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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 7 Elementsakools (includes K-8)
_ 2 Middle/Junior higtheols

0 High schools
0 K-12 schools

9 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

15 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 52 38 90
1 62 63 125
2 56 63 119
3 53 72 125
4 71 61 132
5 59 45 104
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 353 342 695

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of  _ 1 % American Ind@nAlaska Native
the school: 20 % Asian
1 % Black or African American
12 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islander
56 % White
9 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during 82 - 2013 year: 5%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 17

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 15
the end of the 2012-2013 school year
(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 32
(4) Total number of students in the school as

695
of October 1
(5) Total transferred students in row (3) 0.046

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 5

7. English Language Learners (ELL) in the school4 %
27 Total number ELL
Number of non-English languages represented: 11
Specify non-English languages: Cantonese, Faapankese, Khmer (Cambodian), Korean, Mandarin,
Portuguese, Romanian, Russian, Spanish, and Viesgrfrench.

8. Students eligible for free/reduced-priced meals:2 %

Total number students who qualify: 25

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
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9. Students receiving special education services: 11 %

77 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

19 Autism 1 Orthopedic Impairment

1 Deafness 6 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disailit

0 Emotional Disturbance 38 Speech or Languagmaiment

0 Hearing Impairment 0 Traumatic Brain Injury

6 Mental Retardation 0 Visual Impairment Irdihg Blindness
0 Multiple Disabilities 0 Developmentally Dgkd

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 23

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 11

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachecgs, 22:1 30:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 97% 97% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Huntington Seacliff Elementary School Vision Stagetn At Huntington Seacliff Elementary School, we
empower each other to create, communicate, cobédoand think critically in a technology-rich
environment.

We envision a community of learners where:
» All children learn and achieve grade level stanglard
» Clearly articulated, data driven/research baseductson is aligned with state standards.
» Positive values and strong character are encounaileish our students.
» Staff development, risk-taking, creativity, andlabbrative decision-making are supported.
» Students feel secure, safe, and nurtured.
* Open communication and collaboration exists betvademembers of the school community.
e Students are prepared for participation in theucally diverse, technologically rich,
democratic society of the twenty-first century.

The enthusiasm and commitment to “Building a Comityust Learners” to make a difference for each
child, that accompanied the opening of Huntingteaddiff - Sea Stars in 1999, continues to be plaouo
school culture today. We embrace a diverse popmlati 700 students with 56% of our students being
Caucasian, 20% Asian, 12% Hispanic, and 10% fromdmmore races. Our English Learners (EL)
students speak 16 different languages, with tlgetrgroup speaking Vietnamese. We successfully
integrate two Specialized Academic Instruction (Sgbgrams serving K - 5th grade students. Cuiyentl
we serve 133 Gifted and Talented Education (GATEiified students. The high value placed on
education is evidenced by a phenomenal degreereffahinvolvement and generous participation ey th
school community. Volunteers contribute over 25,800rs annually by assisting in classrooms, orgagiz
school and community fundraisers, and contributindecision making committees.

The classic story of the boy tossing stranded $&& $ack into the ocean reminds us of our conmuglli
responsibility to make a difference for every childe judge our effectiveness by results. Seacliff's
Academic Performance Index (API) has grown from 88969 in the past seven years, and continues to
meet Adequate Yearly Progress (AYP) in all areassabgroups. Seacliff teachers and principal coliale
as a Professional Learning Community to designimuiptement action plans targeted to improve students
learning. Assessment plays a pivotal role in candards-based system by providing benchmarks for
teaching and learning and by shaping the performaheducators and students. We believe that wiadin s
are actively encouraged and provided opportunitiekevelop and grow professionally, dynamic leagnin
takes place for both students and the entire sa@omunity. We strive to identify and develop tpedal
abilities and talents of each child. All member®of school community implement instructional
innovations that support the "at-risk" child anél#nge our most talented students, ensuring dadest’s
success in our mission: Making a Difference foriE@mne!

Seacliff's 27 classrooms surround three shareditegcorridors that are each designed with 32 nedea
computer stations. The open architecture of thadms allows resources of the “mind and materiadsbe
shared with ease. It facilitates building capaagyboth teachers and students learn from each @her
state-of-the art library media center serves asdbeurce and technology “heart” of the schoo&ddition
to being well-equipped to “bring students to tedbgg,” we now “bring technology to the student” wibur
dynamic iEngage 1:1 iPad program for all third thgb fifth grade students and in first and secordigr
pilot classes.

Stepping into a classroom at Seacliff, one immedjaakes notice of the warm, positive, and suppert
tone that permeates the school climate. The Se@dde of Conduct clearly defines behavior expéemtat
and consequences, which support our purpose. @aookg "3 R's" - Respect, Responsibility, and peaso
Regard, stand as a goal for each student's chadmstelopment, defining expectations for moral atidcal
decision-making and acceptance of personal redpibitysiVisitors often comment on the campus
orderliness, engaging classroom environments, amdastable spirit at Seacliff School.
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Our Single Plan for Student Achievement (SPSA) gdailve our program and reflect Seacliff's
commitment of data driven programs, researchedebpsactices, differentiated instruction and omgoi
professional development, as we continue to stay@epare our staff to make the shift to impletimen
the Common Core Standards.

As illustrated in the implementation of our higleffective signature instructional program and core
curriculum, innovative practices have yielded ipgsive achievement outcomes for students and bdve |
to Seacliff's mathematics instructional model baigglicated across the district's six other eleugnt
schools. Seacliff has led the way in emphasiziag tthe ongoing coaching of teachers has improved
professional practice and contributed to even hitgels of achievement for students. This recagmibas
further impacted professional practice and primaiiion of time and funding for teacher coachingtighout
the district.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. Huntington Seacliff Elementary School studgresform very well on California Standardized Tegtin
and Reporting (STAR) tests. In Spring 2013, 91. WB%sted students (grades two through five) were
proficient or advanced in English Language ArtsAERnd 96.25% were proficient or advanced in
Mathematics on STAR tests. Grade-level scores tSescliff students outperform state averages acros
the board. In language arts, 94.0%, 84.7%, 95.4% 92.3% of second, third, fourth, and fifth grader
(respectively) scored at the proficient or higherfprmance bands, an average of over 30% above the
statewide percentages at each grade level. Signitarhathematics, Seacliff Sea Stars have showm hig
performance at an average of 28% above the stakepércentages at grade levels with 96.0%, 93.6%,
97.7%, and 96.2% of second, third, fourth, andh fiftaders (respectively) scoring proficient or leighn
state testing.

In addition to school-wide success, significantggobps at Seacliff are also achieving, with eadigsoup
outperforming their state-wide cohort in both laage arts and mathematics in all grade levels ssgeds
Seacliff. For fourth and fifth grade subgroups)udeng Students with Disabilities (SWD), at lea2¢® of
students scored proficient or better in mathematickat least 87.0% were performed at that sante hig
level in ELA in Spring 2013. The data revealed leeformance of SWD nearly doubled those in the same
subgroup throughout the state, with 92.9% and 160féurth and fifth graders with disabilities saayi
proficient or advanced in mathematics and 92.9%%8% of students scoring in those performancedan
in ELA. For fifth grade, 100% of Hispanic studesat®red proficient or advanced in both ELA and
Mathematics; every fourth grade student (100%his subgroup also scored proficient or advancetLi
with 94.7% in these performance bands for Matharsati

B. Longitudinal trend analyses show growth in athover time. At Seacliff, gains are observedverg
subgroup and in both mathematics and ELA as medshreugh the STAR program. In 2009, 85.9% of
students were proficient or advanced in ELA, insiegito 91.75% in 2013 (+5.2%); similarly, in
mathematics, 91.2% scored at least in the profigierformance band in 2009 with 96.25% doing so in
2013 (+4.6%).

In Spring 2009, 84.3% of fifth-graders achievedfigiency or better in ELA; in 2013, slightly ove% of
fifth graders scored at that high level, represenéin 8% increase. Five-year data shows growtthiiat
and fourth graders as well, with a 3.2% increag2® to 95.4%) for fourth graders and a 3.5% irsedar
third graders (81.2 to 84.7%). In 2013, 93.6%, %/.@nd 96.2% of third, fourth, and fifth graders
(respectively) displayed proficiency on state assests in mathematics. This represents a 4.7%agere
for third grade, a 6.4% for fourth grade, and &#ifcrease for fifth grade over the course of tHase
years.

Various instructional elements have contributetheimprovement over the years, including the
collaboration amongst staff with community and otsteategic partners. The implementation of several
programs has contributed to the gains, includirgMiiND (Music Intelligence Neural Development)
Spatial Temporal (ST) Math and Music Program in bioration with Cognitively Guided Instruction (CGl)
for mathematics, in addition to, Write From the Begng and Thinking Maps for ELA.

Subgroup achievement increases indicate studewtlyfor all students. Data from Spring 2013 indécht
the achievement gap in ELA had closed for Hispatudents in fourth and fifth grade, with 100% a&th
subgroup attaining proficiency or advanced scorestate testing. In Mathematics, fifth gradershia t
Hispanic subgroup also reached 100% proficientlgaaced. The scores from 2013 culminate a five-year
growth period for Hispanic students at SeacliffSioring of 2013, 85.7% of Hispanic students scored
proficient or advanced in ELA and 88.1% did so iathematics. This represents gains from 2009, where
80% were proficient or advanced in language antis8a% in Mathematics, increases of 5.7% in ELA and
4.1% in Mathematics. Although proficiency scorestfe Hispanic subgroup are slightly below schomev
scores for fourth grade in Mathematics, this demplic subgroup has shown a very large performance
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increase from 66.7% proficient or advanced in 2@094.7% in 2013, an increase of 28% in this time
period.

Similar growth can be seen for SWD, with an achieeet gap closed for fifth-grade students in this
subgroup. In Spring 2013, 100% of fifth-grade SWdbiaved proficiency or better on the CST in
mathematics and 93.8% of the same students maticaeperformance in ELA, both of these percentages
were greater than Seacliff's school-wide percergdgefifth grade. These proficiency rates alsaespnted
increases over the course of five years; in 2008% of fourth-grade SWD achieved proficiency dmd t
increased to 92.9% for this subgroup in Spring 2@&Wslitionally, fourth-graders in the SWD subgroup
have improved their mathematics performance to%2r92013, an improvement of 9.6% from 83.3% in
2009.

Spring 2013 data reports an achievement gap fiat gnade students in the Hispanic and SWD subgroups
both mathematics and ELA. To support these studstaff continually undergoes professional
development to differentiate instruction in thesskaom; this year, Seacliff's focus has been caetin
implementation of Direct Interactive Instructivel(Xo differentiate and improve the productive gaiage
skills in a whole-class setting, increasing stuabstussions, and adding instructional best prestio
address the diverse learning need of all students.

2. Using Assessment Results:

Seacliff is driven by data, utilizing various datets to improve the instructional program provitted
students. The California STAR system provides thad®mic Performance Index (API) along with testing
data gathered from standards-based assessment axavali as a yearly language assessment, the
California English Language Development Test (CE)LD®r English Learners (EL). Adequate Yearly
Progress (AYP), a federal accountability systesyp arovides data to help set goals for each supgrou
associated with No Child Left Behind (NCLB). Sta&#ters, including teaching staff, School Site Caunc
(SSC), and Parent-Teacher Association (PTA) revimndata provided to develop school-wide goalgter
Single Plan for Student Achievement (SPSA). Thermgtion from the CELDT is used to determine annual
progress in EL student language development inetudains made in reading, writing, listening, and
speaking; data from the CELDT is also used to dater if EL students can be reclassified as fluant i
English. Seacliff Elementary has met every AYP ipgration and proficiency goal for all statisticall
significant demographic subgroups since the reppiystem has been in place with the Phase | Report
2003. Additionally, school-wide API has increaseatri 933 in 2009 to 969 in 2013.

Seacliff staff utilize a variety of multiple meassrto assess student achievement in addition toighe
stakes assessments of the STAR system. Teachdtsaltaboratively to analyze formative assessment
data; using llluminateEd, a data management sysesahers evaluate STAR and district benchmark
assessment results tied to a standards schedelse Denchmarks are currently aligned to Califostate
standards, but with the shift towards implementatibCommon Core Standards, llluminateEd will bkeab
to provide benchmarks and item banks to assessrggidith standards-aligned, 21st-century assessmen
tools, including the potential use of computer-lba®sting. Working together, teachers analyze the
benchmark data to gain an understanding of cutegats of content mastery for students, informimejt
decisions on instructional adjustments that magnbde in the classroom to address student needs.

Additionally, teachers utilize the Pearson Develeptal Reading Assessment (DRA) Inventory, a
standardized reading test that determines a stgdestructional level in reading. Teachers arevjited
release-time to assess each student individuatheabeginning of each year and intermittently tigtwout
the year. This assessment tool provides rich indion for teachers and parents, allowing for acsted
reading program with knowledge of a student’s aurreading level according to the Developmental
Reading Continuum. Seacliff also utilizes the Uniity of Oregon DIBELS (Dynamic Indicators of Basic
Early Literacy Skills) assessments designed tdbet luency measures used to monitor the developme
of pre-reading and early readings skills. Thesessaents enable teachers to monitor student psygries
instruction and determine the effectiveness ofrugiations. Grade level teams share and interpeeteasults
together as well as with parents and the principlad data is also used to determine EL reclassicand
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monitoring of progress. DRA and DIBELS reading fiag scores are used to drive future classroom
instruction, address Common Core standards, amdiecgtervention groups.

3. Sharing Lessons Learned:

Paramount to the success at Seacliff has beentimgalnfocus on maintaining positive momentum.
Modeling consistent reflection and improvement ata#f, Seacliff has committed to refining instiooal
practices that yield results for students. Althopgbficiency is the overarching goal of mandatesnfithe
federal government, pushing for annual growth arigpmance bands remains integral in the process at
Seacliff. Raising the bar to the advanced perfomadrand potentially serves as a gateway for stadent
continue to challenge themselves in courseworkey ¢ontinue in middle and high school. Teachers
continue to analyze student data not only to phiemtup performance bands to proficiency, but also
beyond by attaining the higher-order thinking skdhd depths of knowledge associated with advanced
performance. The data supports this focus — aeastng percentage of students are moving fromqeoft
to advanced performance.

Seacliff also continues to differentiate instruntio meet the diverse learning needs of all stugdeyt
utilizing the DIl framework of instruction to maxiee student engagement. Teachers are able to furthe
cater to the skills students develop and work arabse the lesson design strategies and systematic
approach to instruction offers pre-corrective aodeactive routines to avoid error fossilizationsindents
while continually developing content and acadenaicabulary. Pairing these highly-strategic instiuail
practices with ongoing formative assessment tamfie-teaching and acceleration, Seacliff teachers
efficiently and effectively facilitate learning esgpences for students by crafting and customizireg t
instructional resources provided at school.

The implementation of Cognitively Guided Instructi@Gl) and MIND Institute’s innovative practices
associated with ST Math has yielded impressiveesgment outcomes for students. Professional
development in CGI engages teachers to considetetirelopment of a child’s mathematical thinking hhi
building upon their prior knowledge and explorimgrheworks for problem-solving. This research igm@n
to implementation of Common Core State Standargthda mathematical understanding.

Seacliff's mathematics instructional model is beiaplicated across the District’s six other eleragnt
schools. Seacliff has led the way in emphasiziag tthe ongoing coaching of teachers has improved
professional practice and contributed to even hitgwesls of achievement for students. This recagmibas
further impacted professional practice and pripaiiion of time and funding for teacher coachingtighout
the District. CGl training is now conducted distgide with support from the Orange County Deparitme
of Education, providing Seacliff teachers the dddal opportunity to collaborate with county fatzliors
and other grade-level-alike teachers throughoubDibk#ict.

4. Engaging Families and Community:

Two-way communication between home and school istagral part of family involvement. Each fallgth
principal's “Welcome Back” newsletter arrives hofolowed by a phone call or “Good News from
School” postcard from teachers welcoming new sttgienclass. For kindergarten parents anxioustabou
their child’s first formal school experience, thadergarten “Kick-Off” provides a reassuring and
informative initiation. During the first week oflsgol, family-school compacts are formed when the
Parent/Student Handbook is sent home. One huneéreemqt of our students and parents agree to support
Seacliff's Code of Conduct and classroom expeatati®ur award-winning PTA/school newsletter is
mailed home four times a year. The principal enailgeekly Sea Star eNews bulletin to our community.
Both the school and district maintain well-informsdb sites with email links readily accessiblepals
ConnectEd phone call-out notification program, Reahil01 text message app, and an electronic marquee
enhance communication.

Collaborative goal-setting occurs between teaclpanrgnts, and students in December. These meetings
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provide students an opportunity to share theimiearplans and outcomes with their parents, crgatin
stronger stakeholder ownership and accountabilitgarning at multiple levels.

Individual STAR reports are sent home annually.dérievel standards and expectations are providetl to
parents at Back-to-School Night and at parent/stugeal setting conferences. This information dap e
found on the district and school web site with etis@ that offers suggestions on how parents caistas
their children at home. A principal’s report is geated to SSC, ELAC, PTA, and GATE parent meetings
providing an overview of student achievement. Stiaffs weekly newsletters, e-mail, school web aitd,
phone calls to report academic growth illustratbgectives for learning in ELA, math, science, andial
science. Tips, strategies, and techniques to meiafkey curriculum concepts are shared with partenelp
students move toward Proficient and Advanced LevEamilies of EL students receive informationheit
primary language regarding assessments and stacleistvement. Standards-based report cards are
provided in the families’ primary language whendexkand translators are available to assist with
conferences.

During the kindergarten “Round-up” in February,qrds meet the kindergarten teachers, principalkegd
PTA members at a Kindergarten Orientation Meetihgne they then tour classrooms and observe the
program. Later in the month, Open House is a spaletacelebration and a proud expression of student
achievement.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Huntington Seacliff provides a balanced, compreivenstandards-aligned curriculum, combined withtbe
instructional practices and sound student engagestratiegies for all students in every subject.area
Purposeful and rigorous, the curriculum is desigiegrovide a balance of content knowledge, crégfiv
collaboration, critical thinking, and communication

The state-adopted Medallion Edition of Houghtonfififserves as the cornerstone of our ELA instatti

In addition, the following research-based programd materials are systematically integrated scimoad:
Thinking Maps, Write from the Beginning, Pathwag$roficiency, and Rebecca Sitton Spelling. English
Language Development (ELD) instruction uses HM '&lpport Materials" and SRA's Language for
Learning, Thinking and Writing Program when need@dl.teachers are EL authorized and have received
training on Thinking Maps, and Pathways to Proficke- EL training; forty percent are trained in Gexl
Language Acquisition Development (GLAD) strategigbich emphasize Specially Designed Academic
Instruction in English (SDAIE) instructional teclyuies.

The state-adopted Houghton Mifflin California Matéries is the core mathematics program. Seachff ha
developed a highly successful mathematics proghaough the systematic integration of the MIND’s
(Music Intelligence Neural Development) Spatial pemal (ST) Math and Music Program, MIND’s ST
Math Fluency Program, Cognitively Guided Instrunt{(€Gl), and Number Talks.

To bring Social Studies to life, teachers use HooagMifflin’s History-Social Science as a foundatiand
integrate multiple subject areas into a meaninigiaining experience. For example, in fourth grade,
students read critically, research, outline andraanze information using their iPads to createatesteport
aligned to district writing standards. To enhannderstanding of historical times, places, and [ggop
students read and discuss literary works, textbamkieles, and primary sources. Teachers engageists
in a simulation of the California Gold Rush by lauk at the trends, patterns, ethical issues, andgds
that formed the state. A musical integrates periiog arts in the study of California history. Tétgle,
technique, and life of western artist Remingtoaxplored through the Art Masters program. Students
participate in the California Time Capsule OvermniBhogram through a tour of San Juan Capistrano
Mission followed by hands-on simulations at they 8¢. Ranch to experience the daily lives of thos®w
lived in California. The journey begins with prestaric Indian survival and threads through foufediént
cultural periods to the 21st century.

Scott Foresman Science books and hands-on sciégad®ikg the rigorous California Science Standaods
life. (Science is further described in the AddiabQurriculum Area.)

A sequential PE/Health education curriculum, SPARKorts, Play, and Recreation for Kids) is an
exemplary physical education program that provaletandards-based, health-related program. SPARK
focuses on the development of healthy lifestylestomskills and movement knowledge, as well asiadoc
and personal skills. The program is aligned with48 Developmental Assets resiliency qualitied. Al
teachers are trained in the SPARK curriculum. Niotrieducation is integrated in the health andreme
curriculum. Fitness is enhanced through lunch im@-mural sports activities, a Sports Day, ariiTé
sponsored Marathon Kids program. Fifth grade stigdearticipate in the state-wide Fithessgram tgstin
program and performance levels have steadily isectaver several years.

Throughout the year there are multiple opportusitee students to participate in Visual/Performaugs.
The popular Art Masters program experience begitts aimulti-media assembly where children learn
about the lives and works of six famous Artistaidgnts then practice the techniques which made each
artist’s work revolutionary. Students create waskart in the style of the master, gain a new usideding
of art, enhance their creativity, and acquire awvacabulary. Vocal music instruction is offeredekly,
and students in second through fourth grade resedekly piano keyboard instruction. Students piudite
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in grade level musical performances, chorus, afteral orchestra and band, PTA Reflections, assesbli
and an annual art fair.

Technology is embedded school-wide. Smart BoardpléATVs, and document cameras are depended upon
in all classrooms. Students have access to foupatanlabs; however, since 2011, Seacliff “brings
technology to the student” with the dynamic iEngadeiPad program for all third through fifth grade
students and is being piloted in first and secaladig classes. Our technology-supported curriculuables
students to develop deep understanding and contgilgkng within and across disciplines.

2. Reading/English:

The Medallion Edition of Houghton Mifflin Readingises delivers explicit, systematic instructiorgakd
with the California ELA standards. Comprehensivastms help students acquire foundational readiitlg.sk
“Universal Access” provides extensive strategieetoforce, support, and extend instruction. Reses
such as the “Challenge Handbook” and EL Supporelis allow teachers to meet the needs of every
student.

District-wide common benchmark assessments basedang guides and state standards are administered
to all students three times a year. Using DRA atBHDS assessments and Scholastic Reading Inventory
(SRI) teachers are provided release time to assedsnts individually at the beginning of each yaza
intermittently throughout the year. The principallects all the data, meets with individual teashend

grade level PLC’s, and collaboratively they detemnintervention groups. The frequent analysis wdet
work drives our reading program.

Seacliff is committed to a reading and language laldck during which teachers provide direct instian

to whole class and small, flexible groups, and engnt shared, guided, and independent reading and
writing lessons. Students read from the adoptetthoek, supplemental fiction and non-fiction books
independently as well as in literature circles. Tdmguage arts program is supported by classrodesaind
parent volunteers. Using Thinking Maps, Write frima Beginning and Pathways to Proficiency, students
are explicitly taught the writing process. Languages skills of reading, writing, listening and agag are
integrated throughout the curriculum. There is équaess to literacy for all students. English beas are
supported in accordance with their proficiency Iswe the classroom with Into English, SDAIE methpd
and small group instruction. Our GATE studentspamvided with a differentiated and accelerated e
arts instruction.

Students who require extra ELA support in graderi€éceive 30 minutes daily of extra time working in
small groups with a Literacy Coach. Students mawud$oon explicit word attack skills using the Eaosbi
Language Literacy Program to strengthen their pmmawareness, phonics, and decoding skills or Read
Naturally to increase fluency and comprehension.

Scholastic’s System44/READ 180, a comprehensiwearehed-based intervention program for fourth and
fifth grades uses adaptive technology to individgainstruction for students and gives teachersediate
data to help differentiate instruction. The progamvides struggling readers with high interedgvant
non-fiction and academic vocabulary to become pigrfit readers across the content areas. Studerksatvo
individual levels and speed to master reading,ngjtspelling and vocabulary skills.

3. Mathematics:

MIND’s ST Math, a state-adopted, research-basegramo is implemented at Seacliff. Students partteipa
in twice weekly lessons using ST Math’s web-bagetial-temporal learning software which visually
represents mathematical ideas to improve concephurstanding and problem-solving skills. Theuel
aids and language-free presentation of the cutncdias made ST Math particularly effective with Eie
and SWD populations. This program continues toeiase student achievement by:
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» Presenting a challenging format that is intuitivefaging

» Scaffolding learning modules at a student’'s owrepadvancing only after achieving mastery
» Giving students immediate feedback

* Providing student performance data for teachedsit@ classroom instruction

» Allowing access from home so parents can suppeit thild’'s learning

The ST Music program works in conjunction with Shtk and students receive piano keyboard sessions
twice weekly. Studies demonstrate a causal relslip between music and certain spatial-temposibta
and that music training can further increase stigdésst scores in proportional math and fractions.

After careful analysis, it became evident that ehid were building strong conceptual understanding
mathematical reasoning, but the need to increasests’ automaticity of math facts continued tasexiAs
a result, the ST Math Fluency program was adofte. individualized system uses adaptive training,
continuous assessment, and feedback.

To develop students’ skills in solving real-lifeoptems, Seacliff implements CGI (Carpenter, Fennema
educational methodology. Built on more than thyars of research, CGI encourages the developohent
the Common Core Mathematical Habits of Mind. Thenpise of CGI math is that students enter school
with an intuitive knowledge of mathematics. Calpitag on this knowledge, teachers create enviranme
where students solve complex problems by struggfiegsevering, and using flexible thinking to deyel
strategies and ideas about math. Students rémirtstrategies, defend and justify their solutjcarsl
connect their ideas with others allowing them tnstouct viable solutions to rigorous problems.

As teachers identified a need for efficient anduaate computational fluency in our students, S#acli
tapped into the power of Number Talks-Helping OtatdBuild Mental Math and Computation Strategies
by Sherry Parrish. A “number talk” is a short,lgdiive to fifteen-minute guided lesson. Usingmier
relationships and the structures of the numbeugesits share problem solving strategies with o¢han,
contributing to flexible thinking about numbers.

These high-quality researched-based programs isetieaeacliff's student performance at the proficien
advanced levels on the STAR consistently from 6% 1152002 to 96.25% in 2013.

4. Additional Curriculum Area:

Science: In 2005, 66% of our 5th grade students wdvanced or proficient on the STAR test in steen
in 2013, 94% of students were proficient or aboVhis success can be attributed to the balanced,
comprehensive science program. Teachers useahe@astis-aligned Scott Foresman California Science
books along with inquiry-based, hands-on sciente IAll students participate in inquiry-based acie
curriculum funded through ScienceWorks Consortiuith Wids@Science STEM Specialists. To ensure
high-quality implementation of each standards-dateel module, teachers receive training in thréedty
comprehensive workshops presented by Seacliffdermhce teachers. Through this inquiry-centered
learning program, children “think like a scientist8 they question, experiment, develop theorisgareh
and communicate orally and in writing. As teaclgrsle students through the series of experimestag
fully stocked science kits, students integratdskitross the curriculum. For example, third grstdeents
study plant growth and development. They are chgéld to expand their understanding of science
concepts, skills, and attitudes through hands-g@hoeation of the growth cycle of a plant. Studerufiect
and record data in their notebooks using task-fipeabrics, while they perform the scientific, dytecal,
and mathematical skills of observation, measurenggaphing, prediction, and reflection. Learniag i
extended through guided on-line research. As sasasent and culmination to the unit, students use
scientific models to write and perform short skitat demonstrate the growth cycle.

In fifth grade, students use technology and hamdaetivities to review both 4th and 5th grade soéen
standards. Students utilize the app, Explain Ebérgt to create, annotate, and orally illustrasgdams
using academic language to explain their scientifiderstanding of concepts such as human bodymsyste
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or the rock cycle. Additionally, the apps Subtaxt @8ooks allow students to read and interact with
scientific text while practicing non-fiction inforational reading strategies. Students can hightegttt view
video clips, and engage in scientific discussioith their peers regarding the concepts within te.{The
4th and 5th grade standards are further reinfongdtdan annual scavenger hunt featuring a series of
interactive stations and activities. Students bmitatlels of the digestive system and the lungsiemrdactric
circuits and compasses, and identify mineral sasnpdéng an identification chart. Students must
demonstrate mastery of the concepts at each staione progressing through the scavenger hunt.

5. Instructional Methods:

Direct Interactive Instruction (DII) serves as fremework for instruction at Seacliff. Focusing f@ssional
development on engaging students in a continuagls;lavel of expectations and interactions withctesrs
and other students, teachers have begun the prafcespacking the Common Core Standards into
measureable objectives to begin implementationrimiitinized lesson structures.

Seacliff's GATE teachers have attended the anninalg California Association for the Gifted summer
institute in Santa Barbara. Following Dr. Kaplal&stures, teachers observe model classrooms where
differentiating the curriculum includes depth, cdexity, acceleration, and novelty. After the corfece,
teachers are provided summer planning time tocadlyi plan for the implementation of differentiatiof
the curriculum based on standards.

Students with Disabilities (SWD) are provided faticess across a variety of settings to the stasidard
aligned core curriculum through a full inclusion ded Support systems are in place to ensure SWEesac
in meeting or exceeding high academic and non-aw@&dskills. The specialists collaborate with gehera
education teachers to assist with differentiatmgiruction and provide academic support by using bo
"pull-out" and "push-in" models. During the firseek of school, teachers are provided release tmeeet
individually with the special education staff tecliss the details of each child's IEP or 504 lduiidren
who qualify for the Resource Specialist ProgramRR&ceive services through collaborative models of
instruction. Last year, 95% of our RSP studentsonetxceeded their IEP goals. Our fully includadishts
are achieving outstanding success in regular eitucelassrooms.

Technology is used in various ways to support stularning. One technology intervention group uses
Read 180, a computer-based program to increaserdtidluency and comprehension in a manner that
increases self-esteem and confidence. Teachescasterated Reader to assess student compreheatsion
students’ independent reading levels. Individuauts from our ST Math Program inform teachers’
instructional decisions when teaching math. Ounnetogy-supported curriculum enables all studemts t
develop deep understanding and complex thinkingim@and across disciplines. We continue to chgken
both teachers and students in their use of moneat¢ and sophisticated apps as we move intotiieae of
our implementation of tablets in the classroom. @achers research apps to find engaging ways to
strengthen skills through technology, as evideneittd Explain Everything, Subtext, and Google Drive.
iIEngage increases student’'s engagement, activieipation, and critical skills to reach the highkestels of
Bloom’s Taxonomy.

6. Professional Development:

As part of the SPSA, Seacliff has a comprehengivg-range professional development plan that fesus
on building staff efficacy and increasing stude@rhing. As a Professional Learning Community (BLC)
Seacliff uses a multiple step process to desigfepstmnal growth. Goals in the SPSA are develosatu
analysis of student performance data, recommendatiom the leadership cadre, and incorporation of
district/state-mandated requirements. A proposed far professional development is presented t&HE
for approval and resource allocation. On modifibdirsdays, teachers meet as a whole staff, in dexeé
teams, or in cross-grade level teams. The digirmtides three professional development days ahynual

Through an intentional staff development deliveiydal focused on intensive targeted instruction and
sustained training and support for all teacheracliéhas significantly increased student achiegamFor
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example, the implementation of CGI has been a gteamtinuous, and deliberate process over theseour
of eight years. Grade levels built upon the fouittteset by the previous grade level until all tesxsh
became part of the systemic change. Teachers n@@tembraced an intensive three-year training
program. Annually, they attend five days of tragifollowed by four scheduled coaching sessions
throughout the year where they received feedbadksapport individually and in grade level teamseTh
majority of Seacliff teachers have completed thigailrtraining; however, they continue to receivgport
from two on-site CGI coaches and one coach froom@aCounty Department of Education.

To integrate technology effectively, Seacliff use$rainer of trainers” model. This model providegorous
staff development and support in implementing iRauts applications along with powerful instructional
practices. In-class observations and modeling dppities are systematically scheduled within all
classrooms. This support arms teachers with this skid resources to confidently integrate new
technologies. For example, technology coaches sitdan observation as teachers prepare to intetaite
iPad cart of tablets with their students. The caacdkdels management, organizational techniques, and
instruction on how to be a good digital citizen whesing tablets. Teachers debrief and plan negsste

In addition to CGI and the integration of technglogoaching and observation opportunities for teeslare
on-going for “Number Talks,” SPARK PE lessons, &ickct Interactive Instruction (DII).

The principal also participates in comprehensiaening related to the implementation of: California
Common Core State Standards, DIl, TalentEd empleyatuation system, Doc-Tracking for creating the
SPSA, and Progress Adviser for targeted classroalk-thiroughs.

7. School Leadership

The principal recognizes the unique talents arehgths of teachers, support staff, parents and conityn
members and fosters an atmosphere of trust ambsatakéholders. However, true leadership is a share
responsibility. At Huntington Seacliff, many leasleip teams work together to create a safe, trgistin
environment where students and staff are supptwtadhieve. The principal ensures that the voié¢edl o
stakeholders are heard and shared in the decisi&mgiprocess.

The Seacliff staff serves as a model for instrungtideadership. Collaboration and innovation aee th
hallmark characteristics of Seacliff's approacgtructional practice and professional developnagrt the
related impact on student learning, achievemertomogs, and continual improvement efforts. The adult
model themselves as a community of learners arnthedy share instructional methods, standard-aligne
curriculum resources, and conduct observationsliragues' classrooms to demonstrate and model best
instructional practices. District professional depenent initiatives, such as Direct Interactivettastion
(DII), are actively embraced and best practicesheged openly through the PLC process. The cogdiin
colleagues is highly encouraged and supportedéyptincipal. This creates a proactive, risk-taking
environment where teachers engage students atlithtecacademic experiences to encourage problem
solving and higher order thinking. In turn, thigates even higher expectations for teachers twsupp
students as learners to meet individual needsahdild the capacity of educators. This impact has
subsequently benefitted the entire school distiscthese innovative practices have been shared and
replicated to serve our 7,000 students.

Partnerships among families and community are aital a source of great pride at Seacliff. Famdies
encouraged to be involved in the educational psaes are actively recruited as volunteers. They al
serve in important leadership roles on the SSCwisicharged with the responsibility of monitoriogr
SPSA and allocating resources toward its implentiemtaThe PTA leadership is strongly supported and
trained through their organization and they, imfdrain a cadre of volunteers. Annually, morentB&0
volunteers donate over 25,000 hours of time, shatiair talents in the classroom and in curricalad
extracurricular activities. Parents also partiapatdecision making by joining our English Leaner
Advisory Council, and Huntington Beach Educatiodfalindation and by participating in various
committees e.g., text book adoption, safety, culwim, and technology.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 3

Publisher: Educational Testing Service (ETS)

Test: CA Standardized Testing and
Reporting (STAR)

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced

94

89

89

86

88

% Advanced

71

69

65

66

62

Number of students tested

125

127

100

127

103

Percent of total students testgd

100

99

100

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

83

93

100

78

90

% Advanced

44

53

50

61

60

Number of students tested

18

15

10

18

10

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

75

95

100

92

83

% Advanced

63

70

50

75

33

Number of students tested

16

20

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

100

91

83

92

% Advanced

89

65

71

71

71

Number of students tested

26

26

21

24

24
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7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 96 84 87 84 87
% Advanced 69 68 62 61 64
Number of students tested 73 68 61 80 63

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 98

96

92

94

91

% Advanced

88

82

77

80

76

Number of students tested

129

102

132

109

103

Percent of total students tested

99

100

99

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

93

83

81

100

83

% Advanced

50

83

69

83

50

Number of students tested

14

12

16

12

12

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

95

100

92

75

67

% Advanced

90

86

83

58

50

Number of students tested

19

12

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

96

91

95

90

% Advanced

93

78

78

86

85

Number of students tested

28

23

23

21

20

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 95 91 96 94
% Advanced 85 83 75 82 75
Number of students tested 68 60 88 55 71

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 5
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 96

89

92

86

92

% Advanced

73

54

66

62

63

Number of students tested

104

125

110

107

115

Percent of total students tested

100

98

99

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

100

94

91

92

67

% Advanced

69

56

55

42

42

Number of students tested

16

16

11

12

12

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

82

73

75

92

% Advanced

71

55

47

63

54

Number of students tested

11

15

13

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

92

100

77

96

% Advanced

67

65

81

59

82

Number of students tested

24

26

21

17

27

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 95 88 94 88 91
% Advanced 76 48 61 63 57
Number of students tested 62 80 54 68 70

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 85

86

78

73

81

% Advanced

56

46

37

41

44

Number of students tested

124

127

100

127

101

Percent of total students tested

99

99

100

100

98

Number of students tested witt0

alternative assessment

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

71

73

90

67

67

% Advanced

41

40

30

33

22

Number of students tested

17

15

10

18

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

63

90

100

75

67

% Advanced

50

35

50

58

17

Number of students tested

16

20

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

92

85

71

79

83

% Advanced

69

54

48

54

42

Number of students tested

26

26

21

24

24

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 88 87 77 71 82
% Advanced 51 46 36 35 50
Number of students tested 72 68 61 80 62

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 95

97

94

91

92

% Advanced

80

78

70

75

65

Number of students tested

130

102

132

109

103

Percent of total students tested

100

100

99

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

93

92

100

83

83

% Advanced

57

75

75

58

67

Number of students tested

14

12

16

12

12

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

75

83

% Advanced

84

100

75

50

33

Number of students tested

19

12

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

91

96

91

95

% Advanced

82

70

74

86

70

Number of students tested

28

23

23

21

20

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 98 92 93 92
% Advanced 80 78 69 76 68
Number of students tested 69 60 88 55 71

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanceq 92

91

88

84

84

% Advanced

62

56

61

a7

52

Number of students tested

104

125

111

107

115

Percent of total students tested

100

98

100

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

94

94

82

92

67

% Advanced

44

53

55

42

33

Number of students tested

16

17

11

12

12

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

73

80

75

85

% Advanced

86

64

53

25

54

Number of students tested

11

15

13

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

88

89

91

77

93

% Advanced

58

65

62

41

74

Number of students tested

24

26

21

17

27

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 95 94 87 87 81
% Advanced 60 50 64 54 44
Number of students tested 62 80 55 68 70

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:

Page 29 of 29



