to lead effectiveate
meetings.

The leadership team and principal determine regsuneeded to support the instructional focus ardest
achievement. School leaders make recommendatidghs t8chool Site Council about materials, i.e. Ispok
technology applications, teacher resources to stispaent achievement. The School Site Council is
comprised of the principal, teachers, staff membaand parents whose primary responsibility is to
determine how resources will be allocated withia skhool budget.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher: Pearson

Test: California Standards Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 82

79

69

83

72

% Advanced

54

49

35

54

45

Number of students tested

72

72

77

65

71

Percent of total students tests

d

27

26

26

23

27

Number of students tested wi
alternative assessment

t6

19

10

% of students tested with
alternative assessment

2

Z

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

74

74

62

71

51

% Advanced

51

39

24

49

28

Number of students tested

35

39

45

35

39

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

79

80

54

67

67

% Advanced

50

27

23

50

50

Number of students tested

14

15

13

12

12

4. Hispanic or Latino
Students

% Proficient plus % Advanced

79

80

65

70

70

% Advanced

53

47

34

45

45

Number of students tested

61

60

65

56

56

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 4
Publisher: Pearson

Test: California Standards Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 77

81

70

70

63

% Advanced

46

49

3

7

35

33

Number of students tested

65

72

71

77

67

Percent of total students testgd

24

26

24

27

25

Number of students tested wi
alternative assessment

H9

13

% of students tested with
alternative assessment

7

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

78

74

63

68

51

% Advanced

43

43

3

8

27

28

Number of students tested

40

42

32

41

39

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

75

71

73

50

40

% Advanced

25

36

33

30

Number of students tested

12

14

15

12

10

4. Hispanic or Latino
Students

% Proficient plus % Advanced

78

80

68

66

58

% Advanced

45

43

34

28

32

Number of students tested

58

60

59

61

57

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: California Standards Test
All Students Tested/Grade: 5 Edition/Publication Year: 2013
Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Proficient plus % Advanced 75 75 48 41 64

% Advanced 30 37 18 11 34
Number of students tested 67 67 77 75 70
Percent of total students testgd 25 24 26 26 26
Number of students tested witht 13 9 6 0
alternative assessment

% of students tested with 1 5 3 2 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 63 68 48 27 46
% Advanced 18 29 20 9 22
Number of students tested 38 31 40 44 37
2. Students receiving Special

Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner

Students

% Proficient plus % Advanced 67 57 39 9 54
% Advanced 25 21 8 0 31
Number of students tested 12 14 13 11 13
4. Hispanic or Latino

Students

% Proficient plus % Advanced 75 73 48 39 62
% Advanced 26 33 18 9 30
Number of students tested 57 55 61 67 60
5. African- American

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 6
Publisher: Pearson

Test: California Standards Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 74

60

56

64

a7

% Advanced

36

25

24

28

14

Number of students tested

66

68

70

69

57

Percent of total students tested

24

24

24

24

22

Number of students tested wi
alternative assessment

4]

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

65

63

48

62

37

% Advanced

29

26

20

18

10

Number of students tested

31

35

40

39

30

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

71

38

50

40

25

% Advanced

21

13

20

10

13

Number of students tested

14

10

10

4. Hispanic or Latino
Students

% Proficient plus % Advanced

72

58

55

63

48

% Advanced

34

22

23

22

13

Number of students tested

53

55

62

59

48

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: California Standards Test
All Students Tested/Grade: 3 Edition/Publication Year: 2013

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Proficient plus % Advanced 63 57 44 55 48

% Advanced 31 24 17 39 10
Number of students tested 72 72 77 65 71
Percent of total students testgd 27 26 26 23 27
Number of students tested wittb 19 10 9 0
alternative assessment

% of students tested with 2 7 3 3 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 51 51 33 47 54
% Advanced 26 13 16 32 17
Number of students tested 35 39 45 38 35
2. Students receiving Special

Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner

Students

% Proficient plus % Advanced 57 40 15 42 50
% Advanced 29 7 8 33 0
Number of students tested 14 15 13 12 12
4. Hispanic or Latino

Students

% Proficient plus % Advanced 59 53 40 54 47
% Advanced 25 20 15 33 9
Number of students tested 61 60 65 54 56
5. African- American

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: Pearson

Test: California Standards Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 74

74

73

66

66

% Advanced

34

43

4

2

33

34

Number of students tested

65

72

71

77

67

Percent of total students tested

24

26

24

27

25

Number of students tested wi
alternative assessment

H9

13

% of students tested with
alternative assessment

7

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

68

69

66

59

62

% Advanced

38

43

2

2

34

23

Number of students tested

40

42

32

41

39

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

50

57

67

50

30

% Advanced

25

21

2

Z

17

10

Number of students tested

12

14

15

12

10

4. Hispanic or Latino
Students

% Proficient plus % Advanced

72

70

73

66

63

% Advanced

31

43

37

30

33

Number of students tested

58

60

59

61

57

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: earson

Test: California Standards Test

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 72

79

58

52

60

% Advanced

22

3

4

21

24

16

Number of students tested

67

68

77

75

79

Percent of total students tested

25

24

26

26

26

Number of students tested with

alternative assessment

13

% of students tested with
alternative assessment

1

5

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

61

72

60

41

38

% Advanced

13

1

9

20

16

Number of students tested

38

32

40

44

37

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

67

71

62

27

39

% Advanced

Number of students tested

12

14

13

11

13

4. Hispanic or Latino
Students

% Proficient plus % Advanced

68

76

59

49

55

% Advanced

19

2

7

18

24

15

Number of students tested

57

55

61

67

60

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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Publisher: Pearson

Test: California Standards Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 71

63

56

67

61

% Advanced

44

25

33

31

21

Number of students tested

66

68

70

69

57

Percent of total students tested

24

24

24

24

22

Number of students tested wi
alternative assessment

4]

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

61

66

50

56

43

% Advanced

32

29

30

18

13

Number of students tested

31

35

40

39

30

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

57

50

40

20

50

% Advanced

36

13

40

Number of students tested

14

10

10

4. Hispanic or Latino
Students

% Proficient plus % Advanced

68

66

53

63

63

% Advanced

40

22

32

27

19

Number of students tested

53

55

62

59

48

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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