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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 16 Elementsfools (includes K-8)
_ 4 Middle/Junior higtheols

6 High schools
0 K-12 schools

26 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 35 48 83
9 37 48 85
10 32 47 79
11 25 52 77
12 27 42 69

Total

Students 156 237 393

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

1 % American Indanlaska Native

4 % Black or African American

7 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

85 % White
2 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 0%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

0

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

as  3g4

(5) Total transferred students in row (3)
divided by total students in row (4)

0.000

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school8 %
33 Total number ELL
Number of non-English languages represented:.. 6
Specify non-English languages: Albanian, Romarfarssian, Spanish, Swabhili, Viethamese

8. Students eligible for free/reduced-priced meals:39 %

Total number students who qualify: __ 155

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 2 %

7 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism _1 Orthopedic Impairment

0 Deafness _ 2 Other Health Impaired

0 Deaf-Blindness _ 3 Specific Learning Disability

0 Emotional Disturbance __ 0 Speech or Language Immeait

1 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 19

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 4

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97 97% 97% 97% 98%
High school graduation rate 98P% 98% 98% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 71
Enrolled in a 4-year college or university 71%
Enrolled in a community college 2%
Enrolled in career/technical training program D%
Found employment 26%
Joined the military or other public service 1%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Caldwell Early College High School, an innovatiseall learning community, puts relationships firgt
providing an environment where students believeddacators know them, care about them, and expect
them to succeed. Engaging students in a rigorougalum with researched based, nontraditional
instructional practices, our vision is to graduatestudents ready for college, career, and life.

Caldwell County, population 82,000, is locatedha foothills of rural Appalachia in northwest North
Carolina with a school district serving 12,350 stois in 26 schools. Seventy-five percent of Caltiwel
County residents have a high school education avitih 12% earning a four year college degree; in
addition, 90% are white with most of the remainif@§o evenly divided between African American and
Hispanic residents. Over the last twenty yearsjazal economy has been devastated by the relocatio
its furniture manufacturing industry. The disappeae of secure jobs requiring minimal education
highlighted the urgency to increase the numbetwfents graduating and pursuing higher education.

In response, our school was created in 2006 thraygdrtnership between Caldwell County Schools and
Caldwell Community College & Technical InstituteQC&TI). With the support of local government and
community members, planning and start-up grantewerarded from North Carolina New Schools
(NCNS), supported by the Bill and Melinda Gatesrdation.

Located on the campus of CCC&TI, our five-year pang includes 393 students who take high school and
college courses beginning in ninth grade. A pergasbllege-going culture is designed to propel stisl
toward completion of an associate’s degree ando@eee to a four-year institution.

Students apply to CECHS during eighth grade andelexted randomly by an NCNS endorsed agency. Our
population reflects Caldwell County demographicssigard to geography, academic achievement, etinici
and socioeconomic status. However, our target @oipul is first generation college students and
underrepresented groups in higher education.

Faculty are recruited from elementary, middle, higth school backgrounds, ensuring a developmentally
responsive approach to educating the whole chadcfiers are united by a commitment to rigorous and
relevant curriculum grounded in positive relatiapshwith students, staff, and families. A cultufe o
redefined professionalism promotes high standandstfident achievement, common instructional pasti
and a commitment to reflection and refinement tibst goals. We believe the practice of teaching is
public, and collaboration among teachers is thenndreachers embrace the Common Core standards as a
starting point, not as the finish line. Teacherplewy non-traditional methods, allowing engaginglgem-
based activities which highlight 21st century skilteded for college and career readiness. Stualents
asked to collaborate, read, write, think, and sgaaky day in order to identify, analyze, and soka

world problems. Non-traditional curriculum include@smmunity service built into the school day that
develop citizenship and a sense of community. Usggminar courses at each grade level teach life an
college-ready skills.

CECHS celebrates many traditions, such as bi-westkigent-centered assemblies, annual three-nigid Ro
Trips, and “Summer Bridge” for rising freshmen. Whwcase successes through community events such
as student-led museums, College Decision Day, laaeed graduation with CCC&TI.

In 2009, CECHS was selected as a NCNS model schiamdiding professional development for educators
and administrators from across North Carolina. h&ee hosted 12 study visits for over 250 educatbrs.
2011, we were honored as an NC STEM Teacher EducBtiogram training site for professionals seeking
alternate teacher certification in the STEM disaigs, providing year-long internships for teacher
candidates.

For eight years, our attendance rate has been@ig¥est in the district and higher than the statage.
With a high school graduation rate of over 98%, ElStas demonstrated a commitment to reducing the
dropout rate. Student proficiency on state mandestd is consistently higher than the district stiade
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averages, last year by as much as forty percept@iges. CECHS showed high growth in the 2012-13
school year and consistently meets Annual Measei@bjectives and Adequate Yearly Progress indisator

Our graduates earn an average of 62 college tracr&fdit hours and consistently outperform tradidilo
college students at CCC&TI. Students from thd fhisee graduating classes are in attendance at 28
colleges and universities in eight different states2013, 98% of graduates were accepted to tingtiror
second choice school. This year, over 85% of ourtifiograduating class will graduate from high sd¢hoo
with an Associate’s degree. Collectively, thesest@lents have submitted over 250 college appiicatio
53 different universities in 12 different states.

CECHS embodies the National Blue Ribbon standaekoéllence. Students are thriving in a rigorous,
nurturing environment that develops affective aognitive resilience and 21st century skills for cess.
Our staff is a dynamic, cohesive team, strivindyd@i perfect our craft and fulfill our commitmetat
prepare every student for college, career, and life
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A) At CECHS, students take state and federally-ratedlassessments. In 2012-2013, NC End-of -Course
(EOC) exams measured the performance and grovgtudénts in English I, Math |, and Biology. Curren
EOC exams are aligned with Common Core Standardsrfglish and Math and NC Essential Standards for
Biology. On EOCs, proficiency is indicated by a kil or IV. Earning a Level Il shows that studsn
consistently perform at grade level standards. iBgra Level IV indicates that students have an aded
command of content and consistently perform abeadeaylevel standards. Prior to the 2012-2013 school
year, students took EOC exams calibrated for diffestandards; therefore previous EOC exams are not
comparable to current tests.

Additionally, all CECHS tenth graders complete HeAN assessment as a college-readiness benchmark in
the ACT’s College and Career Readiness SystenstAdlents take the ACT in eleventh grade. College-
readiness is indicated by meeting the UNC minimdmiasions requirement score of 17. The percenthge o
students who meet college-readiness benchmarkseofGT, proficiency rates on EOC exams, and sévera
other indicators are part of CECHS'’s school accalitity model.

In addition to tests included in the school’s agtability model, students take NC Final Exams in4&®©C
academic courses. These tests include a proficiandystudent growth component. Additionally, thiests
provide teachers with individual growth predictéws students through NC’s Education Value-Added
Assessment System and are part of the NC teachkration model.

CECHS students must take the Accuplacer collegeepiant exams to meet prerequisites for Caldwell
Community College and Technical Institute collegarses. Students must achieve the following sdores
place into college-level courses: Reading, 80; Ser#t Skills, 86; Arithmetic, 55; and Elementary ébga,
75.

B) In 2008-2012, students consistently achievet bigficiency levels on EOC exams in Algebra, Estyli
and Biology. This proficiency extended to both #Wiele school and individual subgroups, allowing
teachers to focus closely on individual studentgino In the 2012-2013 school year, EOC performatata
on new summative assessments revealed gaps irosipbgehievement. While school-wide proficiency was
well above district and state levels, teacherstifled specific students who performed below grée!.

To address this achievement gap, teachers chdased students individually rather than entireggobps.
For instance, on the English Il EOC exam, 60% ofc&h-American students were proficient, compaced t
91.1% proficiency for the school as a whole. Whiilis gap is significant, only five African-American
students took the English [ EOC exam. Becausegitwap is so small, teachers were able to ideatiiy
remediate individual students rather than creaiptan designed for the entire sub-group.

This individualized approach to addressing studehtevement is a key strategy in accelerating stude
growth and closing gaps. CECHS utilizes this sgat@ot only for increasing student growth on EOG@res
but also for supporting students in increasingesan other high-stakes tests, such as ACT/SAT and
Accuplacer. This focused intervention targets@i-performing students in each subgroup.

Over the past five years, CECHS has seen a signtfiacrease in achievement on nationally-normst$ te
While CECHS students did not traditionally take &@T prior to the 2011-2012 school year, studeitgeh
consistently shown growth in average SAT scoregr@he past five years, average student SAT scores
have increased over 30 points, much larger incseifisa the district (+18 points), state (+0 poiais)
national (-1 points) rates. This is largely dugetachers’ strategic use of PSAT results to crafivgn plans
for students that focus on preparing each stuaderddilege entrance requirements.

Teachers use a similar targeted strategy for plingedtudent achievement on the ACT assessmemgusi
the PLAN test as a benchmark, teachers identifgiBpetudents and groups for targeted supporéfour
ACT-tested areas. This has led to increases irestiglib-scores, such as a math score averageQahli@e
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2011-2012 school year to an average of 20.5 i2@2-2013 school year. These supports, pairedavith
schoolwide focus on college readiness, have ledHiCED exceed the state (18.4) and district (18.3)
average scores by as much as 2.5 points, with enage score of 20.8 in the 2012-2013 school year.

To provide supports for college placement exam< @& has developed a strategic plan to preparergside
for the Accuplacer assessment. Rising ninth graatests take the Accuplacer test as a baseline, and
teachers analyze results and plan interventioterget students’ weaknesses.. These interventi@vs ah

the expertise of high school and college staffeip Istudents gain necessary skills for course piaot¢ and
success.

To further address achievement gaps, CECHS hattimtally analyzed trends and crafted structures
designed specifically for increasing student acémeent through individualized instruction. Teachess
English and Math Labs to provide one-on-one andlggnaup instruction to address achievement gaps.
Through these Labs, teachers target specific adadsifls, such as reading comprehension or caloula
inactive arithmetic. Also, CECHS utilizes CCC&Thbrmurces to support students in acquiring collegelyre
skills. Students access the college Academic Sugenter for practice and instruction in arease¥d
and receive assistance through the Tutoring Center

2. Using Assessment Results:

Assessment results are used pervasively througliBGHS to inform instruction and improve student
achievement by identifying student, grade levedl whole school needs.

Innovation, flexibility, and creativity help idafyt student needs; teacher teams regularly adjlests
schedules and student grouping, customize andge@lternate assignments, and create supplemental
curriculum and staff development.

The School Improvement Team (SIT) reviews schodendassessment data, determining areas of growth
and weakness to develop a bi-annual school impremépian. This plan drives professional development
and structural changes, all aimed at improvingesttitearning. For example, SIT’s analysis of Adaapr,
PSAT, and ACT data is currently being used to drafirvention plans and school structures, such as
weekly after school tutoring. Grade level teaneate personalized and small group remediation in
academic support classes, ensuring that each stsdmilege-ready in math and reading. College
administrators and CECHS staff also use this aabaild our students’ college class selectionsadjdst

the curriculum plan by grade level to maximize shtdsuccess.

The Student Success Team (SST) reviews high selmalotollege course progress, college

placement scores, and academic behaviors to igemtd plan for both at-risk students and thosesigdrof
acceleration. These plans include prescriptivescdahedules with supports built into the school day
referral to additional services (e.g. school nansgocial worker), frequent student “status chégbarental
involvement, and facilitation of advanced coursscpment or accelerated graduation.

In the classroom, teachers use demonstration stiema self-assessment, reflection, presentation of
artifacts, and observation of academic behavioes&duate student success that guides instruckimschers
also use predicted growth data from Education \f@ldded Assessment System (EVAAS) to identify next
steps for individual students. Grade level tearitgally review this data, identifying learning gsthat can
be addressed before end-of-year assessments. efeaoliaborate with students and parents to craft
tailored intervention plans which include prescdbrgeted assistance, academic skill building,srared
accountability.

CECHS regularly shares student progress and assessesults with families through web-based program
information sessions, progress reports, and stuadehteacher-led conferences. One example is PLAN
Night. With preparation, students offer parentezamination of their PLAN scores and college reessn
benchmarks. Another example is the ability of sttsl@nd parents to access student grades for tigiols
courses in PowerSchool and college grades throumtdhd.
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Community members are frequently invited to theostlas audiences for student learning products,
including museums and graduation projects. TheSdbol Report Card provides public access to @etail
assessment data on an annual basis. Communitgldaterd meetings showcase student achievement
several times a year and provide a public foruntHerschool improvement plan.

CECHS utilizes state-mandated exams as well asgmplacement and admission tests to analyze $tuden
progress. Through this purposeful analysis of @ssest data and trends, staff are better equippeldse
achievement gaps and individually support studientsaching their academic potential.

3. Sharing Lessons Learned:

Because of the design and culture of CECHS, tHelsia been propelled to share innovative practeces
become a catalyst for improvement in other schools.

Since being selected as a Learning Lab Initiatieeleh school by NC New Schools in 2009, CECHS has
hosted twelve two-day “study visits” for over 25@ueators from across North Carolina and as far aagay
Minnesota. These highly structured study visitsvjate intensive professional development for teafms o
teachers, administrators, and other education teddese mini-residencies are infused with clasaroo
visits, networking opportunities, teacher and stig&nels, and immersion in the CECHS culture of
redefined professionalism and powerful teachinglaathing. Visiting teams are guided to reflectsahool
culture and structures, define best practices caaltl strategic plans. Examples of participant besedk
include “...seeing that a school culture that woiksdil students requires a purposeful framework...has
been most inspiring to me,” and “Being in a redlad and seeing the NC New Schools’ Design Priesipl
in action...has given us hope that things can geehetnd helped us realize that everyone is vaduabl

In addition, staff members share lessons throughl |gtate, and national presentations. Teachesept at
district meetings, sharing instructional strategied lessons, such as “Presidential Roll Call: higacthe
Presidents.” State level examples include "ThNas Your Momma’s Biology Class" and “Inquiry-Based
Science Instruction” at the NC Science Teacherd&Zence and “Outcomes-Based Assessment” at the
Foreign Language Association of NC Conference. fiealzaders were published in the Fall 2010 edition
of the NC Middle School Association Journal. Téiscle highlighted our culture of student advocaog
teaming, correlating with middle school best piaagi

Since 2007, teachers have provided professionaldement for other innovative educators at NC New
Schools’ Summer Institutes, Scaling STEM, CommarckBees Symposium, and New Teacher Institute.
Some sessions include topics such as “College R&#dg? How? and Why?,” and “Building Leadership
Capacity at CECHS.” Recently, teachers particighétea forum about best practices at the first dvel
Early College Conference.

At our partner university, Appalachian State, tegistshare effective strategies and practical tigs w
teacher candidates. Teachers presented with ASlggs@s at the NC Council of the Teachers of
Mathematics Conference, sharing “Difficult Translas Between Mathematical Representations.”
Additionally, CECHS hosts student teachers and selimy interns, allowing future educators to glean
strategies and develop philosophies before entéhimdjeld.

4. Engaging Families and Community:

Strong family and community partnerships refleat @mmitment to maintaining a collaborative numgri
learning community. CECHS believes that theredgect correlation between family engagement and
student success. We strive to involve our famiiady, having them on campus three times priohédfirst
day of school. One example is a celebratory cootmutelcome families in a relaxed experience on the
college campus. The district superintendent, schoatd members, and college president deliver a
welcome, and fifth year students challenge risiegimen to pursue their college dreams by "pasking
torch.”
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Purposeful family outreach programs are well attelhhdFor example, gallery walks, project showcased,
student-led conferences keep families informedwdent learning. Parent information sessions ralay
wide-range of topics from school orientation taaficial aid. Hispanic Family Night, created for Biga-
speaking parents, features student presentati@ha ahared meal of ethnic food.

Our collaborative culture promotes two-way commatian with parents: teachers conference, email, tex
and call to celebrate accomplishments and requesiost in meeting student needs. Parents oftereespr
appreciation of the safe, caring environment aradlabvility and commitment of our staff.

Throughout students’ fifth year, parents attend-om@ne conferences with the seminar teacher altebeo
liaison, actively engaged in student educationglé@ollege Application Clinics" allow students and
parents to work together with staff support. Gg#l@pplication and acceptance rates have increased
significantly with the implementation of these aties.

Detailed multimedia communication further enhaneéective and reliable information. Our website
includes comprehensive information and photo gakeof events. Parents receive weekly phone messag
“e-updates,” and a monthly newsletter highlightistgdent and school-wide accomplishments. We also
utilize Facebook, Twitter, and a video channel agoenting student products.

Community engagement grows organically from oupirative curriculum. School activities are attended
by community leaders and often featured in ourlloesvspaper. For example, in "Caldwell Speaks,”
students interview long-time residents and creatl-published oral histories. Local businesses and
historical organizations provide on-site experienime our tenth grade Caldwell County study. Eletagn
and middle school students visit CECHS to partigipa student-created interactive museums.

Service learning strengthens community conneci@mascareer exploration. Students volunteer at
organizations such as elementary schools, publiaries, shelter homes, soup kitchens, and Hospice.
Students consistently report increased self-confideand a heightened awareness of community. Bside
are frequently praised for their civic-minded gpipioise in social situations, and impressive pabpeaking
skills.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

All CECHS students enroll in honors-level courdes tlign with Common Core standards and fulfd th
NC Future-Ready Core graduation requirements asasalourse requirements for admission to a North
Carolina four-year public university. In additiomearning a high school diploma, students have the
opportunity to earn an Associate’s degree from ®@aldCommunity College and Technical Institutenat
cost to the student.

Students follow a deliberately cohorted five-yeknpntegrating college courses with the requiredm
science, English, Spanish, social studies, andregrmpurses. Seminar, a unique curriculum develbged
our staff for all five grade levels, scaffolds egle and career readiness, self-exploration, seledcaing,
and life skills. Also unique to our curriculum aeademic support courses built into the schoolashaly
customized by grade level to address the spetifitesit needs, identified by test data, studentifeek]
college performance, and teacher reflections. ®ojpiclude navigating college systems, note taking,
managing time, studying effectively, preparing dotlege placement/entrance exams, and buildingsshil
core subjects. Virtual high school courses and degmheomputer based programs are also available to
personalize education plans.

With support of our college administration, collegasses are scheduled within our school day and
registration is designed to scaffold the collegeegience for students. Five high school classd<2a®
college classes are offered in the freshman yeagrgssing to 8-10 college classes and one highosch
class in the fifth year. During their freshmen yestindents attend college class with other CEC§hinen
to allow for targeted skill building and acclimatito the college campus. Sophomores and juniors
comprise one half of the students in their collelgeses, introducing them to the experience of ingrk
along side traditional college students. Uppesttan course selection is driven by degree requiresne
and schedules become more individualized facititathe transition to independent college students.

Teachers work in grade level teams with cohortadesits, allowing for better coordination of intatgd
instructional units, shared schedules, and stuglgmtorts. These teams regularly design interdiseipt
units called “Big Ideas,” including a central thefoe classroom activities, integrated project-based
learning, and rigorous assignments, connectingecnit the “real world.” One example of a cross-
curricular Big Idea is “Rollin” on the River,” whicinvolved testing local water quality, examiningceent
river civilizations, writing nature poetry, and ngimath to study river currents. The culminatingréwas
an interactive, multi-media children’s museum hiighiing students’ discoveries and products fromBlge
Idea.

Content-area teams collaborate to align curriculemsuring skills are scaffolded to support college
readiness. Content area teachers share best pgaatid resources to develop multi-level units $pan
across grade levels. One example is the BiofugeBt,an which 9th-11th grade students createduigiof
The eleventh grade biology students fermented canern sugar, tenth grade chemistry studentdldubti
the fermented mixtures, and ninth grade earth amttanmental science students tested the efficierficke
finished products. At various stages of the expenit, lab groups of 9th-11th graders met to disansis
analyze the findings, resulting in a collaboratase report. Partners from local businesses mét stitdents
to share expertise and related career opportunities

By purposeful design, each Friday is designatea@dioriculum enrichment, including off-campus leaiqi
activities, multi-grade level projects, universitigits, and service-learning opportunities. Thedes/gies
offer authentic, engaging experiences beyond thesobom walls. For example, students traveleddoa
park, participating in a multi-grade battle simidat Battle of Redwood. During the simulation, stots
used concepts that they had learned to exploregmerience the facets of war and to gain a better
understanding of how perspective affects the waiohy is recorded.
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Central to the curriculum is a pervasive, shardthitien of powerful teaching and learning. Thisnemon
definition is facilitated through use of the Commiastructional Framework, which includes six resear
based strategies that teachers use to plan povestdns. At the foundation is the belief thatijpas
nurturing relationships with students is the kegngaging students to take ownership of “the |earii
Commitment to powerful teaching and learning, comnmstructional practices, student relationships an
shared vision that EVERY student will be readydollege, career, and life drives innovation, rigand
relevance in our curriculum.

2. Reading/English:

Teachers hold high standards for reading and gtitneating a cohesive approach to building cotiegely
literacy skills in all subject areas. A collabovatinstructional approach pushes students to vesie,
think, and speak in every class, every day. Stsddevelop reading comprehension skills by analyzing
synthesizing, and creating products that demormsa&ahorough understanding of texts. Through charac
trials, student-created adaptations, and Paideinses, students collaborate to bring readinggeo |

Collaborative learning allows teachers to delve Bihglish language arts (ELA) standards and to
differentiate through purposeful grouping, studeht assignments, and leveled readings. Studetielyc
participate in literacy circles to socially constrmneaning of rigorous and engaging texts. Studauitd
critical thinking skills, evaluate selected readingnd create their own literary works. For examplale
studying works by e. e. cummings and Edgar Allae,Roh-11th grade students analyzed poems, crafted
collaborative and individual poems, and performagdimal poetry at an off-campus Poetry Slam.Through
guestioning and conferencing, teachers supportrrg@dmprehension and promote college-level writing

Teachers have created a school-wide vertical wrpian (VWP) that addresses critical writing ansieach
skills, complementing the expectations of collegarses. All teachers take ownership of VWP
implementation, allowing students more opportusitiebuild literacy skills and ensuring that wriiis
pervasive in all courses. For example, students leaw to write an analysis of primary sourcebistory
and how to create APA citations through sciencetassearch papers. College success rates andbddedb
from students, teachers, and CECHS graduates anirgming VWP refinement.

Students are assessed utilizing a variety of naxfittonal methods, such as student choice in ptsdalass
presentations, and peer-evaluations. For examphee students may demonstrate understanding byngriti
an essay while others choose to draw a comic atiierform an original song. Assessments are rubric
based and include specific feedback and resubmisdiassignments. To identify student needs arl ski
gaps, teachers use data including classroom assefssrabservations, and college placement testsesu
Teachers create individual and small group skidlsdal interventions in English Labs and in afteesth
tutoring.

All ELA courses are based on Common Core Standardgaught at honors level. Students take English |
II, and Ill before completing their fourth Englisaquirement through CCC&TI. Students also have the
opportunity to enroll in higher level college Ergflicourses such as Expository Writing, Argumenteas
Research, Literature-Based Research, and Africaefsisian Literature.

3. Mathematics:

CECHS math instructors utilize an integrated maitticulum and inquiry-based instructional approexh
prepare students for high levels of reasoning agitl This math curriculum emphasizes collaborative
group work and pushes students to read, writek tlimmpute, and speak in every math class, every da
Students construct knowledge and understandingatt koncepts through investigating real world
problems requiring explanation of thinking throwtjacourse called “math talk.” Teachers intentionall
craft opportunities to problem solve, reason, prewvel grapple with multiple representations of ecir
answers. In CECHS math classes, one would obstrgerss engaged in discussion surrounding math
concepts while the teacher asks probing questofectlitate mathematical thinking.
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Students have multiple opportunities and platfotrondemonstrate mastery of learning targets andchtéake
math skills. Using mastery-based assessments gesafditus on individualizing instruction by prowvidi
frequent, specific feedback. Assessment takes paoagh observation of student work, group disicunss
individual assignments, and formal assessmentdeBtiprogress is shared through performance iraicat
to help each student focus on mastering mathenhatioaepts. Students work toward mastery as reftect
by a “proficient” indicator rather than simply fafiing an assignment, receiving a grade, and “mosmg
This assessment system allows teachers to betiefqr remediation and enrichment by identifyingaar of
weakness and growth for specific students. Teadheilgate weekly Math Lab, support classes ineldidh
the school day, to provide opportunities improvekgls and mastering learning targets through omene
and small group instruction. This personalized appi to instruction and assessment allows studetits
different abilities and learning styles to becomecessful, college-ready math students.

All high school math courses are based on Commaoe Standards and taught at an honors level. Steident
take Math 1, II, and Il before completing theiuith math requirement through CCC&TI, our community
college partner. Students also have the opporttmignroll in higher level college math courseshsas
Statistics, Precalculus Algebra, Precalculus Trogoetry, Brief Calculus, and Calculus I, II, and IlI

CECHS purposefully crafted these instructional rad#hto address the significant gaps in student math
abilities upon entering in ninth grade ensuring gach student is prepared for college math. ThHegs
ready curriculum scaffolds crucial math skills amhcepts to prepare students to take college noatfses,
beginning as early as the freshman year. Additigngide curriculum is designed to develop skills fo
college entrance and placement tests, includind\tceiplacer, ACT, and SAT.

4. Additional Curriculum Area:

CECHS Seminar, a cornerstone of our curriculum, peaposefully developed by staff to support ouioris
to graduate every student ready for college, caeeet life. This required yearlong course teactieskills,
college readiness, academic behaviors, and citigens grades 9 through 13. Each course features a
scaffolded theme that develops a foundation of eaciand personal success.

Freshman seminar features an introspective thefldmaferstanding Who | Am," as students create a
portfolio highlighting identity, family, personafitand learning styles. Sophomore seminar promotes
"Exploring Where | Am" through a study of Caldw€lbunty history, culture, economics, and geography.
Junior seminar focuses on "Finding My Place" wiiheer exploration through research, job shadowvénd,
mentorship. Senior seminar, called "Making It Happeprovides personalized supports for excelliag a
full-time college students and selecting a uniwgnsiogram of study . "Planning for the Road Aheisd"
fifth year seminar culminates in a successful ftaomsto a university setting with an emphasis on
navigating college systems, applications, scholpsskand financial aid.

Seminar courses advance social and cognitive dewelot. Teachers strategically utilize book stutties
facilitate acquisition of academic, interpersomald life skills. In a study of The Teen’'s Guidé/Norld
Domination by Josh Shipp, students address theafigaly “dominating” one’s world: being confident
achieving goals, and working with diligence to méke most of every opportunity. This study is paire
with a CECHS-created Academic Behaviors Checkiibich allows students to identify and demonstrate
critical academic behaviors. Other books include Rtark's The Essential 55 and Sean Covey's The 6
Most Important Decisions You'll Ever Make. Instioaial methods for book studies utilize literacyclss,
reflective journaling, peer teaching, small grougltimedia presentations, purposeful questioning, an
“classroom talk.” Teachers use non-traditional rad#hto formatively assess students’ personal and
academic growth.

Seminar promotes our college-going culture by piioyg visits to at least two NC university campuges
year. These tours help students visualize themselseollege students and analyze university aption
preparation, students research academic and speihfies of each campus, matching achievementlgsof
and personal preferences. Campus tours includagisurrent university students, eating in a dinhall,
and exploring varied program and social offerintjereasingly, CECHS graduates located on these
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campuses lead the tours to share personal expesieBtudents reflect on each visit, building tadfs
potential university choices.

The integration of service learning into the semimariculum teaches civic responsibility and eneges
lifelong community engagement. Service learningyjates structured opportunities, such as tutoring
elementary students, in 9th-11th grade. In theadth5th year, service transitions to student-driw@gects,
such as “Freeze Your Buns for Little Ones PolanB&)” coordinated by a senior to raise money for
Caldwell Memorial Hospital Family Birthing Centdmrough service-learning, freshmen partner with a
local civic organization to deliver and read boeksh month to elementary students . This schoo| yea
sophomores crafted and implemented action plansltect, create, and deliver holiday presentsdosl
nursing home residents. Collectively, students igi@wver 11,000 service hours each year to more tha
twenty community organizations.

Academic Support classes are another CECHS-creatddulum designed to help close achievement gaps
and provide specialized, college-ready suppongrémles 9-11, required yearlong academic supp@seta
are paired with core content courses. In theseesmdabs and “selected topics” classes, teactsar®ne-
on-one and small group instruction for remediatitifierentiation, and enrichment in core content
standards. For instance, in 11th grade English thebteacher creates personalized instructionaditbes

for students to focus on improving reading compnsian while others conference on college writing
assignments or prepare for college-entrance bengsmahe Academic Support curriculum also includes
“selected topics” from the core content coursesges! to build college-ready literacy skills, suhclose
reading or selecting valid evidence. For exampl&liemistry Selected Topics, students participate i
book study of The Disappearing Spoon, investigaitiegPeriodic Table of Elements. Through this study
students participate in literacy circles and guidkftection to build reading comprehension andaait
thinking skills.

Since these additional curricular areas are urigueir school, we are vested in making necessary
improvements to course components based on stimgent teacher reflection, college course data, and
community feedback. We believe that every childnstled to achieve high academic and effective
outcomes, and we see the direct correlation betwim=® courses and the success of our students.

5. Instructional Methods:

CECHS teachers believe that students should reidtd, #hink, and speak in every class, every day. T
ensure high level instruction and 100% student geigeent, teachers commit to using NC New Schools’
Common Instructional Framework, which includesrsigearch-based strategies:
» Collaborative Group Work, utilizing small, intential groups of varying learning abilities to
support and challenge peers while solving problasia unit
* Writing to Learn, allowing students to develop isiéarough structured writing activities
» Literacy Groups, engaging students in rigorousicstired discussions for text dissection through
specific roles
* Questioning, crafting purposeful questions to enage discourse and inquiry
» Scaffolding, activating prior knowledge and allogia variety of access points in a lesson
» Classroom Talk, providing a platform for high levelf student discourse with specific learning
outcomes

Using these strategies as a foundation for stuelegdigement, teachers plan lessons and units ddsmne
prepare students for college, career, and lifes&lstrategies not only ensure engagement but dtsess
the various student learning needs.

By scaffolding content and literacy skills, utiligj college-level readings, and integrating reseanth
writing, teachers design cross-curricular unitg gilmw students to make connections between disegp
Through collaborative group work and the creatibauihentic products for real audiences, crossiaular
units serve as a platform by which students caneéflst century skills, such as public presematio
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multimedia communication, and problem solving. Jénanits are purposefully crafted to differentiatsks
for ability and learning styles and to allow enridnt opportunities for students performing abowasgr
level.

Technology use is pervasive and is a means foodrglideas, researching content, and creating and
presenting products. For example, students usespékis to create portfolios, Mixbook to publish
products, and Google apps to collaborate with peers

Formative and summative assessments drive ingtryctllowing for personalization of student leamnin
Assessments are designed to evaluate content kigeyl81st century skills (such as work ethic arntitat
thinking), and academic behaviors. Students amoerared to self-assess through online resourceb,asi
Quia and PLATO, and teachers frequently providdif@ek using online tools.

Teachers believe student success is tied to tmeatét instructional method: purposeful, nurturing
relationships between teachers, students, andiésmiostering these relationships allows teaders
capitalize on the interests, goals, and conceresci student to create a community of learnenghinh
students are empowered and encouraged to take sivimerf their education.

6. Professional Development:

Professional development is instrumental in culihgathe school’s instructional philosophy and pice
Teachers design, facilitate, and engage in targeteféssional development twice-monthly based on
professional growth and student achievement, adigvith the School Improvement Plan. Teachers work i
cadres to develop sessions, capitalizing on thetieiy and expertise of each member, drawing enttbst
teachers share with one another.

Frequent, purposeful reflection on data drivesgssional development and often leads to changsshivol
structures aimed at increasing student achieverfienexample, to address the need for college-ready
academic behaviors, identified by college succass a@nd feedback from CECHS graduates, staff
participated in a book study of David Conley’s @gk and Career Ready. From this study, staff were
equipped to define and address academic behawregtjng structures and strategies that teach @vubst
these behaviors. Student success rates in collegeeas have improved greatly in correlation witkcteers’
purposeful integration of academic behaviors irttotent lessons.

CECHS engages in instructional rounds, modeled aféglical rounds, to refine best practices and
positively impact student growth. Through instioal rounds, peers observe lessons and providzfispe
constructive feedback on an identified area of mapment. These rounds reinforce the school’s philbg
that the “practice of teaching is public,” sharlmest practices and encouraging ongoing professional
discourse. For example, to ensure that Commoruktginal Framework implementation is pervasive,
specific strategies such as using “writing to |8don formative assessment are identified for instional
rounds. Cadres lead professional development thraugdeling before teachers implement the strasegly
receive feedback.

Additionally, the entire staff participates in CESBummer Camp, a three-day, intensive professional
development that includes goal-setting and sessiesigned specifically to address targeted araas fo
improvement in student achievement. These sessiolgle purposeful nurturing and team building that
mirror the process in which teachers engage aedacit with students. Summer Camp is a vehicle for
maintaining “one voice” among staff and beginniagleschool year with a cohesive plan and spirit of
collegiality.

CECHS teachers benefit from our partnership withB&v Schools through participation in New Teacher
Institute, Common Practices Symposium, Summerttristi Scaling Stem, Literacy Design Collaborative,
Lenses on Learning for Secondary Math, and Modaétirtgcience, all focused on teacher capacity and
student learning. Additionally, the NCNS Instrucéb Coach provides on-site, personalized support fo
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teachers of varying experience levels to increab@egement through student engagement and effective
instructional strategies.

7. School Leadership

CECHS culture fosters a spirit of shared leaders8hipugh collaboration, accountability, and inndeat
To advance the mission and vision, teachers ar@waned to think critically about the practice of
teaching—feedback, solutions, and new ideas areueaged. The principal serves as an instructional
leader, empowering teachers to be creative andrisleeto propel student achievement. Throughdkea of
redefined professionalism, staff build a culturgofverful teaching and learning that supports stude
achievement and ensures a cohesive approach itbrfgithe school’s mission and vision. The priraip
endeavors to build the leadership capacity of etaffi member by crafting purposeful opportunities f
professional growth. One example is the strateggcaf cadres to drive change within the school.

To distribute leadership opportunities, six cadvese formed based on the school’s design principles
Ready for College, Powerful Teaching and Learni®eysonalization, Redefine Professionalism, Purpbsef
Design, and Leadership. Each staff member serves least one cadre. Cadres meet regularly anthare
driving force behind systemic change within theaggho improve student achievement. Drawing on the
expertise of each member, cadres identify spegdals and develop new solutions to increase student
achievement. For instance, the Ready for Colledesc@bserved a persistent need to support stuitents
applying and paying for college. In response, tndre developed college application clinics andrfanal

aid sessions, held on multiple evenings to prodidect support for all students and families.

In addition to cadres, each teacher is part obdgjtevel team and has a specific role, includ&agnt
facilitator, auxiliary director, correspondence idinator, data director, and finance manager. Eaaim
member shares ownership in administrative taskcegates structures that promote student succheseT
teams meet weekly, focusing on student supporaaademic integration. Ad-hoc committees, such as th
School Improvement Team and Student Success Te&m),(&ork to address specific needs within the
school. Through the use of cadres, grade levetraled ad-hoc committees, CECHS leadership stestur
support a culture of high expectations and shacedumtability for staff and students.

The principal and each teacher is an ambassad@BGHS in the district, state, and partnering
organizations, ensuring that all decisions bemstfitlents. Additionally, the principal and each besic
demonstrates leadership in our educational netiwprharing best practices, serving on advisory citgjn
leading professional development, and developing pregrams.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 9

Publisher; North Carolina Department of Public Instruction

Test: Math 1/ Algebra 1
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Level 3 (+) % Level 4

73

95

95

92

% Level 4

30

62

53

49

Number of students tested

121

82

81

77

Percent of total students tests

d 100

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Level 3 (+) % Level 4

68

95

95

87

% Level 4

Number of students tested

53

28

32

31

2. Students receiving Special
Education

% Level 3 (+) % Level 4

% Level 4

Number of students tested

3. English Language Learner
Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

4. Hispanic or Latino
Students

% Level 3 (+) % Level 4

85

95

95

% Level 4

31

Number of students tested

13

5. African- American
Students

% Level 3 (+) % Level 4

50

% Level 4

Number of students tested

6. Asian Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

7. American Indian or

Page 19 of 22



Alaska Native Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

9. White Students

% Level 3 (+) % Level 4 73 94 95 94
% Level 4 25

Number of students tested 94 75 76 65
10. Two or More Races

identified Students

% Level 3 (+) % Level 4 60

% Level 4 0

Number of students tested 5

11. Other 1: Academically

or Intellectually Gifted

% Level 3 (+) % Level 4 91 95 95 95
% Level 4 54

Number of students tested 35 22 29 30

12. Other 2: Other 2

% Level 3 (+) % Level 4

% Level 4

Number of students tested

13. Other 3: Other 3

% Level 3 (+) % Level 4

% Level 4

Number of students tested

NOTES: NA means fewer than 5 students in the category

Algebra 1 was the EOC test used in 2008-2009, 201d-, 2011-2012

Math 1 was the EOC test used in 2012-13

2009-2010 - Did not have Math Course that qualifdEOC testing - transition from Algebra 1 to td
2012-2013 No state re-tests as in previous years

95 reflects actual scores of >95 (state only repe®b)

Excluding 2012-13, Level 4 data by subgroups isavailable

Math Scores reflect 9th and 10th grade students

Entry #13 -Our enrollment includes grades 9-13.
Entry #4 our student numbers are listed in grade2 8s instructed

In addition to all federally mandated targets, Hdatarolina reports all state-level targets, sucbcéence
test scores, the ACT, ACT WorkKeys, math courserrignd current year EOC participation. Also, ttages
reports data on the additional subgroup, Acadeitgicalintellectually Gifted (AIG) students. This
transition began in the 2012-2013 school year Withth Carolina’s ESEA waiver.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 10

Publisher; North Carolina Department of Public Instruction

Test: English | and Il End of Course
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Level 3 (+) % Level 4

91

95

95

95

95

% Level 4

13

66

54

60

Number of students tested

79

79

85

86

78

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Level 3 (+) % Level 4

88

95

95

95

95

% Level 4

Number of students tested

32

33

33

35

31

2. Students receiving Special
Education

% Level 3 (+) % Level 4

% Level 4

Number of students tested

3. English Language Learner
Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

4. Hispanic or Latino
Students

% Level 3 (+) % Level 4

95

95

95

95

% Level 4

Number of students tested

5. African- American
Students

% Level 3 (+) % Level 4

95

% Level 4

Number of students tested

6. Asian Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

7. American Indian or
Alaska Native Students

% Level 3 (+) % Level 4

% Level 4
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

9. White Students

% Level 3 (+) % Level 4 92 95 95 95 95
% Level 4 15

Number of students tested 66 66 78 80 66
10. Two or More Races

identified Students

% Level 3 (+) % Level 4

% Level 4

Number of students tested

11. Other 1: Academically

or Intellectually Gifted

% Level 3 (+) % Level 4 95 95 95 95 95
% Level 4 24

Number of students tested 25 25 23 31 30

12. Other 2: Other 2

% Level 3 (+) % Level 4

% Level 4

Number of students tested

13. Other 3: Other 3

% Level 3 (+) % Level 4

% Level 4

Number of students tested

NOTES: NA means fewer than 5 students in the category
English 1 was the EOC test used in 2008-2009, 2@10-, 2011-2012
English 1l was the EOC test used in 2012-13

2012-2013 No state re-tests as in previous years

Excluding 2012-13, Level 4 data by subgroups isavailable

95 reflects actual scores of >95 (state only repe®b

English | scores reflect 9th grade students andiging reflects 10th grade students

Entry #13 -Our enrollment includes grades 9-13.
Entry #4 our student numbers are listed in grade® 8s instructed

In addition to all federally mandated targets, Ndzarolina reports all state-level targets, suctcance
test scores, the ACT, ACT WorkKeys, math courserrignd current year EOC participation. Also, ttedes
reports data on the additional subgroup, Acadeltyicalintellectually Gifted (AIG) students. This
transition began in the 2012-2013 school year Wibhth Carolina’s ESEA waiver.
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