U.S. Department of Education
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[X] Public or [ ] Non-public
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Name of Principal Ms. Ontrece Ellerbe
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
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(As it should appear in the official records)
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Telephone31C-89€-637( Fax_310-638-7015

Web site/URL__http://Compton.k12.ca. E-mail _oellerbe@compton.k12.ca
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YouTube/URL NA Blog NA Other Social Media Link NA

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderMr. Darin Brawle\ E-mail: dbrawley@compton.k12.ca.us
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name _Compton Unified School District Tel.310-639-4321
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. Micah Al
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 22 Elementgfiools (includes K-8)
_ 8 Middle/Junior higtheols

4 High schools
0 K-12 schools

34 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[X] Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 15 21 36
K 38 36 74
1 28 21 49
2 39 30 69
3 30 25 55
4 30 39 69
5 28 48 76
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 208 220 428

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

3 % American Ind@amlaska Native

52 % Black or African American

45 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

0 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 17%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

38

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 28

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

66

(4) Total number of students in the schoo
of October 1

as 303

(5) Total transferred students in row (3)
divided by total students in row (4)

0.168

(6) Amount in row (5) multiplied by 100

17

7. English Language Learners (ELL) in the school29 %
117 Total number ELL
Number of non-English languages represented:. 1
Specify non-English languages: Spanish

8. Students eligible for free/reduced-priced meals:87 %

Total number students who qualify: 337

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 11 %

50 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 8 Other Health Impaired

0 Deaf-Blindness 17 Specific Learning Disability

0 Emotional Disturbance 23 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 15

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 4

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 24:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 95% 95% 91% 94% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Tibby Elementary is located on Poplar and Tijuata guiet neighborhood in the heart of Compton,
California. The school currently serves a poputattb428 students in Pre-K through the fifth graathich
includes both general education and students riegespecial education services. Our student poioulas
52% African American and 45% Hispanic. We servéga percentage of socioeconomically disadvantaged
children who typically do not have access to aeg@tbound educational program. A significant nundber
our families struggle with transience becausesfés with employment and financial instability. Haoser,

the mission at Tibby Elementary has always beenaimtain extremely high standards for instructiod a

for student performance.

The staff at Tibby Elementary is fully committedpmoviding excellent, standards based instructimh a
character development for all students on a daikidh At Tibby we create and we celebrate academic
scholars. Through committed collaboration betweagchers, support staff, parents and the commungy,
take collective responsibility for the successlb$tdents. We make no exceptions and we accept no
excuses. All stakeholders at Tibby play an actble in carrying out our mission on a daily basiseT
commitment to this mission has been demonstratediacademic success which includes consistently
meeting our annual yearly progress targets in mathlanguage arts and an API growth of 110 poims o
the last 3 years consecutively. Students at owddcre exposed to a standards driven curriculan th
focuses primarily on literacy skills, writing andathematics. The teachers and staff also work in
collaboration to make our curriculum culturallyeeant to students by observing many cultural ceksms
throughout the school year.

The scholars at Tibby Elementary are encouragedtticipate in the school’s supplemental academit a
extracurricular activities which have become argnal part of our overall educational program. Our
extracurricular school-wide programs are desigongatémote excellent citizenship and leadershigsskil
athleticism, artistic expression and increased ewéalachievement. These skills are fostered through
televised debate clubs, a student council, speat®i$, a cheerleading team, a baseball camp, aajof,
annual science fairs and book clubs. Tibby scha@eeffered a 3 2 hour after school program edagyof
the week that focuses on strengthening and buildpon grade level standards that are taught dtineg
day. Our after school program also offers a varétgnrichment activities and classes that prooigie
students with educational and cultural experiericasthey may not be exposed to at home or duhiag t
regular school day.

Fourth and fifth grade students that qualify foft&l and Talented Education are clustered into one
classroom on each grade level for the majorityhefd¢chool day. These students receive an accalerate
instructional program that is designed to proviten with daily opportunities to explore their graeleel
standards with increased depth and complexity. GAITE students are expected to complete hands on,
science based, thematic projects as well as gaatiog in competitive writing and oral competitions
throughout the school year.

Maintaining a positive, safe and respectful scloadiure is of paramount importance at Tibby. la fpring
of 2013 we began our school-wide implementatiothefPositive Behavioral Interventions and Supports
(PBIS) program, to establish and maintain our exélg high expectations for student behaviors onilyd
basis. Scholars are taught daily 10 minute les@tgrovide them with the tools to make smart and
productive choices in a wide variety of situations.

Tibby’s PTA goes above and beyond to support oadaaic and extracurricular programs. Our PTA
provides funding for educational field trips fohstars that make the honor roll list each yeaaddition to
sponsoring all of our school-wide beautificatianjpcts, our PTA is also the backbone of our rewaind
incentives program. PTA provides rewards for clasbat read the greatest number of books each masth
well as for classes and students with excelleendtince.
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The strength of our excellence is vested in thangticollaboration that exists between teachess)ediders
and support staff to provide our scholars all ef snpport that they need individually to ensuré the
success. Classroom teachers meet weekly for howt to plan their instruction, review data andhare
strategies that have yielded successful studenbmes. Classified staff members assist with pragdi
intervention services to our struggling readersyels as occupying program leader positions inafter
school program.

Teamwork, accountability and building relationshipe essential parts of our school culture. Thié ata
Tibby Elementary works collaboratively to ensuratthll of our students are provided with the esaknt
tools that they will need to ensure that each sgchmécomes a fluent reader, writer, critical thindeed a
caring individual.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Each year, students at Tibby Elementary Sch@skevassessed using the California Standards Test
(CST). All students, 2nd through 11th grade welmiaistered the language arts and mathematicsoperti
of the test. 5th and 8th grade students were adtaned the science portion of the test. The CSTsurea
each student’'s mastery of the California Acadenuotént Standards for each grade level. Students mus
score at the “Proficient” or “Advanced” levels thre CST in order to be considered successful irtingee
the state and the school-wide standards for geadd inastery. The majority of the students at ¥ibb
Elementary perform in the proficient/advanced caitggin the spring of 2010, 41% of our students
performed proficient/advanced on the CST in languads. In the spring of 2013, 74% of our students
performed proficient/advanced on the 2013 CSTmguleage arts. In the spring of 2010, 58% of ouresttsl
performed proficient/advanced on the CST in mathhé spring of 2013, 78% of our students performed
proficient/advanced on the 2013 CST in math.

The state of California’s measurement of each dthowerall achievement is the Academic Performance
Index (API). The API measures both the academifopeance and the ongoing growth of each school in
California. Schools are assigned a score that safigm 200 to 1000 points. The statewide API tafget

all schools is 800. All schools are expected thezimeet the 800 target or to show growth each Beares
must hit the 800 benchmark in order to be consdalbigh performing in the state of California. uwerall
API score has grown 111 in the last three years AP\ score went from 763 in the spring of 201@7a!

in the spring of 2013.

B. Tibby Elementary has historically been one @f liigher performing schools in Compton Unified Sidho
District. At the close of the 2009-2010 school yelae CST scores dropped significantly for thet fiirme in
the school’s history of taking the assessment. ARlescores for the school dropped from 793 ingbeng
of 2009 to 763 in the spring of 2010. The percemtaigstudents scoring proficient/advanced in Ehglis
language arts dropped from 53.6 percent in 208416 percent in 2010.

A careful review of the 2010 CST data revealed@ent need to close the achievement gap in thecdrea
English Language Arts. As a team, we felt strorit if our students began to make significant
improvement in reading fluency, reading comprehmnsaind writing that we would begin to see
improvement in their performance in all curricudaeas such as mathematics, science, social stuatles
English language development.

Looking at the five-year trends in our data it izvious that, following the significant decreasesdores that
took place in 2010, there has been rapid and densigrowth across all grade levels in English Luatge
Arts:

Grade 2 — 61% (2009)  46% (2010)  50% (20188% (2012)  73% (2013)
Grade 3— 51% (2009) 50% (2010)  67% (2011J% (2012)  77% (2013)
Grade 4 — 46% (2009)  23% (2010)  28% (2013]% (2012)  55% (2013)
Grade 5—55% (2009)  46% (2010)  54% (20143% (2012)  74% (2013)

The five-year trend in math demonstrates a comgigtef practice that has allowed us to make comsist
and incremental growth towards moving the majasftpur scholars towards grade level proficiency.
Although fourth grade has been a historically sifing grade level on our campus, staffing changes a
consistency of agreed upon practices resultedymfsiant growth from 2012 to 2013.

Grade 2 — 69% (2009)  55% (2010)  74% (2017B% (2012)  76% (2013)
Grade 3— 73% (2009) 80% (2010) 81% (201B0% (2012)  87% (2013)
Grade 4 — 50% (2009)  38% (2010)  60% (2014B% (2012)  65% (2013)
Grade 5—72% (2009) 56% (2010)  70% (20176% (2012)  75% (2013)
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The student population at Tibby Elementary is mag@rimarily of two major subgroups: African

American and Hispanic/Latino students, 90% of wigamme come from economically disadvantaged
backgrounds. We are especially proud of the ghiatsvwe have been able to make towards increaseng th
number of advanced/proficient students with thegesubgroups in a relatively short period of tirQeir
African American scholars have grown from 37% adealiproficient in 2010 to 61% advanced/proficient
in 2013 in English Language Arts. Our Hispanic/hatscholars have grown from 47% advanced/proficient
in 2010 to 76% advanced/proficient in 2013. We halge made significant progress towards closing the
achievement gap with our subgroups in math. OucAh American scholars have grown from 51%
advanced/proficient in 2010 to 65% advanced/prefitin 2013. Our Hispanic/Latino scholars have grow
from 70% advanced/proficient in 2010 to 83% advdfm®ficient in 2013.

The significant progress that we have made ovelatghree years in moving the majority of oudstots
towards proficiency has come as a result of a dehm® focus and commitment to data analysis and
consistent instructional practices in a few agnegoh areas. All teachers at our school, from kigdden
through fifth grade, teach writing for 60 minuteday and engage in guided reading and fluencyitetv

for at least 45 minutes a day. Our school striatizeres to a 90 minute math block that include3 mi8ute
session devoted to the mastery of basic math flatiswed by a 60 minute lesson design that focusea
grade level standard. Teachers also monitor stystegtress by administering weekly common assessment
Assessment data is reviewed, published and thdyzadbin grade level meetings to discuss nextsséeyl

to plan for follow-up teaching.

2. Using Assessment Results:

The instructional program at Tibby is driven by omgoing analysis of student data. Our studentgises
the CST in May of each year. When we return to sthioAugust, the results of the state assessnagats
carefully analyzed to identify the strengths andkvesses of our instructional program. Both thddeship
team and the grade level teams meet to identitgpe in our school-wide performance, our gradellev
performance and the performance of all subgroups alt this time that we make decisions about Wwhic
parts of our instructional program will change avtdch will remain the same based on what the data i
telling us. The CST data is also used to detertfiagrofessional development needs of our teacdtadfy
for the first quarter of instruction each year.

All of our students are administered a standardilzeshcy assessment during the first week of sctmol
determine each student's instructional and indem@nméading level. Teachers use the results ofrttial
fluency assessment to place students in small grthgt will engage in guided reading on a dailyisoa3ur
goal is to ensure that all of our students areradeylevel in reading fluency (words read per néhbty the
end of each school year. Students are progresdoneaiin their fluency every two weeks. Teachers
administer biweekly fluency assessments to trasttesit progress towards their individual goals and t
make changes to guided reading groups as necessary.

The delivery of standards based instruction isetipectation for every classroom at Tibby. All of ou
students are progress monitored towards compleséenyeof the grade level standards through the
administration of formative assessments on an owggoasis. All students take a biweekly standards
assessments in math and in English language dmtsgifide level teams create common assessments that
are based on the standards that they agreed toftmagach 2 week period. Each teacher submits thei
classroom data, with the results broken down apdrted by subgroup. This is to ensure that we are
keeping track of the progress being made by alyjsaups on an ongoing basis. The data is publishdd a
the reports are analyzed by teachers in their geadd meetings to determine which standards were
mastered and which standards will need to be ratamger the following two week period. Teachers use
this time to collaborate and to share instructi@ti@tegies that will be used to reteach the staisdand
which skills will be reassessed.

Our students are also assessed on their gradestanelards on district benchmarks. These benchraagks
administered on a quarterly basis. Teachers an#tgzbenchmark assessments by standard to determine
which standards need to be retaught. If less tB&h & a class mastered a standard assessed, ¢hen th
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teachers plan whole group lessons for reteachirmgstandard is mastered by 80% or more of theesiisd
in a class, then the standard is retaught durirajl group instruction to the students that areeadof
further assistance.

3. Sharing Lessons Learned:

Tibby Elementary has become a model school forralementary schools in Compton Unified School
District. Because we have had the highest perfagritind and fifth grade levels in the district the last
two school years, teachers are often sent to dwras¢o observe our practices and to meet withstaff to
learn new strategies.

Neighboring schools often visit our classroomshisasve our writing instruction. Since the 2011-2012
school year, we have been implementing a 60 midaitg writing block that is based on the use of
Thinking Maps and writing templates that help studesuccessfully move through the writing process.
Thinking Maps are used to assist students witmbtarming and organizing their ideas before thegirbe
writing. Students then begin to plan their writinging the appropriate templates that are designbdlp
them construct their writing in a cohesive andcaitite manner that produces excellent writingsrfiital
stage. The templates that students learn focuseofollowing elements of writing: engaging hooks,
introductory paragraphs, appropriate topic sentgrnaady paragraphs that remain on topic, well dged
supporting details, “powerful” sentences, logicahsitions and a strong and engaging conclusiaests
are also taught how to create and use rubricsateagpecific to a particular writing assignmentathiakes
into consideration the specific topic, the genre #ie writing conventions that have been previotesight
in class.

Teachers on the same grade level meet each moséieitt a writing topic and genre that all studenlis

be taught. Teachers then collaborate to chooséfispEginking Maps and writing templates that wik
used to assist students with successful complefitime writing process. Our teachers collaborabatmy

to ensure that multiple genres are covered in geatte level over the course of the school year.nWhe
teachers and administrators from neighboring schaslt our campus to observe our writing instroiefi

we usually allow them time to collaborate with teaics who walk them through our process step-by-step
We also share the templates that we use and thiahveecreated to further assist with the successful
implementation of our strategies.

Several of our teachers currently serve on theictistcurriculum council team that analyzes studeiiting
samples from across the district for the purpoggra¥iding schools with feedback on how they can
improve their individual writing programs.

4. Engaging Families and Community:

At Tibby Elementary, our core mission is that wieetaollective responsibility for the success ofcdlbur
students. An essential component of this missidhdasnclusion of our parents and community members
the implementation of our educational and schoog@ms. Our parents, guardians, family members and
neighboring community members are continuously naawugre of the important role that they play in the
success of our students. Many of our partners angranity member volunteers are made up of alumni
that continue to live in the neighborhood.

We have a fully functional and thriving parent erthat is open from 8:00 a.m. until 6:00 p.m. edap of
the week. All parents are encouraged to go threlhgtprocess of becoming a volunteer so that they ca
participate in all school activities. The parentiteg is used to provide weekly parent meetingsteaiding
on topics that are selected by the parents theesalvd that are of interest to them. These topiuger from
parenting courses, to health related issues toiwgakasses. Parent volunteers also use the Raesrér to
assist the classroom teachers with large scalegisojhat they are working on with their students.

We strive to keep the lines of communication opéh warents through monthly coffee with the priratip
meetings and parent nights. Parents are inviteaetet with the principal once a month to voice any
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concerns or to ask any questions that they may albwst issues that they have observed going drein t
school. Parents are also given an opportunityestgtimonthly meetings to share their ideas on weatsite
can continuously improve our school and our ingtonal program. This ensures that the parentsleaya
given a voice in any and all decisions that digettipact our school site.

Parent nights are usually focused on providingteachers the opportunity to share our instructional
programs with the parents in a fun and relaxingrenment. All parents and family members are
encouraged to attend these evening events thatyswude food, fun activities for small childrea book
fair and a book give-away for all children thakati the event with a parent or guardian. In additio
promoting literacy in our students' homes, our pangghts are an essential method of keeping otanps
informed about the part that they play in the sasad our instructional programs.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Prior to the 2013-14 school year, the Compton @difschool District had adopted the rigorous stadsdar
that were aligned with the California’s state stmad in all curricular areas. Beginning in Octobfkthe
2013-2014 school year, our district and our schwawisitioned into full implementation of the Common
Core Standards in both math and English languége ar

During our English language arts instruction, adlde levels utilize the District adopted SRA/Mc@+Hill
Open Court program. Open Court Reading is a congm®&the reading program that is based on a systemati
instructional approach that focuses on phonicsnplugical and phonemic awareness in the primargiega
The focus shifts to a heavier emphasis on compsiteiskills and strategies in the upper gradeghdriast
three years, we began to supplement Open Courbte adequately meet the needs of our students. Our
students are provided with 45-60 minutes of eipliicect instruction in at least one ELA standdadly

using supplemental materials such as StandardsaRtuBuckle Down. We have also provided our stuglent
with a wider variety of text sources, such as beets and informative articles, to give them greater
opportunities to read text at their instructioreaddl in both guided reading and in cooperative grou
assignments. We use the Laurel Writing Approachsifikty minutes of daily writing instruction. Thealrel
Writing Approach uses a series Thinking Maps antptates to assist students with completing eadesta
of the writing process.

At Tibby Elementary, we teach Swun Math, a progthat has been adopted by all elementary schools in
our district. Swun Math utilizes a 60 minute lesslesign that focuses on one grade level standatd th
incorporates all of the components of explicit dir@struction. The lesson includes a teacher model
structured guided practice, a whole group checkifaterstanding, independent practice, consensobada
in a cooperative group, presentation of work cotggl@nd a discussion of the learning that tookeplac

All grade levels utilize the District adopted Sebttresman California Science program. This seses i
organized into Life Science, Physical Science,E&dience and the Human Body units of study foheac
grade level. The program comes with a textbookasadence study notebook for each student. Theseie
study notebooks are used to provide students wilaee to record their thoughts as they acquinaieg of
new concepts and to stimulate inquiry and invetitiga

For instruction in social studies our school uéizhe District adopted Scott-Foresman Califorrigtidty
and Social Science series for all grades. The progarovides units of study on history and the warkd
live in through lessons that are engaging and @llfurelevant to our students.

Our physical education instruction is aligned vttib California state requirements of 200 minuteBBffor
students every two weeks. Classroom teachers mavatruction that focuses on teaching students the
fundamentals of competitive play and team work. Sludents are also offered participation in ouledith
program which includes coaching in football, socbasketball, a baseball clinic, golf classes and
cheerleading.

Students are provided with visual and performirtg eustruction through theme based, school-wide
programs that take place once a month. Themesteentined by the leadership team with input from th
student council members. All students are offer@dig@pation in school-wide performing arts progsam
three to four times a year. The after school pnogsponsors four to six plays and musicals a yeadesits
are able to participate in these stage productienerding to their individual interests which inbs;
creating props, stage production, acting, dan@imging, playing a musical instrument or hosting.

Our health and nutrition instruction is centerealad a district adopted program called Harveshef t
Month. Students learn the nutritional componentstzenefits of a specific fruit or vegetable thatimay
not have had much exposure to in their home life fbcus food item is featured in many dishes sknve
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the cafeteria and students are given an opporttmityake a simple recipe containing the fruit ayetable
within their classroom. Teachers are provided Wafsons and reading materials that are designeeltio
students' interest in trying healthy foods anddepn their understanding of making healthier fdualces.

2. Reading/English:

Our mission to ensure that all students are reaating above grade level by the end of the scheat y
begins with classroom routines that are adheréa évery classroom, kindergarten through fifth grathe
students at our school engage in guided readingpgron a daily basis. The guided reading blockeang
from 45 to 60 minutes depending on the grade |Steldents are placed into groups of 4 to 6 baseatean
instructional reading level, as determined by thigal Aimsweb fluency assessment that is admingste
three times a year (fall, winter and spring). Tdwcher is careful to group students that reahales
fluency rates, with words read per minute rangioguwider than 10 words within the same group. Each
student in the group is provided with a copy ofshene text to read with the teacher. The teacleareful
to select a text that is at the group’s instru@laeading level; which we define as the studeaibiity to
read 90% of the words correctly. Each studenténgitoup is given multiple opportunities to readtioms
of the text out loud. Groups that are reading atbtmve the 50th percentile begin to focus morentitte on
comprehension and close reading strategies, wiolgpg that are reading below the 50th percentdedo
less attention on discussion of the text and mtdem@on on building fluency.

In addition to building fluency, the guided readivigck serves as a time for building comprehenskailis
for students that are not participating in guideading. Students that are not reading in a smaillgwith
the teacher during the guided reading block arergixarious response to literature activities toknmr
independently, with partners or in small groupseshefing on the assignment. Comprehension activities
assigned during this period are based on formairgodnal assessment data that the teacher hasrgdth
and the individual needs of students within thasstoom.

Outside of the guided reading block, students pisticipate in various fluency activities. Kindergg and
first grade classrooms participate in PALS, a [@ssisted learning strategy that pairs a strongereaith a
weaker reader for quick reading practice/drillspeipgrade students are paired with readers orathe s
independent reading level and practice readingiiy@assages with a partner while the partner kixegs
and records the words read per minute.

3. Mathematics:

We observe a daily 90 minute math block on all grigdels. We utilize the Swun math lesson design, a
math program that has been adopted by all elemesthools in our district. The math block begingwa
30 minute lesson that focuses exclusively on thmamization of basic math facts. The goal of Matktsa
is to build and strengthen our students' math fiyea increase their chances of success when tieey a
called on to perform more complex math tasks.

After completing the daily math facts block, teashteansition into the 60 minute lesson design. iSiath
is comprised of a lesson that focuses on one staridat incorporates all of the components of expli
direct instruction. The lesson is structured tovpate students with a gradual release of respoitgifibm
the teacher to the student. The lesson startsangtioblem of the day, which provides students aith
opportunity to practice and review a concept alygadght in a previous lesson. The POD gives taache
the chance to briefly review concepts that studeatsinue to struggle with as indicated by formativ
assessment data on a daily basis. The teachebdigams the lesson with a model of how to solve the
problem without student input (I Do It). The teactien transitions to a guided practice where ¢gaeher
and students work on problems together (We Dd'lig teacher circulates during the guided practce t
ensure that students correctly understand eachtegeacher then gives students an opportungplce
at least two problems on their white boards. Albdeints are called on to show their answers. Traheza
uses this time to check for understanding. If tlagomity (80%) of the students have answered thestiure
correctly, the teacher then assigns problems tmfestts to work through independently (I do it). Teacher
will use this independent practice time to workhwstudents that seemed to be struggling with tineejot
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during the direct lesson. When students have bigeem gnough time to work through all or most of the
problems independently, they work in small groupesiach consensus on their work. Representatives fr
each group are called to the front of the room ¢okwout each problem with the whole class. This/jgles
students with the opportunity to articulate thewqess for arriving at the correct answer whiclpedes
their understanding of the concept.

4. Additional Curriculum Area:

At Tibby Elementary, we go above and beyond to enthat our students are exposed to a strong ienc
curriculum from kindergarten through the fifth gead\ll of our teachers are well versed in the Q@alifa
science standards and our students participatdems&ve science lessons related to their grads lev
standards at least three times a week. Studerttsipate in thematic science lessons that incluaieds on
experiments and scientific inquiry.

Our student population is made up of 45% Hispamitio students, most of whom speak Spanish in their
homes. For this reason, our students participaad iBnglish Language Development (ELD) block that
takes place five times a week for 60 minutes a @ay.ELD program is based on the Universal Access
model which focuses on exposing students to voeaptihat is associated with science and socialestud
concepts. Students are exposed to content baseddskdns that are specifically designed to devitlep
ability to read, write and to articulate conceated to science and social studies. Teachers withitheir
grade level professional learning community collezgto develop ELD lessons that are connecteckto th
science and social studies themes that they atereagduring their science lessons. These corliaséd
ELD lessons provide our students with the rich sdand appropriate scaffolding that they can kapgly
to the science lessons that they are taught latiei day. English only students are grouped aswabrk
on vocabulary development related to science acidlsstudies during this block using materials and
instructional strategies that meet their acadermézs.

All students, in kindergarten through fifth grageyticipate in our annual science fair. Studentsexpected
to design a science project that goes throughdhwlete scientific process in the spring of eadtost

year. Student science fair projects must be reBdssed science experiments that begin with a @mobl
that can be developed into a testable hypothesisstddents are expected to do research and gain
background knowledge before beginning to test tmgaothesis. Students are expected to keep a rakebo
to write down their notes, data, and observatidtigrojects include a complete analysis of datalfings as
well as a conclusion of whether their hypothesistheen supported by their findings. Teachers give
students opportunities throughout the school yeardctice and hone these skills through theirlsegu
science instruction.

5. Instructional Methods:

All students, that are performing below grade lengkading, are placed in our reading intervention
Students that receive intervention services u&tdomputer lab three times a week for 45 minugsisas

to work on Waterford or SuccessMaker. These two ated programs are designed to provide students
practice with strengthening fundamental literacylskhat they are missing. Each student at ouosthas
an account on a designated program, dependingeargttade level, where they engage in interactive
activities and assignments that address their ipeeieds. Activities are assigned to the studased on
their individual performance on each task.

The intervention program in the computer lab isesuised by the majority of the support staff thairks
outside of the classroom which includes; the ppakithe curriculum specialist, the library assistéhe
health assistant, the attendance clerk, the contyniglations assistant and the security assis&tntients
in the computer lab are pulled individually to remde on one with an adult during our interventitock to
provide additional fluency practice.

All students are progress monitored to ensurepiagress is being made towards each student’sidhudil/
reading goal. Fluency and comprehension assessarengégliministered to every student, first throufih f
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grade, every two weeks. The fluency scores of siisdbat receive intervention services are monitooe
ensure that increases in words read per minuteeang observed. The winter and spring administnabio
the Aimsweb fluency assessment allows us to remmtudents, that have reached the 50th percentilefou
the intervention program and add more studentsti@aycle.

Every student at Tibby has access to a prograraccAltcelerated Reader. Students take an initial
assessment that assigns them a ZPD (zone of priost@wmelopment) score, which indicates their
independent reading level. Students then checkanits from the library that are on their speciéading
level. After the student has read the book sevenas, they take a short comprehension quiz om Hosk.

If the student passes the quiz, they advance todakereading level and are permitted to checkadubok at
their new reading level. If the student is unableass the quiz, they will check out a new boakeatsame
reading level and try again. We have found thatdtteelerated Reader program allows each student the
opportunity to make progress at their individuatg@a

6. Professional Development:

The professional development model at Tibby is d@sea system of continuous coaching and monitoring
to ensure consistency of practice. The teacheyaradchool meet for professional development oneeye
two weeks. Teachers meet in 2 hour professionatileg community meetings on alternate weeks. Our
professional development meetings last from ortevéohours, depending on the content that will be
covered.

For the last three yeas, our instructional focusnglish language arts has been centered aroudihgea
fluency, reading comprehension and writing. The waejority of our professional development has been
devoted to instructional strategies related todtibeee areas. Teachers receive training on otreiatisnal
practice related to one of our focus areas. Trginem be delivered in one 2 hour session or umta
hour sessions delivered over an eight week pediegending on the depth of the topic. After beidnid,
teachers are expected to return to their classroomsactice the new strategy with their students
immediately. Our curriculum specialists will thea igto the classrooms to observe teachers usingaie
strategy with their students. If further suppomérded, the curriculum specialist will team teaith the
teacher until the teacher is comfortable deliverrggruction in the manner that the new strategy taaght.
The professional development team uses the sardaajnelease model with teachers that we use with o
students when they are taught a new concept is.Clé® curriculum specialists continue to visit and
provide coaching in the classroom until all teastae comfortable teaching the strategy.

Our professional development in math follows a Eiminodel. Teachers receive training on one asgfect
the lesson design. Teachers are then providedfelitw-up coaching within their classroom settiag, the
need is identified by the teacher or by the priatifphis process continues until all teachers arefortable
with instructional delivery of the full lesson.

The principal will then begin visiting classroonws the purpose of providing feedback on the neratesy.
The principal and curriculum specialist later megh the staff to go over any further questions)a@rns or
challenges that teachers may be experiencing aredtate agreements and expectations related to
instructional delivery of the practice. The purpo$¢his coaching and monitoring model is to engbhe
we deliver instruction in our focus areas with asteicy in all classrooms and across all gradddeve

7. School Leadership

Tibby Elementary has always adopted a model ofeshi@adership. We believe in the philosophy that it
takes a village to raise a child and all staff meralare proud members of the village that enstiees t
success of all of our scholars.

The principal is responsible for ensuring thatgblool vision and mission is being fully implemehsand
that the school goals are being met. The pringipaiitors the overall instructional program and ules
feedback designed to ensure consistency of practilects and analyzes data, meets with parent and
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community members, and manages the facilities sorena safe, clean and orderly environment. The
principal is also responsible for ensuring thatttients of all stakeholders, from both the teagland the
support staff, are being properly coordinated aniged to make our school a nurturing and supperti
environment for all students.

Our leadership team is comprised of a curriculuetsist, a teacher representative from each geac,
the library assistant, the plant manager and thenanity relations assistant. The leadership team is
responsible for all of the key decisions that aegleat the school. The leadership team meets tiandtime
success of our instructional initiatives as welsating the calendar for all enrichment opporiasiand
school-wide events.

Our school's PTA and School Site Council are badldenup of teachers, parents and support staff
representatives. These two groups work togethensare that all money being spent is used to cartryhe
school mission. The School Site Council writesgbals and action statements that are includecein th
school site plan and assigns monetary resourcébdomplementation of each action statement tkeat w
create. The PTA provides supplementary resounresifenrichment opportunities and beautification
efforts. Some members of the leadership team, thed@ Site Council and the PTA are overlappingsThi
ensures that all decision making bodies are cootisly working towards the same goals.

We have a student council that is made up of eesiiuobdy president, vice president and council negmb
from each 3rd, 4th and 5th grade classroom. Thaestucouncil meets monthly to discuss studentester
and to write proposals to be submitted to the jgraddor consideration. We believe that fundamental
leadership skills are fostered by allowing our stutd the opportunity to have a voice in the densthat
are made at the school that they attend.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher:

Test:
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Advanceq 81 82 75 81 72
% Advanced 52 67 51 59 50
Number of students tested 72 66 51 63 64
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wifHl2 6 4 6 3
alternative assessment

% of students tested with 16 9 7 9 4
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price

Meals/Socio-Economic/

Disadvantaged Students

% Proficient plus % Advanced 80 80 74 79 70
% Advanced 50 69 50 56 50
Number of students tested 63 58 46 52 53
2. Students receiving Special

Education

% Proficient plus % Advanceql 56 15 0 0 34
% Advanced 23 15 0 0 0
Number of students tested 18 7 6 6 3
3. English Language Learner

Students

% Proficient plus % Advanced 74 87 81 87 79
% Advanced 53 70 54 67 64
Number of students tested 34 30 26 30 33
4. Hispanic or Latino

Students

% Proficient plus % Advanceq 82 88 79 85 78
% Advanced 59 72 54 65 60
Number of students tested 43 39 28 39 40
5. African- American

Students

% Proficient plus % Advanced 79 74 69 75 63
% Advanced 40 58 43 50 34
Number of students tested 28 26 19 24 24
6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationsesv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would tdiee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher:

Test:

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

69

46

57

38

46

% Advanced

41

18

31

20

23

Number of students tested

64

51

66

62

66

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

§5)

% of students tested with
alternative assessment

7

17

12

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

72

46

54

38

46

% Advanced

44

19

31

22

22

Number of students tested

50

48

56

50

50

2. Students receiving Special
Education

% Proficient plus % Advanced

100

50

20

34

13

% Advanced

84

10

10

Number of students tested

10

10

3. English Language Learner
Students

% Proficient plus % Advanced

76

59

58

59

50

% Advanced

38

21

36

29

31

Number of students tested

29

24

28

31

36

4. Hispanic or Latino
Students

% Proficient plus % Advanced

82

54

65

56

52

% Advanced

43

18

33

32

30

Number of students tested

38

28

34

38

37

5. African- American
Students

% Proficient plus % Advanced

48

37

45

40

% Advanced

36

19

23

15

Number of students tested

25

22

27

24

28

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationcesyv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would télee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 5
Publisher:

Test:

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

80

71

67

54

72

% Advanced

64

46

43

32

41

Number of students tested

50

68

59

63

67

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

H1

% of students tested with
alternative assessment

22

13

12

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

89

75

66

56

68

% Advanced

72

49

46

33

40

Number of students tested

42

62

53

52

43

2. Students receiving Special
Education

% Proficient plus % Advanced

100

37

67

% Advanced

85

19

Number of students tested

13

11

3. English Language Learner
Students

% Proficient plus % Advanced

88

83

73

57

76

% Advanced

71

63

52

38

49

Number of students tested

24

29

29

32

37

4. Hispanic or Latino
Students

% Proficient plus % Advanced

90

81

73

59

77

% Advanced

72

59

52

39

46

Number of students tested

28

36

33

36

42

5. African- American
Students

% Proficient plus % Advanced

67

60

50

49

61

% Advanced

53

32

28

23

27

Number of students tested

21

32

22

27

23

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationcesyv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would télee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher:

Test:

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

74

70

61

51

52

% Advanced

44

41

46

23

24

Number of students tested

72

66

51

63

64

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

H2

% of students tested with
alternative assessment

16

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

17

51

% Advanced

23

Number of students tested

53

2. Students receiving Special
Education

% Proficient plus % Advanced

50

15

17

67

% Advanced

12

Number of students tested

18

3. English Language Learner
Students

% Proficient plus % Advanced

71

74

54

57

55

% Advanced

42

44

47

20

25

Number of students tested

34

30

26

30

33

4. Hispanic or Latino
Students

% Proficient plus % Advanced

75

77

54

54

53

% Advanced

45

44

47

21

25

Number of students tested

43

39

28

39

40

5. African- American
Students

% Proficient plus % Advanced

72

62

69

46

50

% Advanced

40

39

48

25

21

Number of students tested

28

26

19

24

24

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |

Page 24 of 29



Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationcesyv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would télee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher:

Test:

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 60

40

26

21

41

% Advanced

36

16

8

10

16

Number of students tested

64

51

66

62

66

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

§5)

% of students tested with
alternative assessment

7

15

10

12

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

62

42

29

24

40

% Advanced

42

17

12

16

Number of students tested

50

48

56

50

50

2. Students receiving Special
Education

% Proficient plus % Advanced

100

40

% Advanced

100

20

Number of students tested

10

10

3. English Language Learner
Students

% Proficient plus % Advanced

66

42

40

29

42

% Advanced

45

17

15

13

17

Number of students tested

29

24

28

31

36

4. Hispanic or Latino
Students

% Proficient plus % Advanced

72

40

39

32

44

% Advanced

45

15

12

16

19

Number of students tested

38

28

34

38

37

5. African- American
Students

% Proficient plus % Advanced

44

41

12

36

% Advanced

24

19

11

Number of students tested

25

22

27

24

28

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationcesyv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would télee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher:

Test:

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

80

49

50

45

53

% Advanced

56

39

28

32

29

Number of students tested

50

68

58

63

67

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

H1

% of students tested with
alternative assessment

22

13

12

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

89

52

53

45

49

% Advanced

62

41

31

33

28

Number of students tested

42

62

53

52

43

2. Students receiving Special
Education

% Proficient plus % Advanced

93

28

% Advanced

77

19

Number of students tested

13

11

3. English Language Learner
Students

% Proficient plus % Advanced

92

56

63

41

52

% Advanced

71

45

28

35

30

Number of students tested

24

29

29

32

37

4. Hispanic or Latino
Students

% Proficient plus % Advanced

90

56

61

45

53

% Advanced

72

45

31

34

29

Number of students tested

28

36

33

36

42

5. African- American
Students

% Proficient plus % Advanced

67

41

32

45

48

% Advanced

34

32

23

30

27

Number of students tested

21

32

22

27

23

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: All of the students that took an alternate assessmere students with special needs.The students
who were tested with an alternative assessment stedents who were receiving special educationcesyv

at the time of testing, and whose IEP (IndividuadiZducation Plan) indicated that they would télee t
California Modified Assessment (CMA). The rest lof tstudents took the regular California Standaegs T
(CST).
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