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 Date   
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Name of School Board  
President/Chairperson Mr. Ray St. Pierre  

(Specify: Ms., Miss, Mrs., Dr., Mr., Other) 
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 Date____________________________ 
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Part I – Eligibility Certification 

The signatures on the first page of this application (cover page) certify that each of the statements below, 
concerning the school’s eligibility and compliance with U.S. Department of Education and National Blue 
Ribbon Schools requirements, are true and correct.   

1. The school configuration includes one or more of grades K-12.  (Schools on the same campus 
with one principal, even a K-12 school, must apply as an entire school.) 

2. The public school has met their state’s accountability requirements (i.e., avoided sanctions) in 
participation, performance in reading (or English language arts) and mathematics, and other 
academic indicators (i.e., attendance rate and graduation rate) using the most recent 
accountability results available for the year prior to nomination.  

3. To meet final eligibility, a public school must meet the state’s accountability requirements (i.e., 
avoided sanctions) in participation, performance in reading (or English language arts) and 
mathematics, and other academic indicators (i.e., attendance rate and graduation rate) for the 
year in which they are nominated (2015-2016) and be certified by the state representative. Any 
status appeals must be resolved at least two weeks before the awards ceremony for the school to 
receive the award. 

4. If the school includes grades 7 or higher, the school must have foreign language as a part of its 
curriculum. 

5. The school has been in existence for five full years, that is, from at least September 2010 and 
each tested grade must have been part of the school for the past three years. 

6. The nominated school has not received the National Blue Ribbon Schools award in the past five 
years: 2011, 2012, 2013, 2014, or 2015. 

7. The nominated school has no history of testing irregularities, nor have charges of irregularities 
been brought against the school at the time of nomination. The U.S. Department of Education 
reserves the right to disqualify a school’s application and/or rescind a school’s award if 
irregularities are later discovered and proven by the state. 

8. The nominated school or district is not refusing Office of Civil Rights (OCR) access to 
information necessary to investigate a civil rights complaint or to conduct a district-wide 
compliance review. 

9. The OCR has not issued a violation letter of findings to the school district concluding that the 
nominated school or the district as a whole has violated one or more of the civil rights statutes. 
A violation letter of findings will not be considered outstanding if OCR has accepted a 
corrective action plan from the district to remedy the violation. 

10. The U.S. Department of Justice does not have a pending suit alleging that the nominated school 
or the school district as a whole has violated one or more of the civil rights statutes or the 
Constitution’s equal protection clause. 

11. There are no findings of violations of the Individuals with Disabilities Education Act in a U.S. 
Department of Education monitoring report that apply to the school or school district in 
question; or if there are such findings, the state or district has corrected, or agreed to correct, the 
findings. 
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PART II - DEMOGRAPHIC DATA 

Data should be provided for the most recent school year (2015-2016) unless otherwise stated.   

DISTRICT  

1. Number of schools in the district  53 Elementary schools (includes K-8) 
(per district designation): 12 Middle/Junior high schools 

14 High schools 
1 K-12 schools 

80 TOTAL 

SCHOOL (To be completed by all schools) 

2. Category that best describes the area where the school is located: 

[ ] Urban or large central city 
[X] Suburban with characteristics typical of an urban area 
[ ] Suburban 
[ ] Small city or town in a rural area 
[ ] Rural 

3. Number of students as of October 1, 2015 enrolled at each grade level or its equivalent in applying 
school: 

Grade # of  
Males 

# of Females Grade Total 

PreK 23 17 40 
K 44 31 75 
1 45 62 107 
2 42 47 89 
3 47 48 95 
4 39 50 89 
5 43 35 78 
6 0 0 0 
7 0 0 0 
8 0 0 0 
9 0 0 0 
10 0 0 0 
11 0 0 0 

12 or higher 0 0 0 
Total 

Students 283 290 573 
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4. Racial/ethnic composition of 0 % American Indian or Alaska Native  
the school: 1 % Asian  

 41 % Black or African American  
 47 % Hispanic or Latino 
 0 % Native Hawaiian or Other Pacific Islander 
 10 % White 
 1 % Two or more races 
  100 % Total 

(Only these seven standard categories should be used to report the racial/ethnic composition of your school. The Final Guidance on 
Maintaining, Collecting, and Reporting Racial and Ethnic Data to the U.S. Department of Education published in the October 19, 
2007 Federal Register provides definitions for each of the seven categories.) 

5. Student turnover, or mobility rate, during the 2014 – 2015 school year: 29% 

This rate should be calculated using the grid below.  The answer to (6) is the mobility rate. 

Steps For Determining Mobility Rate Answer 
(1) Number of students who transferred to 
the school after October 1, 2014 until the 
end of the 2014-2015 school year 

89 

(2) Number of students who transferred 
from the school after October 1, 2014 until 
the end of the 2014-2015 school year 

83 

(3) Total of all transferred students [sum of 
rows (1) and (2)] 172 

(4) Total number of students in the school as 
of October 1, 2014  597 

(5) Total transferred students in row (3) 
divided by total students in row (4) 0.288 

(6) Amount in row (5) multiplied by 100 29 

6. English Language Learners (ELL) in the school:   30 % 
  173 Total number ELL 

 Specify each non-English language represented in the school (separate languages by commas):  
 Arabic, Hindi, Portuguese, Spanish 
 
7. Students eligible for free/reduced-priced meals: 96 %  

Total number students who qualify: 554 

8. Students receiving special education services:   10 % 
  63 Total number of students served 

Indicate below the number of students with disabilities according to conditions designated in the 
Individuals with Disabilities Education Act.  Do not add additional conditions. It is possible that 
students may be classified in more than one condition. 

 5 Autism 0 Orthopedic Impairment 
 0 Deafness 16 Other Health Impaired 
 0 Deaf-Blindness 11 Specific Learning Disability 
 3 Emotional Disturbance 20 Speech or Language Impairment 
 0 Hearing Impairment 0 Traumatic Brain Injury 
 7 Mental Retardation 0 Visual Impairment Including Blindness 
 0 Multiple Disabilities 1 Developmentally Delayed 
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9. Number of years the principal has been in her/his position at this school: 4 

10. Use Full-Time Equivalents (FTEs), rounded to nearest whole numeral, to indicate the number of school 
staff in each of the categories below: 

 Number of Staff 
Administrators  2 
Classroom teachers 24 
Resource teachers/specialists 
e.g., reading, math, science, special 
education, enrichment, technology, 
art, music, physical education, etc.   

18 

Paraprofessionals  12 
Student support personnel  
e.g., guidance counselors, behavior 
interventionists, mental/physical 
health service providers, 
psychologists, family engagement 
liaisons, career/college attainment 
coaches, etc.   

2 

11. Average student-classroom teacher ratio, that is, the number of students in the  
 school divided by the FTE of classroom teachers, e.g., 22:1 25:1 
 

12. Show daily student attendance rates. Only high schools need to supply yearly graduation rates.   

13. For high schools only, that is, schools ending in grade 12 or higher.   
Show percentages to indicate the post-secondary status of students who graduated in Spring 2015.  

Post-Secondary Status   
Graduating class size 0 
Enrolled in a 4-year college or university 0% 
Enrolled in a community college 0% 
Enrolled in career/technical training program  0% 
Found employment 0% 
Joined the military or other public service 0% 
Other 0% 

14. Indicate whether your school has previously received a National Blue Ribbon Schools award.  
Yes   No X 

If yes, select the year in which your school received the award.   
 
15. In a couple of sentences, provide the school’s mission or vision statement.  

Our mission at Clancy/Maggiore Elementary School is to engage students in an arts integrated curriculum to 
advance academic success, critical thinking, and creativity.  

16. For public schools only, if the school is a magnet, charter, or choice school, explain how students are 
chosen to attend. 

Required Information 2014-2015 2013-2014 2012-2013 2011-2012 2010-2011 
Daily student attendance 95% 93% 93% 91% 94% 
High school graduation rate  0% 0% 0% 0% 0% 



NBRS 2016 16LA244PU Page 6 of 12 

PART III – SUMMARY 

Located in the city of Kenner, Louisiana, a suburb of New Orleans, John Clancy/ Joseph Maggiore, Sr. 
Elementary School for the Arts (Clancy/Maggiore) serves as a symbol of hope to a historic community.  An 
accredited member of the Southern Association of Colleges and Schools, Clancy/Maggiore is a public pre- 
kindergarten through fifth grade school that serves 602 students.  Currently the school’s population is 43% 
Hispanic/Latino students, 42% African American students, 12% White students and 3% other.  During the 
2014-2015 school year, the Hispanic/Latino population increased 11% giving Clancy/Maggiore the largest 
increase in of English Language Learners (ELL) in Jefferson Parish Public School System.  One of the main 
economic engines of the community is the Louis Armstrong International Airport which is located less than 
a mile from the school. With 96% of the students eligible for free or reduced meals, Clancy/Maggiore 
participates in the Breakfast in the Classroom free meal program to ensure every student begins the day with 
a nutritious breakfast and a focused mind.   
 
Since its establishment in 1954, John Clancy Elementary School, named in honor of a former school board 
president, has served working families in the community.  Once a traditional elementary school, the school 
made the transition to an Integrated Arts School in 2008.  Joseph S. Maggiore, Sr.  Elementary, former 
Westgate Elementary was named in honor of the Mayor of Kenner.  During the 2011-2012 school year, the 
district made the decision to combine the failing John Clancy Elementary School for the Arts and Joseph S. 
Maggiore, Sr. Elementary to create a school with a renewed focus and mission.  Renamed John Clancy/ 
Joseph Maggiore, Sr. Elementary School for the Arts, new administrators, faculty and staff were hired to 
turnaround these failing schools and unite them into a school focused on improving student achievement.  In 
three academic years, Clancy/Maggiore increased its school performance letter grade from a “F” rating to a 
“B”. 
 
In August of 2012, with new focus, new school leaders, new faculty and staff,  Clancy/Maggiore set out to  
maximize learning for all of its students and create a culture of excellence.  The new school motto became 
Clancy/Maggiore kids are S.M.A.R.T.  Not only is this motto recited daily, but it fuels everything that 
happens at the school.  Students work hard to be successful, motivated, accountable, respectful, and 
trustworthy despite the circumstances that they may face outside of school. 
 
A major goal for the turnaround process has been to ensure that students receive high quality instruction 
every day.  Homework assistance and Saturday Academy are offered to students each school year to 
increase instructional minutes.  Every student receives 45 minutes of intervention instruction based on 
individual needs.  Schoolwide interventions create an environment where all stakeholders are invested in the 
teaching and learning of students.  Support staff and teachers are held accountable for using high impact 
teaching instructional strategies and making adjustments to support students’ academic needs.  Teachers 
participate in weekly data meetings where student data is discussed and charted.  Intervention plans are 
created based on students’ needs and communicated to all stakeholders. Increased instructional minutes and 
using data to inform instructional decisions, began to bridge the achievement gap between all socioeconomic 
and cultural groups. 
 
Students also set academic goals that are addressed during mentoring sessions and daily interventions.  
Every student is held by the mantra that they must work hard to get S.M.A.R.T.  We empower students to 
take responsibility for their education and their future.  Students are given rewards for following S.M.A.R.T. 
goals with our Positive Behavior Intervention and Support Program (PBIS). This program provides 
expectations for students and staff behavior and gives incentives. 
 
The leadership team, led by the principal, meets weekly to discuss concerns and provides support to our 
teachers and students.  It was realized that a tiered system of instructional support had to be established to 
ensure that both teachers and students received ongoing feedback.  Mentor and master teachers support 
instructional practices and provide ongoing professional development and feedback to teachers.  During 
leadership team meetings, decisions are made on curriculum, student support and professional development. 
Student centered decision making has enabled our school to become a positive learning environment for 
both students and staff. 
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PART IV – CURRICULUM AND INSTRUCTION 

1. Core Curriculum: 

Clancy/Maggiore School for the Arts uses the Louisiana Student Standards as established by the Louisiana 
Department of Education.  Understanding that elementary schools build the foundation for college and 
career readiness, we strive to meet the needs of every student while raising academic achievement.  Many of 
our students were performing two grades below level.  A key component of our curriculum planning process 
is to help students acquire foundational skills while teaching grade level content.  Daily spiraling of skills is 
a critical part of every content area.  As students’ ability levels increased, emphasis moved to increasing 
student mastery of grade level skills. 
 
In reading and English language arts (ELA), students read, understand and express understanding of 
complex texts on a daily basis.  This helps to ensure that students meet grade level ELA standards for 
reading, writing, speaking and listening and language.  Teachers implement the use of daily Close Reading 
techniques to deepen students’ comprehension of nonfiction texts.  Teachers’ use of higher order thinking 
questions and ensure that essential questions were the foundation of every lesson. Students in early 
elementary grades receiving 120 minutes of ELA, teachers provide combination of small and whole group 
instruction.  In the upper elementary grades, teachers utilize a blended learning classroom to provide 
students with a more individualized approach. 
 
The state provides schools with the Louisiana Guidebook to assist with ELA instruction. This is a resource 
which implements the use of passages, novels (upper grades), and books. . The guidebook provides 
educators sample lessons , which helps the educator to prepare engaging lessons for their students with 
educators sample lessons, which helps teachers in moving towards units.  Teachers began teaching lessons 
that were more comprehensive focusing on multiple skills.  Here at Clancy/Maggiore, teachers take the 
guidebook a step further and anchor it with stories students are familiar with or that relate to the text.  This 
allows our students to make text to self, text to world, and text to text connections. The guidebook provides 
teachers with a diverse literary selection, giving students exposure to different cultures.  Many of the texts 
peak student interest and drives student centered lessons.  Students are encouraged to use the Socratic 
Seminar’s approach. In this approach, students (below or above average) ask open-ended questions while 
others are actively engaged in the listening and learning process. 
 
Teachers utilize the co-teaching methods to provide addition supports to special education and ELL 
students.  School personnel push in to give students assistance inside of the general education classroom.  
Students no longer have to miss vital teaching in order to receive assistance.  The assistance is provided in 
conjunction with the instruction.  Teachers collaboratively plan to ensure that every student, at all 
instructional levels are provided with complex text related to ELA standards. Students are moved to stations 
with multiple instructors in one class period.  Leveraging the additional support in the classroom provides all 
students with high impact strategies that have assisted with the closing performance gaps.  Pre-kindergarten 
program is offered to families to assist with early literacy skills and improve school readiness for our 
youngest students. 
 
Clancy/Maggiore School for the Arts utilizes the Eureka Math curriculum for mathematics instruction.  Our 
students are taught through real world problem solving.  Using this curriculum has provided students with a 
deep conceptual understanding of math and allows teachers to know what incoming students already have 
learned.  With the use of Eureka Math, we have reduced many of the students’ mathematical achievement 
gaps, created persistence in problem solving, and prepared students to understand advance level math. 
Students are required to write daily in mathematics classes and provide explanations of responses.  Using 
models and answering why questions are daily practices in math.  Teachers use exit tickets and assessments 
to determine skills that have been mastered and what need to be spiraled into daily reviews. 
 
We have been more strategic when teaching science and social studies.  In grades fourth and fifth, a 
classroom teacher is departmentalized to focus on science and social studies content standards as an 
integrated part of our reading and writing program.  In science students are taught scientific inquiry in order 
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to investigate physical, life, environmental, earth and space science.  Students participate in science labs 
weekly to increase students with real world applications of science content.  Social studies curriculum 
focuses on the geography, civics, economics and history strands.  Each strand additionally focuses on the 
foundational skills of communication, problems solving, resource access and utilization, linking and 
generating knowledge, and citizenship.  Our students articulate their thought process through Close Reading 
to allow others a window seat into their thought process. Students then call on others to either rebut their 
shared thought or ask questions of their own. 

2. Other Curriculum Areas: 

Clancy/Maggiore is an arts integrated school.  Lessons in reading, math, science, and social studies are 
taught with an art emphasis.  For the past two years, our school has partnered with Young Audiences to train 
teachers integrating the Louisiana arts’ standards to drama, dance, visual arts and music.  Students in first 
thru fifth grades have the opportunity to participate in the arts during their elective time and present fall and 
spring showcases of their work.  Community partners and parents are invited to see students work and 
presentations.  Our students have created videos and performed throughout metropolitan areas.  Art teachers 
collaborate with core curriculum teachers to create standards based lessons to reflect what students are 
taught in the core curriculum. 
 
Students attend physical education classes daily for 45 minutes. Healthy Mondays are when health classes 
are taught.  Physical Education teachers use the Healthy Life Style curriculum. The Healthy Life Style 
curriculum is a behavioral health curriculum that empowers youth with the knowledge and skills to make 
healthier choices in six critical areas: decision-making/goal setting, nutrition, fitness, violence prevention, 
safety, and substance abuse prevention.  During the health classes, students are given passages to read and 
are required to write the answers to their questions using the techniques and rubrics their English Language 
Arts teachers use.  This aids the students in improving their writing skills. 
 
In physical education classes, the students are taught age appropriate skills and sports.  Some activities 
taught include:  locomotor skills, rhythmic activities such as lummi sticks, bamboo hop, folk dances, jump 
rope, football, basketball, volleyball, kickball, soccer, various relay races, and fitness skills.  Students 
participate in fall and spring Fitness gram testing.  This testing includes measuring height and weight, 
flexibility test, sit and reach, pushups, curl ups, trunk lift, and pacer test. Fitness grams are sent home to 
fourth and fifth grade parents to keep them informed about their child’s growth. 
 
Physical Education classes are taught in the same model as a math or reading class.  A verbal or written exit 
ticket is used after the closure of the lesson.  Students are graded weekly using the rubrics created for the 
skill being taught.  Guest speakers are also a part of the physical education program at Clancy- Maggiore.  
The Louisiana State University (LSU) Ag center provides a six week course on nutrition for certain grade 
levels.  Pharmacy students from a local university teach six weeks of health classes for other grade levels.  
Field Day competition is held once a year for all grade levels where homerooms compete in relay races for 
ribbons. The Physical Education department strives to make students enjoy participation in the skills being 
taught and improve at all skill levels. 
 
Students attend library weekly and are taught library skills.  During these sessions students read, check out 
books and receive assistance from the school’s librarian for class research projects.  The library collaborates 
with teachers to align library lessons with skills that are taught in the core curriculum.  The librarian creates 
a newsletter to keep parents and students abreast of the resources available in the library. 

3. Instructional Methods and Interventions: 

The hallmark of our school improvement is the institution of school wide approaches to instruction.  Data is 
the cornerstone of the instruction of Clancy/Maggiore.  Teachers use data collected through standardized 
tests, technology programs, teacher-made assessments and observations to make instructional decisions.  
Teachers and administrators meet weekly to identify trends and determine root causes of performance.  
Every teacher is required to post an agenda, daily objective and use exit tickets to determine mastery.  
Teachers utilize the gradual release model of instruction with a strong emphasis on teacher modeling of 
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performance.  We believe that a strong model produces strong results. 
 
To reach students below level, interventions have been implemented every evening for approximately 45 
minutes. Grade levels meet weekly to discuss student growth as well as plan activities for each subject 
matter. Students are paired with a partner to help with the reading of complex text. As the students are 
reading, they pause to “close read” the text and discuss their understanding of the text. While partners are 
reading, the teachers walk around to monitor; stopping to work with each pair to ensure comprehension as 
well as take anecdotal records. Students are then asked to answer at least three of the following question 
types: part A/B, multi-select, and extended response with their partner. Each question is then reviewed by 
the teacher with the help of the students. Teachers also work with below level students individually during 
elective time. 
 
Small group instructional technique called study hall was added this year.  Students are paired together and 
are given assigned tasks.  School staff and teachers are assigned to work with groups for approximately 30 
minutes. This instruction can range from phonics lessons to facilitating group discussions on the complexity 
of a text. While small group instruction is taking place, the core group is placed on iReady, a computer 
program aimed at pinpointing a student’s needs. This program provides a diagnostic assessment to help 
teachers understand what skills need to be targeted for each individual student.  I-Ready utilizes a progress 
monitoring tool to measure each student’s growth, and provides detailed personalized instruction to meet 
each student’s need. 

4. Assessment for Instruction and Learning and Sharing Assessment Results: 

Clancy/Maggiore uses several types performance data to monitor student achievement.  Students take 
benchmark tests several times per year.  Teachers create action plans based on the results and reteaching is 
monitored for mastery of skills.  Teachers must consider how to teach the lesson differently to students to 
improve instruction.  Students in grades kindergarten thru third are administered the Fountas and Pinnell 
assessment three times each school year to measure students’ fluency and comprehension of fiction and 
nonfiction text.  Students in grades third thru fifth take state assessment test.  These results are examined and 
used to make instructional decisions for the next school year. 
 
Parents are kept informed about the student’s academic achievement during parental conferences, web based 
Parent Portal, and our annual Family Testing Night.  During testing night, teachers provide a detail 
explanation how assessment results are interpreted and provide parents with sample results.  Teachers and 
staff are available to answer individual questions. 
 
Teachers use a “backward planning” process when planning lessons to ensure the vertical and horizontal 
alignment of content.  They also review student data during weekly meetings to determine classroom, grade 
level and schoolwide areas of strength and weakness with each content area.  The key to all collaborative 
sessions is using our data to determine what students should know and be able to do as a result of teaching. 
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PART V – SCHOOL SUPPORTS 

1. School Climate/Culture: 

Clancy/Maggiore has high expectations for administrators, faculty, staff, students, and parents.  The PBIS 
team meets monthly to establish and review expectations for all stakeholders.  Our goal is to clearly define 
expectations for everyone creating a “no excuses” model for all school community members.  Expectations 
are clearly defined for all stakeholders and are displayed throughout the school.  The collective work and 
responsibility of all members of the school community has helped decrease the number of discipline 
referrals.  The positive culture is evident in the improved behavior of all students.     
 
The PBIS team has established a variety of opportunities to engage and motivate students.  Students, 
teachers and support staff are recognized with monthly awards.  Teachers and support staff receive prime 
parking and other incentives while students earn a principal’s luncheon and certificate.  Our school also 
highlights student positive behavior with our Blue Band Program.  All students with good attendance and 
behavior earn blue bands that are awarded five times throughout the school.  Students receive special 
privileges such as dress out of uniform days, extra recess, and a visit to the Club Connect Reading Oasis. 
 
Each year the school hosts a Back to School Night to ensure that parents have an opportunity to learn the 
expectations of the school and meet the school’s administrators, teachers, and staff.  We also host an 
English Language Learner’s Family Night to address the needs of our Hispanic and Arabic families.  
Parents have an opportunity to gather information about available resources and ask questions.  Community 
organizations come in to assist families with a variety of needs including GED information, health 
screenings, and employment opportunities. 
 
Teachers, staff, parents, and students are provided with surveys to give ongoing feedback about the school.  
We believe that giving everyone a voice ensures that stakeholders feel accountable and respected.  The 
administrators keep an open door policy so that students, staff, and teachers are free to express their 
concerns as the need arises.  This helps to ensure that academics are the top priority followed by the social 
and emotional needs of the school community. 

2. Engaging Families and Community: 

Clancy/Maggiore incorporates a variety of strategies to encourage parent and community involvement.  We 
partner with several organizations, including Young Audiences, New Orleans Saints, New Orleans 
Pelicans, Scholastic, Kiwanis Club, and 4-H.  Parents are asked to join the Parent Teacher Organization and 
participate in parent meetings throughout the school year.  Each year we host a Grandparents’ Day to salute 
our grandparents and encourage participation.  Our arts department holds a fall and spring concert to 
highlight students’ work and perform for the community. 
 
Families are invited to participate in several family nights throughout the school year.  During Family Math 
and Literacy Night, Family Testing Night, and English Language Learner’s Family Night, teachers provide 
parents with activities to assist students academically.  We also require parents to attend parent conferences 
for any student earning a failing grade at the end of each grading quarter.  Parents and teachers develop a 
plan for success and teachers provide parents with resources to assist students at home. 
 
The Club Connect Reading Oasis was recently donated to encourage parents to read to their children.  
Parents are allowed to bring in younger children during the school day to have access to books and develop 
the love of reading.  We also hold two book fairs each year where parents can join their children in 
selecting books to promote literacy on campus and at home. 

3. Professional Development: 

Realizing that an effective teacher is the most important school-based factor impacting student 
achievement, our teachers meet for 90 minutes weekly to participate in job embedded professional 
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development.  Our goal is that through collaboration, our teachers will become highly skilled and strongly 
motivated educators equipped to teach every student.  Teachers are asked to discuss and implement best 
practices, analyze student work samples, and develop next steps to raise achievement levels for all students.  
In recent years, shifts in state standards have created a need for teachers to be trained in unpacking the 
standards as well as teaching strategies that will deepen students’ understanding, thinking and responding. 
 
Novice teachers are paired with and mentored by colleagues with proven achievement scores, teachers are 
paired together for coaching and support in curriculum implementation.  Master teachers work with both 
mentor and classroom teachers to set individual performance objectives based on results of classroom 
walk-throughs and evaluations and to structure subsequent professional development sessions, and review.  
This differentiated approach to professional development has created a collegial spirit among teachers and 
promoted growth at all levels.  Teachers view professional development as an opportunity for growth and 
career advancement. 
 
Our district is committed to developing its teachers and administrators and they have created a tiered 
approach to professional development by offering teachers opportunities for professional development 
during and after school.  School employees use the AVATAR web system to select professional 
development sessions that meet their needs.  Schools are also assigned a district liaison to serve as an 
ongoing support and assist the principal with need assessments.  Administrators are assigned to an 
Executive Director for Principal Performance for coaching and mentoring. 

4. School Leadership: 

Creating a culture of mutual respect, our principal and assistant principal work as a team to meet the needs 
of the students, families, faculty and staff of Clancy/Maggiore.  Meeting weekly to maximize leadership in 
the building, they discuss and manage daily teacher walk-throughs, needs of students, faculty and staff, and 
lay a platform for education throughout the campus. 
 
Recognizing that students are the most important asset on campus, our leaders encourage the school’s 
faculty and staff to make every effort to create a community who together who works to improve 
instruction for children.  Meeting and greeting students each morning at the bus, so they can students begin 
each day with a hug from an administrator that ensures that Clancy/Maggiore is a safe, nurturing place for 
all students.  The administrators communicate that students are our business and giving superior service is 
our top priority.  Teachers and school staff are provided with a weekly bulletin to keep them informed. 
 
School administrators lead the charge of the leadership team.  Monthly meetings with grade level chairs 
and weekly leadership team meetings, our principal and assistant principal are often seen teaching and 
modeling lessons for teachers and assisting with various school tasks.  This hands on approach models that 
no job or task is too small or large for any member of the school family.  Our administrators give weekly 
feedback on lesson plans and provide support to teachers during weekly data meetings.  The principal and 
assistant principal maintain an open door policy with teachers, staff, parents, and students.  They feel 
comfortable asking questions, giving input, or asking for support in any area. Our leaders model daily 
philosophy respect and high standards. 
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Part VI – INDICATORS OF ACADEMIC SUCCESS  

Creating a culture of mutual respect, our principal and assistant principal work as a team to meet the needs 
of the students, families, faculty and staff of Clancy/Maggiore.  Meeting weekly to maximize leadership in 
the building, they discuss and manage daily teacher walkthroughs, needs of students, faculty and staff, and 
lay a platform for education throughout the campus.   
 
Recognizing that students are the most important asset on campus, our leaders encourage the school’s 
faculty and staff to make every effort to create a community who together who works to improve instruction 
for children.  Meeting and greeting students each morning at the bus, so they can students begin each day 
with a hug from an administrator that ensures that Clancy/Maggiore is a safe, nurturing place for all 
students.  The administrators communicate that students are our business and giving superior service is our 
top priority.  Teachers and school staff are provided with a weekly bulletin to keep them informed. 
 
School administrators lead the charge of the leadership team.  Monthly meetings with grade level chairs and 
weekly leadership team meetings, our principal and assistant principal are often seen teaching and modeling 
lessons for teachers and assisting with various school tasks.  This hands on approach models that no job or 
task is too small or large for any member of the school family.  Our administrators give weekly feedback on 
lesson plans and provide support to teachers during weekly data meetings.  The principal and assistant 
principal maintain an open door policy with teachers, staff, parents, and students.  They feel comfortable 
asking questions, giving input, or asking for support in any area. Our leaders model daily philosophy respect 
and high standards. 
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