U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [X] Title | [] Charter [Wagnet [] Choice

Name of Principal Mrs. Angeline Ross
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Stella May Swartz Elementach&ol
(As it should appear in the official records)

School Mailing Address 17W160 16th St
(If address is P.O. Box, also include street addyes

City Oakbrook Terrac State IL Zip Code+4 (9 digits tota60182-4282
County__ Dupagt State School Code Numb« 1902204800220(
Telephone63(-88€-9421 Fax_630-617-2643

Web site/URL__http://www.saltcreek48.org/swar  E-mail _aross@saltcreek48.¢

Twitter Handle__ Facebook Page Google+

Blog

http://www.saltcreek48.org/swartz/Swartz_Element&chool/S Other Social Media
YouTube/URL__ wartz_ Home/Swartz_Home.html Link

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderDr. John Corre E-mail: jcorrell@saltcreek48.org

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name Salt Creek SD 48 Tel. 630-279-8400
| have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mr. Dane Cuny
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consideat outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that ggplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 2 Elementsgkools (includes K-8)
_ 1 Middle/Junior higtheols

0 High schools
0 K-12 schools

3 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

7 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 32 20 52
3 29 23 52
4 30 27 57
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 9 70 161

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

11 % Asian

0 % American Ind@amlaska Native

11 % Black or African American

18 % Hispanic or Latino

2 % Native Hawaiian or Other Pacific Islander

57 % White
1 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 7%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

6

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

10

(4) Total number of students in the schoo
of October 1

as 153

(5) Total transferred students in row (3)
divided by total students in row (4)

0.065

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school9 %
14 Total number ELL
Number of non-English languages represented._ 7
Specify non-English languages: Arabic, Czech, §patndian, Polish, Korean, Persian

8. Students eligible for free/reduced-priced meals:33 %

Total number students who qualify: __ 50

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 12 %

19 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

1 Emotional Disturbance 7 Speech or Language Imeaat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
1 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 9

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 3

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 18:1

Page 5 of 25



12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 960 96% 96% 96% 95%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X
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PART Il - SUMMARY

Swartz Elementary School serves 175 students otegrawo through four. We are part of Salt Credko8t
District 48, located in DuPage County, Illinoisisiict 48 also includes Salt Creek Primary School,
providing preschool, kindergarten, and first graate] Albright Middle School for fifth through eidhgrade
students.

Our school’s direction and resolve reflect theriiss mission to “instill in all children a lifelog desire to
maximize their potential in a global society”. \&iee a Title | school and serve a diverse studeptlption.
We recognize the most basic needs of children bristet before they can be their best and feel sefide
in the classroom. Teachers know their studentdamdies and are sensitive to needs. Teacheogynéze
that in today’s world some parents are working j@las and struggling not only with putting food dret
table but with giving their children help with sadiawork. Students coming to school without breakéas
fed. We make sure all students have winter coadsaaarm clothing. This past year one of our teexhe
found out that one of her students was sleepintherfloor at home, and staff members worked togdthe
find a resource for providing a bed for that studdduring recess we provide students with oppdtiesto
complete homework with a classroom teacher sodbayot fall behind in their studies.

Walk through the hallways of Swartz School, and willbe welcomed by an enthusiastic and energized
staff. Teachers model an eagerness for discovetyemrning. They are committed to inciting their
students to ask more questions, to think diffeyemtl persevere through problems, and to articulate
thoughts and feelings. Students walk through t@slof Swartz School each morning asking “What are
we going to do today?” Instructional time is maiaed and supported by interactive whiteboards,sPad
and laptops in every classroom. Students enjdy ghysical education classes. Music instruct®given
three times a week, and art class and library iegrtime are offered weekly. Fourth grade studeatse
the opportunity to receive instrumental instructioiand or orchestra. Teachers also sponsor Wgrite
Club, Homework Club, Kids Care Club, and Drama Glulddress the needs, interests, and talents of
students. Our total focus is to serve studentbatthey maximize their potential in our globatisty.

Each school day is planned so that students aposigpl and challenged to feel open to new expeggnc
and move closer to the potential that each stuldadts.

Swartz School partners with local park districty ¢iall, police and fire departments, area busieessid the
local high school to encourage and support ourestigd It is not unusual to see Costco employaesnén
or police officers in our hallways reading withadmts or having lunch with them. The Hilton Hdtekts a
holiday card contest for students, a career dajofath graders, and a school planting day to imeriie
school’s landscape.

Every year Swartz School has a motivating readmegntive program. Past themes have included:
medieval Readers of the Round Table, Harry Pottdogswartz, Swartzyptian Egyptian pyramids. This
year we are involved in a Reading Round-up thentle western decor all over the building. Studengs a
challenged to read 10,000 books collectively ireotd have a hoedown celebration at the end as¢heol
year. Each student earns a charm upon readingdi&band every time we read 1,000 books a
country/western song is played in a student’s hofi@p readers are recognized by having their photo
placed on an Eager Reader Wanted Poster displaybd hallway.

We embrace our school’s diversity and learn froshezther. We are a PBIS (Positive Behavior
Interventions and Supports) school. Teachers maxtEptance and celebration of diversity and teach
positive ways to deal with conflict and misundemstiag. Problems/challenges are dealt with immetiiat
and all students are treated with dignity and ustdading. Students are taught expected behaviomuf
school environment so that all students and teadiet safe and respected. Fun assemblies, tokeds,
public recognition reinforce positive behavior.

Swartz Elementary School is well deserving of tlaidhal Blue Ribbon Award. We are committed to
providing our students with experiences and insimado propel them beyond the classroom as confjde
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capable, caring, and contributing citizens of tlogldi Teachers and staff are committed to students
families, and community. We are a school thabismimitted to challenging and supporting our studemts
reaching their highest levels of potential.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) The lllinois Standards Achievement Test (ISAsTthe assessment that is administered to our dmdd
fourth grade students. Our School Improvement Taaahyzes our student learning data and plans for
instructional improvements and student intervergti¢ior example, in 2003, only 54% of our studergs m
or exceeded standards in third grade reading. B2, 291% of our students met or exceeded state atds1d
At the fourth grade level, our ISAT reading scdnase improved to 87% meeting or exceeding standards
2012.

In 2011, Salt Creek Primary and Swartz Elementtf§ adopted a new reading and language arts progra
that provided teachers with a wealth of materiadd promoted differentiation within their classrachhe
level of written material was at a more advancedlléhan in the past and our students were aldelapt

and step up to the challenge. In 2008, staff béganogress monitor students needing additionasasee
and benchmark data was used to analyze individudéat needs which helps us tailor interventions to
specific needs.

The most remarkable improvement in student achiemtiis documented in the ISAT third grade math
performance, where scores that had hovered inGfan8 90 percent range throughout the years met the
100% mark in 2012. Since 2009, our fourth gradenrt®AT scores have been in the upper 80s and 90s. A
new mathematics program was adopted in 2008 theuweaie interactive. Student benchmark data was also
analyzed so we could meet small group and individaads and eliminate any gaps between subgroups.

Student achievement has increased at Swartz Sdoedb a combination of careful attention to feattba
on student learning and the implementation of cutar and intervention changes. Staff members did n
resist change and worked together on a common kighler student achievement.

b) As noted historically, state assessment refultStella May Swartz School have been very strawith
typically 80 percent or more of our students megptinexceeding our state standards on the ISATdIH#
Standards Achievement Test). In fact, this peroemeased to almost 90 percent in 2011-12, of ke

are very proud. Also, at the third grade level, students who exceeded state standards on the ISAT
assessments in Reading increased by 10.1% fromtd(@®12. For the same grade level on the ISAT
mathematics test, there was a 17.7% increase istodents who exceeded the state standards front800
2012. Conversely, our fourth grade students wheeaed standards in reading and mathematics dig so
11.3% in the area of reading from 2009 to 2011linakased by an astonishing 35.8% from 2009 to 2012
However, we also are very concerned about thoskests who do not meet standards, and are working ve
hard through our Rtl problem solving teams to et the supports and assistance they need to improv
their learning and performance. We track the parémce of all students via the state and local
assessments, look at propensity performance asawethtus performance, and work hard to improwe th
learning of everyone at Swartz School.

Over the years, our rising performance has also baesult of a very strong curriculum development
process, through our district Curriculum Leaderdfeéam (CLT). This team consists of teachers,
administrators, parents and Board members, who regetarly to review student performance result$ an
look at how our curriculum is meeting the updatiech@ards. Over the past seven years, we haveaghdat
every area of our curriculum district wide, and mo&v revisiting math, ELA and science based omthe
standards. We work closely with our high schoalderstand trends of how are students are doimgwh
they reach those grades, and work backwards througbequence to make sure we are preparing student
effectively along the way.

For the 2012-13 school year, the State of Illimoele significant changes in our state assessnighT])
increasing the rigor of this assessment to reflezupgraded standards from the Common Core. Our
district has worked very hard to revise and amamdcarriculum, but like most districts in our stabeir
percent of children meeting or exceeding standdedseased from the 2011-12 school year, contraoyito
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general trend. However, our decline of roughly &6cpnt of students exceeding/meeting in that scye,
is much less than the state decline and otheiiadsaround us. We will continue to work to updats
curriculum and improve this trend under the nevesssient model.

For the 2014-15 school year, all schools in lllgwill be using the PARCC assessment, insteadeof th
ISAT. The PARCC assessments are totally aligneéd the common core curriculum, designed to make
sure that all students are college and career réedgoted previously, we will be working hard take
sure our curriculum reflects the learning standartisulated in PARCC.

Within our subgroups, we do not typically show mmajariations. For example, our economically
disadvantaged students as a group do not perfoomgpon our assessments than other students. As
discussed in other sections, we have a lot of stppar our students, and have systems in placeate
sure those supports are afforded to students wéad them. As described, we carefully track indiadu
students and groups of students to make sure waegtng their learning needs.

2. Using Assessment Results:

The school looks at cohort student ISAT data tatifie overall reading and math needs. In additibe,
local assessment data that we collect three tirmeggar as a benchmark is a tool we use in the afea
reading and mathematics to help guide instructida.examine students at three levels of performance:
green (students meeting classroom expectationgwyéstudents at risk and needing some group
interventions) and red (students who need somdfisi@mt individual interventions). We also watch ath
we call, “lime-green” students who maybe do nouregjinterventions, but are watched and progress
monitored. Also, after benchmark tests are adrarést, we sort through the data to look at groups of
students who are not performing above the 40thepgite. We determine cohort areas of deficit, and
problem solve interventions to put in place to eltdse gap between these students and their sugkessf
peers. We flexibly group students in the areagafling and mathematics. We have a reading support
teacher and special education teacher who co-igtilclgrade level teachers. We offer pullout sersitm
student who are not performing at grade level. Wgmess monitor the data between benchmarks antd mee
monthly as grade level teams to view charted stuglexgress for students who receive interventitrem
intervention is going well, we continue the intertien. If after about six weeks, we do not see
improvement with a particular student, we probl@ive the needs of an individual student to ensuoe/th
and success. All students are aware of their granthhave set goals for improvement.

Because teachers have access to their studentlizgtare able to use benchmark data, progressanoni
data, classroom assessments, and classroom olimesvatchange the delivery of instruction. Paranes
notified when school report card data are availdbgents are informed when assessments are given
through teacher and building newsletters and méétteachers in the middle of the first trimesteparent-
teacher conferences so parents are able to inténerdata. Each trimester, parents are sent bear&iohata,
progress monitor data, and progress reports wikter that accompanies the data so they are able t
interpret their child’s results. If students aré responding to interventions, a team of teacheds a
specialists meet to individually problem solve melijag the needs of an individual student.

As noted in the previous section regarding stugerformance, this comprehensive review, analydis an
response process has resulted in higher overdiéstuachievement over the last few years. In sxfdithis
process clearly identifies individual and smallwgs of students who are not successful, and enables
focus needed supports to help those students beoeites achievers. Our staff is committed to kibth
system wide curriculum and instruction improvemeatielp all students, and the specific intervergito
help those who struggle.

3. Sharing Lessons Learned:

A theme at Stella May Swartz School is instructlanaellence, and we do a variety of things to supp
and promote that.
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In November of 2008, a team of our teachers pregemtr PBIS (Positive Behavior Interventions and
Supports) model as an Rtl (Response to Intervenéibtihe lllinois Council for Exceptional Children
(ICEC) conference in Itasca, lllinois. This PBISdebis a school wide process of setting specific
expectations for conduct and behavior that crgategive learning environment in the school.

We have also been working hard to incorporateuesitnal technology in our classrooms, and a nurober
Swartz teachers have become very proficient ingudie technology. We have had our teachers présent
teachers from the other schools in our districtrtenuse of student response pads (clickers), ttteea
whiteboards, and the use of laptops and iPadsicl#ssrooms. These professional development
opportunities have provided a forum to discusssdrade effective classroom strategies across ttwokch
and the school district.

Throughout our district, our teachers also paréitggn Professional Learning Visits (Walk-Throughs)
which enable them to both observe and model the afsearious instructional methodologies in the
classrooms at all three schools. Thus, our Sweaizhers have visitors who are teachers from atleyr
levels, and in turn, visit the classrooms of ottpede levels throughout the district. These visifgport the
sharing of instructional method throughout all grednd provide a great collegial learning enviramnfer
all of us.

During teacher formal and informal observations, $twartz principal is able to direct teachers theather
so they can observe a specific lesson or straldgy principal is available to substitute for treddher so
they can learn from their colleagues, which agaommtes both formal and informal sharing of infotioia.

In our district, we also have a series of profasgialevelopment days throughout the year, wher&ttartz
teachers are engaged with their grade level calleagq working on model lessons to address the aomm
core curriculum, which are then shared districtavidVe have had much success through this model in
developing second, third, and fourth grade lessagispush children to deeper levels of understandid
problem solving.

4. Engaging Families and Community:

Swartz School engages in a number of activitigauolve our parents, guardians, families and comtgun
members in the school process. In addition tatigbing newsletters, website messages, and parent
conferences we have throughout the school yeahawe, for example, a family science and math night,
where parents and guardians come to school andipaté in fun activities to promote these areathef
curriculum. We have a major reading initiativeatinghout the school year that culminates in an émnieo
year reading celebration that involves many farailg community members. We have a strong relatipnsh
with a number of local businesses that provide sttgmd engagement with our students in a number of
ways.

In addition, we find great success in working watlr families, especially through our parent-teacher
organization (FTC- Families, Teachers and Childréhgy volunteer to help in classrooms and supervis
field trips and provide a lot of direct supporthe school. They conduct a number of fund raisirigyities,
and if we are in need of additional funds to enkahe curriculum, FTC raises the money to helprasy
are very visible in our community and can alwaystented on to provide great support for the school

We have two parent members on our Curriculum LesileTeam for the district who have a voice on
curricular decisions that are made throughout #ee.y Our educational foundation is involved in the
improvement of classroom instruction and it progiteacher mini grants to support instruction in our
classrooms. We have a lot of support from thellpohice and fire departments, who come into otnosts
and get to know our students in helpful and frignays.

Our school has a Title | parent council that méetse per year to give input into the provisiorrefding
support for specific students. This has resulteshi ongoing relationship that has helped makengbeu of
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improvements in that program. We have at leastscheol board meeting per year at Swartz Schobl tha
enables that school to showcase their learningaahgtvement for family and community members.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Stella May Swartz School keeps up to date on theldpment and use of a college and career ready
curriculum through our operation of the Curriculueadership Team (CLT). Over the past seven years,
this team has essentially studied and revampeatedis of our curriculum to enhance student learning
Most recently, the impetus provided by the focushenCommon Core has pushed us to refocus on ELA
and math, specifically. In addition, we are studyihe New Generation Science Standards (NGSS) ke ma
sure our students are as well prepared as pogsitiiat area as well. Our teachers work in gradell

teams, as well as district level subject area teonsork on units and lessons that meet thesetegda
standards.

Within reading and English/language arts curricu{wa use the Reading Street curriculum) the sikstiat
writing are embedded. The curricular materialstaoken down into levels, enabling all studentseiadr
and work with printed material at their level o ttame topic. Major ELA themes are word
analysis/vocabulary, reading strategies/comprebanBierature, literary works, and research and
information skills, which are aligned to the comnuame, state standards. We also have an annuihgea
challenge, where the student body as a group 3680 books annually, and reinforces reading wafith
end of the year celebration. This has been ongatiogir school for a number of years.

In the math area, we use the Envision math progvdrich is aligned to the common core standardsthMa
themes include number and operations, algebra, gpnmeasurement, data analysis and probabiliiy, a
problem solving. We also use IXL support materiated Xtra math materials for extra practice. i¢e a
use Pearson on line assessments and support risateria

Our science curriculum is based on the FOSS madFRall Option Science System) designed to enable
students to have hands on science experience ti ittt concepts that they are working on. Modafes
study include life science, physical science, ddiemeason and technology, and earth science.

In social studies, we use the Houghton Mifflin esrio support our classroom instruction, and tndiside
United States regions (east, south, Midwest, west)nections to our world, world culture, and tlegvn
world.

Students receive daily physical education, andgipate in an articulated program that addressestite
standards. Health standards are incorporatedyisigal education. Students receive art instructveekly,
and three times per week, again enhancing standatdgse areas, but also reinforcing creativitgt an
performance. Fourth grade students are eligibbetin instruction and participation in both band a
orchestra.

Technology is a major feature of instructional supat Stella May Swartz. All classrooms have Smar
boards and response clickers, as well as accéd2ats and laptops computers. We also have a dempu
lab that is well used for whole class activitie®aorline assessments.

Our curriculum is supported by engaging in in-sdtesa out-of-school field trips designed to engage
students and enhance their learning. For exarspldents go to the Museum of Science and Industty a
Field Museum, the Morton Arboretum, and we have theadDuPage Children’s Museum do workshops for
our students in house on GEO space. We also haumber of extra curricular activities that support
student engagement and learning, including: Eaatle&s Club, Kids Who Care Club, Computer Club,
Drama Club, and Homework Club.

In addition, we have implemented a social skillgiculum entitled Second Step, a program consisting
learnable skills and involves regular classroons@néations, discussions and role playing activitikeeas
of study include empathy, emotions management,|@nololving, and skills for learning. This fitstivi
our PBIS (Positive Behavioral Interventions and [8ups) model for learning and reinforcing approfgia
behavior in our school, which we use in our distficeK-8.
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2. Reading/English:

a) At Swartz, our second, third and fourth graderstinue with the foundation in reading providgdooir
primary school through the use of our Reading $teericulum, which was chosen because of its high
interest reading materials, and also the diffee¢tdiveled materials that enable all studentsad the same
content at their own level. We have leveled remdsailable in all classrooms, and our library edlw
stocked with a variety of reading and research nas$efor second, third and fourth graders. Stuslevark

on various computer programs to improve readingmrehension and reading fluency (Spelling City, RAZ
kids).

As described in other sections, we track studesgnaiss carefully through internal district assesgs)e
including MAPs and AimsWeb, which several times year give us feedback on progress. We also use an
external data analysis consulting company (ECRAJ\e us data on how students are achieving within
their own levels of expectation (propensity).

Being a Title | School, we use the reading intetiagrist provided by that grant to provide support t
struggling readers, both in a pull out model andiassroom support. One way the reading intervarstio
supports the classroom is by planning lessonseard teaching with a classroom teacher. Our indalidu
problem solving team meets monthly to review albshts who are struggling to and to plan specific
interventions for them. We also meet with paréomtseview student progress and help them with home
activities to support reading. Students that apeessful readers are reinforced through the ldvweladers
and other reading opportunities provided in schddbn-fiction reading is reinforced for all student

On the state assessments (ISATSs), as reviewedopisdyj we have had between 80 and 90 percent of our
students meet or exceed standards, with that nubdieg less in 2013 do to the changes in the state
format to reflect the common core curriculum. Ascdssed previously, we are working hard with edba

of the curriculum to make sure we are addressiagtimmon core curriculum standards.

3. Mathematics:

Mathematics is a major area of curricular focusStalla May Swartz School. As noted previously, ou
major curricular approach is the enVision math paog which focuses on numbers and operations, igeb
geometry, measurement, data analysis and prolyakilitt problem solving. Our Curriculum Leadership
Team and our Mathematics Curriculum Committee sedethis program because it is linked with the
demands of the common core curriculum and pronsitegent problem solving along with learning basic
facts and operations.

In addition, students are given opportunities dailpractice math fluency through a variety of naland
classroom resources. Students can access mang am@lsites for extra practice during the schoolatay
well as from home. Students work on various compategrams to improve math facts (Xtra Math and
Otter Creek), math concepts (IXL).

Specific teachers have also developed some ofdlgirapproaches and reinforcing methodologies. As
examples, a third grade teacher has extra mattogugsources on her classroom website, and a decon
grade teacher uses iPads extensively with her pyistadents for engagement, practice, and reinfoecd.

A major thrust school wide has been the focus orermodepth problem solving, and having students
working in small groups to explore different wayssolving unique and different problems. Studehent
demonstrate their solutions to the rest of thesglasd the class discusses these solutions andevhbey
agree with them. Teachers make sure they offexddition to fact and operation practice, probléinag
have multiple steps to solve them and require Kihigp outside the box.”

We track progress of our students in math bothutfindnternal assessments and through analysisvothme
Swartz students do when they reach middle schaglg®al is to develop competent, confident and
successful math students who can use these $&itiblly in a variety of situations.
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4. Additional Curriculum Area:

Several years ago, we adopted the FOSS Scienceaprogrhich provides high interest, high engagement
science lessons for our students that are linkéldetdext Generation Science Standards. The disiden
actually engage in classroom experimental studigepics such as: life science (human body, strastof
life), physical science (magnetism and electrigityysics of sound), scientific reasoning and tetdo
(measurement, ideas and inventions), and earthcecigvater, earth materials). The students develop
hypotheses, which are presented as problems tohNmxsand learn not only the specific science fipies
but the basics of the experimental process andtbdthink like a scientist.” They learn how to tat,
portray and understand data, which is then usédf@snation to solve the problem at hand. Our stud
work in groups to write reports on their findingsdehave small group discussions on whether thelgmmob
has been adequately solved. In addition, theikwsshared with parents and community in a family
science night, where students explain projectheo parents and others, and describe what they hav
learned.

Science, of course, is linked with math, as stugldetelop data charts, show trend lines, and kaont
variables that impact each other-and how to pottrayinformation. They learn that hypotheses rbest
proven before they can be accepted as “fact”, afidtmore critical consumers of information. Ili&idn,
these lessons are highly engaging and are muchmealistic than the simple use of textbooks or othe
printed material. Teachers subscribe to Schol&ities, a non-fiction magazine that helps meet our
curriculum goal to align to common core standaf@sichers also use iPads and the interactive wbésdb
to provide demonstrations and practice in the apéasience.

Engagement of students is often noted to be the¢ imp®rtant variable for student learning, and this
approach to science at the primary and intermethkatds fosters this engagement and keeps students
involved. They work in groups and share their itssand information with the class.

5. Instructional Methods:

The cornerstone of our work, to make sure ouruesion is appropriate for all students, is the te@nk
approach by our teachers where they carefully exanfie progress and learning needs of all studands,
provide flexible groupings of students in math asading. We have undergone significant training th
school year in differentiation of instruction, whifits very well with this model of flexible groum. This
model, when blended with our curriculum in thosesat enables our teacher teams to reach all stuoierst
topic with materials aimed at their levels. We Ms&Ps (NWEA) assessments to give us very specific
information on each student, and we use this indbion to track progress and adjust these groups as
needed. We also track student progress in the afaaading and mathematics using AIMSweb prolpes.
addition, as noted, our reading interventionistkgarith small groups of students and goes intosctasns
to assist with the delivery of reading.

We use math centers to enable students who hdeeedif levels of current ability to work in depth o
problems. With teacher guidance, they are helpéekirn the numeracy and operations, and also @evel
competency in solving problems.

We also use a guided reading approach to makdlsatreur students are accessing reading matetials a
their lexile level, and with teacher assistancehaiped to develop fluency, vocabulary, and comgnsion.
Students who are able are engaged in sustained keding also, but the class discusses the &oypic
students are probed for their understanding.

All primary and intermediate teachers have bedndthin the Robert Marzano Academic Vocabulary
methods, which focuses on building vocabulary systematic way, and provides scaffolding for the
concepts presented in class that helps the tekebpra focus on the main ideas as students wottkeosub
components. We have also found this approach tehesuccessful in developing a common instruetion
vocabulary and organization for our teachers agwuark together in their grade level teams.
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6. Professional Development:

Our Stella May Swartz teachers participate withrttistrict colleagues in a variety of professional
development activities designed to improvementuasion and learning in the classroom. All PreK
through 4 teachers participated in the Robert Mayzecademic Vocabulary training, which focusestom t
development of vocabulary scaffolds for studentsrganize their learning. This model is used sthoo
wide, and along with being supportive of studeatréng creates common planning vocabulary condepts
teacher teams.

We have engaged in a series of workshops on diffiateon of instruction, designed to help our tezrsh
successfully adapt lessons so they are accessilall students. We have learned through this ingithat
there are fairly easily implementable strategies thcrease the engagement of all students. Tdirsing
dispelled the concern that differentiation involtles development of multiple lessons within the saapic
area.

We have participated in a significant amount ofiirey on the Reading/ELA and math common core, and
as mentioned previously, have worked to develogoles and units around these standards. We algo hav
worked hard to develop an expanded instructiondhaterepertoire, to help teachers with small group
problem solving work with students.

Our teachers are also engaged in a serious stutlg @harlotte Danielson's characteristics of éffec
teaching, and have had training in the domaingfe€tive instruction, leading toward a revampedtea
evaluation model. However, the main focus of traing has been the improvement of instruction,
especially as outlined in components that deal pléinning, classroom instruction, and setting the
classroom environment. We have learned throughtthining that the most important variable fordstot
learning is engagement, and everything we do isded on that principle.

Finally, our general approaches are centered oingiakire we have plans for students who do notitget
as well as for those that “already have it.” Theréase in instructional technology in our disthias made a
big difference in our student engagement. It hdgduestudents at all ability levels be engaged rave,

and grow.

7. School Leadership

Effective school leadership is a necessary comdftio school improvement. Research by Robert Marza
and others, point to an effective school princagmbeing second only to excellent classroom instmuas
the primary variable for an effective school. Thim€lpal at Swartz School effectively keeps faculty
meetings focused on student learning issues, anddrae considerable training for staff regardinceas
and use of student data for planning instructiahiaterventions. The Principal is a very effectagvocate
for the needs of the school, and has made sur@étaictional technology is up to date and wedldusThe
Principal has promoted very effective grade letedsns, and has appropriately delegated the aatteilet
examination and implementation of curriculum artgrivention to those teachers. This has promotedra h
degree of ownership and investment in student pesgby all staff.

In addition the Principal at Swartz is the distdbgirperson of our Curriculum Leadership Team civtié
the oversight council for all areas of curriculumdy and development. This team consists of teache
administrators, parents and a Board of Educatiominee. As mentioned previously, this team has
successfully reviewed and updated all areas oftinéculum in the past seven years. The princifsd
serves as a liaison to the DuPage County Curriciinectors committee and brings back current trends
and information as she collaborates with area dsttodhe teachers in the school district. Leduprby

the Principal on this team has brought back mudhefletailed curriculum knowledge back to Swartz
School.

Other areas of leadership include examinationudesit learning data within the Individual Problem
Solving Teams, which are responsible for identifystudents who are struggling and developing
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appropriate interventions. In addition, the Priatiparticipates on the District Leadership Teamictvh
looks carefully at student learning trends and sesnloss the grade levels.

Teacher leadership is also promoted, and gradétiesa leaders help make sure that their teams stay
focused and work together for all the studentbeit grade level. Teachers also provide leadeffship
number of school wide projects and student supagivtities such as homework club, field trips, aadt
oriented student assemblies, and our end of thergading celebration. In sum, while the building
Principal provides the overall leadership for theal, teachers are also major leaders in the $choo
improvement process.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher: Pearson

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

76

100

92

91

84

% Exceeds

14

55

51

46

38

Number of students tested

51

58

51

56

34

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

75

100

80

79

% Exceeds

19

35

27

21

Number of students tested

35

17

13

13

2. Students receiving Special
Education

% Meets plus % Exceeds

80

% Exceeds

30

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

67

100

% Exceeds

25

54

Number of students tested

11

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
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Alaska Native Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 90

% Exceeds 40

Number of students tested 8

9. White Students

% Meets plus % Exceeds 77 100 97 94 85
% Exceeds 12 61 50 56 45
Number of students tested 28 34 33 35 21

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: According to the lllinois State Achievement Testhgroups with fewer than 45 students are not
reported, therefore data for ethnic groups othan Baucasian are not available. Please note #rat isinot

data available for our Asian and African-Americamdgnts.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher: Pearson

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

88

87

95

91

98

% Exceeds

16

46

39

41

10

Number of students tested

61

53

57

34

50

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

1

% of students tested with
alternative assessment

0

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

90

65

93

100

% Exceeds

24

13

100

Number of students tested

20

15

14

11

2. Students receiving Special
Education

% Meets plus % Exceeds

19

% Exceeds

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

12

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

85

% Exceeds

23

Number of students tested

14

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 91 91 94 94 100
% Exceeds 18 47 50 50 18
Number of students tested 34 31 37 22 31

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher: Pearson

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

81

91

82

84

75

% Exceeds

27

41

39

39

31

Number of students tested

51

58

51

56

34

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

88

82

73

69

% Exceeds

19

18

27

15

Number of students tested

35

17

13

13

2. Students receiving Special
Education

% Meets plus % Exceeds

40

% Exceeds

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

82

100

% Exceeds

91

31

Number of students tested

11

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 90

% Exceeds 40

Number of students tested 8

9. White Students

% Meets plus % Exceeds 81 91 83 85 80
% Exceeds 31 52 36 47 40
Number of students tested 28 34 33 35 21

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: According to the lllinois State Achievement Testhgroups with fewer than 45 students are not
reported, therefore data for ethnic groups othan tBaucasian are not available. Please note #rat iginot

data available for our Asian and African-Americamdents.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher: Pearson

Test: ISAT

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Meets plus % Exceeds

82

87

83

75

85

% Exceeds

16

31

49

38

30

Number of students tested

61

53

57

34

50

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

1

% of students tested with
alternative assessment

0

2

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds

74

82

67

71

% Exceeds

11

12

20

14

Number of students tested

20

16

14

11

2. Students receiving Special
Education

% Meets plus % Exceeds

% Exceeds

Number of students tested

3. English Language Learner
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Meets plus % Exceeds

77

% Exceeds

15

Number of students tested

14

5. African- American
Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Meets plus % Exceeds 82 88 92 83 93
% Exceeds 18 31 61 44 36
Number of students tested 34 31 37 22 31

10. Two or More Races
identified Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Meets plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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