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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@f of Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 7 Elementsakools (includes K-8)
_ 2 Middle/Junior higtheols

0 High schools
0 K-12 schools

9 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

2 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 125 134 259
8 144 109 253
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 269 243 512

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

26 % Asian

0 % American Ind@amlaska Native

0 % Black or African American

5 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

57 % White
11 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 2%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

5

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

as 512

(5) Total transferred students in row (3)
divided by total students in row (4)

0.016

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the schooll %
7 Total number ELL
Number of non-English languages represented:. 4
Specify non-English languages: Spanish, Dutch,dd&n, Russian

8. Students eligible for free/reduced-priced meals:3 %

Total number students who qualify: 17

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 9 %

44 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

1 Deafness 14 Other Health Impaired

0 Deaf-Blindness 20 Specific Learning Disability

0 Emotional Disturbance 5 Speech or Languagaiment

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 24

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 8

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 98% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Georgina P. Blach Junior High School is an amapiage to learn. We believe strongly that our great
success is a community effort: students who arergadearn, a passionate and talented staff whdnitgn
expectations for all, parents who care deeply atiait child’s education, and a district that sugpo
innovative learning. In the heart of Silicon Vall¢lge Blach community is a somewhat small, diverse
community. Our school serves a variety of studénots all backgrounds, and includes students who are
english language learners, gifted students, stadeitih special needs, and from a variety of so@oemic
backgrounds. While our test scores, as measuréltebyTAR test, are consistently high, it is ouhydaiork
with students that drives what we do. Our schoalsion is shared with our district: Blach inspirgzaasion
for learning and prepares all students to thriveunrapidly changing global community. It would &&sy
to continue doing what we've always done as edusabut we are aware that our learners are changing
is the world; therefore, we are constantly striviegcontinuous growth as educators.

We have a very strong core academic program, gethave elective strength with music, art, langeage
and a wide variety of classes to meet all studeatlsa and interests. In these electives, students a
encouraged to explore their independent ideasraraate. We are a small school, which enables éach
and staff to know the students and parents wallnpting a strong sense of school community. As one
parent put it, “Blach stands out as a magical pfacstudents to learn and grow. It is a nurturing
environment where they can grow into teenagers aléenentary school and a safe refuge before tie hi
school years.” Teachers willingly provide many af extra time to help tutor students who haveeeit
been absent or who need further instructional sapgparasp concepts. We also have a thriving $peci
Education department with a variety of specializiedses serving a wide set of students with vargewsgs.

One parent summed up her version of our strengtti@ecomplishments: “One of the greatest strengjths
Blach is the leadership by our principal who idyran educator with broad vision and the abilityrtspire
students, staff, parents and the community alikeatAer strength of Blach is the fabulous staff whoose
to teach this particular age group of students imethey love, understand and believe in themeheral,
Blach teachers are passionate about their subggipprtive of students, excel at communicatind wit
parents, and strive to always improve their classeisgrow in their capacity as teachers. Two of the
greatest accomplishments at Blach in the past tivod years have been 1) the offering of new emgagi
and meaningful electives (such as “My 14%" whetslehts choose what and how to study a subject of
their own choice) and 2) the insistence by bothgypal and staff that Blach campus is an envirortroén
high standards and expectations of our kids. Kidseapected to behave as if school is their prajaas
environment, one where they not only respect othersre taught and expected to behave in ways that
respect themselves and the education that thegeeésing.”

There are many beloved traditions at Blach Sci®ath the PTA Parent Welcome Coffee in August ard th
Back to School Picnic in October welcome our ned aaturning families and encourage parents to be a
presence in their child’s education and school. adership elective class plans and coordinates al
student events, from dances and noon league &gttt homeroom competitions throughout the year.
These events help keep our campus active, commiaaitxged, and positive. One of the big traditienthie
Holiday Faire, coordinated and run through parehtinteers and the PTA, where budding entrepreneurs
make or bake all manner of items, from ornamestsejry, and candy to dvds teaching magic tricks@md
the spot personalized calligraphy items. Studeaésirio figure out the best way to price and matieit
wares. A culminating tradition is the 8th gradedioapsule - full of treasures, inspiration, hopes|

dreams - to be opened right before high schoolugtiah four years after they leave Blach School.

Our rigorous academic program, care of students)esdive and supportive community, and growth
attitude are what makes Blach School worthy of dtetl Blue Ribbon status.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) The California Standardized Testing and Repgit8TAR) program measures student proficiency en th
California Content Standards in English/language @LA), mathematics, writing, history, and scienc
Student performance levels range from Far Belowd@8&glow Basic, Basic, Proficient, and Advanced.
Looking at our data over the last five years, weststently have 86.5% or more of all students prefit or
above in ELA and our overall Math scores have risem 71.7% in 2009 to 80.1% or more in 2013 saprin
proficient or advanced, including 85% proficientadmove in Algebra 1 for our 8th graders. In bottdry

and science, we consistently have 85% of all stisdgeore proficient or above.

At Blach School, our expectation is that all studesill score in the Proficient or Advanced rangetioe
STAR test. At the start of each school year, throaghoughtful articulation process with our feeder
elementary schools, incoming students who will netéehtion are identified. Our school support team,
including principal, counselor, and resource teegh@mes together to analyze student performance
indicators from previous years and determine niexiss Classroom teachers from the current andqusvi
years articulate teaching and learning strategiatsare successful for individual students withdbal of
improved achievement. After parent and student emations, an initial intervention may be placenient
our “Survivor” class, designed to meet the needsudents who have weak study habits or are in aked
organizational support.

Once the school year is under way, our staff mmélsfirst-quarter in “Round Tables” to identify and
discuss any new struggling students. This is anmacriented meeting where outcomes may includinget
up Student Study Team meeting with parents, shauegessful instructional strategies, or settingtmgs
between counselor and individual student for a aldrgalth check in. “Round Tables” continue thramgh
the year, making sure that students are continigimgake academic progress and remain healthy ocial
and emotionally as well.

b) At Blach School, we maintain high expectatidme @ll students will achieve at the proficient and
advanced levels of STAR, and we have a clear psaogslace to provide interventions to addressesitsl

not achieving at those levels. As our data showe; the past five years, 92% of our students, aienia

7th grade are scoring proficient and above in Elnfour 8th grade class, 86.5%, or more, are scoring
proficient and above in ELA. Our ELA scores haverbeery consistent over these last five years. When
looking at our Math trends, student performanceitha®ased over the last five years in both gragels.

In 7th grade, students have gone from 80% to 8&m&8th graders have moved from 71.7% to 80.1%. The
gains in math can certainly be contributed to agréased focus on meeting individual student naette
classroom.

When looking at our significant sub group populasian the 2013 STAR results, there is a gap of ritae
10 points for the subgroup of Students with Disaed. At Blach School, we run district-wide progrsand
have created unique programs for students witlmibst severe needs in Los Altos. One example is our
Academic Communications class as a part of our lRee@rogram. This is a class for students with an
autism spectrum disorder needing social skills exetutive functioning skills support. Many of these
students also have unique learning needs and rkakasses within our Special Day Class programofAl
our special education classes provide specialigpdat for students, focusing on their individuakds to
improve academic achievement. From an amazing $gpisgohologist who heads our special education
department, to our specialized teachers, and pafesgsional support, our goal is for each of oudseius to
make significant personal academic gains each eeny gear. These individual gains are monitoregas
of our yearly IEP goal updates.

Other efforts to close the achievement gap in géreglucation at Blach include our intervention slas
“Survivor.” We have found that many of the studewho struggle making those important academicsgain
are lacking the skills that their peers have hdmethe time they hit the middle grades. Survivaa support
class that helps close that gap through unitsumtystkills, test taking skills, communication s&jland
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group work skills. In addition to this, we also kaw “Blach and Tackle” program that is run by ahben
mentor with frequent check-ins and student follgw This class is designed for the students who leste
motivation to do well at school, but certainly hakie ability to be high achievers.

In addition to the during-school-hours support eystwe have also partnered with a community
organization that matches seniors with students mgeal academic support for homework or test
preparation. Each week we have tutors come to Blawlork with identified students after school uro
Library.

2. Using Assessment Results:

a.) Every academic department across campus wsegety of assessment data to guide instruction and
improve student performance. The year begins witbwerview of student STAR scores. Each teacher is
able to log onto the SchoolCity STARS (academigex@ment) portal and access the STAR performance of
all students assigned to that teacher. This alteashers to start the year with some specific sieeds

in mind.

While many traditional summative assessments a&@, ssIch as projects and tests, there are many more
informal, formative assessments that happen atigailbe way. This may include exit cards, homework,
notebooks, writing assignments, class discussaffestive questioning technigues, as well as ortiimds.

One example of an effective online tool is the afs&oogle Docs across campus. In English clasdests
complete several drafts of writing, sometimes ifdlially and sometimes collaboratively, with systéima
feedback provided to students by their teachededtis then take that feedback, revise their condeak
improve their personal learning. This tool alsoak the teacher to see trends in student instnaitieeeds
inspiring mini-lessons or small group instructicasbd on those needs. In Science classes, GoogeaDmc
used as a parent communication tool at the endasf/ainit. Students are asked to go through theteat
unit and share their learning and achievement thighr parents. Parents and students then compfetena
summarizing their learning, areas of struggle, a&hdt support they were offered and took advantége o

Similar strategies are used in Math classes as #edllyzing student work and determining next
instructional steps is in constant motion. Througblass student work and online tools, such anKha
Academy or Quia, students can practice problemasetshe teacher can access important studentTdet.
data allows teachers to make instructional decssidatermining what content needs wide review ahidhwv
students may need additional small group support.

b.) Teachers at Blach School use the PowerSchadkst Information System’s “Parent Portal” which
opens their grade books to parents and studemisgny computer or smart device. With unique log-ins
students and parents can monitor up-to-date pregréss gradebook transparency decreases parent
concerns and student confusion. Missing and latigmasents are easily visible: Students learn how
assignment grades affect overall grades and amusaged to become accountable for their school work
Families are one step closer to being prepareduohigh schools where a similar information systeim
place. Quarterly, progress reminders are emailéandies to check the online portal and an officeport
card is emailed home at the end of each quartdvotkt grades, we remain in close contact with garen
regarding their children’s progress and evaluateaals regularly to see that they are as efficaand
effective as possible.

3. Sharing Lessons Learned:

Los Altos School District has several teacher msiftnal development days throughout the school year
Each of those days allows for current professiteaiing and sharing of best practices betweernérac
and schools.

One example of this is when a Blach math teachemeshher innovative strategy of using homework as a
formative tool to improve student learning by pding small group targeted instruction. The audienas
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50+ teachers of all content areas at both digtridgor high schools. Students correct their own batork
and take an online survey at home highlighting epie or specific problems they cannot understand.
Instead of taking time traditionally used in cl&ssorrect homework, time is spent in small growmosking
on those specific concepts and students who aegtalinmediately go deeper into the concept areigead
with the necessary resources and instruction.

Another example of sharing successful strategitg@igh the work our math department has beergdoin
throughout this year. Working with neighboring diss, including our local high school district,chaur
County Office of Education, Blach math teachersfaceising on the transition to Common Core math. In
meetings with up to 20 math teachers, teachers &@epportunity to share best practices with teactoes
problem solving, real world application, and inntiwa instructional practices that support the new
Common Core Standards and Common Core Mathem®tiaatices.

Blach staff also share their learning with largediances. At local conferences and across the &dnca
twitterverse, we are sharing our best practicesimmalvative elective offerings. One example is‘tig
14%” elective class where students design their l@aming. Earlier this year, the class was a améggic
at a local EdCamp conference for educators in #meF$ancisco Bay Area.

In addition, many of our teachers are members afiegsional associations, such as the National 8eien
Teachers Association, National Council on Teachiiaghematics, or the National Council for Teachdrs o
English. We also have teachers who have compleeeMERIT (Making Education Relevant and
Interactive through the use of Technology) Progaanme Krause Center for Education at Foothill €gdi.
All of these associations and opportunities prowdeutlet for teachers to both share and learh bes
practices that impact student achievement.

4. Engaging Families and Community:

Engaging our Blach families and local communitamsimportant job that we take seriously. It dods @
village to raise a child. Because student sucaegsehievement is a collaborative effort, it is ergive
that parents are in touch with what is happenir@lath school. Since we are dealing with growing
adolescents, it is especially helpful to have cleane/school communication because it is not uidsua
tween or teen to start establishing some indepexdamnd stop sharing about school activities.

According to one parent, “One of the best ways fiuailies are engaged with at Blach is Principal
McGonagle's inspiring, relevant, and educationaklienewsletters to parents. They are so helpfdl an
insightful that we often read them out loud to taenagers. Parents are also encouraged to beespees
campus, to continue to engage with our childremdoyesimply doing things like dropping off a piziza
our kids and their friends at lunch, volunteeringtiot lunch, or supporting a particular studerthigir
efforts on a school project. Blach also engagesnwonity by hosting orchestra and band concerts and
encouraging volunteerism in the broader community.”

We have a very active and supportive school comtyu@ur PTA is a vital part of our school, providin
needed financial assistance and amazing hourslafite@r support in a wide variety of areas, fromning
our hot lunch program to in-class support whenesguested by teachers. Our Site Council membedegui
our school on current goals, elicit input from teenmunity, and help us craft our yearly School Bitn
which is directly linked to student success andstimprovement.

In the larger local community, we have a wondeptrtnership with many different groups. We have
consistent senior tutors, through the organiza@artners for a New Generation, who work with our
struggling students before and after school. CHB@nmunity Health Awareness Council, provides free
counseling services to students during school hdims Living Classroom provides docent led science
lessons to our students, using our school nativeegs.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

English classes include a balanced reading progfanough modeling and frequent feedback, studeets a
able to write in many genres. Our English Essentildss is for students in our Special EducatiosoRece
program. These students are below grade levelamns fon similar concepts, but it is more individzed in
a small class setting. We also offer a Special Olags (SDC) in English for students with more digant
needs. These students may still be learning toaeddcomprehend beyond simple meaning and write in
clear sentences or paragraphs.

As we implement the new Common Core Standardsiaiin program provides three pathways for
students. We use current state adopted textboloksy with a variety of available resources, to agtand
deepen learning. We provide three pathways, geads,laccelerated, and advanced, to best meee#dsn
of our students in math. We also offer an SDC dhasis tailored to each student’s needs, asnaatlin
their IEP, from pre-algebra skills to basic cougtamd money skills.

Our science classes are a balance of standards tases-on labs, reading for meaning, demonstration
lecture, writing to explain, and inquiry learnir§pme favorite hands-on labs for students incluog fr
dissection, pinhole cameras, balloon car raceschenhistry investigations. Students investigatecthés

of stem cell research, as well as create TED w@tkiheir study of astronomy. All students also hawe
opportunity to join our Science Olympiad lunch ticempetition club. Our SDC science classes focus on
the same content as our grade level classes, bubater level of complexity.

The seventh grade social studies program at BlacisEs on the development of Western societies,
including the influences of differing civilizatiorsnd their cultures. They begin with the fall of tRoman
Empire and move through the development of FeuddlisEurope and Japan, building to the major
historical, artistic, and cultural achievementshef Renaissance and Reformation. An 8th gradetissecof
study in U.S. History takes students on a survefroérican history from origins to 1900. Students ar
asked to think as social scientists: to assuméhthigght processes of an archeologist, anthropdlogis
political scientists, and historian, and often assuhe roles of historical figures as they think amite
about historical events.

Blach has a strong history of visual and perfornartg electives. Our chorus class emphasizes vocal
technique, sight-singing, musical interpretatiang ansemble work. Our instrumental music courses de
band, orchestra, and concert percussion and atladests to continue their study of instrumentatiesy.
We also offer a drama course that introduces staderbasic theater techniques. They experimefit wit
costumes, makeup, props, voice, movement, bodyi&gey and improvisation prior to performing. Our ar
program offers a wide range of experiences in thaaV arts, from drawing and painting techniques, t
pencil, pen and ink, charcoal, pastels, acrylick@ramics and wire.

All students are enrolled in a daily physical edigaclass. This class follows our state framewamk
focuses on personal fitness, skill building and gantay, individual and group sports, and a strosgjth
component that is detailed below.

Our world languages department is extremely soafjbt. Students can learn to speak a new langwmage i
either French or Spanish. Over a two year coutadeats begin learning to speak, read, and writhén
new language. They also learn about what peopnddiow they live in different parts of the world.
Projects structure most of the units in these @sjrand may include cooking, art, poetry, skits\addo
productions. Students who complete both the 7th8iimgjrade class are eligible to enroll in Frenar 2
Spanish 2 in high school, and will have completesrtfirst year of high school language requirement

Our other elective offerings are designed to tap student interests and provide opportunitiesfadents
to think about future careers. Engineering, rolsptieadership, yearbook, public speaking, photdgragnd
creative writing are all popular classes. Our “MWA’ class allows students to design their own ahit
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study in an area of personal interest. Our videadlpction class keeps the student body informediotat
happenings on campus.

2. Reading/English:

b) The English language arts curriculum at Blaabvjates students with the skills necessary for éffec
communication through writing, speaking, listeniaggd critical thinking. Some areas of focus include
“close reading” of fiction and nonfiction textsstiening and responding thoughtfully to peers, uaitext to
support claims, and revising written work for povaed efficiency. Students progress from summarizing
texts to analyzing the literature thoughtfully ardically.

An instructional method that has helped to impritneeskills of struggling readers is the incorpanatof
heterogeneous literature circles in both 7th ahdy8ade. Within literature circles, students selberiks
according to interest. While each student has eifspéocus to guide the reading (vocabulary, setti
theme, or discussion director), all collaboratbudd a complete understanding of the literature.

In addition, the modeling of “close reading” (frdtelly Gallagher's Deeper Reading) is an instrutdio
practice that has helped to improve reading sKillsse reading guides readers through the readoaeps.
Both “think alouds” and demonstration of thoughtfexkt annotation make the reading process transpare
Students observe that in order to understand vilegtread, they must make connections, ask questods
reread. This instructional strategy has helpedesttgdconstruct meaning from the text.

The “Notice and Note Signposts” are another styatesgpd in both seventh and eighth grade to help all
readers find meaning in texts. This strategy hstpdents to identify the moment in literature witéa
time to stop and think. This has helped studengmtber meaning from texts they would normally kese
though without thought.

In order to meet the needs of all students in agtigh language arts program, including both low high
performing students, teachers use a variety dfegfies. Small group instruction is the most impactf
strategy in our English classes when looking atp@rforming and very high performing students. heas
are able to provide differentiated vocabulary stion, targeted writing instruction and feedbaakwell
as personalized learning goals in reading for idial students.

While each of these strategies has been helpfaipnoving the reading of Blach students, all ofsthe
efforts are the product of collaboration betweeresth and eighth grade English teachers. Blachgrac
make it their mission to keep up to date with Ipeattices and educational research to improveuicistm
every year.

3. Mathematics:

Blach School offers a program that provides a dolisthdation in mathematics for our students. Ouost
math curriculum is currently transitioning from t8& State Standards to the Common Core Standards,
including the best Mathematical Practices. Our go#d provide all students with the opportunitygein
solid mastery of concepts. We want all of our stiisléo be able to apply the knowledge they havenézh
in a variety of real world contexts. Through a rigas year of professional development and collab@ra
study, we have begun to focus more on the why beiaith, encouraging students to explain their
mathematical thinking. It is not enough for studesimply to find the right answer; we want studeats
understand how they got to an answer, why the ilgnrocess is just as important as the final pcodand
extend that learning to a variety of real worldigems.

Our core curriculum is supplemented in many différgays. Teachers use Khan Academy, MARS (Math
Assessment Resource Services) Tasks, problemreatNICTM (National Council of Teachers of
Mathematics) materials, hand-on activities suchAlgsbra Tiles, and many other rich mathematical
resources. A typical math lesson could includeawyiproblem solving opportunities, math talks, dire
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instruction, modeling, collaboration between studgimdividual practice, writing, or mind mappirasg
determined as best fit for students.

We pride ourselves on providing programs that laéllptudents to be successful in mathematics. fAhe
teachers have regular times for students to corfa imelp and review, either before school, at hyrar
after school. In addition to outside of class supgeachers use formative assessment result®vider
small group instruction, additional practice oppaities, or additional intervention as needed.

We also have a special education math class fdesta working far below grade level, meeting thedse
of students as outlined in their IEPs. This prograindividualized using the V-Math curriculum, whi
provides differentiated instruction in a modulaséd strategic math intervention model.

Always keeping our gifted math students in mind,pravide challenging opportunities for our advanced
students. These students spend more time on afppti@and problem solving at a very deep level than
students in our grade level pathway. There is alsompetition math club, open to all, for thoselehis
wanting to spend more time honing their problenviggl skills and using those skills to compete vather
schools. We also field a team for the MathCouotagetition and that team qualified to representBlat
the State tournament in March.

4. Additional Curriculum Area:

According to the California Department of Educatsidealth Framework, “Individuals must understand
the role they must play in protecting, maintainiaggd promoting their health and the health of cther
through healthy behaviors and choices.” Health atiloic at Blach School has been designed with tig v
statement in mind. The Health program was desigmagecifically address the needs of adolescent
students, so that they understand the implicatidniseir behaviors and choices, as related to feisonal
health and well-being. Adolescents today are intedlaith mixed media messages and peer pressure
regarding their behavior and choices, and the teedsure that Blach students make informed dets®
more important than ever in today’s changing world.

The Health program at Blach is a part of the regetee curriculum for all students through Physical
Education classes. Blach believes that the phyaiwdlsocial/emotional component of a student’s atiliic
is as important as any other subject area. Hedlibhagion has been systematically taught at Blactht®
last 17 years, prior to the current CA Health Fraon. 100% of all 7th and 8th grade students piadie
in the Health Education component of their Physitdhlication class.

Many years ago, the Blach staff determined thatesits needed a systematic learning experience that
focused on personal health and well-being, persdmgites, adolescent dangers and pitfalls, asagsdle
benefits of a healthy lifestyle. The Health curhicn was put in place and has been refined oveyehes,
especially as the new Health Framework and Stasdede been adopted.

The goal of the Health program is that all studenlisattain the skills necessary to make smartick®as
they grow and mature in regards to their persoealth and well-being. The student outcomes for the
program are more critical. Students will feel safiel connected to a caring adult while at schoold&tts
will understand the types and implications of binlgyand learn to not be a bully and/or to have sssful
strategies to deal with bullying. Students will enstand the role that nutrition and exercise ptagughout
life. Students will understand the dangers of diaugs alcohol and choose not to participate wheadask
Students will know how their bodies will change aledelop. These are just some examples of desired
outcomes that support our mission of studentsitigiin our rapidly changing global community.

5. Instructional Methods:

Blach has a variety of ways in which we differetgtimstruction for students. Through our outstagdin
special education offerings, we are able to meehteds of our special population in the leastictise
environment. Whether a student needs interpreteices because he is hard of hearing, or a studiémian
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autism spectrum disorder needs social skills tnginive are able to successfully provide that far ou
students. This is in addition to a wide varietyclaisses with modified course content in math, shgknd
science, and social studies.

Within the regular education classrooms, our teacaee skilled in providing what is needed for each
student, both on the remedial/intervention side@mthe accelerated/extension side. For examplaen
math class period, some students may be workirighmmiatively together solving a complex problem,
others might be using iPads to watch a video talteglected for remediation, the teacher may béiwgr
with a small group re-teaching a topic and cleatipgnisconceptions, while others still are working
independently on a practice problem set.

Technology plays a big role in providing differextéd instruction at Blach. For example, in EngtiEsses,
teachers are able to work one on one with studesmisa collaborative document (Google Docs) online,
providing specific feedback and individual directifmr improved learning achievement. In sciencajents
can answer an online form providing direct inforimatto their teachers about misconceptions, leakls
understanding, thus giving the teacher clear rtexissfor whole or small group instruction. Mathdears
may use individualized Khan Academy modules fodstus. On the creative side, students have aazess t
laptops or iPads in their classes. They often as@nga choice in how they can show their teacheir th
understanding, from an iMovie to a mind map or gstaa graphic.

6. Professional Development:

Blach teachers have a variety of professional dgveént offerings throughout the school year, a$ agel
during summer, all based on state standards, laoatédministrative goals, and teacher/staff suofey
needs. In-service days meet district goals anddadcterds specifically. This year’s focus of leaghas a
district has been on assessment - looking at Wdbégh of Knowledge Chart and using formative
assessment to guide our instruction. We continweottx on thinking differently about teaching and
learning in order to keep up with meeting the nedddsir ever-changing world and students.

At Blach, our staff meetings are all about acte@rhing. We brainstorm ideas, learn new technadggie
discuss students, talk about quality instructiott assessment, read timely articles, and watch sithed
might highlight a concept, such as building empatfast year each teacher was asked to upgrade afuni
instruction, by incorporating a new technologye#gftg an assessment, looking closely at student
engagement and providing choice. This year thakwontinues with an emphasis on using formative
assessment to inform instruction, going along withdistrict focus. We keep nuts and bolts itema bare
minimum and focus on professional learning.

District instructional coaches and new teacher suppoviders offer individualized assistance fadhers,
from class observations and feedback to team tegerid planning lessons. The district also provafes
school professional book clubs and innovative elssm a range of topics, such as project basetihgar
and hacking a math lesson. Many of the staff atiB&re currently reading Building Creative Confiden
the latest book club selection.

This summer, we will be hosting a Blach week ofézg for teachers. With support from the Krause
Center for Innovation, teachers will be learningvitechnology, formative assessment, engaging staden
and active learning can support the rigorous culuim and content standards we teach each day. Almos
every teacher has committed to this week, whi@niamazing testament to their openness to continue
develop as professional educators.

The impact of teacher learning on students is pesjtive. Classrooms are interactive learning space
where students collaborate and create productshege
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7. School Leadership

Blach’s leadership model is inclusive and collatigeaon every level. From the site principal anticef
leadership team to the teacher leaders and oupredeasional and student leaders, we are comniitéte
idea that all decisions at Blach are made on tkes lod what is best for our students’ academiciasoand
emotional needs.

The principal is a visible presence around camipoid in classrooms and in the hallways. One parent
explained that the principal “is among those peaie inspires one to do the best they can. Shetiigety
engaged and involved with every aspect of the dcsdodents, staff, and parents find her very aibés
and open to new ideas. Her team of staff memberkeyr to providing the growth environment that esxest
Blach.” Our school counselor/psychologist leadsspecial education department, as well as all stude
study team meetings with the sole purpose of hglkids be more successful at school. We are also
fortunate to have a Teacher in Charge, teachingtipse and working closely with the principal toseme
that the school is running smoothly.

Our School Site Council, composed equally of parend school staff, solicits parent opinion throogh
annual parent survey. In this way we gather infaronafrom parents regarding what we do well, whee
can improve, and also gauge student comfort, ergoyrand success at school. Several years ago fdedba
from parents provided us clear guidance that aoteles program needed an overhaul. From that, we
designed a new, high interest elective programighadw garnering a lot of praise from students and
parents.

Our staff members have many opportunities to badessthroughout campus. We have staff members who
run our noon study program, commit time to fadiétatudent interest clubs at lunch and after s¢chool
mentor students in special projects, and highligst practices at staff meetings. Within the schoal

district, teachers can participate on a varietgahmittees that directly relate to policies, progsa
relationships and resources.

We also encourage our students to be leaders.di@hilare given the opportunity to organize schuehes
for their fellow students, which gives them a seofs@dependence and a strong sense of confidence.”
Through our Student Council and Leadership classynstudents have an opportunity to study leadershi
at Blach and make an impact on policies, resousras programs.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 7
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanceq 88

86

85

86

80

% Advanced

60

61

58

57

47

Number of students tested

244

224

253

211

240

Percent of total students tests

d

99

100

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

48

56

50

46

% Advanced

15

21

15

Number of students tested

27

34

26

22

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

95

100

94

93

94

% Advanced

83

78

83

74

69

Number of students tested

75

45

52

58

64

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 89 74 84 83 74
% Advanced 54 40 49 49 40
Number of students tested 127 160 151 110 160
10. Two or More Races

identified Students

% Proficient plus % Advanced 90 90

% Advanced 76 58

Number of students tested 29 31

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 8
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced

80

79

73

71

72

% Advanced

53

49

51

44

41

Number of students tested

226

254

218

237

237

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

33

39

17

% Advanced

Number of students tested

30

31

23

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

93

88

88

84

% Advanced

64

71

69

68

64

Number of students tested

45

53

58

50

50

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 78 74 68 66 70
% Advanced 50 40 41 36 35
Number of students tested 139 156 115 148 170
10. Two or More Races

identified Students

% Proficient plus % Advanced 74 84

% Advanced 52 64

Number of students tested 31 25

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 7
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced

94

92

96

96

94

% Advanced

70

73

78

75

72

Number of students tested

245

224

253

211

240

Percent of total students tested

99

100

100

100

100

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

59

62

65

59

% Advanced

15

27

18

Number of students tested

27

34

26

22

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

98

98

95

98

% Advanced

85

78

87

78

91

Number of students tested

75

45

52

58

64

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 92 96 96 92
% Advanced 67 74 74 77 65
Number of students tested 128 136 151 110 160
10. Two or More Races

identified Students

% Proficient plus % Advanced 97 100

% Advanced 93 74

Number of students tested 29 31

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 8
Publisher: ETS

Test: STAR

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced

89

97

96

90

87

% Advanced

72

84

84

75

66

Number of students tested

226

254

218

237

237

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

43

74

74

% Advanced

27

29

35

Number of students tested

30

31

23

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

96

98

97

100

94

% Advanced

80

91

88

96

80

Number of students tested

45

53

58

50

50

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 92 97 97 87 86
% Advanced 74 80 84 68 64
Number of students tested 139 156 115 148 170
10. Two or More Races

identified Students

% Proficient plus % Advanced 97 96

% Advanced 87 88

Number of students tested 31 25

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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