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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 8 Elementakiools (includes K-8)
_ 4 Middle/Junior higtheols

8 High schools
0 K-12 schools

20 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

10 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 34 47 81
1 48 32 80
2 38 46 84
3 46 38 84
4 42 33 75
5 27 48 75
6 39 36 75
7 19 22 41
8 17 28 45
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 310 330 640

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

Page 3 of 42



5. Racial/ethnic composition of  _ 0 % American Ind@nAlaska Native
the school: 33 % Asian
1 % Black or African American
6 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
36 % White
24 % Two or more races

100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 3%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 4

end of the school year

(2) Number of students who transferred
from the school after October 1, 2012 until 10
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @

—h

rows (1) and (2)] 14
(4) Total number of students in the school as

517
of October 1
(5) Total transferred students in row (3) 0.027

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 3

7. English Language Learners (ELL) in the school7 %
45 Total number ELL
Number of non-English languages represented: 24
Specify non-English languages: Spanish, Vietham&antonese, Korean, Portuguese, Mandarin,
Japanese, Farsi, French, German, Greek, HindiadtaRussian, Urdu, Gujarati, Tamil, Swedish,
Finnish, Tulu, Marathi, Telugu, Tamil, Kannada

8. Students eligible for free/reduced-priced meals:1 %

Total number students who qualify: _ 5

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.

Bullis Charter School does not participate in tfaifGrnia free and reduced-price school meals
program. However, we do have families who qualdgéd on the state criteria and who complete the
paperwork for whom we provide free meals.
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9. Students receiving special education services: 6 %

40 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 13 Specific Learning Disability

3 Emotional Disturbance 19 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 3

Classroom teachers 31

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

20

Paraprofessionals 7

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Bullis Charter School offers a collaborative, expetial learning environment that emphasizes irtliai
student achievement. As a model of educationalllexa®, BCS inspires children, faculty and stafféach
beyond themselves to achieve full potential. Usirgdobal perspective to teach about the
interconnectedness of communities and their enmeis, the BCS program nurtures mutual respegt civ
responsibility, and a lifelong love of learningB@S Mission)

Bullis Charter School (“BCS”) is located in the towf Los Altos and serves over 630 students,
Kindergarten through eighth grade, from seven netmlwns from Palo Alto to San Jose. BCS
proudly reflects the spirit of the Silicon Valley gathering place for families from all over therlao
speaking over 25 languages but unified in theirmitment to innovation, entrepreneurialism, and
academic and personal excellence.

BCS teachers are committed to educating the wttdld. In addition to the core classroom currigula
every student receives instruction in S.T.E.A.Mci€Bce, Technology, Engineering, Art & Math), drama
vocal and instrumental music, art, and PE by ceatiéd teachers. BCS also offers an integrateddiore
Language Program, the first of its kind in the Baga. Credentialed associate teachers reduce the
student:teacher ratio to facilitate differentiabestruction in every classroom. BCS students apeeted to
master or exceed grade-level content and perforenstamdards. Trained in Schools Attuned, all teache
effectively assess students’ academic and socidienab needs in order to create individualized Fsacl
Learning Goals for every child. Utilizing best ptiges including differentiated instruction, prdjéased
learning, design thinking, and a variety of assesgs) they ensure that all students are activedaged in
their learning through inquiry-based units that maze individual abilities. Just as they have high
expectations for their students, BCS teacherslmoléively created a performance-based compensation
model that reflects their commitment to personakdignce and the school’s mission. 11% of the BCS
teaching faculty are National Board (NBPTS) ceztificompared to less than 3% of all teachers in
California.

BCS is a wonderful place to be a student. Weesdgmblies with student presentations reinforce our
commitment to being a community of learners ane gjie to our strong school spirit. Regular Priradip
Awards celebrate students who uphold the “pillafstur Character Development program. Cross-grade
“Houses” provide opportunities for students to diser commonalities and build friendships while wngk
together on school-wide outreach activities sucrting letters to our troops, designing Valensrier
senior citizens, or creating blankets for homessdters. Field trips to local museums and wildlife
sanctuaries extend learning beyond the classroodnaaich offering of electives and after-schoalssles
such as Lego Robotics, Flash Animation, steel psmdpture, colorguard, Latin, choir, ultimate s,
table tennis, tap dance, and many more, all taliglkite teachers, allow students to explore andldpve
new passions. A longer school day provides for nmstuctional hours and additional time for intsting
units in environmental science, foreign language, the MakerSpace and FabLab. Our thriving visodl a
performing arts programs, accessible to and takek0B% of the students, produce four plays and calisi
productions, two dance shows, several school-watheerts, and an art exhibit annually.

BCS is proud of its successes. BCS’s API scoré6fif 2013 confirmed its position as the highest
performing public school in Los Altos; and sinceenjmg its doors ten years ago, the school has danke
the top three elementary charter schools in the sfaCalifornia. Additionally, BCS and its studsiitave
been recognized for their numerous exemplary aehients:

» California Distinguished School (2008)

* 6-year WASC accreditation

* Lisa Stone, 1st recipient of the Charter Schookheaof the Year, Santa Clara County (2011)
» Jessica Lura, 3rd recipient, Charter School Teashétre Year (2013)

» Bullis Kids News team awarded “Best Elementary N8ksw” in California (2011, 2012, 2013)
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* BCS choirs awarded “Unanimous Superior” rankingeasg straight by the California Music
Educators Association

* 4th graders won 2nd place in the National Siemenméation’s “We Can Change the World”
Science Challenge

* Los Altos Hills Mayor’s Award every year for ourveronmental service project contributions to
the community

* Only elementary school and one of five core pariméne international FabLab@schools network

Bullis Charter School delivers on a high-qualitgtinictional program, provides venues of leadersinig,
creates an atmosphere of positive school spiritpainig. Through the annual strategic planning psscere
evaluate our programs, partnerships, staff, anchoamty outreach efforts to ensure we continue tfillfu
our school mission. BCS strives to develop studehts are critical, creative, reflective thinkerdhavfeel
personally empowered; and who act responsiblyliarabs: personally, socially, and globally. We are
confident that we provide an educational experighaewill result in our students being life-lorealners
capable of making significant contributions as teeyerge into the 21st century.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) All BCS students, grades 2-8, participate inGlaéfornia Standardized Testing And Reporting (R)A
program and the California Standards Tests annt@liigtermine their proficiency levels against stee
contents. In the past 5 years, at least 88% of 8G&ents have consistently scored Proficient orahded
in ELA and Math (2013 score: 97% and 98% respelglivéVhile we are committed to our students
performing at a level that is consistent with tregignitive abilities results, our goal is to alssere that
every student is at least Proficient or Advancedllimreas or making gains of at least one lefbkifshe is
below Proficient.

Site-based standardized assessments are also stéingidiin the fall to provide baseline data, inrgpto
provide evidence of growth, and at the end of #w@r yo determine students’ success at meetingdhesie
level content and performance standards. Assessnartes that address student academic progresssac
the curriculum and benchmarks to determine leviefsaficiency have been developed for each gradg, K
Whether using marketed assessment instrumentdYieegted Reading Assessment (DRA2) and Read
Naturally™ to assess reading comprehension anddigeor site-developed metrics (e.g. writing
proficiency assessed using standardized school+Hwiaiics, prompts, and student anchor papers that
demonstrate each rubric level, unit pre- and pestist etc.), data are collected codifying studesfiggency
and used to determine advancement or retentionex@mple, the end-of-year benchmark for K-6 sttglen
in the DRA are: 4, 18, 30, 38, 50, 60, 70 respebtiv7th grade students are expected to scoreon4be
MacLeod Assessment of Reading Comprehension; angr8tlers >70% on their literary tests. Studerds ar
expected to score >3 for each academic, socialienadt and behavior Focused Learning Goals (see #2)
otherwise, their goals are revisited the next sthear.

b) In the area of ELA, at least 90% of BCS studantsvery grade level scored proficient/advanceBLA.
Despite this, the percentage points have increaskdld strong since 2009: Gr.3: 95%-95%; Gr.4: 96%
99%; Gr.5: 94%-97%; Gr.6: 93%-100%. Most notabtythe 2 years that the middle school program has
been fully implemented, 100% of the 6th and 8trdgrstudents scored proficient/advanced in 2012 and
100% of the 6th and 7th grade students in 2013.

In 2011, there was a drop to 91% in the 6th grdd& & ore. While this may seem significant, esplgcia
given that 100% of them were proficient/advanceddfO, it is less alarming when you realize that
particular cohort group scored 96% the previous ged the drop reflected the declining scores of 2
students. Nevertheless, teachers created Focuseding Goals for all non-proficient students, waittion
steps and measurable assessments targeting tbeificpreas of weakness: reading comprehensienatiy
analysis and in 2012, their score rose back to 96%.

With the exception of 4th grade in 2010 & 2011leatt 90% of BCS students scored proficient/advéinte
math in the past 5 years. As with ELA, the perogataoints have remained strong for each grade level
since 2009: Gr.3: 98%-98%; Gr.4: 93%-100%; Gr.30980%,; Gr. 6: 95%-96%.

The 4th grade results of 90% and 88% were partigui@ubling as they reflected a 9-10% drop froacle
cohort’s previous year's scores, and since 2009 gitade’s math scores were consistently lowestan
school. While we never really did figure out tie@ason for the decline, we still implemented a \groé
changes: provided additional math trainings, grdugiedents by ability across the grade level ratteem
differentiating within the class, added an extretisa of homework assistance for upper grade stisgdand
hired an Associate Teacher with a math backgroBodool-wide, we provided math workshops for all
teachers, spent time realigning the math prograéitcluding standardizing the mathematical language
and designated math instruction as the area fardbobservations. The 4th grade proficiency leuaigped
to 100% in 2012 and remained there in 2013. Adidily, those students’ math results continued to
improve through their tenure at BCS. We also ppi&til attention to the group of students who also
struggled in ELA (above). In 4th grade, their 98e6ficiency math rate was the lowest in the 200%st
year. Itis also important to note that this mariar class had the most diverse student populébipiith
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grade, 5 of the 24 students or 20% were in spediatation and 16% with 504 plans) yet in spitdhatf,t
100% were proficient/advance in math by 7th grade.

In the most recent year’s data, despite 90% ofestisdwith disabilities are proficient/advance intbBLA
and math, there is still a discrepancy betweenttiggt score and those of other students’ partitular
grades 2 and 8. Some of the factors attributingitodecline were include AP’s retirement and tee of a
contractor to oversee the special education progfaeretirement of the district’'s special educatio
director and case manager, and an ineffective resdaacher. This year, we have hired an admitdstra
with special education experience, replaced theuitBSfreed up more time for services, added more
counseling time to address the increase of sonialien issues that are impacting academic achieneme
formed a parents’ support group, provided insertagearents and teachers on ways to support the
academic/social/lemotional needs of special needests, and the middle school teachers increas@gceOf
Hours from 2 to 4 days a week.

2. Using Assessment Results:

The Focused Learning Goals (FLGS) process is B@&smpromising commitment to supporting its
students in achieving “specific measurable resbisexceed present capability” by “reaching beyond
themselves to achieve full potential.” (BCS Stratdgjan)

Each fall, teachers meet with students and patemtssiew a plethora of data: beginning of the year
assessments, prior year’'s scores, parent survegers questionnaires, work samples, etc. to
collaboratively develop individualized goals in theademic, social/emotional/behavior and passieasar
All FLGs must be supported with data and clearljndate the parties responsible for their impleragan
as well as the means by which they will be evalligs least once a month). Students are taughkdn
active role in tracking and reflecting on their goafrom keeping a written log to writing a monthl
reflection and creating next steps. For examp#tyudent who has a passion goal to run a 5K is resipie
for creating a training plan and committing toiftgplementation. This can be documented in a runlugg
or with pictures/videos that can be submitted &ot#acher upon completion as evidence.

Teachers use FLGs to determine student groupstgmsgand materials, and instructional methodologies
Some may have students working on goals broken daterdaily steps (e.g., "l will play with two new
students today," for a student with a year-lond tméake risks) while others may check in less|frently
(e.g. during their weekly conferences for stud@rasgking on improving their writing skills). FLGs @amalso
supported outside the classroom: students workmigadership skills may be placed on the AV Crew or
Student Council; a writing FLG can be supporteabgolling into specific elective classes such asdre

to the Troops or Analyzing Disney Characters. Beeauethods for tracking FLGs vary between classes
and grade levels, teachers proactively share bastiges at weekly team and staff meetings.

Update on FLG progress is communicated home i2nidetrimester report card. March conferences pevid
another opportunity for teachers, students, andnpato review progress and/or address concerhEL&s
are evaluated according to the agreed upon meassessment and scored on a 1-5 rubric. Any galalavi
score of 3 is revisited the next year.

FLGs also provide a tremendous amount of dataatteatised for school improvement and professional
development. For example, when the Superinterfdentipal noticed similar writing goals across difént
grade levels, a school-wide writing workshop wdsl e calibrate the writing curriculum across grade
8. When teachers noted that many students hadkggboarding skills, a 4th grade keyboarding
proficiency level was determined and classes addatestudents who did not meet that level. Théditstof
our students to be able to type 24 correct wpmhldsa positive impact in all academic areas asewve'v
continued to integrate more technology (STEAM, ngdetc.) and applications (Google docs, Prezi) etc
into our core program, and will prepare our stuséot the new online common core testing.
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3. Sharing Lessons Learned:

Portola Valley School District — The Strategic Fieng (SP) Committee met with the BCS leadershimtea
to learn how BCS implemented differentiated leagnbechnology integration, foreign language indiorg
character development, and S.T.E.A.M. educatiohe"SP committee was very interested in exploring
local innovative models of instruction, particulatthose that have been implemented successfully in
public school setting. It is evident Bullis iseater in actualizing best in class research.” ~Tai@nown,
SP member

Silicon Valley New Teacher Project (SVNTP) — Kellplheim, 3rd grade teacher and Jennifer Anderson-
Rosse, Induction Mentor, presented to the Ste€ommittee comprised of Assistant Superintendenis fr
partner schools/charters/districts. The educatitwaalers “were inspired by their ability to assasslents’
learning needs, design engaging instructionalesjras to address those needs, and document impeotem
in student learning based on the California Stashglfor the Teaching Profession.” ~Laura Gschwend,
SVNTP. This presentation has been adopted for Mextademy3 “The Inquiry Cycle” which is being
shown nationwide by the New Teacher Project to@ll mentors in training.

Teacher’s College, Columbia University — Two fagutiembers toured the FabLab to gather examples of
how a school can “learn to teach with and for iratmn” for their pilot study on young children’s
engagement with digital 3D design and printingwds intrigued and impressed with the hands-onvecti
exploration of materials and processes that | 3de.obvious joy of learning on the faces of thelshus is
the most resonant aspect of my visit."~ Sean Jeistieacher’s College

uClass.org (reposted by Edutopia) — Jessica Ltinagr@de teacher, developed a common core-aligned
“Hands of Hope” lesson with Gabby Giffords and Sahidok Promise to start a conversation with stuslent
around the country about school safety. Over 8d00@ents used this open-source material, pledging t
work to stop school violence. “I want every teactied parent to read Jessica's powerful blog ang eve
student to have access to the hope and respotysibdt she calls to action.”~ Leah Schrader, uCtag

Singapore Ministry of Education — As part of theiur of innovative educational and business moitetise
Silicon Valley, over 20 members from the Singapeutacation system visited BCS’s MakerSpace, observed
students engaged in S.T.E.A.M. units utilizing dadthinking process, and asked questions of B(I§ sta
parents, and board members. “Of our tour of Sili¢ailey, we were most inspired by what we obseratd
Bullis Charter School.” ~Singapore Ministry of Edition

4. Engaging Families and Community:

BCS values family and community members as intguaethers in students’ educational processes and is
committed to establishing meaningful working redaghips with them.

From summer picnics to the “New Family Orientatiovéek activities, and the 1:1 meetings with the BCS
administration, there is immediate support for riemilies to BCS and opportunities for them to be
immersed in the community. Once at school, param@drained and developed just like staff members.
Education classes, such as those on the new commonerstate standards, internet safety, and efteatiath
instruction, are open to parents to attend (alateg@achers) to better understand the pedagogtharigest
practices employed by the school. Parent Foruntsoanto leverage the FLG process (see #2), develop a
child’'s “growth mind set,” and “how parents cangh#ieir kids learn to love math,” presented byfsiafl
industry experts such as Carol Dweck and Jo Bo@ach parents how to support, at home, what their
children are learning at school. Parents are adsoed in first aid, allergies, conflict mediaticand
behavioral expectations prior to volunteering ie gassroom, on the playground, or as field trip
chaperones.

Throughout the year, there is close communicateiween the family and school. Weekly newslettets an
bulletins are sent from teachers and administratideeep parents informed about assignments, upgpmi
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events, volunteer opportunities, etc. Student vemitk assessments are sent home for review; emais, b
podcasts, etc. are used to keep parents updagasents are invited to end-of-unit presentations.

With a solid grounding in the BCS philosophy angenence, we believe that parents are more capéble
playing a meaningful role in their child’s educatib success. This includes working with the teeske

set annual FLGs and/or being contributing membgtiseoStudent Study Team to collaboratively make
important decisions regarding their students’ etlanal plans. For example, parent input is vital in
determining whether a student’s needs can be acodated in the classroom or formal testing is hergss
Parent feedback is solicited in the annual schooley; the results are shared school-wide and beqaart
of the data considered during strategic plannimg.d@xample, parents were instrumental in settieggial,
serving on the research action teams, and are advopthe implementation corps of the new “No Bull
program.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

BCS's curriculum provides a rich, student-centeaetlyity-based learning program designed to help
children become independent problem solvers atidalrthinkers who draw upon a solid foundation of
basic skills in order to solve challenging probleamsl complex tasks. With a thorough grounding e th
state standards, and by following the grade lebagldards in all curricular areas, we ensure thatadents
receive a balanced curriculum in English Languags,Math, Science, and Social Studies from their
homeroom teacher as well as Physical EducationMusic, Drama, Engineering & Technology, and
Foreign Language (Mandarin and/or Spanish). Staisdar what each student will master and expected
learning outcomes provide a basis for articulatiolong teachers and successful transitions eachorear
our students. Working within grade level teamsgheas use these standards, a variety of assessuémnt
and current research on educational practicessigrnielynamic curricula to meet our students’ specif
needs, ensuring that every student has equal atccties same delivery of content and opportunity fo
success.

Although our curriculum is coherent and meets thgesstandards, it also reflects the rigor of qacsic
school vision and charter: high expectations, iitialized learning, interdisciplinary inquiry-based
learning, real world applications, and communitgarted learning and provide a framework for theés4
of 21st century learning: critical thinking and plem-solving; communication; collaboration; creayivand
innovation. Programs must also facilitate flexipteuping strategies, accommodate a variety of
instructional levels and learning styles, lendrti@gration to other subject matter, and includanetogy
and quality, authentic assessment tools.

To this end, the BCS STEAM (Science, Technologyif®ering, Arts, and Math) program is the
cornerstone of our core curriculum. The goal of BUEAM program is to make innovative, engaging,
rigorous education available to all students aleatls, allowing for a deeper conceptual undeditanof
the material in a meaningful way. STEAM, delivetbtbugh instructional methods like Project Based
Learning (PBL) and Design Thinking (see #5) alldudgnts to apply their knowledge in order to create
solutions for real-world situations, pulling togethnformation they have learned across different
disciplines in one meaningful inquiry-based praoject

In the first grade “KidTown” unit, students are pdghe driving question, “What makes some busirsesse
succeed and others fail?” Students start their lowginess in which they must determine what protiuct
sell, where to house their storefront in a fictisdown, how to advertise to attract customers,agara
budget, and assess their business’ success. Teativer grade-level standards such as adding and
subtracting single digit numbers (through calcalgttosts for supplies, rent, products), opiniortingi
(composing a letter to the town mayor about thesitess) and principles of a free-market economy
(soliciting start-up funds, exchanging money fasgarcts and supplies, entrepreneurialism). Students
receive art and design instruction (creating pesisegproduct slogans and logos) that integrates
mathematical concepts such as number sense aneétygddesigning block lettering and spacing words
across a poster). The science and engineeringamengs emphasize construction design of their prtodu
and students use different materials and techneddgithe MakerSpace “make” their product effidignt
and affordably. In Mandarin, students learn howrieet customers and count when making change. In
Music, students learned advertising jingles anatyzheir appeal in order to compose and perfornn the
own.

As a part of their study of human physiology, fifffladers learn about each system of the human fohy
experts like a hand doctor and through the neveesinblogies (zSpace, a 3-D system that allows stade
visualize and “travel” through the human systemR)eir understanding of each of part of body isaexged
through other subject areas: in Art, creating \aind clay replicas of the muscular system and pegnti
magnified images of human cells in the style ofenalar scientist and guest speaker, David Goodsell;
PE, learning how to exercise the different muscteigs and using math calculations, determine aad ide
exercise regime based their personal data in prparfor the physical fitness test; in Engineeréng
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Technology, accurately measuring and modeling carapts of hand prosthetics in order to improve and
create prototypes of 3-D printed hand prosthetias éllow students to engage in a passion.

2. Reading/English:

2a. Strong foundational skills are the backbonBuwifis’ reading program. Having strong literacylikis
essential for college and career readiness. Thingarogram is an integrated literacy program, smih
the classroom, reading is taught alongside writspgaking, listening, and language skills.

Developing confidence and a love of reading ishtbart of any successful reading program. To dg this
students engage in reading across all subjectingea balance of fiction and nonfiction, with acreasing
focus on nonfiction texts. To develop independself-directed readers, students analyze strengths a
weaknesses in reading, and in conjunction withrgarand teachers, set reading goals. This alloals ea
student to be challenged in the area of readingrdéess of his/her reading ability.

Primary grade teachers focus on developing strongdational skills and the Open Court language arts
program, CCSS-aligned materials and guided redutiogs are all used. Students receive a combinafion
whole class and small group instruction in a readeorkshop model to teach decoding and comprebansi
skills. Teachers use rhymes and songs to devédiopgmic awareness and use explicit instruction in
phonics to teach decoding skills. In addition e&ted readings of predictable texts and guidedrrgad a
student’s instructional level allow students torease their fluency.

To further develop reading skills, older studerds the Houghton Mifflin language arts program, gdid
reading books, and nonfiction sources. Whole atas®l studies allow for deeper discussions while
literature circles, which differentiate for all ke@rs, allows students to engage in meaningfukdsedcted
discussions, asking them to citing specific evidettcsupport their discussion and opinions.

Teachers use formative and summative assessmegugi®their instruction. Using data, teachersdarg
their instruction to meet the needs of all studenis use the instructional methods of Daily Five,
heterogeneous and skills-based groups to aid fierdiftiation. Guided reading books and other lal&dets
allow teachers to meet the needs of students e¢ading levels.

Rigorous and complex primary source texts are amadanalyzed at all grade levels, starting with the
primary grades. For developing readers, these anipkts are read aloud to model fluency and
comprehension strategies and allow all learnean&dyze more rigorous texts then they could
independently. Citing evidence from the text arfdmeng back to the text when engaging in discussio
about reading is a key expectation meant to boilch@lational literacy skills for all students.

b. Bullis Charter School's Middle School Englislogram is based on an integrated model of literacy.
Reading, writing, thinking, speaking and listenarg interrelated processes that support students’
understanding of texts, development of complexddaad creation of original products. To this emtk
teacher teaches both English and history to the s@nof students to increase integration and stfgo
students with frequent collaboration with otherteom teachers. Literacy is taught across all cdrasras
with a focus on non-fiction reading skills and tes.

The English program at Bullis uses the common state standards to help guide instruction so that
students leave Bullis with the skills that are eiséfor success in high school, college, caraerd life. The
program focuses on creating independent self-dideletarners who think critically and ask questiohthe
world around them, communicate effectively, bothllgrand using written language, and use technology
and digital media effectively.

Middle school students refine and expand theitsskillanguage through structured study and indégehn
reading of complex literary and informational warléhen writing, students take task, purpose, and
audience into careful consideration, choosing wardermation, structures, and formats deliberat@élyey
learn how to use technology strategically and gafélen creating, refining, and collaborating onting
and become skilled at gathering information, ev@thgasources, and citing material accurately, and
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reporting findings from their research and analgsisources in a clear and logical manner. As qitthe
program, collaboration and communication skillslaighlighted, since discussion is an essential gfart
rigorous and effective intellectual work. Studemée technology to collaborate with their peers athérs
around the world and use technology for creatiap@ses.

To support differentiation in the classroom anteerning, teachers use a variety of techniqueslediis
take ownership over their learning through selfbggia of strengths and weaknesses, goal settirty, an
regular reflection. This lets all students to ballemged and supported. Formative and summative
assessments allow teachers to target instructi@htehnology is used to help assess, to diffextnskill
instruction and reading levels, and to give fee#lmatstudent progress. In addition, office houssafered
four days a week and provide a space for studerdsltaborate, ask for help, receive pointed feellpand
work with the teacher on their specific learningag

3. Mathematics:

Mathematical achievement is highly valued by ounifees. Many parents enroll their children in surmme
math programs, hoping to have them move through elasses at an accelerated pace. Many of our
students excel when performing calculations, bable@m-solving and conceptual understanding ardivela
weaknesses.

To focus on building deeper levels of conceptuaenstanding, we have chosen programs that provide
open-ended problem-solving tasks, link mathematiesseryday situations, and include hands-on detsi
and mathematical exploration while providing thagtice necessary to develop arithmetic skills.ridgs
K-5, the basis for our mathematics instructionvefyday Math, and in grades 6-8, it's College Prajmay
Mathematics. Using these courses and other CC§8ealimaterials supported by Inside Mathematics,
teachers differentiate instruction within theirgdeooms, within entire grade levels, and acrossegievels

to provide instruction that fits the needs of esithient with careful attention paid to strugglimgla
advanced students while giving everyone accesetgrade-level CCSS curriculum. Sometimes, based on
data obtained from rigorous site-based assessmE@SSS math skills, students are accelerated giiwrou
the program by compacting two grade levels’ woftimstruction into one or having students skip grad
levels altogether. For students who are struggteaghers provide small-group instruction focused o
addressing common misunderstandings based on femassessment data while providing CCSS grade-
level instruction since it's important to addresiseaonceptions while strengthening conceptual
understanding to challenge each student.

Besides these adopted programs in the homeroonrtsirdoular math classes are offered during th@sth
day to students in grades 1-6 to bolster theihimdtic and problem-solving skills and to build ddefice
and make math fun so that students build posititieides about it. One such course, Logic Puzzles,
provides students in grades 2 and 3 the opporttmiftycus on the use of logic to solve puzzles jglag
games in a cooperative learning setting. Whileesttglget to choose their co-curriculars, teachscs a
encourage students to register for courses thheither bolster the areas in which they exhibiakmeess or
push them to explore new levels of understandirayéas in which they excel.

Students in grades 4-8 get chances throughoutethiety spend time in our FabLab where, through the
process of making, building, and creating, theypgeeheir knowledge of geometry, measurement, and
algebraic thinking as they render 3D graphics fojgets that require the use of our laser cuttSior
printer.

4. Additional Curriculum Area:
The BCS Visual and Performing Arts (“VAPA”) prograsupports the school’s mission of educating the
whole child and developing students’ understandintipe interconnectedness of the world around them

through comprehensive standards-based curriculeviny student in four disciplines: theatre, visaras,
music, and dance.
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Students in grades 1-6 attend weekly 50-minuteselas drama/dance, art, and music/dance; half-day
kindergartener attend 30-minute classes; 7th amdi@ide students attend one of each class 3x werkly
65 minutes every trimester. In addition, studentsraquired to take a weekly VAPA elective, chogsin
from offerings such as stage combat, ceramicspaairig, Broadway, tap, and jazz dance, instrumental
music (brass, woodwind, and strings), steel dryraper cutting, tap dance, origami creations, puppet
creations, guitar, and GarageBand composition. VABportunities are also offered before and after
school: fall plays, spring musicals, concert batidng and chamber orchestra, bluegrass fiddlitegl s
pans, four choirs, and dance team.

The curriculum and instruction of VAPA courses aligned to State and National VAPA Content
Standards (“CS"). In 1st grade drama, studentintieduced to improvisational theatre and actingreises
(Theatre CS 1.1, 2.1, 2.2). In music, studentsiveagiscrete instruction in folk dances (Dance CS 3
Historical/Cultural Context) while mastering musmntent standards. In courses like ceramics amgcdmri
students engage with curriculum that is drivenhmyYisual Arts CS. They learn basic ceramic teahesq
(2.3, 2.1, 2.5) and explore the traditional Japaresof paper folding (2.3). In Broadway Dancedshts
practice pieces from the musical “Newsies.” Thispdearn the historical background of children émel
labor movement at the beginning of the 20th centtigate characters with historically accurate back
stories, and use their knowledge to influence thg they move and perform (Dance CS 3.3, 4.3).

VAPA program is an integral part of BCS'’s projeetskd learning experience. To support 5th grade’s
American History unit, in Music, students study &ewvin’s “An American in Paris.” They learn aboutyci
sights and sounds, play a layered piece on Otifingents using ostinati patterns, create chantglandes
based on non-traditional music sounds, and detiyerformance in Rondo form. Their performances are
recorded so that students can listen to, analyrkreflect upon their pieces as well as musicahelds like
form, timbre, balance, and dynamics. This kindmflaed, contextual, project-based instruction tigsifthe
curriculum in each VAPA area at every grade level.

5. Instructional Methods:

Our commitment to individualized learning and diffietiation is most evident in the Focused Learning
Goals (FLGs) teachers develop for every studetiierareas of Reading, Writing, Math, SS/Science,
Social/Emotional/Behavioral, and Passions (see.IFRJs are tailored for every student and takes int
consideration each student’s level of proficiedegrning style, and interests in order to set s&ali
expectations for personal growth. The FLG docuraést details the steps and resources neededispecif
each student’s goals, empowering students to widfte@r own level and pace. For example, an English
Language Learner may require additional goals érattea of Speaking and Fluency whereas an
academically advanced student may be encouragedrioon developing higher order writing skills by
creating a class newsletter or expanding his/lanieg into other domains like tolerance and lesitiet

Teachers use data from FLGs and a variety of assgss to differentiate classroom instruction. tefyaes
such as flexible grouping, centers and menus, ani@d®-Based Learning (PBL), allow students to riear
their appropriate level and pace. For example esttedmay be grouped homogeneously if the lessom is
specific academic concepts or heterogeneouslgitlésired outcome is to improved collaboration.
Teachers utilize centers and individualized studegrus to decrease student:teacher ratio in codwold
1:1 writing conferences, small group instructiomgd @ddress more learning levels and individualgaal
the same time. Through PBLsS, students are takenaghran extended process of inquiry of a complex
guestion/problem, allowed "voice and choice”, ahdlienged to understand and solve it at their lefel
ability. For example, in creating a new speciesafpiarticular biome, some students may draw arel lab
their creatures on paper whereas others may ugegons like Meshmixer to design and Scratch to atr@ma
theirs.

Technology-based programs such as Newsela, aredoloh that each student to read a new articlésétdr
reading ability, is used to support individualizedrning. Other programs include Read Naturally to
improve reading fluency and Starfall.com to suppesiding and phonics instruction. Google docsuaesl
to collaborate and for teachers to provide quiak enfidential feedback. For differentiation in Mat
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students use Fastt Math, which monitors studerfigieacy and generates reports on student prodoess
teachers. Both our K-5 and our 6-8 Math Curriculatain technology-based components that are used to
provide differentiation, and which can be accedsestudents at home.

6. Professional Development:

BCS's approach to professional development (PDéctf the school’'s mission to support all staffreach
their full potential” and the school’s culture opeofessional learning community. Therefore, estaff
member participates in professional developmenbdppities and last year, over $135,000 was sment t
that end.

Professional development at BCS is aligned witistitategic plan, helps staff accomplish school
improvement objectives, and is responsive to sedféction on student learning. All staff membettead a
10-day professional development period over thenseimn addition to weekly PD meetings throughoet th
year. Past topic include: developing CCSS alignedaulum, workshops in the Reading & Writing Praije
Step Up To Writing, and the San Jose Writing Pipjemoject-Based Learning (PBL) through the Buck
Institute, Design Thinking, Schools Attuned, ankgrating technology in the classroom. Becauseiree h
an extremely talented and diverse staff, Bulli€hess also share best practices and work acrode tgeels
and specialist areas to develop long-term, crosseclar plans that meet the needs of all learners.

Many teachers also participate in networks throargjanizations like the Silicon Valley Math Initie¢i and
complete Lesson Study cycles with other schoolaghrg back best practices to share for implemenat

A unique element of our in-house professional dgwelent is the Associate Teacher (AT) position. ATs
learn the ropes of being a first-year teacher bygkimg alongside 3 mentor teachers for an entire peéore
stepping into their own classrooms. ATs use thigalale time to gain experience in important slslieh as
differentiating instruction, developing PBLs, améating individualized student goals.

Teachers are supported in creating Personal Edadatans. All teachers set SMART goals based dn the
placement on Continuum--a performance-based payepsodeveloped by teachers to guide professional
growth. Like students, BCS values its teacherbeit tevel and are provided the necessary resotmces
support their development and in their subject.afeachers who are new to the profession are pedwed
BTSA mentor; more experienced teachers may attemisivops to learn to be trainers. The music teacher
attends the California Music Educators confereneessher leaders are sent to New York to take etast
the Teachers College. All teachers are encouragedwapported to pursue National Board certificatiod

to attend state and national charter school conéexe This year, the school calendar was adjustakiow
the entire staff to attend the California Charten@l Association.

7. School Leadership

Bullis utilizes a philosophy of shared leadershipider to ensure all elements of school life foous
student achievement. This starts with our stratplginning process which engages all members of the
community--administrators, board members, pareamd,teachers--in determining strategic objectiees f
school improvement.

The superintendent oversees the strategic plamalhadpects of school life related to actualizinglB's
vision and maintaining school culture. The printguad assistant principal manage school site opesat
and support teachers and students as instructzaers.

The superintendent, principal, and assistant aidit on the school’s leadership team with teatdeders
who represent different grade levels and speci@ens. Together, this group sets strategic piesrand
shares the responsibility of improving the Bullisgram to better support student learning.

The entire teaching staff engages in a consensedlmecision making process in order to determawe n
school policies and programs as well as the digioh of resources when it relates to student aement.
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For example, this year, Bullis shifted to usingar@on Core aligned standards-based report card.
Members of the leadership team incubated this athebthen proposed it to the staff. The staff disedghe
idea and then voted by consensus to implementdtvestudent-learning centered report card. Themegra
level teams, led by team leaders, developed trgubage and format for their grades’ report cardshim

way, all staff-members were involved in both theidien and the implementation of a new system that
focuses on student achievement. Every year, tiffeatsa discusses our facilities and comes to casise on
how to best utilize our space and technology t@etstudents. The staff also shares the respditysidifi
developing our STEAM program and the performancedaompensation Continuum. These are a few of
the innumerable examples of shared leadershipgpastiof student learning at Bullis.

Bullis’s model establishes a culture within whidhnaembers of the school community are empowered to

take ownership of decisions that are made. Thigressall leadership decisions support every stiglent
achievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 3
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)

Edition/Publication Year:

2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

98

100

100

98

98

% Advanced

91

92

90

81

88

Number of students tested

63

62

60

42

41

Percent of total students tested

100

100

100

100

0 10

Number of students tested witt0

alternative assessment

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

80

100

100

100

100

% Advanced

80

100

100

86

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

100

100

1

00

% Advanced

80

100

100

10

0

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

100

% Advanced

100

100

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

100

1

00

100

% Advanced |

91

100

88

86

100
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Number of students tested 21 25 17 14 13

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 96 100 100 96 100
% Advanced 83 83 87 75 87
Number of students tested 24 30 31 24 23

10. Two or More Races
identified Students

% Proficient plus % Advanceq 100 100 100
% Advanced 100 100 100
Number of students tested 15 4 8

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegazategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade: 4
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 100

100

88

90

93

% Advanced

95

82

61

71

61

Number of students tested

75

74

49

49

41

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

83

100

80

% Advanced

67

88

67

100

20

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

100

100

100

% Advanced

100

100

67

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

% Advanced

100

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

93

100

100

% Advanced

100

100

80

94

78

Number of students tested

32

19

15

17

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 100 85 86 89
% Advanced 87 62 50 61 59
Number of students tested 30 34 26 28 27

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 100 100 67
Number of students tested 8 17 6

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: California Standards Test
(CST)/California Modified Assessment
(CMA)

All Students Tested/Grade:5 Edition/Publication Year: 2013

Publisher: ETS

School Year 2012-2013 2011-2012 2010-20111 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Advanced 99 90 92 98 96

% Advanced 76 66 72 61 63
Number of students tested 74 50 50 44 48
Percent of total students testgd 99 100 100 100 100
Number of students tested withl 0 0 1 0
alternative assessment

% of students tested with 1 0 0 2 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special

Education

% Proficient plus % Advanced 100 71 100 100 100
% Advanced 78 43 100 40 100
Number of students tested 9 7 1 5 2
3. English Language Learner

Students

% Proficient plus % Advanced 100

% Advanced 67

Number of students tested 3

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 0 100

% Advanced 75 100 0 0

Number of students tested 4 1 1 2

5. African- American

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanceq 100 93 100 100 91
% Advanced 100 73 90 80 82
Number of students tested 20 15 19 10 11

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 85 92 100 97
% Advanced 59 54 60 63 52
Number of students tested 31 26 25 27 31

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 80
% Advanced 81 100 80
Number of students tested 16 6 5

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade:6
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 96

94

96

97

95

% Advanced

70

73

57

74

62

Number of students tested

46

48

44

38

42

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

86

100

75

100

67

% Advanced

43

100

25

50

67

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

50

% Advanced

100

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

% Advanced

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

93

100

100

93

% Advanced

94

87

67

90

79

Number of students tested

16

15

10

14

7. American Indian or
Alaska Native Students

Page 25 of 42



% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 90 92 93 96 96
% Advanced 53 65 48 69 58
Number of students tested 19 26 27 26 26

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 71 100 100
Number of students tested 7 5 5

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade:7
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanceq 98

100

100

% Advanced

76

87

65

Number of students tested

45

23

20

Percent of total students testgd

100

96

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

% Advanced

60

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced 100

100

% Advanced

50

100

Number of students tested

2

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced 100

100

100

% Advanced

82

100

67

Number of students tested

11

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 96 100 100
% Advanced 72 80 69
Number of students tested 25 15 13

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 100 100 0
Number of students tested 6 2 1

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Seventh grade added to Bullis Charter in 2010-11.

Some 7th grade students have opted to take thdrdexam instead of the 7th grade mathematicexa
1 student in 2011, 1 student in 2012 and 7 studer813.
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grade:8
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 96

92

% Advanced

83

58

Number of students tested

23

24

Percent of total students testgd

96

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

5

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

67

100

% Advanced

67

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

% Advanced

50

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

% Advanced

100

71

Number of students tested

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 92 87
% Advanced 85 53
Number of students tested 13 15

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100
% Advanced 67 50
Number of students tested 3 2

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Eighth grade added to Bullis Charter in 2011-12.
Of the 8th graders tested in 2012-13, 18 studenisthe Algebra | exam and 4 students took the @iym

exam. In 2011-12, 21 8th grades took the Algeleneaim, 2 took the Geometry exam and 1 student tomk t
Algebra Il exam.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade:3
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 95

98

93

93

95

% Advanced

75

74

73

76

78

Number of students tested

63

62

60

42

41

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

80

100

75

100

100

% Advanced

60

67

50

71

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

80

100

100

67

% Advanced

60

100

67

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

100

% Advanced

33

67

67

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

95

100

94

100

100

% Advanced

81

76

88

93

92

Number of students tested

21

25

17

14

13

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 92 97 90 88 96
% Advanced 71 70 65 71 74
Number of students tested 24 30 21 24 23

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 80 100 75
Number of students tested 15 4 8

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade:4
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 99

100

96

98

95

% Advanced

97

92

86

90

76

Number of students tested

75

74

49

49

41

Percent of total students testgd

100

100

10

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

100

100

80

% Advanced

100

88

68

100

20

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

100

100

100

% Advanced

100

100

100

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

100

% Advanced

100

100

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

93

100

100

% Advanced

100

100

93

100

100

Number of students tested

32

19

15

17

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 100 96 96 93
% Advanced 93 82 81 89 70
Number of students tested 30 34 26 28 27

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 100 100 100
Number of students tested 8 17 6

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: California Standards Test
(CST)/California Modified Assessment
(CMA)

All Students Tested/Grade:5 Edition/Publication Year: 2013

Publisher: ETS

School Year 2012-2013 2011-2012 2010-20111 2009-20[L2008-2009
Testing month Apr Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Advanced 96 98 98 96 94

% Advanced 85 88 92 73 69
Number of students tested 74 50 50 44 48
Percent of total students testgd 99 100 100 100 100
Number of students tested withl 0 0 1 0
alternative assessment

% of students tested with 1 0 0 2 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special

Education

% Proficient plus % Advanceq 89 86 100 80 100
% Advanced 78 86 100 40 100
Number of students tested 9 7 1 5 2
3. English Language Learner

Students

% Proficient plus % Advanced 100

% Advanced 100

Number of students tested 3

4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 100

% Advanced 100 0 0 0

Number of students tested 4 1 1 2

5. African- American

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced 95 100 100 100 82
% Advanced 95 87 95 90 64
Number of students tested 20 15 19 10 11

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 96 96 93 97
% Advanced 74 92 96 74 71
Number of students tested 34 26 25 27 31

10. Two or More Races
identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 94 100 80
Number of students tested 16 6 5

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Two or More Races category not added to state tiegarategories until 2009-10 school year and
percentage in subgroup was less than 10% in 2009-10
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade:6
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 100

100

91

100

93

% Advanced

80

92

71

87

79

Number of students tested

46

48

44

38

42

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

100

100

75

100

100

% Advanced

57

100

25

100

33

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

50

% Advanced

100

50

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

% Advanced

100

50

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

100

100

86

% Advanced

88

93

78

80

86

Number of students tested

16

15

10

14

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 100 93 100 96
% Advanced 68 92 67 89 77
Number of students tested 19 26 27 26 26
10. Two or More Races

identified Students

% Proficient plus % Advanced 100 100 100

% Advanced 100 100 100

Number of students tested 7 5 5

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade:7
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 100

96

100

% Advanced

87

71

85

Number of students tested

45

24

20

Percent of total students testgd

100

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

80

100

% Advanced

20

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced 100

100

% Advanced

100

Number of students tested

2

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced 100

100

100

% Advanced

73

100

83

Number of students tested

11

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 100 94 100
% Advanced 92 69 85
Number of students tested 25 16 13
10. Two or More Races

identified Students

% Proficient plus % Advanced 100 100 100
% Advanced 100 100 100
Number of students tested 6 2 1

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Seventh grade added to Bullis Charter in 2010-11.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Grade:8
Publisher: ETS

Test: California Standards Test
(CST)/California Modified Assessment

(CMA)
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanceq 91

100

% Advanced

78

92

Number of students tested

23

24

Percent of total students testgd

96

100

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

5

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

67

100

% Advanced

67

100

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

100

100

% Advanced

80

86

Number of students tested

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 86 100
% Advanced 79 93
Number of students tested 14 15
10. Two or More Races

identified Students

% Proficient plus % Advanced 100 100
% Advanced 100 100
Number of students tested 3 2

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: Eighth grade added to Bullis Charter in 2011-12.
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